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ABSTRACT 

MONICA D. BROOKS 

THE IMPACT OF WEALTH ON THE HIGHER EDUCATION OUTCOME OF LOW-

INCOME BLACK STUDENTS  

Under the direction of JANE WEST, Ed.D.  

Using data collected from the United States Census and the National Center for Educational 

Statistics, the purpose of this study was to examine the causal effect of wealth and its impact on 

the higher education outcome of low-income Black students. A quantile threshold model was used 

to investigate the effect of household wealth on low-income, Black students' educational 

attainment. Wealth, the primary explanatory variable, is proxied by the median housing value and 

median household per capita income. The target or dependent variable is education attainment 

among low-income, Black students. The control variables were the Black-to-White population 

ratio, number of retail trade establishments, student-to-teacher ratio, and public education budget 

per student allocations. The sample period runs from 1990 through 2018. The study employs 

quantile regression and finds that (a) household wealth has a positive and significant effect on the 

higher education attainment of low-income, Black students (b) the magnitude of the impact of 

household wealth on the educational attainment of low-income, Black students is time-varying, 

and asymmetric since the effects of household wealth vary in statistical significance across 

different quantiles of Black students' higher education attainment; (c) White-flight, which is 

associated with wealth flight, has a negative causal effect on the educational attainment of Black 

students. The results from this study show that higher education outcomes are reflective of 
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household wealth. Policymakers should consider the accumulation and sustainability of household 

wealth as a critical driver of educational attainment in different communities.  
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CHAPTER 1 

INTRODUCTION 

A “steward of place” is a term used to describe a regional higher education institution 

engaged in a collaborative relationship with its surrounding community (Association of 

American Colleges and Universities [AACU], 2012; American Association of State Colleges and 

Universities [AASCU], 2014). As stewards of place, many institutions around the United States 

have these mutually beneficial relationships with their communities (AASCU, 2015). The goal of 

a steward of place is to establish a thread of economic and educational influence in a community 

for enhancing the socioeconomic development of the region (AASCU, 2015). According to the 

AASCU (2015), “68.5 percent of the AASCU campuses referenced their region in their mission 

statement and all mentioned they had integrated community engagement into some aspect of 

strategic planning” (p. 7). 

The concept of being a steward of place is central to many institutions’ missions and 

identity, yet opportunity gaps remain in many communities where economic and educational 

development are concerned. This chapter provides a context for the higher education completion 

rates of Black students from low-income communities. The study explored the implications of 

institutional stewardship for completion rates of low-income Black students. 

Background of the Problem 

The particulars in these segments discuss the background of the problem under 

examination. The researcher dissects the issue into six different subsections and details the 

components to explain why circumstances occur as such. The topics analyzed were race, 

socioeconomics, and higher education attainment; community, ethnicity, and education pipeline; 
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the housing market as an indicator of community wealth; poverty in the school system; wealth 

flight; and universities and communities.  

The American Democracy Project, an arm of the AASCU, works to promote higher 

education civic engagement into local communities (Mehaffy, 2005; Saltmarsh & Hartley, 2011; 

Strum et al., 2011). The Carnegie Foundation has a similar goal: One of the more notable efforts 

in building a concrete concept of civic and community engagement came out of the Carnegie 

Foundation for the Advancement of Teaching, which in 2006 created a new voluntary 

classification scheme that highlights the work of campuses committed to partnerships with their 

communities. Subsequent rounds in 2008 and 2010 followed the 2006 Community Engagement 

Classification application and selection process (AASCU, 2015). 

Despite these and other efforts by higher education institutions to support their local 

communities, problems in many of those communities persist. Although minority college 

enrollment and completion rates increased in the 1970s and 1980s (Ashkenas et al., 2017; St. 

John et al., 2013), Black college completion rates declined in the 1990s (St. John et al., 2013). 

Some researchers suggest that financial arrangements and college preparation are among the 

causes for the deterioration (Ashkenas et al., 2017; St. John et al., 2013). 

Research by the Pell Institute (2016) determined low completion rates among low-

income minority students could be attributed to educational inequity during their P-12 schooling. 

Educational inequity occurs because of the P-12 institutions’ limited resources, which are 

partially dependent on the economic stability of the surrounding community (Brown et al., 2017; 

Demonte & Hanna, 2014; NCES, 2020). In P-12 schools, the rate of poverty is measured by the 

number of students who qualify for free or reduced lunch (National Student Clearinghouse 
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Research Center [NSCRC], 2016). If a school has a student population of 50% or more that 

qualifies for free or reduced lunch, then that school would be considered an under-resourced 

educational institution (NSCRC, 2016). Under-resourced schools gain a Title I rating and 

consequently receive monetary assistance by the federal government. Title I is a section of the 

Elementary and Secondary Education Act (Pub. L. 89-10). Beginning in 1965, this piece of 

legislation provided monetary aid to schools with high poverty rates in efforts to support 

disadvantage districts (Pub. L. 89-10). These funds have been accessible for more than 60 years, 

yet excessive academic challenges continue to occur within under-resourced schools despite 

government aid (Dynarski & Kainz, 2015).  

Race, Socioeconomics, and Higher Education Attainment 

Scholars have defined concepts of poverty and disadvantage in a variety of ways. These 

disadvantages include both family and community circumstances. Because dependents are 

considered economic liabilities, the U.S. Department of Health and Human Services ([HHS], 

2018) defined poverty within a family according to income and the number of dependents. 

Applying this definition into practice, a family of four with an annual earned income of $26,000 

or less is considered below the poverty line (HHS, 2018). 

Additionally, a disadvantaged community or a low-income environment has been defined 

as a region with a poverty rate of greater than 20% (HHS, 2018). Poverty thresholds are defined 

by family (households) size as it relates to earned income (U. S. Census, 2020). For example, the 

poverty threshold for one person is $12,760 but for a family of four it is $26, 2000 (U. S. Census, 

2020). Students who live in high poverty lag cognitively behind individuals in higher-income 

areas because of their economic conditions (Annie E. Casey Foundation, 2017; Farah, 2017; 
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Loughan & Perna, 2012). Residential patterns, test scores, and higher education trajectory serve 

to measure and track these circumstances. To give an example, the St. Louis Housing Authority 

added segregated public housing in Ferguson Missouri (a suburb of St. Louis), alongside its 

growing middle-class Black population, and the unemployment rate increased from 7% in 2000 

to over 13% in 2012 (Kneebone, 2014). Kneebone (2014) reported, “By the end of that period, 

roughly one in four residents lived below the federal poverty line (23,492 for a family of four in 

2012), and 44 percent fell below twice that level” (p. 2.). By 2008, the majority of Ferguson had 

a poverty rate of 20% (some areas over 30%), which is the threshold poverty rate that negatively 

affects residents, chiefly in the educational sphere (Annie E. Casey Foundation, 2017; Farah, 

2017; Kneebone, 2014; Loughan & Perna, 2012). A significant number of people from poverty-

stricken circumstances progress unaffected. However, I am suggesting that chances of cognitive 

limitations are higher when poverty is a variable (Jenson, 2009). 

For the purposes of this study, the term disadvantaged refers to individuals who live in an 

under-resourced community (Wilson, 1987). The phrase under-resourced describes geographical 

locations that have characteristics affecting higher education outcomes of the constituents who 

experience these circumstances. The term race is also used in this study. Collectively, the human 

species comprise the human race, and although racial identity is a social construct, this construct 

is also a social reality (Sowell, 1995); therefore, it explains movements and how racial 

movements respond to predictive actions. Although there are links between race and financial 

means in some circumstances, economic status is not necessarily attributed to race. However, 

compared to the White majority demographic, some minorities are disproportionately low 

income (U.S. Census Bureau, 2018) and, as a result, their social and economic circumstance 
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makes college enrollment and completion difficult (National Center for Education Statistics 

[NCES], 2015; United States Department of Education [USDOE], 2014). On average, low-

income Black students attend under-resourced schools (Title I schools), and they are often not 

well prepared for higher education (Ashkenas et al., 2017; Bailey & Dynarski, 2011). 

Former U.S. Secretary of Education and former President of the University of North 

Carolina Margaret Spellings (2006) suggested that imbalances in college graduation rates, 

completion, and attendance are correlated with racial identity and economic status. Spellings 

(2006) as well as Bailey and Dynarski (2011) highlighted the disparity in bachelor’s degrees 

earned by age 25 among White, Black, and Latino adults and also among socioeconomic groups, 

with Whites significantly more likely to earn the degree in their twenties. The connection 

between environment, economics, and racial identity hinders higher education completion for 

low-income Black students (AACU, 2014; Farah, 2017; Spellings, 2006). Despite economic 

status, approximately 40% of Black Americans live in areas considered under-resourced, while 

only 9% of White families share the same experience (Eligon & Gebeloff, 2016). Add to that, 

roughly a third of Black children grew up in high poverty communities compared to only 1% of 

White children between 1985 and 2000 (Sharkey, 2013). Black Americans are 10 times more 

likely to live in a concentration of poverty, regardless of economic status (Austin, 2013; Badger, 

2015; Jargowsky, 2015). Scholars over time have studied the relationship between race and 

income. and in turn, a variety of past literature correlates economic status to living conditions 

and educational circumstances, but that is not necessarily accurate (Austin, 2013; Badger, 2015; 

Jargowsky, 2015). 
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Community, Ethnicity, and Education Pipeline   

The Supplemental Nutrition Assistance Program (SNAP) is an organization that provides 

low-income families with financial assistance identical to the formerly known Welfare or Food 

Stamps Program (U.S. Department of Agriculture [USDA], 2014). SNAP beneficiaries are 

measured via the U.S. Department of Agriculture. Data provided by the USDA (2014) revealed 

that, of the 470,098 SNAP recipients, 36.8% were White, and 26.6% were Black. These numbers 

suggest that White Americans are more underprivileged than Black Americans, yet the economic 

status of White Americans does not reflect their living conditions in most geographical locations 

(Austin, 2013; Badger, 2015; Edelman, 2012). As seen in the city of St. Louis, Missouri, “29.5 

percent of poor African Americans live in concentrated poverty. Among poor whites, just 1.6 

percent do. Poor whites, in most major metropolitan areas, are spread out. Poor African 

Americans are not” (Badger, 2015, p. 1). Comprehensive case studies that focus on concentrated 

poverty explain that White Americans in rural areas like the Appalachian region and the 

Indigenous population on reservations in places like Montana live in poverty due to their 

economic status (Federal Reserve System, 2008). Some White Americans in disadvantaged 

regions experienced a decline in skilled and unskilled industrial and/or manual labor and as a 

result became sustained in disadvantaged circumstances (Bowen et al., 2018). Government 

programs have focused on retraining, monetary assistance and higher education in Appalachia 

for decades, and some programs are successful, yet several are not (Appalachian Region 

Commission, 2019; Hale et al., 2016). Zeitz (2018) claimed the creation of the War on Poverty 

was specifically for Americans who lived in Appalachia. The issue in Appalachia is related to the 

fact that men and women in this region have significant skills, but the employment opportunities 
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that require these assets have deteriorated. Thus, the workers only owned their labor (Piketty, 

2017) and consequently, their skills became liabilities when industry relocated. Today, some 

individuals also in the southern regions are residents in former cotton and textile communities 

and consequently have fallen victim to the displacement of that industry (Glade et al., 1996; 

Snow, 2010). A variety of southern cities were able to replace their cotton industry with modern 

markets. For instance, Anderson (1988) conveyed that Greenville, South Carolina was at one 

time the capital of the southern textile industry. However, today, Greenville is the headquarters 

to several fortune 500 companies, healthcare facilities, and educational institutions. 

On the other hand, there are 573 recognized Native American tribes and more than 500 

Native American reservations in the U.S. mainland (USA.gov, 2019). The culture of Indigenous 

Americans in the United States included social, economic, and political sophistication before 

European contact. These governmental elements were first established in a place called Cahokia 

(Cahokia Mounds State Historic Site, 2019), which is located roughly 10 miles from East St. 

Louis, Illinois. Dishonest land treaties and environmental intrusion later led to European 

appropriation (Harjo, 2014) but settlers were able to divide and conquer Natives because of tribal 

distinctiveness (like tribes in Africa) and their hesitance to unite. The Indigenous are not 

monolithic or homogeneous, and thus, they have different religions, native languages, historical 

backgrounds, tribal conflicts, domestic experiences, and economic circumstances. Accordingly, 

today, several Native tribes are wealthy as a result of Casino entrepreneurship (Meister, 2017). 

Also, a significant number of Native American children have been, and continue to be, adopted 

from Indian families who live on reservations, and some argue that those Natives experience 

better opportunities as a result (Kaplan, 2015). Historically, the federal government established 
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and monetarily aided training schools for the Indigenous populations. These institutions were 

flawed with hegemonic bias, but the objective of the Indian assimilation programs was to 

transition Natives from their disadvantaged reservations into an adaptable lifestyle because the 

government recognized that the environment can be prohibitory for life progression (Segal-Fear 

& Rose, 2018). Zinn (2015) described the indigenous resistance to these programs through the 

scope of indigenous autobiographies. 

The United States did not begin counting the Indigenous population in the census until 

1870. Today, only roughly 22% percent of Indigenous peoples live on reservations, and those 

tribes have tribal sovereignty (U.S. Census Bureau, 2010). The demographic living on Federal 

Reserve Indian land has economic limitations because of sustained location, land treaties, and 

modern restrictions associated with tribal sovereignty (USA.gov, 2019). According to the U.S. 

Constitution, “Congress regulates commerce with foreign Nations and among the several States 

and with the Indian tribes” (U.S. Const. art. 1, S. 8). Therefore, indigenous tribes are self-

governing individual Nations positioned inside of the United States (i.e., The Cherokee Nation). 

Indigenous, Native Hawaiians, and Alaskan Natives include a variety of different experiences—

on and off the reservation. These groups are best investigated via a single case study, cross-

comparative analysis with other Indians, or narratives because some Indigenous tribes are more 

affluent than others. 

Knowing that government officials in the past have provided the proper attention on 

environmental focus has provided insight to investigate community, ethnicity, and academic 

success as corresponding variables. These interlocking variables are important because 45% of 

Black school-age children are segregated into under-resourced communities with a poverty rate 
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over 30%, but only about 12% of Whites have identical situations (Austin, 2013; Badger, 2015). 

Under-resourced environments affect academic success. Research shows that most individuals 

from an affluent environment earn a bachelor’s degree by age 25, yet only 1 in 10 from 

disadvantaged conditions can obtain the same goal (Bailey & Dynarski, 2011). According to Jan 

(2017), “Dozens of successful lawsuits have been brought against the U.S. Department of 

Housing and Urban Development for segregating Black families in poor and predominantly 

minority neighborhoods-which put them at a lifelong disadvantage in education and 

employment” (p. 1). For that reason, I measured wealth through the lens of the housing market 

value. 

The Housing Market as an Indicator of Community Wealth 

According to Antonakakis et al. (2015), data provided by Fannie Mae’s (2018) National 

Housing Survey and statistical housing indexes gathered by Pulsenomics (2018), economic 

trends are reflected within the real estate market. The market value in a particular geographical 

location can suggest unforeseen recessions and/or economic progressions in a region (Ansell, 

2014; Antonakakis et al., 2015; Fiva & Kirkeboen, 2011). The relationship between the housing 

market and educational quality is related, and according to Wen et al. (2018), “From the 

perspective of educational quality or accessibility, kindergarten, primary school, junior high 

school, senior high school, and university significantly affect housing prices” (p. 68). 

Researchers observed the impact of the redistricting of Shaker Heights, a prestigious community 

near Cleveland, Ohio and concluded that it resulted in the reduction of home prices by 9.9%, or 

$5,738 (Bogart & Cromwell, 2000). Education and property value has a historical pattern of 

manipulation because for instance, Manis (2001) explained, “The property of white schools was 
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valued at $97.84 per pupil compared with $20.22 per pupil for blacks schools” in the beginning 

of the 20th century in Birmingham, Alabama (p. 28).  

A community’s housing market value, more than its property taxes, has a direct 

association with regional economic trends. Property tax rates occur after establishment of the 

home value. Home value comes by way of assessment, and these appraisals do have a racial 

component. Case in point, the New York Times reported that the homes of Black owners are 

assessed at lower values regardless of community wealth and despite the prestigious occupation 

and/or economic status that the person of color may obtain (Kamin, 2020). In some studies, 

home values increased by 40% when the homeowner was assumed White (Kamin, 2020). 

Further, Brasington (1999) and Imberman and Lovenheim (2016) explained that the academic 

quality of the surrounding schools is often related not only to the local house prices but also 

future changes in house prices (and therefore, household wealth). The housing market and school 

quality correlate and thus can suggest a quantile relationship to economic community change and 

a root problem that ultimately relates to the higher education paucity of low-income Black 

collegians (Brasington, 1999; Fiva & Kirkeboen, 2011; Imberman & Lovenheim, 2016).  

A quantile threshold declared model is a prediction analysis in which the relationship of 

strength significance becomes insignificant when the percentile threshold shows minimum 

strength among stages (Jurczak, 2015). Quantiles are similar to percentiles. Accordingly, 

percentiles relate to the association of a group (Koenker & Bassett, 1978). This model differs 

from a traditional linear regression analysis, like an ordinary least squares (E (y/x), because the 

quantile model gauges the distributional strength of the dependent variable over time Q τ (y_1 ) 

and at different levels, which provides succinct estimates (Huang et al., 2017; Koenker & 
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Bassett, 1978). Quantile regression models include the statistical method referred to as 

bootstrapping (Hasni et al., 2019; Huang et al., 2017). Bootstrapping is a resampling method 

used in time series statistics when the data are empirical (Efron, 1979). 

Poverty in the School System 

According to the National Student Clearinghouse Research Center (2016), 18% of 

students from high-poverty high schools complete postsecondary education compared to 52% of 

students from low-poverty communities (NSCRC, 2016). Forty-eight percent of students from a 

low-minority high school obtained a higher education degree in six years; however, List% of 

students from a high-minority high school completed a degree in six years (NSCRC, 2016).  

The NSCRC (2017) asserted that 62.4% of students who began attending a four-year 

institution in 2010 finished within six years. Collectively, when beginning at a four-year 

institution in 2010, Black Americans had the lowest higher education completion rate at 45.9% 

in a six-year period (NSCRC, 2017; Pell Institute, 2016). Comparatively, completion rates for 

Hispanics, Asians, and Whites for the identical period measured at 55.0, 67.2, and 71.7% 

respectively (NSCRC, 2017) (see Figure 1).  
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Figure 1 

Four-Year Institution Graduation Statistics for Postsecondary Education in 2010 

 

Note. Statistics derived from Completing College—National by Race and Ethnicity—2017 by National Student 

Clearinghouse Research Center, 2017. Copyright 2020 by National Student Clearinghouse. 

 

Nationally, 39.2% of students who began higher education at a two-year institution in 

2010 finished in six years (NSCRC, 2017). Degree attainment for Asians and Whites who started 

at a two-year postsecondary institution in 2010 was 45.1 and 43.8%, respectively (NSCRC, 

2017). The average number of Blacks and Hispanics who graduated within six years with a 

bachelor’s degree after beginning at a two-year higher education institution in 2010 was, 

respectively, 25.8 and 33.0% (NSCRC, 2017). The lagging numbers for all demographic groups 

suggest the pipeline education beginning in the P-12 sector may be associated with the low 

graduation numbers across demographics because the National Commission on Excellence in 

Education (1983) and Paige and Witty (2010) asserted that P-12 educators are defectively 

skilled. Circumstances of poverty are related to degree attainment (NSCRC, 2016; Spellings, 

2006). Traditionally, individuals receive a P-12 education within their community of residence. 

Quality educational resources in schools prepare students for a successful college career. 

Students who live in an under-resourced environment experience academic challenges because 

of resource availability (Orfield et al., 2016; Rothstein, 2013). 
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Wealth Flight 

The connection between community economics and individual educational attainment are 

observable in the way local taxes connect to some schools. A portion of the resources available 

in any community results from property taxes. Most people believe property taxes in low-income 

communities yield fewer dollars for public purposes (Sowell, 2018; Wilson, 1987). However, 

recent investigations of property taxes and community affluence determine that the two do not 

always have a relationship (Grotto, 2017; Landis, 2017). In particular, for the last 40 years, the 

city of East St. Louis, Illinois has been a blighted city in the metro-east portion of Illinois. This 

city has the highest property taxes in the area, yet it has the most disadvantaged school system in 

its vicinity, despite receiving state and federal education revenue well over the state and national 

average (Crouch, 2011; Landis, 2017; NCES, 2019). 

The property tax rates in East St. Louis are as high as 20% (Landis, 2017). The 

surrounding more affluent communities that have a school system with abundant resources have 

property tax rates lower than 10% (Landis, 2017). Someone who has “a $35,000 home in East St. 

Louis paid $1,996 in property taxes in 2016 on a 17 percent aggregate tax rate, while owners of a 

$36,000 home in O’Fallon paid $1,034 on an 8 percent rate” (Landis, 2017, p. 2). The argument 

that associates property taxes with community economic stability and a quality educational and 

social system is a misconception often perpetuated by scholars like Wilson (1987) because 

property managers and tax assessors disagree (Landis, 2017). Several recent investigations 

confirmed that Black Americans have higher property taxes than White Americans and that low-

income communities have greater tax bills than more affluent neighborhoods (Grotto, 2017; Van 

Dam, 2020). Sugrue (1996) asserted that when disadvantaged people are spending more income 
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than the affluent demographic on services, the result is that additional necessities like curb 

appeal in disadvantaged communities become a financial challenge. Thus, the imagery of the 

disadvantaged becomes defined as unattractive (Sugrue, 1996). Case in point, Flint, Michigan 

has a poverty rate of 40.4% (U.S. Census Bureau, 2019) but yields the highest water bills in the 

nation (Wisely, 2016). Oftentimes, the assumption about poverty is that the disadvantaged have 

limited resources, and therefore, they disperse less revenue because of their circumstances. In 

turn, those conditions reflect upon living arrangements. Said (2010) conveyed that when outside 

perspectives control the narrative of people without a cultural connection between the observer 

and the object, the investigation can often be misinterpreted and dense.  

Coretta Scott King communicated similar accounts as she explained that her schools were 

segregated and disadvantaged, yet the textbooks in Black schools required a fee to obtain, but the 

textbooks in the better funded White schools were free to students (King & Reynolds, 2017). 

Historical accounts of resource discrimination in the education sector has been well documented 

over time. Researchers explain that historically, in some states for example, districts received 

$14.75 per Black pupil and 49.37 per White pupil, and “white teachers averaged thirty-six 

students in their classes compared with fifty-eight for black teachers” (Manis, 2001, p. 28). 

These types of discrepancies are considered educational challenges and unequal resource 

allocations that have a pattern of affecting academic outcomes.  

Dr. Martin Luther King, Jr. (2010) conveyed social and economic observations about the 

segregated west side of Chicago. He explained that the most disadvantaged people were 

monetarily exploited because rent, food prices, and other living necessities were more expensive 

in the most disadvantaged areas than in the all-White Chicago North side (King, 2010). 



 

15 

Accordingly, Mrs. King compared the level of disadvantaged conditions in Chicago to what she 

had witnessed on her trip to Bombay, India (King & Reynolds, 2017). She later explained that 

Dr. King was haunted by the poverty in Chicago, and “he had left Chicago, but Chicago 

wouldn’t leave him” (King & Reynolds, 2017, p. 152). The King family moved to Chicago in 

order to bring attention to the importance of fair housing because disadvantaged residential 

conditions are associated with quality education and resources (King, 2010; Waxman, 2018). 

King’s Chicago housing negotiations were successful. King and Reynolds (2017) suggested that 

is the reason for Illinois becoming the first state to make King’s birthday a holiday 13 years 

before the rest of the nation did.  

A link between exploitation and disadvantaged people has existed for decades. One 

example is that oftentimes when racial uprisings occur in communities, the stores that exploit the 

residents are violently targeted because of their monetary escapades. King (2010) explained that 

disadvantaged people are exploited because individuals with financial obstacles have limited 

transportation and life selections. Thus, monetary limitations lead to accepting available 

resources (King, 2010). Comparatively, Sowell’s (2014) research also revealed amenities such as 

food and monetary services are more expensive in disadvantaged areas. However, according to 

Sowell (2014), these higher prices are not an example of cost exploitation but rather related to 

the cost of additional fees that exist in disadvantaged communities, such as insurance cost.  

Sowell’s (2014) assertions conveyed that businesses in disadvantaged communities are 

likely to be unprofitable because of crime (and theft which cuts into profit margins); therefore, 

storeowners in these areas have to increase prices to make up for losses. Crime is a concern in 

some disadvantaged areas, but theft and/or robbery occurs in all communities, and shoplifting is 
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not limited to a particular residential community. Also, law enforcement (in line with local 

politicians) choose not to report crime in wealthier areas because crime is factored into 

community reputation (and property values). Further, it is important to point out that thieves are 

more likely to shoplift outside of their disadvantaged community because the quality of 

selections is potentially better. Both King (2010) and Sowell (2014) disagreed on the cause for 

the higher prices in disadvantaged communities, but both understood that disadvantaged people 

are susceptible to paying more when they have less.   

Disadvantaged communities are likely to have limited resources, which are visible in 

everything from the type of businesses to the educational systems they sustain (Kozol, 2012). 

Some scholars convey that households move from areas, and consequently, some property taxes 

and educational resources decline (Keating, 2001; Kozol, 2012; Sowell, 2018). Education is a 

significant component of property taxes, but higher property taxes do not always have a 

relationship to school quality or community sustainability. In turn, several communities have 

experienced a migration of wealth from their tax bases (Brooks, 2013; Sowell, 2018; Wilson, 

1987). Wealth flight is a change in a community’s environment after the working class either 

moves or becomes the minority (Brooks, 2013; Orfield et al., 2016; Rothstein, 2013). Wealth 

flight displaces many social and economic resources; all the while, an influx of a financially less-

capable segment of the population replaces the once working-class majority (Brooks, 2013). 

Community poverty increases, and population and community resources decline (Brooks, 2013). 

The research presented by Brooks (2013) measured community wealth by way of an increase in 

poverty and a decline in additional social resources and amenities like schools. The limitation in 

Brooks’s (2013) work is that she did not employ a quantifying discourse that defined a numeric 
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statistic between economic sufficiency, insufficiency, and relevance for closing the educational 

opportunity gap. Besides, Brooks (2013) did not statistically define what constitutes community 

wealth. This study only identified specific economic variables that determined a community’s 

economic sufficiency or insufficiency.  

Community asset levels also occur through an international lens, a perspective referred to 

as capital flight, which is a shift in a nation’s economic status (Cuddington, 1986; Leonce, 

2016). Capital flight transforms the economic hegemony of a country from vibrant to blighted 

(Chua, 2004). The causes of capital flight range from domestic economic choices to political 

strife or even crony capitalism, which is an interwoven system of country politics that includes a 

dominant business sector (Chua, 2004). In situations where a country experiences a massive 

economic downturn like capital flight, foreign investors often contribute to the economic 

rebuilding process (Cuddington, 1986; Leonce, 2016).  

Universities and Communities  

A variety of policies have acknowledged the need for higher education outcome studies 

that include communities that succumb to disadvantaged circumstances (AASCU, 2014). 

Besides, the research provided by Du Bois (1899/2014), the Clarks (1989), Myrdal (1944) and 

King (2010) suggested generations ago the correlation between community, ethnic division, and 

economic oppression. The work of these researchers culminated into legislation that would be 

known as The Great Society. In 1964, former President Lyndon B. Johnson established Great 

Society programs (Johnson, 1965; Zeitz, 2018). A component of Johnson’s Great Society 

program was the War on Poverty, which he created after witnessing disadvantaged White 

Americans in the Appalachian region (Zeitz, 2018). The purpose of this program was to combat 
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social and economic disparities across the United States (Bowman et al., 2018; Johnson, 1965; 

Zeitz, 2018). Another avenue of the Great Society was Johnson’s focus on higher education for 

additional disadvantaged individuals, resulting in the establishment of TRIO programs as an 

educational sector of the Great Society Program In his commencement speech at Howard 

University, Johnson (1965) stated,  

Ability is stretched or stunted by the family that you live with, and the neighborhood you 

live in—by the school you go to and the poverty or the richness of your surroundings. It 

is the product of a hundred unseen forces playing upon the little infant, the child, and 

finally the man. (p. 4) 

 Johnson’s actions were an example of Katznelson’s (2006) assertion: “Public policy is 

used to compensate members of a deprived group for prior losses and for gains unfairly achieved 

by others that resulted from prior governmental actions” (p. 149). Since the late 19th century, a 

host of public policy figures have been involved in the sustainability of Black Americans in 

higher education. Anderson (1988) listed the following: 

President Garfield was a trustee of Hampton, President Roosevelt served for nine years as 

a trustee of Tuskegee, and William Taft became a trustee of Hampton while President of 

the United States and was, in 1925, president of Hampton’s Board of Trustees. (p. 272)   

On the other hand, Johnson’s TRIO programs included trying to eliminate educational 

forestallments that occur prior to higher education. TRIO, which initially accompanied the 

Higher Education Act of 1965, is an acronym for the three initial programs: Upward Bound, 

Talent Search, and Student Support Services (Jean, 2011; Rushneck, 2012). The original Higher 

Education Act of 1965 created federal monetary accessibility for students seeking higher 
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education (Zeitz, 2018). The goal of the TRIO programs was to aid low-income, first-generation, 

and minority students toward successful higher education attainment (Brewer & Landers, 2005; 

Johnson, 1965; Schaefle, 2018). The TRIO programs have successfully transitioned many 

students into the postsecondary sphere since conception in 1965 (Department of Education, 

2018). 

Despite the guidance from these TRIO programs, the higher education completion rate 

for Black students from low-income communities continues to measure lower than that of 

Whites from affluent environments (NSCRC, 2017; AACU, 2014). The concern with these 

incompletion levels is that higher education is a predictor of a better quality of life (Johnson, 

1965; Lumina Foundation, 2018). The higher education success of students is predicated on the 

academic quality of their community. GEAR UP, Upward Bound, and Talent Search build 

partnerships between local communities and the higher education institution in their respective 

areas (USDOE, 2018). The programs focus on higher education curriculum adaptation, 

postsecondary transitioning, and financial aid availability (Bowman et al., 2018; Jean, 2011; 

Rushneck, 2012).  

In 54 years, the USDOE has been unsuccessful in reversing the social and economic 

divide that exists in higher education completion rates between low-income Black students and 

Whites from affluent communities (Crockett, 2017; Lumina Foundation, 2018). Research 

provided by Day (2015) revealed that equitable education for Black Americans was legislated in 

higher education (Sweatt v. Painter, 1950) before the Brown v. Board of Education (1954) 

decision. In addition, the government-funded TRIO programs have limited student reachability 

because of service entry and funding (Pell Institute, 2016). Some reports suggest that roughly 
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10% of students have access to the programs, which culminates in the organization having a 37% 

bachelor’s degree completion rate for students on a six-year student track (Pell Institute, 2016). 

The government-funded Title I and Title II schools continue to face academic challenges that 

include everything from low standardized test scores to achievement gaps (Dynarski & Kainz, 

2015). According to Housing and Urban Development Secretary Ben Carson, “The role of the 

federal government is to facilitate the involvement of the state and local authorities in providing 

pathways that allow people to ascend out of poverty, not keep them in poverty” (as cited in 

Parker, 2017, p. 3.). For these reasons, I assert that higher education policy and public legislation 

for postsecondary completion is more beneficial to all, regardless of ethnicity or economic status, 

when the focus is geared toward the community quantile strength relationship and its percentile 

threshold. That is, I argue that connecting community strength rates to attainment measurements, 

as opposed to the individual students, can potentially raise the low-income Black higher 

education completion rate. 

Statement of the Problem 

The AACU (2014) and the NSCRC (2016) have determined that the completion rates of 

college graduates among Black students from low-income communities are lower than the 

attainment rate of students from White, affluent environments at every level of higher education 

measurement. Individuals without postsecondary education are more likely to experience a 

variety of social prohibitions that forestall upward mobility (Owens & Clampet-Lundquist, 

2017), such as widespread unemployment (Thompson, 2011), poor-quality schools (Morrissey & 

Vinopal, 2018), educational decline and academic institutional closure (Beck & Billger, 2012; 

Lee & Lubienski, 2017; Superville, 2015), limited healthcare (Boozary & Shojania, 2018), 



 

21 

pervasive violent crime and vice (Newport, 2018), higher incidence of mental disorders (Acri et 

al., 2017), infant mortality (Spencer, 2018), and sustained disadvantaged conditions (Johnson, 

1965). For those reasons, educational policymakers have focused on higher education 

completion for minorities, first-generation students, and low-income students since 1965 because 

education is viewed as the singular vehicle for overcoming generational poverty (Johnson, 1965; 

Jordan, 2015; Zeitz, 2018). The USDOE (2019) has increased the number of TRIO programs 

from three to eight. Despite the educational policy focus, higher education completion for Black 

students from low-income communities continues to be a higher education challenge for 

university leaders and educational policymakers.  

Research Questions and Hypotheses 

1. Does change in household wealth explain shifts in postsecondary attainment 

outcomes of low-income Black students? 

H10: There is no level of household wealth shifts that provokes a fundamental change in 

the level of higher education completion of low-income Black students.  

H1a: There is a level of household wealth shifts that provokes a fundamental change in 

the level of higher education completion of low-income Black students.  

2. Is there a percentile change point in economic well-being, as measured by median 

household per capita income that corresponds to a fundamental shift in the level of 

higher education attainment for low-income Black students?  

H20: Abrupt change in economic well-being has no quantile threshold effect that can 

explain the low higher education attainment by low-income Black students.  
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H2a:: Abrupt change in economic well-being has a quantile threshold effect that can 

explain the low higher education attainment by low-income Black students.  

Significance of the Study 

The higher education completion data for under-resourced communities suggest that 

academic resources are scarce in disadvantaged areas (Bailey & Dynarski, 2011; Choy et al., 

2000; Hirn et al., 2018). Education is the vehicle that gives an individual an opportunity to 

socially progress (Jordan, 2015). Not getting a postsecondary degree can continue the repetition 

of disadvantaged circumstances (Torpey, 2017). The findings from this research can enhance the 

existing scholarship in higher education leadership and strengthen educational policy that 

describes methods for increasing the low-income Black higher education completion rate. The 

researcher used a quantile regression analysis and hypothesized that there was a percentile 

threshold rate related to community shifts and the low-income Black higher education 

completion rates. A quantile regression is a statistical measure that gauges the strength of the 

dependent variable via the percentile strength of its independent distributional relationships 

(Koenker & Bassett, 1978; Leeds, 2014). 

The strength of the independent variables upon the dependent variables culminated in a 

change point in this study. Grodzins (1958) described this tipping point as a systematic shift in 

the social positioning of a community. Although Grodzins (1958) defined the tipping point of a 

community as a change in racial identity, I focused on the quantile relationship of its economic 

state, racial identity, and how that empirical evidence measured for stewardships in a community 

(Koenker & Bassett, 1978; Leeds, 2014). My original contribution to scholarship, like Grodzins 

(1958), is that knowing this quantile can establish a policy model, and in turn, grant higher 
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education leaders the ability to impact students in geographical locations that are potentially 

prone to the effect of community educational downturns.  

Procedures 

I explored the quantile relationship by investigating a community in the state of Illinois 

from 1990 to 2018. I used a quantile regression (QR) model to measure the percentile strength of 

the dependent variable to seek a quantile change point in household wealth, which stimulated a 

percentile change in postsecondary education attainment of low-income Black students (Koenker 

& Bassett, 1978; Leeds, 2014). The QR is a prediction synthesis. The emphasis of relational 

strength was on the dependent variable, rather than the covariant. Each variable was measured 

every tenth quantile, that is, from the 10th through the 90th—to determine the stage of 

significance upon the dependent variable from a low level of impact to a high level of influence. 

The predictor variables were median household per capita income and the housing market value, 

which are proxies for wealth. The higher education completion measurement was represented by 

the Y variable and served as the response measure. 

I used the strength of the quantiles to gauge the percentile threshold of the median 

household per capita income and housing market value. The median household per capita income 

represents wealth because it quantitatively summarizes the income in a particular location. The 

housing market value is quantification for wealth because home value incurs equity. Equity is an 

economic asset that wealth is built upon because it accumulates over time (Kelly et al., 2016; 

Loving et al., 2012; Piketty, 2017). This quantile regression model can be used to identify 

transitional time, strength, dates, and/or nonlinearity sequence along a distributional continuum 

(Huang et al., 2017; Koenker & Bassett, 1978; Leeds, 2014). This QR model included the 
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bootstrapping method. This procedure was used to resample observations (n) at different time 

periods (e.g., 1990-2018) in order to estimate the mean of the random sample (Efron, 1979; 

Hasni et al., 2019). The coefficients were derived through bootstrapping (x_j) based on 10,000 

replications. Bootstrapping is widely utilized in the field of statistics when the information is 

empirical. 

The control variables included the total population per year, Black-White population 

ratio, retail trade establishments in the community, student-to-teacher ratio, and public education 

budget allocations per year in the city. These factors were also measured from the 10th through 

the 90th quantile to determine the level of significance it had upon the dependent variable. The 

Black-to-White population ratio was used to determine the movements of racial demographics 

during the years under examination. The total population affects resources because individuals 

move to school districts that have a better quality of education. Educational quality is measured 

through the scope of students-to-teacher ratio because it represents the amount of attention 

allotted to each student (Brasington, 1999). Figure 2 depicts the procedures. 
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Figure 2 

The Impact of Variables on the Response 

 
 

 

The budget per student provides quantifications for monetary aid provided to a district. 

The public education budget allocation per year in the city illustrates the availability of academic 

resources per student, which has a relationship with educational quality (Levinson, 2012; Yan & 

Linick, 2016). The number of active retail trade establishments in an area demonstrates available 

constituent capital in a community and, as a result, can serve as measurement for educational 

quality because community residents subsidize district schools.  
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Limitations and Delimitations 

Limitations and delimitations occurred while conducting this study. Jerrim and De Vries 

(2017) described limitations as research factors that can institute a possible threat to a research 

study. For this study, one limitation was that I chose to measure one community, which produces 

one prototype or base model. Because of this limitation, only one research model of reference 

was generated. 

Lichen et al. (2010) explained that delimitations are controllable variables that serve as 

boundaries for research principles. Delimitations are the elements by which the researcher will 

measure the study (Lichen et al., 2010). The delimitations for this design were the housing 

market value and the median household per capita income, which proxy household wealth, 

student racial identity, and higher education attainment. These elements were in my control and 

established the perimeter of the study.  

Definitions of Terms 

The following definitions are provided to assist the reader: 

Change-Point analysis is a method that seeks to discover changes over time using 

variables and times series data. It gauges the frequency of distributional shifts and patterns (Yu 

& Ruggieri, 2019). 

Community growth is the process of enhancing the social features of a community with 

economic capital (Lin, 2002).  

Economic downtrend occurs when financial asset prices decline over time (Heil, 2018). 

Economic uptrend occurs when financial asset prices increase over time (Bayer et al., 

2016; Trabelsi, 2018).  
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Higher education attainment is the highest level of educational achievement gained by an 

individual (U.S. Census Bureau, 2017).  

Level of wealth decline refers to the periods of economic wealth depreciation (Yoshida, 

2020).  

Quantiles are values that focus on the median so that observations are distributed equally. 

The analysis is geared so that measurements are centered on what is below the quantile. 

Quantiles and percentiles are interchangeable terms (Rodriguez & Yao, 2016).  

Systems are elements that communicate and respond to one another as a result of 

interactions (Grodzins, 1958; Luhmann & Gilgen, 2012). 

Threshold and tipping point is the specific variable that reflects the transition from one 

state to another (Heil, 2018; Trabelsi, 2018; Yu & Phillips, 2018). 

Wealth, in this study, refers to the median housing market value and the median 

household per capita income (Loving et al., 2012; Wen et al., 2018). 

Summary 

This chapter served as introduction to the study. The USDOE has placed focus on 

minority and low-income higher education for the better part of half a century. Federal efforts to 

correct decades of injustices have been undertaken (U.S. Department of Labor, 2018). As part of 

those efforts, the TRIO programs have transitioned low-income Black students into college 

successfully (AASCU, 2014; Pell Institute, 2016). However, during this time, low-income Black 

students continue to have the lowest completion rate across all higher education student 

demographics (Pell Institute, 2016). Therefore, I hypothesized that communities that habitually 

surpass their economic threshold, and by extension, individuals who live in underprivileged 
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conditions, are continuously filtered into less-privileged educational opportunities. Academic 

possibilities include a variety of variables. Variables described community fluctuation and higher 

education variance. I used population movements, statistical patterns, and wealth change to 

pinpoint a quantile wealth threshold that a community can withstand before higher education 

stewardships are deemed necessary (Box-Steffenmeier, 2014; Warner, 2012).  

Chapter 2 is a review of literature pertinent to the investigation. Chapter 3 provides a 

description and rationale of the research design and methodology to conduct the investigation 

and answer the research questions. Chapter 4 presents the results of data collection and analysis. 

Chapter 5 offers a summary of the study, discussion and conclusions of the results, implications, 

and recommendations for future research. 
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CHAPTER 2 

REVIEW OF RELATED LITERATURE 

This literature review explored seven sections. In the first section, I discuss literature that 

pertains to stewards of place in higher education. The second section is a review of the issue of 

Black students and the low-income P-12 academic trajectory. In the third section, I explore the 

impact of town-gown collaborations. The fourth section offers an evaluation of the phenomenon 

of White flight as a social and economic divisive pattern. In the fifth section, I explain an 

analysis of the historical significance of contemporary academic challenges. The sixth section is 

a review of community economics and its connection to education and wealth. Lastly, I provide 

an analysis of the housing market value.  

There is sufficient cause for reviewing the literature through these lenses. Low-income 

Black students fail to complete college at the same rate as White, affluent students (AACU, 

2014; NSCRC, 2016). Individuals who do not complete postsecondary education increase their 

likelihood of experiencing various social phenomena that negatively impact their upward 

mobility (Owens & Clampet-Lundquist, 2017) as delineated in great detail Chapter 1. 

Consequently, since 1965, educational policymakers have maintained a focus on attainment of 

postsecondary education for minorities, students from low-income communities, and first-

generation students due to the fact education is perceived as a means to overcome generational 

poverty (Johnson, 1965). Despite this focus and the increase of programs throughout the decades, 

higher education completion for Black students from low-income communities remains a 

challenge. Primarily, there are deficiencies in the process by which the USDOE has instituted 

programs to assist low-income Black students toward higher education attainment since the 
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inception of the Higher Education Act in 1965. This research hypothesized that satisfactory 

community thresholds that equate to resource accessibility can be a remedy to disrupt higher 

education impediments for some.  

General Systems Theory 

General systems theory is an open relationship model comprising an organism that 

corresponds to internal and external communication (Boulding, 1956; von Bertalanffy, 1969). 

General systems theory is a useful model to use when describing empirical analysis because “it 

studies all thinkable relationships abstracted from any concrete situation or body of empirical 

knowledge” (Boulding, 1956, p. 197). The scope of this research connects empirical 

relationships that incorporate, education, race, economics, sociology, philosophy, policy, 

biology, neurology, and psychology into a theoretical construct. In turn, “each discipline 

corresponds to a certain segment of the empirical world, and each develops theories which have 

particular applicability to its empirical segment” (Boulding, 1956, p. 197). The housing market 

value establishes a thread of regularity within a community in which several additional social 

sectors correspond with its system, like higher education attainment and median household per 

capita income (Boulding, 1956; Luhmann & Gilgen, 2012). A change in communication occurs 

when the system is suspended or responds to feedback that converts the order (Boulding, 1956; 

Luhmann & Gilgen, 2012). System movements occur in socioeconomic waves that result in a 

tipping point (Grodzins, 1958). Political scientists describe a threshold and/or a tipping point as 

traditional movements that occur because of corresponding feedback (Grodzins, 1958). 

General systems theory includes mathematics, philosophy, chemistry, biology, 

psychology, economics, and sociology (Boulding, 1956; von Bertalanffy, 1972). The versatility 
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of these disciplines ranges from the idea of structured belief to a relationship model (Boulding, 

1956). General systems theory operates by communicating relationship elements like open and 

closed systems, as well as dynamic and conceptual systems (Luhmann & Gilgen, 2012; von 

Bertalanffy, 1969). An open system exchanges communication with its surroundings and thus 

evolves due to those external components (Luhmann & Gilgen, 2012). A closed system abstains 

from communication with external forces and consequently does not change (Bashiri et al., 

2018). Mearman (2006) explained, “Closed systems are variously defined as being cut off from 

external influences, isolated where outside factors are neutralized and in which all disturbances 

are anticipated and held at bay” (p. 46). Dynamic systems theory is the explanation of how 

society, lifestyles, biology, and/or civilization divergences become identity differences (Fausto-

Sterling, 2003). Conceptual systems are a confluence of perceptions that encompasses 

intersections of cognitive science and mental models (Lakoff & Johnson, 1980; Wallis & 

Valentinov, 2016).  

Social and Economic Contributors to Racially Segregated Housing 

This section includes information about the social and economic factors that further the 

divide between individuals of different ethnic and economic groups. This information is 

imperative because some residential practices influence and/or create the landscape of modern 

challenges associated with the contemporary opportunity gap. The subsections in this segment 

covers four topics: housing segregation and reasons why this layout relates to educational equity; 

de facto and de jure residential positioning and how it affects educational value; the influence of 

economic status as it relates to ethnicity and its effect on educational trajectory; and modern 

educational disparities and the influence of environmental factors on educational success. 
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Legalized residential segregation occurred as a result of President Franklin D. 

Roosevelt’s New Deal (Katznelson, 2014). This is analogous with other government strategies 

that occurred during the Roosevelt administration, such as the drafting of Black troops into 

segregated units to fight a war against Nazis who were discriminating against Jews (German 

Nuremberg Race Laws) in Europe. Roosevelt’s residential exclusion came in 1933 via the Home 

Owners’ Loan Corporation and later the Federal Housing Association (FHA) (Katznelson, 2014; 

National Fair Housing Alliance [NFHA], 2017). The Housing Act of 1937, commonly known as 

the Public Housing Program, was a sector of the FHA (Hunt, 2005; Jackson, 1985). Columbia 

University Professor and Urban History scholar Jackson (1985) stated,  

The result, if not the intention, of the Public Housing Program of the United States was to 

segregate the races, to concentrate the disadvantaged in inner cities, and to reinforce the 

image of suburbia as a place of refuge for the problem of race, crime, and poverty. (p. 

219) 

The purpose of the FHA was to enhance housing in the United States and establish a 

satisfactory mortgage market (Carr & Anacker, 2015). The FHA, like the Homestead Act and its 

relationship to land, was meant to disperse populations across the United States by providing 

homes (Fishback et al., 2013). This federal phenomenon established compound interest, equity, 

generational assets, and ultimately wealth for some people (Fishback et al., 2013). Established in 

1938 to provide home loans, the Federal National Mortgage Association, also known as Fannie 

Mae (Carr & Anacker, 2015; Jackson, 1985), granted home loans exclusively to Whites who 

sought homeownership in all-White communities with restrictive covenants (Rothstein, 2013, 

Rothstein, 2017). Restrictive covenants (housing agreements) are a northern version of Jim Crow 
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laws that saturated throughout the South. Further, veterans received monetary housing subsidies 

via the GI Bill and these housing benefits included the same racial terms and conditions 

(Katznelson, 2006). The federal government provided 30-year home loans with low interest 

rates, subsidized mortgage loans, and no down payment, which culminated in establishing the 

homogeneous suburb (Fishback et al., 2013; Katznelson, 2006). Katznelson (2006) contended, 

“These loans were especially important in areas of high growth. In California for example, the 

federal government only had insured 6 percent of home mortgages in 1936; by 1950, fully half” 

(p. 115). Most Black and White veterans qualified for privileged home loans because of their 

military duty, but service did not equate to equal communities or adequate school access. Oliver 

Brown, the plaintiff in the landmark 1954 Supreme Court case Brown v Board of Education, 

“used benefits from the bill to buy” (Katznelson, 2006, p. 115) his home. However, the Browns 

were still subjugated to social racial restrictions (Brown v. Board of Education of Topeka, 1954).  

During this time, the all-White communities used restrictive covenants as a private racial 

bar for homeownership (Brooks & Rose, 2013; Kucheva & Sander, 2014). The regulation, 

written into a deed of a home, prohibited non-White home seekers from moving into newly 

emerging suburbs (Brooks & Rose, 2013; Kucheva & Sander, 2014). Besides restrictive 

covenants, redlining, which is the colorization of city maps to illustrate community quality 

(Krysan & Crowder, 2017; Rothstein, 2017), created racial division. Hence, green represented 

the superior residential locations, and the red color symbolized the lowest standard of property 

(Brown, 1976; Rothstein, 2017). First established by the Home Owners’ Loan Corporation, the 

FHA later progressed this rating system (NFHA, 2017). Restrictive covenants and redlining both 

systematically segregated communities (Jackson, 1985; Carr & Anacker, 2015).  
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It is also important to understand that community grade is a function for banks 

determining recipients for business loans and/or beneficiaries for firm selections (Fishback et al., 

2013). This occurs because banks obtain revenue from loan interest and the ability to regain their 

investment. This is associated with resources because business owners establish firms in areas 

with the goal of gaining a financial return for themselves and the bank. Businesses and median 

household per capita income have a relationship because proprietors investigate the median 

household income in a geographical area via census data prior to establishing an enterprise. 

Therefore, redlining has a relationship with business variety, store quality, and overall available 

activity. 

Legal policies enforcing racial segregation, such as restrictive covenants and redlining, 

resulted in the manifestation of White flight throughout the United States (Kye, 2018; Logan et 

al., 2017). White flight is the voluntary relocation of White individuals from communities or 

schools (Kye, 2018; Roussell & Dunbar, 2016). Today, White flight encompasses Black 

Americans moving to the suburbs and White Americans relocating to further outer-ring suburban 

environments and/or adjacent homogeneous suburbs (Kye, 2018; Rothstein, 2014). This type of 

movement explains research provided by William Frey of the Brookings Institute (2018) where 

he described the suburban environment as an enclave of racial diversity. However, upon deeper 

examination, neighborhoods in the suburb may be quasi racially diverse, but diversity does not 

relate to equity and/or class status because poverty and segregation in suburban environments 

continue to increase (Kneebone, 2014). According to Rothstein (2014), “Neighborhoods that 

appear to be integrated are almost always those in transitions, either from White to mostly Black 

(like Ferguson Missouri) or from Black to increasingly White (like St. Louis’s gentrifying 
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neighborhoods)” (p. 3). These type of residential patterns occur throughout the United States by 

way of real estate professionals.  

Beginning in 1934, the Federal Housing Administration did not grant home loans to 

Black Americans, resulting in central and less-desirable communities and/or red regions being 

over-populated with Black and often underprivileged constituents (Rothstein, 2013). Restrictive 

covenants segregated most cities across the United States (Brooks & Rose, 2013). These 

prohibitive policies were considered constitutional because covenants are considered private 

agreements between individuals (Corrigan v. Buckley, 1926). Chicago was one of the many 

cities saturated with these restrictive covenants. In Hansberry v. Lee (1940), Hansberry 

advocated that Black Chicagoans were discriminately positioned into the southside of the city. 

The court sided with Hansberry and granted additional segregated residences for the Black 

population outside of the southside of Chicago (Hansberry v. Lee, 1940). A Raisin in the Sun 

(Hansberry, 1995) illustrated the case in autobiographical form. In 1948, the Supreme Court 

permanently outlawed restrictive covenants on private property in Shelley v. Kraemer.  

Although legal measures discontinued restrictive covenants, empirical research by 

Kucheva and Sander (2014) supported the concepts of blockbusting and racial steering soon 

transpired as a phenomenon in most U.S. cities despite the fact that residential housing 

discrimination became illegal in 1948. Blockbusting, the action of transitioning an entire street, 

community, neighborhood into a majority Black demographic after the residency of a minority 

(Brown, 1976; Kucheva & Sander, 2014), occurs by way of real estate professionals and 

mortgage companies. In many cases, real estate professionals were responsible for the covert 

violence against Black homeowners after the purchase was made in all-White areas (Tuttle, 
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1970). Violence against Black homeowners consisted of everything from property vandalism to 

home dynamiting (Bell, 2013; Manis, 2001). Manis (2001) described one such circumstances in 

regard to the city of Birmingham, Alabama:  

As blacks moved into these areas, white reaction brought pressure to bear on them, 

resulting in some fifty bombings of black homes between 1947 and 1963. During this 

period the city earned the nickname “Bombingham,” and the West End area around 

Center Street came to be known as “Dynamite Hill.” (p. 80) 

The purpose of these unpunished attacks was to intimidate and encourage Black residents 

to relocate (Bell, 2013; Tuttle, 1970). This action was a phenomenon because the presence of 

minorities in a community decreased neighborhood value and extended and/or turned areas into 

redlining districts (Rothstein, 2013). This led to racial steering, which is the intentional practice 

of steering individual ethnic groups toward one community and in turn, steering other groups 

elsewhere (Brown, 1976; Dickerson, 2012; Galster, 1990). In the United States, real estate 

professionals and bank lenders (Besbris & Faber, 2017; Brown, 1976; Smith, 2005) 

operationalize racial steering. In 2003, the NFHA (2017) determined that racial steering practices 

occurred at 87% when both Black and White testers pose as homebuyers. Testers are undercover 

investigators used by policy agencies to gather data in areas where disparities are deemed 

racially motivated. This type of racial privilege is a value added that occurs when individuals 

have status added because of their race (Brasington & Haurin, 2006). Roediger (2007) explained 

that this value is psychological and financial.  
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Massey and Denton (1993) asserted that residential and education integration will be a 

perpetual challenge because of America’s historical past of de jure residential segregation, which 

has become a de facto residential pattern. A significant amount of people believe the problem is 

de facto related. Take particularly, former President Jimmy Carter who conveyed, “It’s good to 

maintain the homogeneity of neighborhoods if they’ve been established that way” (as cited in 

Lydon, 1976, p. 2). In a more recent study commissioned by the NFHA (2017), researchers 

concluded that racial steering practices are the cause of modern community demographic 

compositions. According to the National Fair Housing Alliance (2017), there were 28,181 

housing discrimination accusations in the United States in 2016. The report also determined that 

half of Black Americans do not live in a neighborhood with a White person, but on average, 

White Americans live in communities that are 80% homogeneously White (NFHA, 2017). 

A variety of academic institutions (e.g., Harvard University) have attempted to measure 

racial bias by developing computerized examinations to implicitly identify personal prejudices 

(Lopez, 2017; MacDonald, 2017). Researchers have explained that those tests are problematic 

because a knowing person will answer opposite of their actual racial beliefs (Lopez, 2017; 

MacDonald, 2017). According to the U. S. Department of Justice (2020), computerized 

examinations do not have scientific value, and examples of their inconsistencies are the reason 

polygraph tests are usually never used in court.  

Public policy institutions have used testers for decades to investigate racial and sex 

discrimination in housing, and schools and the results determine that personal attitudes and in 

turn bias behavior are causation for real estate steering patterns and some education disparities 

(Broadwater, 2012; Eligon & Gebeloff, 2016; NFHA, 2017). In fact, former New York Senator 
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and Secretary of State Hillary Clinton served as a tester in the South in 1972 to investigate all-

White private schools and their willingness to desegregate after the Alexander v. Holmes County 

Board of Education case in 1969, which aimed to progress the second Brown ruling (Clinton, 

2017).  

This inquiry occurred because some states, for example, Virginia, had unconstitutionally 

implemented a new state amendment allowing public money to subsidize students to attend all-

White private schools, which led to the closure of some schools (Day, 2015). Further, 80% of 

Black students in the southern states were still hyper-segregated in school years after the Brown 

v. Board of Education ruling (Clotfelter, 2006) and the publication of the Southern Manifesto 

(Declaration of Constitutional Principles) pamphlet written by southern politicians a year after 

the Brown decision (Day, 2015). The authors of the manifesto affirmed not to integrate schools 

and believed that individual states had the constitutional right to govern independent of federal 

regulations. Day (2015) explained, “No school district in Alabama, Florida, Georgia, Louisiana, 

Mississippi, North and South Carolina and Virginia moved toward compliance” (p.1 52). The 

movie called, Remember the Titans, where a high school in Virginia remained segregated until 

1971, illustrates an example of this noncompliance.  

Segregation methods occurred in a variety of ways. Everything from noncompliance to 

racial steering was used in order to prevent integration. The racial steering pipeline continued 

because the FHA statistically used policy to classify individuals by their ethnic difference, and 

this action occurred by way of two methods (Brown, 1976; Kye, 2018; Rothstein, 2017). The 

first procedure occurred after World War II when the Veterans Association granted service 

members the opportunity to purchase inexpensive homes (Hiroshi, 2013). The second technique 
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occurred when the Veterans Association collaborated with the FHA (Krysan & Crowder, 2017; 

Rothstein, 2013). That is, when the Veterans Association approved homes for purchase, the FHA 

insured the houses (Rothstein, 2013). The FHA only insured homes in all-White suburban 

environments, which allowed White flight to overtly progress (Abbott, 2007; Brooks & Rose, 

2013; Rothstein, 2013). Many of these all-White suburbs remained so because they were also 

sundown towns and/or suburbs (Loewen, 2018). Sundown towns were communities that 

disallowed the presence, unless a domestic worker, of minorities after dark. These town and 

suburbs were more common in the Midwest because Illinois had more than 450 sundown towns, 

yet Mississippi had roughly six (Loewen, 2018) 

The Housing Act of 1949 and the Highway Act of 1956 both played roles in the 

methodical separation of Black and White Americans (Keating, 2001; Kye, 2018). The Housing 

Act of 1949 was an extension of the 1937 Public Housing Program, which created the housing 

project phenomenon in the United States (Heathcott, 2012; Hunt, 2005). Today, housing projects 

result from government-supplied housing for low-income residents (Hiroshi, 2013). The federal 

government created housing projects with the intent to dismantle community slums (Heathcott, 

2012; Hiroshi 2013). The objective was to grant low-income homes for the working 

underprivileged (Heathcott, 2012; Jackson, 1985). Initially, public housing projects advocated 

strict policies that granted access to low-income nuclear families, but they did not permit single 

mothers and welfare recipients (Jackson, 1985). Public housing projects were segregated by 

racial identity in most cities (Abbott, 2007; Heathcott, 2012). Later, the Highway Act of 1956 

socially and economically segregated individuals by race (Abbott, 2007): 
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The routes of urban interstates could be carefully chosen to disrupt minority 

neighborhoods and to erect physical barriers between minority and majority populations. 

Gary, Indiana, located its freeway to act as a Chinese Wall between its black north side 

and the white south side. Atlanta did the same with I-20 and Orlando with I-4. In Miami, 

I-95 cleared African Americans from Overtown neighborhoods, adjacent to downtown, 

and pushed them further away from the city center. In St. Paul, an urban interstate 

displaced one-seventh of the city’s African American residents. One critic commented 

bitterly that very few blacks lived in Minnesota, but the road builders found them. (p. 86)  

The social and economic segregation of individuals based on racial identity create 

inequalities among communities and their educational systems (Frempong et al., 2016; Orfield et 

al., 2016). Some scholars continue the perspective that educational equity is solely related to 

property taxes and resource availability, and those educational disparities occur when 

environments do not include a satisfactory tax base to support community schools (Burrows, 

2015; Ritchie, 2018). A more analytical approach to this concept proposes that this issue 

becomes racialized because of econometrics and its relationship to the racial identity of the 

individuals in less-privileged communities (Badger, 2015; Brasington et al., 2015; Eligon & 

Gebeloff, 2016; Firebaugh & Acciai, 2016).  

According to Perkins and Sampson (2015), middle to upper class Black constituents are 

residents in communities that are more disadvantaged than are low-income Whites. Additionally, 

tax assessors and property managers explain that the most underprivileged populations are taxed 

more in the poorest communities, and those property taxes do not have a relationship with a 

superior educational system (Grotto, 2017; Landis, 2017; Van Dam, 2020) 
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Segregated Housing and Educational Equity 

In 1967, the Kerner Commission (1967) authorized a detailed multiple-case investigation 

of urban Black communities in the United States. The purpose of this qualitative fieldwork was 

to determine the reasons why the “urban black explosions inadequately called riots” (King, 2010, 

p. xiv) became a phenomenon in northern cities with a large Black population and to develop 

procedures for how to prevent the repetition of these episodes (Kerner Commission, 1967). 

Formed by President Lyndon B. Johnson and chaired by former Illinois Governor Otto Kerner, 

Jr., the commission surveyed 24 sample cities like Detroit and Newark, to answer three initial 

questions: “What happened? Why did it happen? What can be done to prevent it from happening 

again and again?” (Kerner Commission, 1967, p. 16.). Additional questions included the 

following:  

The kinds of communities in which they occurred; the characteristics including age, 

education, and job history-of those who rioted and those who did can groups of lawful 

citizens be encouraged to help cool the situation? The relative impact of various 

depressed conditions in the ghetto, which stimulates people to riot; The impact of federal 

and other programs on those conditions; The effect on rioting of police-community 

relationships; The parts of the community which suffered the most as a result of the 

disorder (Kerner Commission, 1967, p. 63). 

The findings from the case samples revealed that the root of the problem was that Black 

Americans were at a disadvantage in housing, economics, and educational opportunities, and 

“the prejudice against color in America has formed a bar to advancement unlike no other” 

(Kerner Commission, 1967, p. 144). According to the study, social and economic dissatisfaction 
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and disapproval of societal positioning produce self-esteem deficiency, malice, psychological 

disorders, and mood alterations (Kerner Commission, 1967). Myrdal (1944) and Brown v. Board 

of Education (1954) had previously determined components of these same results. Publications 

such as Du Bois’s (1899/1995) The Philadelphia Negro) in the 19th century and Myrdal’s (1944) 

An America Dilemma in the 20th century provided government officials and the public scientific 

accounts of the underlying problems that affect Black Americans. Therefore, the Kerner 

investigation and King’s Chicago campaign for open housing policies resulted in influencing 

federal legislation to establish nondiscrimination policy in housing in the form of the Fair 

Housing Act, signed one week after Dr. Martin Luther King Jr.’s assassination on April 11, 1968 

(Waxman, 2018; Zeitz, 2018).  

The Fair Housing Act established new strategies for integration. However, government 

policies during this time also changed public housing requirements by situating low-income 

residential placement by race, rather than economic classification, which continued redlining 

after 1968 (Brown, 1976; Jackson, 1985; Jan, 2017; Rothstein, 2017). The new public housing 

model perpetuated racial segregation due to local public housing authorities factoring White and 

Black low-income individuals into separate social and economic residential entities (Jackson, 

1985; Jan, 2017).   

By the 1970s, Black poverty was systematically segregated into public housing projects, 

and White poverty received subsidized housing vouchers that positioned this demographic into 

mixed-income, multi-family units (Jan, 2017; Rothstein, 2017). To illustrate, in 1974,  

A federal appeals court concluded that segregated housing in the St. Louis metropolitan 

area was . . . in large measure the result of deliberate racial discrimination in the housing 
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market by the real estate industry and by agencies of the federal, state and local 

government. (Rothstein, 2014, p. 4) 

Rothstein (2017) explained that Black Americans did not receive residency vouchers until 1998. 

The interpretation from literature leads to the perspective that the difference of location created 

contrasting educational opportunities. This arrangement contributed to the issue of racial 

educational disparity because children are educated and afforded different academic resources 

and opportunities because of residency (Jan, 2017).  

Educational inequity occurs because of location (Orfield et al., 2016). However, there is 

not a constant relationship between property taxes and educational quality and/or monetary 

academic assistance. Title I and Title II funds provide monetary aid to disadvantaged schools, yet 

institutions still struggle with achievement gaps and low test scores (Dynarski & Kainz, 2015; 

Paige & Witty, 2010). Some scholars focus on achievement gaps and consequently assign 

achievement levels to the responsibility of the teacher (Paige & Witty, 2010; National 

Commission on Excellence in Education [NCEE], 1983). Much research that faulted educators 

stemmed from A Nation at Risk (NCEE, 1983). Later, Paige and Witty (2010) duplicated A 

Nation at Risk (NCEE, 1983) to suit Black America. Paige and Witty (2010) asserted that the 

problem is defective Black leadership because Black students are the demographic represented in 

the bottom percentile in scholastic test scores and all educational achievement. The Black student 

academic achievement levels raise concerns about the impact of racial integration (and housing 

arrangements) on Black students.   

A more recent examination of A Nation at Risk (NCEE, 1983) determined that the 

document encompassed a variety of incomplete evidence and ignored critical contrasting facts 
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(Kamenetz, 2018). According to the original authors of the document, A Nation at Risk, they 

“never set out to undertake an objective inquiry into the state of the nation’s schools” (Kamenetz, 

2018, p. 4). Kamenetz (2018) explained, 

They started out already alarmed by what they believed was a decline in education, and 

looked for facts to fit the narrative. While their report is still widely cited, a second 

official federal government analysis of standardized test scores produced seven years 

later showed the opposite of what was claimed in “A Nation at Risk”. (p. 4) 

A variety of research has shown that educators experience teaching difficulties that range 

from having proper teaching tools to students not invested in academic progress (Almay & 

Theokas, 2010; Barbarin & Aikens, 2015; Goldhaber et al., 2015). Former Secretary of 

Education Rod Paige argued that students will perform to the level of what is being taught if 

educators provide accelerated academic material (Paige & Witty, 2010). A significant portion of 

Paige’s theory became commonly known as No Child Left Behind or NCLB, implemented in 

2002 by President George W. Bush. The No Child Left Behind Act required measurement of the 

learning standards of P-12 students and consequently gauged the performance of students 

through the abilities of the teachers and schools.  

Comparatively, a variety of P-12 education researchers do suggest the performance and 

academic trajectory, like the higher education success of students, is predicated on the strengths 

and weaknesses of their teachers (Almay & Theokas, 2010; Carver-Thomas & Darling-

Hammond, 2017; Goldhaber et al., 2015). In contrast to Paige and Witty (2010), other scholars 

argue that individuals respond to lifestyle circumstances that are external to the academic sphere, 

and said situations can become academic prohibitors that influence educational abilities (Change, 



 

45 

2018; Conger & Donnellan, 2007, Jenson, 2009; Farah, 2018). Accordingly, this problem relates 

to placement and growing numbers of influential factors associated with poverty. The trajectory 

of this issue began with the transitioning of welfare regulations. Welfare adjustments transitioned 

from assisting poor families (children) during the Great Depression in the 1930s to government 

resource regulations, such as housing and monetary aid providing securities only to dependent 

children and disadvantaged mothers in circumstances where the father is absent (Katznelson, 

2014; Zeitz, 2018). This relates to educational quality and academic trajectory because public 

housing authorities position segregated public housing in areas that have a significant number of 

Black constituents instead of spreading the public housing recipients among racially diverse 

demographics and mixed income groups (Kneebone, 2014). Empirical research has linked 

increasing numbers of spherical poverty to everything from cognition challenges to graduation 

rates (Haushofer & Fehr, 2014; Farah, 2018; NSCRC, 2016).  

The covert phenomenon that includes the residential movement of people based on race 

has occurred since the Franklin Roosevelt administration. However, by the 1960s, public housing 

policies transitioned from exclusively allowing residency benefits to working-class, nuclear 

households to disallowing nuclear family residencies and solely granting housing to unemployed 

individuals (Supplemental Security Income recipients), under-employed, single with children, 

and reliant on welfare benefits (Freidrichs, 2011; Jackson, 1985; Sugrue, 1996). Jackson (1985) 

explained, “The original concept of public housing was that it was for the working poor, the 

deserving poor, and the honest man temporarily down on his luck. Long-term welfare families, 

loafers, and unwed mothers were not welcomed” (Jackson, 1985, p. 227). This transition further 

explains data collected by Moynihan (1965) that conveyed the welfare dependence and Black 
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female head of households have become a phenomenon within the demographic and that 

circumstances related to poverty are associated with family disintegration. 

Wattenberg (1988) also mentioned the increase of female head of households, but his 

notions rest more on the speculation that American values changed over time to culturally accept 

unmarried parents, rather than a particular race of people have more out-of-wedlock births than 

others. Wattenberg (1988) explained that in “1960 only 5 percent of all births were out-of-

wedlock but by 1988 the rate was up to 21 percent” (p. 74). Wattenberg (1988) used a time series 

analyses and forecasting method to explain these findings, which in turn also suggest that “as 

education goes up for women, fertility goes down” and that disadvantaged individuals have more 

dependents than the affluent” (Wattenberg, 1988, p. 119). Wattenberg’s (1988) socioeconomic 

forecasting compares to the current statistics provided by the USDA (2014), which illustrated 

that women as a unit are the majority of unmarried single parents below the poverty line.  

Scholars often relate single motherhood and poverty because it is the most obvious 

association. The research behind these observations are problematic because the U.S. Census 

Bureau measures female-headed households by race only in some decades and in selective 

communities. Oftentimes, this category is investigated when a particular city has a majority 

Black population. For instance, by 1970, East St. Louis, Illinois had a majority Black 

demographic, and as a result, for the first time, the female head of household was added as a 

census category and measure (U.S. Census Bureau, 1972). King and Reynolds (2017) reminded 

academics that Ethel Kennedy was a single mother to 16 children, Dr. Betty Shabazz was a relic 

with six daughters, while Coretta Scott King became head of household with four children. In 

addition, for a short period, Jacqueline Kennedy was a single mother of two, and Myrlie Evers 
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for a stint was widowed with three dependents (King & Reynolds, 2017). Poverty and single 

motherhood may relate in some occasions, but the issue is not always illegitimacy that transitions 

individuals into sustained disadvantaged circumstances because as Kendi (2017) mentioned 

W.E.B. Du Bois was the son of a single mother.  

In the 21st century, U.S. citizens bear witness to community racial segregation, and as a 

result, educational inequality, because of predatory lending and racial steering practices guided 

by real estate professionals and mortgage companies on the local level (Brasington et al., 2015; 

Broadwater, 2012; Kuebler, 2012). Granted, the Fair Housing Act was the federal document that 

discontinued residential racial discrimination (Civil Rights Act of 1968), but movements of 

people still occur in covert methods that result in inequity because of positioning. As Loving et 

al. (2012) conveyed:  

While public integration efforts in education and employment have helped narrow 

differences between blacks and whites, there have been few similar policy measures 

designed to impact residential location choice among homebuyers. It is against the law to 

prohibit one from acquiring property in an area based solely upon race, but racial steering 

and lending industry practices may create significant disincentives that lead prospective 

black homeowners to make housing choices that are not consistent with their preferences. 

(p. 429) 

Home positioning relates to education and educational trajectory because, generally, 

children attend schools in their residential community. Lending and steering individuals into 

communities based upon racial differences in comparison segregates educational institutions and 

opportunities (Brasington et al., 2015; Eligon & Gebeloff, 2016; Firebaugh & Acciai, 2016). The 
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emphasis on opportunity is essential since education is the initial vehicle that grants subsequent 

possibilities that carry into the higher education environment and affords opportunities after that 

(Jordan, 2015). 

The Convergence of Housing and Education Trajectory 

Scholars who study race and class distinctions through the economic lens have suggested 

that most minority academic disparities occur because of the racial, economic gap (Barsky et al., 

2002; Wilson, 2016). Studies of financial disparities between minorities and Whites over time 

emphasize the significance of financial disparities as the catalyst for new social inequalities, 

chiefly in the education sector (Sowell, 2018; Williams, 2011; Wilson, 1978). In other words, 

individuals are positioned as residents in environments that are affordable by income level, and 

in circumstances where monetary classification is lower, in turn, the residencies and schools are 

a consequence (Sowell, 2018; Williams, 2011). In contrast, Gingrich and Ansell (2014) 

explained, “High-income individuals will geographically segregate themselves in high-house 

price neighborhoods whose schools, accordingly, cater to their particular preference (p. 330). 

This juxtaposed financial viewpoint can apply to some circumstances, yet Dynarski and Kainz 

(2015) explained that government funds add to the economic deficiencies of underprivileged 

schools via Title I and Title II funding. Critically, the issue is more than monetary academic 

shortage because scarcities continue to persist in lieu of federal assistance. 

Historians propose that the economic argument is a veneer for more significantly rooted 

structural problems. Marable (2000) and Baptist (2016) theorized that inequality in income level, 

ethnicity, wealth, and ultimately educational disparities date back to the institutions of slavery 

and, as a result, suggest that the topic deserves a more in-depth approach. According to Baptist 
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(2016), capitalism built on slavery was a collective economic gain in which Blacks were the 

physical sources of capital consumption. Zinn (2015) broke down capital consumption 

geographically by explaining that 2/3 of Whites were slaveless, but some southern families were 

gaining $60 million in annual revenue from slaves by 1850. Sowell (2006) emphasized that 

slavery was economically profitable for individuals with financial means regardless of race 

because 1/3 of the people of color in New Orleans were slaveowners. The concepts proposed by 

Sowell (2006) acknowledged that most people of color who owned slaves were often the 

offspring of a former owner, but he insinuated that the overarching focus of slavery was a profit 

margin rather than White supremacy. The southern states were simultaneously the Bible Belt and 

the slave holding south despite the teachings in the book of Exodus. This region overtly practiced 

Jim Crows laws and domestic terrorism until 1964. If the overarching focus was only financial, 

the latter would not have occurred and Black and White relations would have been mended 

immediately after the Civil War.  

Although some people of color owned slaves, the social treatment of this group  

was still unequal despite owning slaves and being affluent (Bullard, 2016; Hogan & Davis, 1993; 

Koger, 2011). Autobiographies like William Johnson’s Natchez: The Ante-Bellum Diary of a 

Free Negro (Hogan & Davis, 1993) document this behavior. In any event, slave labor was a 

regressor for all financial stability in an agricultural market. Baptist (2016) explained that the 

agricultural system was the driver for economic gain on the local, state and national levels. For 

instance, “By one estimate from 1858, slave sales in Richmond netted $4 million that year alone” 

(Blight, 2007, p. 57). This kind of economic asset gain is what Landes (1999) referred to as 

national wealth first sought by European nations. 
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European nations did not create the institution of slavery, yet those nations did establish a 

racialized system of the labor and sustained it in ways that other countries could not visualize 

(Landes, 1999). The culpability of the European nations were “innovation rather than invention 

because the system of slavery had been an ancient practice” (Landes, 1999, p. 41). Robinson 

(2002) proposed that Europeans nations were the instigators of racial discrimination, and those 

attitudes originated from the dislike of the Moors or any other African group where conflict 

arose. In turn, they transferred those diacritical attitudes to their colonies.  

The English system of feudalism was nonracial, but the English network of servitude 

(e.g., serf to slave) transitioned to one based upon skin color because phenotype is a physical 

characteristic (Higginbotham, 1980; Zinn, 2015). This kind of physical distinction separated 

European indentured servants from Africans, and the established of these differences occurred 

during the colonial criminal justice era (Alexander, 2012; Higginbotham, 1980). Higginbotham 

(1980) described these differences by emphasizing unequal punishments documented in court 

records from the colonial period. Crimes committed by Black colonial servants could be 

punishable by a lifetime of servitude (peonage) or excessive physical lashes, but identical crimes 

committed by White colonial servants were not (Alexander, 2012; Higginbotham, 1980). Kendi 

(2017) analyzed these punishments by gender and found that women of color experienced 

unequal punishments for the same crimes committed by others. 

Colonial racial discrimination can be attributed to Great Britain because, as Davis (1990) 

argued, America was first a colony of England and, although Virginia and Georgia outlawed 

slavery at first, the British crown indoctrinated the 13 colonies with servitude. Kendi (2017) 

conveyed that it was not necessarily English authority that created racial inequities but rather the 
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settlers from the mother country who ultimately accepted the racial theories of enlightened 

philosophers such as Georg Hegel and racist literature published in scholarly places such as the 

New England Journal of Medicine. Zinn (2015) explained that Africans had been used as slaves 

around the globe for 100 years before the 13 colonies; thus, the British colonies did participate in 

the latter portion of the slave economy. In essence, the viewpoint of Davis (1990) assigned 

responsibility to England, but Baptist (2016) explained that many nations restructured their 

economies in ways that were more equitable after becoming independent from a ruling class. 

Sowell (1975) also proposed that slavery existed in several countries and cultures in the 

world, and that servitude produced a plethora of people with black and brown phenotype on 

different continents. Said individuals still fared better than Black Americans upon immigrating to 

the United States in both the educational and economic spheres. Scholars like Sowell (1975) 

have debated the American experience for international people of color for decades. An 

empirical study by Model (2011) investigated the success of West Indians after immigrating to 

the United States. Model’s (2011) findings suggest that oftentimes immigrants of color who 

migrant to the United States are already advanced in education; therefore, their academic 

foundation is superior to the immigrants who remain in their country of origin. Model (2011) 

explained that immigrants of color and Black Americans who relocate domestically to improve 

employment or educational opportunities are usually within the same economic and educational 

class.   

Human behavior can be an obstacle or asset for social progression. Thereupon, Steele 

(1999) and Riley (2017) suggested that modern Black socioeconomic and educational 

deficiencies are related to labor and correlated skills, self-harming attitudes, and government 
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programs like the Great Society. President Johnson began the War on Poverty after touring the 

poverty-stricken Appalachian region of the United States (Zeitz, 2018). Although some Black 

Americans benefited from those programs, the Great Society was not necessarily created for that 

demographic.  

Discourses that blame the Great Society for creating Black American pathological 

problems stem from the credulity of Herbert Gutman (1977), a respected scholar throughout the 

world of academia. Gutman (1977) conveyed that social problems are rooted in family structures 

and that Black families were more united under the institution of slavery than after its 

dissolution. When researching some topics, it is important to understand that primary sources 

from the individuals involved have more value than research provided by scholars who are 

external to the situations. In this case, former slaves revealed that many of their children were 

sold away from the family (Truth, 1851). Comparatively, former slave owners explained that 

human beings were both a fixed and liquid asset, which transitions into a 100% net gain (Davis, 

1990).  

The abolitionist Fredrick Douglas stated, “My mother and I were separated when I was 

but an infant” (as cited in Blight, 2007, p. 28). A variety of other slave narratives, like the one 

provided by Charles Ball explained, “He and his siblings were sold away from the clutches of 

their mother’s arms on the same day that she was sold south to Georgia” (Blight, 2007, p. 28). 

The investigation of slavery as a commodity by Baptist (2016) emphasized that the ultimate goal 

of the system was to gain a profit from human beings. For example, 89% of Black Americans 

were enslaved in 1860 (Roediger, 2007), and the price of a male slave at market value was 

$2,000 dollars at the time (Piketty, 2017). Infant children were sold by the pound (Roediger, 
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2007), while some children sold for a flat fee, like $200 dollars (Wilkerson, 2020). Research by 

Kendi (2017) suggested that the price of individuals in servitude depended on the country of 

origin and asset interest. For example, Africans from Angola were less expensive on the market, 

and some viewed female slaves who bared consecutive children as market value commodities 

(Kendi, 2017). Baptist (2016) and Piketty (2017) agreed that some slaves may have been viewed 

as more valuable than were others, but the worth of the owner’s debt determined the real price of 

slaves. That is, anything from a bad loss in a poker game to wedding gifts to the birth of children 

could include slaves’ transactions (Dunbar, 2018; Wilkerson, 2020). Baptist (2016) explained 

that these circumstances are difficult to comprehend in modern times, but the truth is that the 

separation of parents, children, husbands, and wives occurred regularly. The only day that slave 

auctions did not occur was on Sunday, in observance for the Christian Sabbath (Baptist, 2016).  

The institution of slavery was not a homogenous system in all geographical areas and/or 

regions. However, the individuals who lived the experience are primary sources. Gutman’s 

(1977) research was grounded in slave marriage documents, census data, and photographs from 

the antebellum era. Some slaves may have been married at some point in their servitude, but that 

union did not mean that property was not eventually sold because, as Davis (1990) explained, 

these human beings were perceived as capital, which is an economic asset that transitions into 

liquid income. In addition, Landes (1999) conveyed that servitude was “self-liquidating by 

conversion” (p. 69), while Baptist (2016) starkly documented that human beings were bonded 

via contract (property law), and market value slaves were often sold because of debt, often 

resulting in families sold away from one another. Further, it was impossible for slave families to 
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have remained nuclear because women are the bearers of children; thus, slave labor cannot toil in 

different regions without being sold.  

Census data measure marriages, but the census does not compute whether the status of 

marriage remains nuclear. Slaves could have married, had children, and still have been sold away 

from that unit. It is necessary to scrutinize Gutman’s (1977) research because census data may 

have documented marriages between slaves and even counted the number of children that a slave 

woman produced, but that does not necessarily mean that slave children were a result of the 

documented matrimony. Because the offspring of some married female slaves were registered in 

the census as Mulatto (even when the mother was not) and Micheletti et al. (2020) explained that 

the DNA of Black women was found to be 1.5 to 2 times higher than that of Black men during 

the years of slavery, the DNA of Black women would not be greater than Black men if the 

argument presented by Gutman (1977) is correct.  

Gutman (1977) also used photographs to present visuals of Black families during slavery. 

It is important to understand that simply because slaves on a plantation were the same race and 

possessed the same last name does not mean those individuals had blood ties, since slaves carried 

the same last name of their owners regardless of their heredity. Baptist (2016) explained that 

unrelated slaves who remained on the plantation after the selling of parents often cared for their 

orphaned children. The research presented by Baptist (2016) can potentially explain several 

photographs that Gutman (1977) used to present his assertions. Frankly, all slaves shared the 

same phenotype; therefore, it is common to assume—mistakenly—slaves are related by heredity, 

even when those individuals are not. It is important for researchers who use Gutman’s (1977) 

work to understand that the census counted enslaved Black people as three-fifths of a person in 
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from 1787 to 1865. Therefore, measurements that include slave populations as observations are 

disputable. It is best to begin analyzing the Black American experience via the 1870 census and 

beyond.  

Tannenbaum (1992) analyzed slavery in contrasting hemispheres and argued that slaves 

in the Protestant United States were barred from education and marriage, discouraged against 

hereditary blood ties, and sustained like chattel. Tannenbaum’s (1992) reasoning for the speckled 

educational record of individuals enslaved is the inferences for Henry L. Morehouse (and later 

Du Bois) introducing the Talent Tenth theory in 1896 (Anderson, 1988). This perspective 

conveys that an upper echelon of Black individuals are better equipped for leadership than 

others. Meanwhile, Tannenbaum (1992) related that, in Catholic countries like Brazil, slavery 

progressed on a hierarchy system, and it was the lesser of two evils. Brazil gained more Africans 

than any other country in the transatlantic slave trade and sustained slavery until 1888, 23 years 

after the end of the American Civil War. Slaves in Brazil were not prohibited from marriage, 

education, or family collectivism, but they were required to become affirmed Catholics by 

baptisms. This religionist relationship can potentially explain the contrasting practice of 

servitude between Brazil and the United States because the Biblical story involving Philemon 

and Onesimus explains that Christians should not enslave other Christians (Gal.3:28; Col.3:11).  

Sowell (2006) emphasized that every ethnicity and/or race in a variety of different times 

have experienced slavery. Painter (2011) revealed that the term slave actually originated from 

Slav who were European slaves. Robinson (2002), Kendi (2017) and Jones (2020) refuted 

Sowell (2006) and Painter’s (2011) arguments by rendering that it was the incorrect 

interpretation of the Curse of Ham in scripture that transitioned Africans into permanent slaves. 
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The Curse of Ham is one of the most misinterpreted passages in the Old Testament Bible. In 

Genesis 9:25, the Bible portrays the Curse of Ham as being Canaan (Ham’s son). That is, Noah 

cursed Canaan for the inappropriate behavior of his father. Further, according to Genesis 5:32, 

Psalm 78:51 and Chronicles 4:40, Ham was the “Father of Egypt” which, since Egypt is in 

Africa, could mean that Ham already had dark phenotype.  

Jones (2020) explained that it was the separate racial creation story in the book of 

Genesis (9:25) that justified White Christian discrimination against Black people. He argued that 

southern Christians separated themselves into a Southern Baptist sector because their racial 

actions did not agree with those of northern Baptists (Jones, 2020). Consequently, the American 

south became known as both “the Bible Belt” and the slave holding south, while northern Baptist 

were associated with abolition (Jones, 2020). The work of Jones (2020) communicated the 

duality of racial discrimination and southern Christian values by explaining that the Ku Klux 

Klan are a stark Christian (Protestant) religionist group, which does suggest that it was the 

misunderstanding of scripture that partially led to the provocative treatment of Black people. 

Individuals who misunderstood Genesis 9:25 believed that Black Americans were descendants of 

Ham and thus, cursed with dark skin and slave servitude (Kendi, 2017; Jones, 2020). The work 

of Jones (2020) explicitly suggested that everything from Old Testament judgment to New 

Testament forgiveness was taught in southern White Christian churches, but the act of racism as 

wrong was not taught.  

The research of Williams (1982) demonstrated that slavery is the culprit for all racial 

disparities, but government handouts and education deficiencies intensified economic instability 

for some Black Americans. Williams (1982) proclaimed that Jews experienced the Holocaust 
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(and slavery), yet historically this demographic literacy dates back to the Biblical era, which 

benefited life progress despite a significant social setback. In the book World on Fire, Chua 

(2004) explained that West Germany (and the United States via the Marshal Plan) dispersed a 

significant number of reparations to many Jewish Holocaust survivors in places like Israel, and 

as a result, that monetary aid benefited the demographic and the country in ways that has allowed 

it to maintain one of the highest per capita GDPs in the Middle East. Chua (2004) added that the 

Ashkenazi Jewish sector has gained foreign assets and seed capital over the years, which has 

allowed this demographic to dominate in academic progression and business.  

For some Black Americans, a transition out of bondage into government dependence 

without an education or seed capital created a problem of social and economic contentment, 

which affects educational objectives (Williams, 1982, 2011). According to Anderson (1988), the 

narrative that describes Black Americans as wholly uneducated before the Civil War and 

government dependent after is a partial myth. Traditional education includes reading, writing and 

arithmetic. Anderson (1988) found, “Their 95 percent illiteracy rate in 1860 had dropped to 70 

percent in 1880 and would drop to 30 percent by 1910” (p. 31). Anderson (1988) stated that 

Black men who fought in the Civil War were “quasi literate” (p. 242), but most Black Americans 

after servitude developed an “alternative culture” (Anderson, 1988, p. 281) because of systematic 

oppression. In other words, Black Americans had transitional skills that were juxtaposed with 

traditional education. The formerly enslaved had labor skills, such as carpentry, and they used 

those trades to establish successful communities and businesses after servitude in lieu of a 

nontraditional academic record, since educational level is unrelated to intellect (Anderson, 1988). 

Communities like Rosewood, Florida; Tulsa, Oklahoma and Atlanta, Georgia are examples of 
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Anderson’s (1988) argument. Independent cases like these give rise to speculations brought forth 

by authors like Cashin (2005), who conveyed that racial integration was economically 

problematic for Black Americans because this demographic was in the process of independently 

self-improving. In contrast, these same examples also provide context to the idea that Black 

independent economic stability creates racial envy from other ethnic groups (Carter, 2018; 

Lumpkins, 2008; Madigan, 2003). 

The Black American experience after slavery was not monothetic. In some cases, many 

sought immediate educational opportunities independent of the Freemen’s Bureau, yet others 

were influenced by government agents to remain laborers, which did forestall some social and 

economic advancements (Anderson, 1988). Scholars like Williams (1982, 2011) often 

horizontally equate educational levels to affluence and government programs to carelessness. A 

variety of scholars have conveyed that monetary government programs are predictor variables 

for complacency. They can be harmful, rather than beneficial, to some individuals due to their 

social and economic disposition (Edelman, 2006; Sharkey, 2013; Sowell, 1975).  

Government Assistance, Race, and Community Placement 

The U.S. Department of Agriculture (USDA) measures the distribution of welfare 

monies. In 2014, the USDA revealed that White Americans receive welfare benefits at a 

significantly larger rate than do Black Americans. Dixon (2017) contended that media outlets, 

such as television, are the social drivers that condition individuals to believe Black Americans 

are overwhelming poor. His findings reveal that Black Americans are portrayed as disadvantaged 

59% of the time in the media, whereas White Americans are only represented as poor 17% of the 

time (Dixon, 2017).  
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By default, the USDA (2014) statistics suggested that Whites as a unit do not live in the 

circumstances of their underprivileged economic status because low-income White Americans 

are not positioned as a unit into localities of their income (Austin, 2013; Badger, 2015; Jan, 

2017). This issue relates to education progression and the gap between the higher education rates 

of Blacks and Whites because academic resources are afforded through regional funds, which in 

turn is associated with academic trajectory (Austin, 2013; Badger, 2015; Jan, 2017).  

Community economic inequality, academic resources, and educational courses are 

plausibly related because Black Americans are more often segregated into communities with 

lower rent and home values, and despite economic status, most often live in communities with 

higher poverty rates than do Whites (Austin, 2013; Jan, 2017; Pattillo, 2013). A report by the 

New York Times (2016) disclosed that potential racial residential prejudice possibly drives 

socioeconomic status and educational inequality. According to the New York Times reporters, 

Eligon and Gebeloff (2016), Black children are more likely to be segregated into an 

underprivileged community than White children are. They conveyed that 37% of Black families 

live in economically underprivileged areas, as compared to 9% of White families. Eligon and 

Gebeloff’s (2016) investigation revealed arguable causes that affect minority educational 

opportunities. This link is imperative because “an increased poverty rate of one percentage point 

is associated with a tax per acre that is 3.8 percent lower roughly $14,000” (Vanegrift et al., 

2012, p. 330). Similar reports provided by the Tampa Bay Times (2015) highlighted educational 

and racially engineered disparities in a variety of Florida schools, even when wealthier and 

disadvantaged schools were six miles apart (Fitzpatrick et al., 2015; Lash, 2015). Research 

provided by the National Academy of Science determined that Black Americans, more than any 
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other ethnic group, are more likely to live in a community with a poverty rate of 40% or higher, 

despite economic classification (Firebaugh & Acciai, 2016). 

In a geographical investigation of Baltimore, Maryland, Broadwater (2012) determined 

that Wells Fargo established racial steering strategies that resulted in segregated, underprivileged 

Black communities throughout the city. Wells Fargo is the largest residential lender of home 

loans in the United States (Colvin, 2017). The actions of Wells Fargo resulted in a court-ordered 

mandate to pay $7.5 million to the city of Baltimore and $2.5 million to several hundred of the 

city’s residents (Broadwater, 2012). In 2015, the city of Oakland, California subsequently sued 

Wells Fargo in federal court for identical racially discriminatory housing practices. According to 

the Bay Area News Group (2015), the attorney representing Oakland conveyed, “Wells Fargo’s 

discriminatory conduct devastated individuals and communities, increasing poverty and wiping 

out or drastically reducing wealth from minority communities while bankers prospered” (p. 1). 

Representatives of the city of Oakland, California accused Wells Fargo of predatory lending and 

racial steering against the city’s minority constituents (Bay Area News Group, 2015).  

In a more recent study, the NFHA (2017) organized a 12-month testers study where both 

Black and White homebuyers with the same credentials sought properties via a local real estate 

company in Jackson, Mississippi. NFHA (2017) researchers determined the “agents steered the 

White home seekers away from interracial neighborhoods in Jackson, which is majority Black, 

and into majority White areas such as Pearl, Ridgeland, Richland, Clinton, Madison County, 

Rankin County, and Pelahatchie” (p. 19). Jackson, which is 81.7% Black, has a poverty rate of 

28.9% (U.S. Census Bureau, 2018).  
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Economic Status and Ethnicity 

Scholars who relate economic reasoning to current racial disparities, including 

educational gaps, assert that judgment based upon ethnic differences is mostly a problem of the 

past (Sowell, 2018; Wilson, 1978). An example of this is the fact that there was a time when the 

Birmingham “school system paid white teachers an average annual salary of $827 dollars but 

only $393 dollars for black teachers” (Manis, 2001, p. 28). Most individuals would assume that 

these kind of overt structural economic gaps do not currently exist because racial discrimination 

is against the law. However, these kind of structural inequalities do occur in modern America, 

and strategist Lee Atwater intentionally created some of the narratives that suggest otherwise for 

political gain (Perlstein, 2012). This kind of political strategy is often referred to as the Southern 

strategy.  

Researchers have studied wage and income inequalities over the years and subsequently 

suggested that structural issues are the problem. Case in point, Zinn (2015) asserted that the 

median household income for Black Americans was still 60% of the income of Whites in 1977 

despite all the government programs, academic achievements, and middle-class mobility post-

civil rights legislation. These kind of numerical comparisons suggest a deeper problem. For that 

reason, the economic and wage income perspective warrants an investigation of economic 

causation and means outcomes.  

Wilson (2016) asserted that economic disparity among Black and White Americans 

occurs despite identical academic achievements. Wilson’s (2016) quantitative analysis, which 

involved educational merits as measurable variables against ethnic identity, determined that 

Black Americans earn less than Whites regardless of academic credentials. A time-series 
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analysis by Wilson and Williams (2016) revealed the wage gap between the two ethnic groups is 

currently more significant than it had been in prior decades. Both analyses by Wilson (2016) and 

research performed by Black et al. (2006) uncovered an important issue that some scholars argue 

is the root of inequality and unresolved racial disparities. Becker (1971) described these 

inequalities in the marketplace and the phenomenon of them as the economics of discrimination.  

The research of Bielby (2012), Brown (2017), and Karageorge (2017) supported the 

assertion that Black Americans are progressing in the ranks of employment opportunity but 

despite their merits, earn less than Whites with identical achievements. Oliver and Shapiro 

(2019) asserted that there is a significant link between structural discriminatory practices and the 

current state of inequalities in wealth. This notion contributes to racial disparities because this 

gap has the ability to filter down and affect housing choices and community selection and 

consequently affect school options that result in contrasting academic resources and ultimately, 

postsecondary readiness (Bailey & Dynarski, 2011; Frankenberg & Taylor, 2018; Hanks et al., 

2018; Orfield et al., 2016). The Economic Policy Institute (2007) cited income inequality as the 

leading cause of poverty. The institute also ranked income disparities four points above female-

headed households for reasons that relate to underprivileged conditions (Economic Policy 

Institute, 2007). The poverty ranking by the Economic Policy Institute can potentially score as 

such because government aid subsidizes low-income single parents, mostly women (USDA, 

2014).  

Economic differences between minorities and Whites present a microscopic view of a 

wider-reaching structural problem (DiAngelo, 2018; Kenner Report, 1967; Roediger, 2007). The 

work of Black et al. (2006) and Karageorge (2017) provides a modern perspective of the single 
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case study compiled by Du Bois in 1899, entitled The Philadelphia Negro. Du Bois (1899/1995) 

wrote that structural injustices explain the conditions of poverty and educational equity. 

Structuralism is a method in which cultural and social prejudice are used and perpetuated 

to prevent mobility (Tedeschi & Pavan, 2017; Tkachenko, 2017). Wilkerson (2020) described 

structuralism in terms of examples by explaining that employment opportunities for Black men 

and women were limited because 85% of Black men worked in agriculture in 1890 and 96% of 

Black women were domestics (or servants). Wilkerson used census data as a basis for his 

description, since the census listed categorical employment figures like these by racial 

demographics beginning in 1890. Katznelson (2006) also explained structuralism by conveying 

that agriculture workers and domestic servants were the two wage groups that former President 

Roosevelt excluded from any New Deal financial relief during the Great Depression.  

Conversely, Anderson (1988) described structuralism through the channel of labor 

displacement. He explained with the following example,  

In Atlanta, Georgia, as in many other places throughout the urban South, the 

economically rational principle of hiring the best-qualified workers at the cheapest wage 

was stood on its head. Atlanta Sanitary Department discharged all of its black truck 

drivers and replaced them with white drivers. The experienced black drivers had been 

paid $60 per month; the new white drivers were hired at a minimum wage of $100 per 

month. (p. 233) 

Additional examples of structuralism include American Jim Crow Laws and/or most 

racial bars existing prior to the Civil Rights Act of 1964. Clark et al. (1989), similar to Du Bois 

(1899/1995), found environmental causes and effects as culpable for social outcomes of people, 
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which means individuals cannot progress unless the opportunities are allotted. Wilkerson (2020) 

referred to the dynamics of structuralism as an American caste system.  

Former assistant Secretary of Labor and New York Senator Daniel Patrick Moynihan is 

notable for his federal case study and cross-comparative analysis entitled, Negro Family: The 

Case for National Action (1965). Moynihan’s (1965) discoveries suggested that Black economic 

instability is predicated on pathologies established by a phenomenon of female-headed 

households. These assessments resulted in his grounded perspective known as the culture of 

poverty theory (Moynihan, 1965). Academic scholars widely use Moynihan’s research, but they 

often misunderstand and misquote it because they ignore several data sections of the Moynihan 

report. For example, Paige and Witty (2010) misused Moynihan’s (1965) research to associate 

educational issues with personal responsibility. Kendi (2017) explained the synopsis of 

Moynihan’s argument well, but he also swiftly tilted significant assertions revealed by Moynihan 

and thus settled upon partial sections of his findings. Moynihan (1965) did convey that American 

oppression causes some Black Americans to develop an alternative lifestyle. Research provided 

by Anderson (1988) suggest a similar proposition. Moynihan (1965) explained the connection 

between lifestyle and oppression by stating, these “cultural issues” (p. 47) are a consequence of 

racial discrimination that has continued for centuries and will not change until “these injustices 

are set right” (p. 47). Moynihan (1965) suggested that Black cultural problems are interrelated, 

and contended, “That the Negro American has survived at all is extraordinary—a lesser people 

might simply have died out, as indeed others have” (p. 29). Moynihan added that, although both 

Black and White Americans experience poverty, single motherhood, and/or unfortunate 
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economic conditions, structural impediments that result from a prejudiced American culture 

compound Black American circumstances.  

The population of America includes a host of people who experience unfortunate 

economic circumstances. For that reason, White immigrant success, poor White American 

achievements, and Black American progress comprise a common discourse that occurs between 

social science intellectuals, educational theorists, and common folk. Primarily, the popular 

dialogue address the discrimination of Irish Americans and their subsequent segregation to 

unskilled labor and overtly denial of opportunities because of their heritage (Ignatiev, 1995; 

Roediger, 2007). Research provided by Robinson (2002) showed that these kind of White ethnic 

hierarchies began in Europe, and these notions are not a factor of American culture. Scholarship 

by Thompson (1966) also confirmed that White ethnic stereotypes are European in nature; thus, 

European immigrants sustained and transferred White ethnic stereotypes upon immigrating to the 

United States (Robinson, 2002). The Irish did experience a significant amount of discrimination 

upon immigrating to the United States, largely due to their accent and names. However, research 

conducted by Ignatiev (1995), Lieberson (1981), and Roediger (2007) indicated that, over time, 

European immigrants were able to advance their class and access to opportunities because of 

their phenotype.  

Wilkerson (2020) argued that it was the physical presence of Black Americans that 

allowed ethnic White Americans, like the Irish, to gain social status and economic privilege in 

America because Black Americans were the overt bottom of the American hierarchal system. 

Wilkerson (2020) claimed that, although many Eastern and Southern Europeans were 

discriminated against, these groups were still able to join unions and obtain skilled occupations, 
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whereas Black Americans were denied Union status and only used as strikebreakers (Wilkerson, 

2020). The work of Ignatiev (1995), Roediger (2007), and Wilkerson, (2020) suggested that the 

system of American society was established to favor one skin color over another. Lieberson 

(1981) highlighted similar contentions with an empirical quantitative analysis using U.S. census 

data and public policy documents to explain the reasons White immigrants and domestic 

underprivileged White Americans generationally progress at a more substantial rate than do 

Black Americans. Lieberson (1981) posited that Black Americans encounter a multitude of 

hegemonic biases transmitted via American culture; therefore, cross comparative research that 

includes Black Americans as proxies is problematic.  

Myrdal (1944) proposed similar findings in his five-year case study entitled An America 

Dilemma. He explained that American culture is sustained in racial delusion that can be 

considered a psychological disorder because White Americans who discriminate do not 

recognize their own antagonism or possess the ability to self-asses. These findings have proven 

to be visible in the actions of individuals in powerful positions (Jefferson, 1785; Katznelson, 

2014). Anderson (1988) related several mentally perplexing cases like these through academic 

channels that occurred at historically Black universities. For example, Anderson (1988) 

described an occurrence on a Virginia university campus: 

Five of Hampton’s white teachers participated in a Ku Klux Klan parade in support of a 

law requiring racial segregation on Hampton’s campus, and other White instructors 

established a segregated club and openly opposed the employment of qualified Black 

teachers. (pp. 273-74)  
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Similarity, King (2010) referred to this problem as an American “schizophrenic personality” (p. 

72) trait. He proposed this cultural disability goes back to the nation’s beginnings, and the issue 

is institutionalized into the conditioning of the country (King, 2010).  

The start of the United States is often encapsulated by the phrase, “all men are created 

equal.” The author of that phrase, Thomas Jefferson, is arguably the most renounced forefather. 

In Notes on the State of Virginia, Jefferson (1785) used the observation method to explain similar 

racially delusional cultural connections that occur in the United States, notably, the state of 

Virginia. Per this single case study, Jefferson (1785) conveyed that the act of slavery was 

Biblically detestable and consequently, punishment by God upon himself, Virginians, and other 

slave owners alike will occur, yet uncontrollably, cultural norms perpetuate docile social habits. 

Davis (1990) argued that it was not until the northern states realized that their climate and natural 

resources would not allow for large economic profit that morality and Biblical material became 

associated with slave labor (Davis, 1990). He continues to reject the moral position by explaining 

that slave ships come from the north and that northern banks (and factories) are significantly 

wealthy because of southern slavery (Davis, 1990).  

Although sectional divide occurred because of regional perspectives, theologians on both 

sides have always been involved in the politics of slavery. Some were for the institution, like 

Reverend Ross (2017), and others were against the system, such as John Brown. Kendi (2017) 

revealed that New England was a safe location for Puritans seeking religionist freedom, but it 

was also this group, led by theologians like John Cotton, Richard Mather, and ultimately Cotton 

Mather, who advocated for the institution of slavery in Boston. Individuals in Boston and other 

states in the north such as Delaware advocated for slavery because of the revenue it promised. 
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Labor is often a driver for economic gain for most countries because an “increase in the wealth 

of nations derives directly from improvement of the productive power of labor” (Landes, 1999, 

p. 50). Baptist (2016) urged researchers to understand that slavery was more of a global system 

than a domestic issue because “eighty percent of cotton that came from the American south was 

exported to Great Britain” (p. 113). Du Bois’s (1899/2014) statement that that Dougherty 

County, Georgia alone exported 20,000 bales of cotton to England on an annual basis 

substantiates Baptist’s (2016) assessment and Davis’ (1990) initial argument.   

Postmodern literature displaces the notion of most historical setbacks and focuses on 

economic positioning as the root cause of social progression. A large portion of current literature 

that argues in favor of economic classification being more divisive than ethnic distinction 

(Isenberg, 2017) contradicts Lieberson’s (1981) research. Narratives suggest that both low-

income Black and White Americans experience identical challenges related to poverty (Banfield, 

1990; Isenberg, 2017). Foundationally, in the book White Trash: The 400-Year Untold History of 

Class in America, Isenberg (2017) attested that low-income White Americans were often only 

desired for labor and socially positioned as second class citizens. White working class Americans 

have been the subject of disparaging nomenclatures, such as White trash, hillbilly, redneck or the 

like, but these groups have not faced experienced exploitation because of their race. Groups of 

people in places like West Virginia and other similar Appalachian areas were a source of labor 

because that was where the natural resources were located; consequently, those groups became 

the toilers (Bowen et al., 2018; Piketty, 2017). Some Black Americans have labor ties to 

Appalachia—4.1% of West Virginia, 16.8% of Kentucky, and 18.2% of Delaware were Black in 

1870—but those numbers are starkly small compared to census measurements from states in the 
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Southeast like South Carolina, Mississippi, and Louisiana where the Black demographic was still 

the majority of the total population five years after the Civil War (U.S. Census Bureau, 1935). 

Currently, according to data derived from the American Community Survey from the years 

2014-2018, Louisiana is the only one of the previously mentioned states with a Black population 

more than 30% (U.S. Census Bureau, 2019). Census data provides clusters of information to 

illustrate where certain demographics are located. As proof, President Franklin D. Roosevelt 

used census data to find and relocate Japanese Americans into internment camps during World 

War II, even though Japanese Americans served in the American military during the War. Yet, 

German Americans were not confined while the U.S. was at war against Germany. Alternative 

examples of census data are seen during presidential elections in which forecasts and projections 

are based upon the racial and political makeup of districts.  

Some Appalachians were the subject of exploited labor, but Isenberg’s (2017) argument 

is more rooted in the business of capitalism, not race. Capitalism encompasses the exploitation of 

people positioned as the proletariat (Marx, 1992). Labor unions exist so that workers do not 

become victims of capitalist labor oppression. An example of this is when Martin Luther King, 

Jr. was in Memphis, Tennessee in 1968 to support Black sanitation workers excluded from the 

union, paid low wages, and exploited for their labor. Businesses exploit individuals who need 

working class opportunities. Individuals who happen to live in geographical areas like the 

Appalachian region were often victims of exploitation by outside investors and finance 

corporations (Bowen et al., 2018). Thus, Appalachians were abandoned when their skills were no 

longer necessary (Bowen et al., 2018). It is possible to argue that Black Americans were victims 

of the first wave of capitalism (Baptist, 2016; Marable, 2000), and White Americans, chiefly in 



 

70 

areas where the coal mining industry was dominant and the White population was the majority, 

became prey to the second wave of labor exploitation (Isenberg, 2017; Marx, 1992). Distinctly, 

Black and White Appalachian coal miners owned their labor, and enslaved Black Americans did 

not. Much of what Isenberg (2017) revealed is grounded in labor, skills, and location because, 

according to Manis (2001), “Black coal miners were half of the mining labor source and made up 

65 percent of the steel employees in Birmingham, Alabama at the height of industrialization in 

the state” ( (p. 13). This is because Black Americans from 1870 to 1930 were almost half of the 

entire population of Alabama (U.S. Census Bureau, 1935). It was not until 1920 that the Black 

population declined to under 40% (U.S. Census Bureau, 1935). Further, Alabama 

businessowners were unethically practicing convict leasing in order to use Black workers for 

labor practices (Blackmon, 2009). In fact, Wagner and Obermiller (2004) explain that companies 

like U.S. Steel would excessively recruit Black laborers from Alabama to work in the cold mines 

and other labor sectors in Appalachia. Isenberg’s (2017) argument is valid for White working 

class Americans in Appalachia because they were the majority, but similar working class 

arguments address the downturn of the steel industry in places like Pittsburgh, Pennsylvania and 

Gary, Indiana, as well as the deterioration of automobile manufacturing in Detroit, Michigan 

(Bomey, 2017; Dotson & Perera, 2016; Hoerr, 1988).  

Thompson (1966) emphasized that the working class was an identity created by the body 

of people who had to toil; consequently, working class was a self-appointed term to contrast 

what the labor force was not. In other words, individuals who believe they are rednecks, refer to 

themselves as “rednecks.” The class argument by Isenberg (2017) further referenced a variety of 

low-income White Americans throughout the scope of American history, like former President 
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Lyndon B. Johnson and Elvis Presley. As an example, Isenberg (2017) explained that poverty 

and hardship that resulted in instability and hard work tainted Presley’s upbringing in Tupelo, 

Mississippi, and later Memphis, Tennessee. Presley was disadvantaged, but his skin color still 

ultimately allotted for social progression because he was allowed to record music that Black 

artists could not. Former President Johnson was a part of the working class, but Goodwin (2018) 

asserted in four case studies about leadership that “Abraham Lincoln endured relentless poverty. 

Lyndon Johnson experienced sporadic hard times” (p. 84). Working class wages are the 

byproduct of earned income (e.g., employment opportunities). On the other hand, poverty can be 

exist with or without wages.  

In the 21st century, community investigators, economic policy researchers, and education 

scholars contend that social privilege and opportunities in both the housing sector and access to 

educational resources come by way of racial demographics (Austin, 2013; Badger, 2015; 

Broadwater, 2012; Jan, 2017). These racial entanglements have a complicated pattern of 

structural significance that affect a variety of opportunities. These opportunities are related to the 

housing market. The housing sector is essential, chiefly because the residential location of a 

person determines their access to educational resources (Kneebone, 2014; Orfield, 2017). 

Individuals in low-income areas experience educational challenges that filter through the P-12 

pipeline and forestall higher education achievement.  

Impact of P-12 Schools on Access to Postsecondary Education 

This section includes subjects regarding higher education access, experiences, and how 

the P-12 sector can affect higher education outcomes. The information in this section consists of 

the higher education perspective on reasons why college outcome is a challenge for some 
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students. Addressed are the impacts of educational imbalances associated with low-income 

community K-12 public schools and generational poverty.  

Students from low-income communities encounter several academic challenges that 

forestall their higher education trajectory (AACU, 2014; USDOE, 2014). Students from these 

communities experience less-qualified teachers, family preclusions, and curriculum disparity. 

The combined effect relates to educational trajectory disruption because of these experiences 

(Choy et al., 2000). These factors are obstacles that prohibit low-income students from seeking 

and/or being successful in the sphere of higher education (Choy et al., 2000).  

Teacher Effectiveness 

Demonte and Hanna (2014) measured teacher effectiveness by citing research data 

gathered via observations, curriculum documents, design distribution, and student achievement 

levels and determined that low-income and students of color often have unsatisfactory educators. 

Furthermore, in a quantitative study, Goldhaber et al.’s (2015) analyses of socioeconomic status 

and racial ethnicity of students with teacher licensing scores and teaching experience determined 

that less qualified educators are in low-income and high minority areas. Thus, schools with a 

high minority student body and a large number of low-income constituents employ inefficacious 

educators (Adamson & Darling -Hammond; 2011; Demonte & Hanna, 2014; Goldhaber et al., 

2015).  

A large number of educators employed in underprivileged schools do not teach in their 

degree field and do not have subject field certifications (Almay & Theokas, 2010). In 2010, 

Almay and Theokas reported that 21.9% of high-poverty schools have educators teaching outside 

of their subject field. In addition, Adamson and Darling-Hammond (2011) conveyed that low-
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income minority students are “3 to 10 times more likely to have unqualified teachers than 

students in predominantly white schools” (p. 1). Teachers with these inadequacies are considered 

out of field educators (Almay & Theokas, 2010; Goldhaber et al., 2015). A variety of experts on 

the topic argue that low-income schools hire deficient or unqualified teachers because of the 

challenges that arise in underprivileged communities (Almay & Theokas, 2010; Barbarin & 

Aikens, 2015; Goldhaber et al., 2015).  

Several of the challenges involve absence of sufficient teaching tools and financial 

compensation, which can result in highly qualified educators seeking teaching positions in 

districts with adequate resources, leading to a high employee turnover rate in underprivileged 

districts (Almay & Theokas, 2010; Carver-Thomas & Darling-Hammond, 2017; Goldhaber et 

al., 2015). Case in point, Carver-Thomas and Darling-Hammond (2017) revealed that the teacher 

turnover rate in Title 1 schools is 50% higher than that of schools not considered low-income. In 

addition, the turnover rate for math and science educators in underprivileged communities is up 

to 70% (Carver-Thomas & Darling-Hammond, 2017). When vacancies for teachers are high, 

education leaders hire educators who have fewer academic credentials and experience (Carver-

Thomas & Darling-Hammond, 2017).  

Choy et al. (2000) and Levy et al. (2019) found that certain factors existing in 

underprivileged communities may contribute to students’ academic success and higher education 

achievement. Among the factors identified are an unpleasant school experience, bias, uninspiring 

courses, disengaged parents or guardians, and lack of access to a mentor with a college degree 

(Choy et al., 2000; Scialabba, 2017). Choy et al. (2000) reported, “80 percent of students whose 

parents had not gone to college had at least one risk factor, 32 percent had one, 27 percent had 
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two, and 21 percent had three or more” (p. 48). The academic relationships that students from 

low-income households have with the school are the most significant vehicle for a successful 

academic trajectory (Archer, 2009; Brown, 2018; Nance, 2017). Minority low-income students 

often have a dissatisfying experience in school that begins at a young age, resulting in an altered 

academic trajectory (Archer, 2009; Suh et al., 2014). For instance, Black students are a minority 

of the U.S. public school’s population, yet they are the majority of students suspended (Archer, 

2009; Brown, 2018).  

Generational Poverty 

Low-income circumstances are a shared issue since both Black and White Americans 

have low-income experiences (Isenberg, 2017; Jenson, 2009; Sharkey, 2013). Subsequently, the 

transition out of poverty often causes social and economic racial disparity (Sharkey, 2013), 

which furthers the divide because “Black poverty is likely to be multigenerational, while White 

poverty tends to be episodic” (Sharkey, 2013, p. 7). An example of this are the episodic 

circumstances described by Vance (2018) in the narrative, Hillbilly Elegy: A Memoir of a Family 

and Culture in Crisis. Vance (2018) was able to overcome poverty in Appalachia because of 

resourceful people like his maternal grandmother.  

Jenson (2009) delineated similar circumstances as rural poverty versus urban poverty 

and/or generational as opposed to relative. White Americans tend to experience poverty of 

shorter duration, while Black Americans’ low-come experience is likely to be more protracted 

(Edelman, 2006; Moynihan, 1965; Sharkey, 2013). This phenomenon can be attributed to 

location and the opportunity to progress from disadvantaged circumstances via the geographical 

resources provided (Jan, 2017; Rothstein, 2017). Sharkey (2013) described Black American 
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poverty as being “stuck in place” (p. i). Compounding the issue are the domestic policies 

designed to sustain these circumstances (Katznelson, 2014; Jan, 2017; Perlstein, 2012; Rothstein, 

2014).   

The higher education trajectory disconnect for low-income Black students begins in 

elementary school. It is sustained through middle school, hindering the transitional higher 

education phase that is indicated to occur after high school (Ashkenas et al., 2017; Demonte & 

Hanna, 2014; Levy et al., 2019). P-12 education theorists and policy researchers advocate for 

mixed-income environments wherein low-income Black students receive exposure to adequate 

educational resources (Orfield et al., 2016; Thurber et al., 2018; Vale & Shamsuddin, 2017). 

Mixed-income housing refers to residential areas intentionally developed to provide class-

inclusive residencies (U.S. Department of Housing and Urban Development [HUD], 2003; Vale 

& Shamsuddin, 2017). 

Mixed-income establishments can consist of individual apartment complexes, regions, 

and community neighborhoods (Chaskin et al., 2013; Kim, 2016). The purpose of mixed-income 

housing is to deconcentrate poverty (Chaskin & Joseph, 2015). Exposure to a variety of income 

levels grants low-income students the opportunity to obtain access to advanced mathematical 

courses, academic mentors, financial aid literacy, and outreach programs (Shamsuddin & Vale, 

2015; Thurber et al., 2018). Mixed-income communities afford a gateway to opportunity because 

of resource reachability, which can increase the postsecondary completion rate among low-

income Black constituents (Shaw & Hagemans, 2015; Thurber et al., 2018). Resources include a 

variety of engagements, such as updated educational technology and books at the education level 

of parents (Brown et al., 2017; Longo et al., 2017).  



 

76 

The survey data compiled by the U.S. Department of Health, Education and Welfare 

Human Service, often referred to as the Coleman Report (Coleman et al., 1966), indicated that 

the family unit was the ultimate measure for determining the educational trajectory of a student’s 

success. Parent involvement is significant because it has a dual role with academic institutions. 

John Hopkins Professor Karl L. Alexander and colleagues (2007) have performed case studies 

and cross comparative analysis on the topic of educational trajectory for over 25 years and 

determined that the educational breakdown for disadvantaged children occurs in the summer 

months because of not having considerable educational interactions when school ends in the 

spring.  

Challenges to Degree Attainment from Within Higher Education 

Higher education researchers have explained that, of the several P-12 obstacles that 

hinder the higher education path and postsecondary sustainability for some students, the most 

significant prevention variable come from within the postsecondary sector (Aljohani, 2016; 

Boyraz et al., 2016; Spady, 1971; Tinto, 1975). Spady (1971) conveyed that higher education 

encompasses both an academic and social system. Both need to interlock at a satisfactory level to 

maintain student retention (Tinto, 1975). Collegians must keep satisfactory grades to maintain 

academic admittance, and thus, a student’s academic performance is a predictor for higher 

education completion (Stinebrickner & Stinebrickner, 2014).  

The postsecondary environment has elements that intersect, and “when one views the 

college as a social system with its value and social structure, one can treat dropout from that 

social system in a manner analogous to that of suicide in the wider society” (Tinto, 1975, p. 91). 

Higher education administrators, faculty, and staff influence whether or not students remain 
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enrolled and complete college (Aljohani, 2016; Durkheim, 1997; Habley et al., 2012; Tinto, 

1975). Several of these effects include students’ postsecondary comfort and acceptance (Boyraz 

et al., 2016; Karkouti, 2016; Tinto, 1975; Townsend, 1994).  

To promote postsecondary retention, the American Association of State Colleges and 

Universities created an educational collaborative known as the National Retention Project 

(Townsend, 1994). Comprised of 370 higher education institutions (Townsend, 1994), its 

purpose is to assess student achievement in higher education by examining the entire institution, 

rather than the individual student (Arrington, 1994). The objective is to focus on postsecondary 

retention rates (Arrington, 1994). Pamela Arrington, the former Director of the National 

Retention Project, proposed that student acceptance, societal positioning, and discriminatory 

comments create psychosocial conditions that force students out of higher education institutions 

(Townsend, 1994). Research indicates that minority students need more mentors and that the low 

rate of Black students completing college is a problem that occurs inside of institutions 

(Arrington, 1994). Research provided from the National Retention Project suggests that higher 

education institutions cannot retain minority students because the said demographic does not 

have internal collegiate support (Arrington, 1994; Townsend, 1994).  

Leadership support is important because it determines how well students will progress in 

the academic sphere. Former Secretary of State, Paige tailored educational leadership to fit the 

Black experience (Paige & Witty, 2010). He explained this problem in two sectors. Paige and 

Witty (2010) asserted that either Black leaders lack the proper academic skills to support Black 

students or Black authority figures lack interest in the future generation. Generational 

detachment can result from inheritance of the oppressor’s characteristics by the oppressed and 
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then demonstrated by the oppressed (Freire, 2018; Sniderman, 1993). Those who were at one 

time oppressed begin to chastise those whose status they once shared (Freire, 2018; Sniderman, 

1993; Welsing, 1991). Wilkerson (2020) described this same type of behavior as Stockholm 

Syndrome, meaning, the oppressed and/or captive over time begins to demonstrate traits from the 

persecutor because of docile conditioning (Myrdal, 1944; Nair, 2015; Welsing, 1991; Woodson, 

2018).  

Comparatively, Zinn (2015) suggested that these kinds of characteristics are middle class 

cowed traits. Paige and Witty’s (2010) viewpoint reflected similar findings provided by 

Sniderman (1993), who measured the correlation between race-related problems and personal 

attitudes. Using the survey method, Sniderman (1993) found that some Black Americans are 

more critical of other Black Americans when it comes to social progression. This occurs because 

oftentimes Black Americans achieve status despite adversity and in turn expect others to do the 

same (Paige & Witty, 2010; Sniderman, 1993).  

The matter of progressing Black students through higher education successfully is a 

leadership issue that happens inside of universities and colleges. Research has suggested that the 

proper resources, such as mentors, are beneficial for this demographic (Arrington, 1994) because 

“there needs to be a link in the chain to prepare the next generation” (Scott-King & Reynolds, 

2017, p. 32). The National Retention Project has a goal of improving higher education 

sustainability and completion rates (Arrington, 1994). The research conducted by this project 

provides vital information for keeping students enrolled in college. Mentorship influences 

student retention (Arrington, 1994; Scott-King & Reynolds, 2017), but several questions remain 
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unanswered because of the disproportionately low higher education completion rate of low-

income Black students. 

The Neurology and Psychology of Poverty and Place 

Neuroscientists and experts who study the psychology of poverty identify limited 

cognition as one of several consequences of living in a low-income environment (Farah, 2018; 

Lipina, 2017; Shapoval, 2015). Several scholars have argued that psychological and neural 

deficiency characteristics are related, and their associated consequence is due to the social and 

economic status of an individual (Conger & Donnellan, 2007; Farah, 2018; Johnson et al., 2016). 

In support of this, medical studies have indicated that underprivileged individuals often have 

higher levels of cortisol, which is the stress hormone associated with memory loss, thought 

sustainability, and brain capacity (Blair et al., 2015; Cohen et al., 2006; Haushofer et al., 2012).  

Neuroscientists and experts who measure brain complexities gauge capacities by 

scanning the hippocampus and frontal cortex using PET, SPECT, fMRI ERP and quantitative 

EEG (qEEG) imaging (Amen, 1998; Farah, 2018). These measurements can gauge the thickness 

of the frontal cortex, blood flow, and cerebral and brain activity, which determines memory 

sustainability and neurocognitive system function (Amen, 1998; Farah, 2018; Johnson & de 

Haan, 2015). Farah (2018) explained, 

Given the importance of brain function for academic and occupation success and 

emotional well-being, which are themselves causally related to SES, this would create a 

vicious cycle: a family’s poverty would causally affect the capacities needed for 

socioeconomic success in the next generation. (p. 64).  
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Environmental factors can cause these differences in brain formation (Conger & Donnellan, 

2007; Farah, 2018). Jenson (2009) claimed that it is imperative that educators are cognizant of 

the nonacademic circumstances of their students, and then they should use this knowledge to 

drive their instruction, realizing that some students may have external distractions, which can 

become an academic hurdle. 

Although not all underprivileged students experience cognitive limitations (Jenson, 

2009), on average, students in underprivileged communities have underdeveloped 

neurocognitive levels that can disrupt the academic experience (Farah, 2018). Some 

psychologists have determined that the psychological consequences of a disadvantaged lifestyle 

include adverse side effects, which establish an overall opposition to life and lead to short-term 

decision making and lower quality cognition skills (Haushofer & Fehr, 2014; Shapoval, 2015; 

Van Rensburg, 2013). This information compares to findings provided by the Kenner 

Commission (1967). Van Rensburg (2013) indicated that individuals must understand that 

destructive, alternative forces contribute and sustain the situation of poverty. Farah (2017) 

elaborated, suggesting that people are held in disadvantaged economic states by mental 

prohibitors and that positivity and a more affluent surrounding would benefit their psyche. In 

other words, even if poverty causes adverse side effects, it is possible to reprogram the brain with 

positive factors (Jenson, 2009).  

Similar studies have connected environmental quality to academic cognition and 

psychological variables (Docherty et al., 2018; Shapoval, 2015). The study performed by Myrdal 

(1944) provided the sociological confirmation for the 1954 Brown v. Board of Education court 

case (Day, 2015). Psychologists Clark and Clark provided the psychological study used as 
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evidence in the case. Thurgood Marshall’s NAACP team used the Clarks’s psychological 

research (famously known as the doll studies) to document the profound ways in which de jure 

segregation affects Black children (Klein, 2004). The Clarks’s research also determined that 

individuals in inferior conditions think less of themselves because of overt structural differences, 

imagery, and societal positioning (Brown v. Board of Education of Topeka, 1954). Supreme 

Court Chief Justice Earl Warren’s written decision in the groundbreaking Brown v. Board of 

Education case acknowledged the impact of racialization:  

Segregation of white and colored children in public schools has a detrimental effect upon 

the colored children. The impact is greater when it has the sanction of the law, for the 

policy of separating the races is usually interpreted as denoting the inferiority of the 

Negro group. A sense of inferiority affects the motivation of a child to learn. Segregation 

with the sanction of law, therefore, tends to retard the educational and mental 

development of Negro children and to deprive them of some of the benefits they would 

receive in a racially integrated school system (Brown v. Board of Education of Topeka, 

1954, para. 13). 

Individuals who opposed the findings of the Clarks and Myrdal accused the social 

scientists of being “members of communist front organizations, socialist, or wholly ignorant of 

the situation” (Day, 2015, p. 558). However, as inferred by Warren in his written decision, 

evidence from the Brown v. Broad case also indicated that White children develop a 

psychological superiority complex because of preferential treatment (Brown v. Board of 

Education of Topeka, 1954). The issue with racial segregation may not have been the separation 

of the races per se but rather the conditions and/or quality of the segregated Black institutions 
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(schools, water fountains, quality of social treatment ) that caused impediments. Because 

graduates of historically Black Colleges and/or Universities often have a contrasting psyche to 

what Supreme Court Justice Earl Warren suggest (Brown v. Board of Education of Topeka, 

1954). Social complexities are psychocultural elements and these kind of components develop 

over time into character traits (Myrdal, 1944; Woodson, 2018). Psychocultural elements are 

aspects associated with individual ethnic groups that come by way of social conditioning (Cheng 

et al., 2013; Ross, 2001; Woodson, 2018).  

A case study conducted by Fordham and Ogbu (1986) revealed the psychocultural 

components of Black students in the learning environment. Fordham and Ogbu (1986) concluded 

that the reasons why “Black students do poorly in school is that they experience inordinate 

ambivalence and affective dissonance regarding academic effort and success” (p. 177). In other 

words, Fordham and Ogbu (1986) asserted that Black academic challenges are due to “internal 

and external factors” (p. 201). For example, Black cultural attitudes toward academics are the 

result of stereotypically associating academic success with characteristics affiliated with Whites. 

This attitude may inhibit, even prohibit, Black student educational achievement because being 

academically engaged or successful may actualize the fear of being accused of “acting white,” 

which is a dominant depressive psychocultural academic achievement factor (Fordham & Ogbu, 

1986; Vivian, 2017; Webb et al., 2018). Furthermore, Harris (2009) posited that the status of 

one’s peers relates to self-progression.  

Buck (2010) explained that the term “acting white” developed during a time when racial 

integration began occurring in U.S. schools for the first time. Many Black students experienced 

opposition similar to that encountered by “Little Rock Nine”—a nomenclature assigned to the 
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first nine teenagers who enrolled in Little Rock High School in 1957 only to find they were 

forbidden to enter by proclamation of the Arkansas governor (Buck, 2010). Buck (2010) 

described this experience in terms of an unconscious assimilation process that developed into a 

ridiculous belief because Black children were the students crossing over into the all-White 

academic sphere and not vice versa. The argument is not that every Black student who 

experiences an integrated educational experience is accused of “acting White” (Buck, 2010). The 

issue is that the situation does occur, and as a result, it can contribute to academic achievement 

(Buck, 2010).  

Additional psychocultural influences include academic expectations, environmental 

conditions, social class bias, and priming. Priming is a subconscious, self-inflicted racial 

stereotype and/or association placed upon individuals by others because of race (Gaither et al., 

2014; Kynazev et al., 2018; Williams et al., 2008). Educational priming upon Black students is, 

both internally and externally, a cause for academic disruption and is related to academic 

achievement (Gaither et al., 2014; Kynazev et al., 2018; Williams et al., 2008). Gilavand (2016), 

Cloete (2017) and Stronge et al. (2011) revealed that, despite ethnic differences, psychological 

factors, and economic status, the overarching determinate for academic achievement and 

trajectory is qualified educators, use of technology in the classroom, modern textbooks, 

classroom size, up-to-code and physically attractive educational facilities, which often come with 

locality. 

The Impact of the Social Environment on Education 

Social environmental conditions can include everything from peer-to-peer influence in a 

community to the educational system within the region and the environmental toxins within the 
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vicinity. A variety of variables determines the impact that academic factors have upon low-

income students; however, the most significant measurable factors are environmental conditions 

(Farah, 2018; Harris, 2009; Lipina, 2017; Suh et al., 2014). Educational researchers have 

determined that the educational attainment of a student’s mother is the most significant resource 

and predictor variable for forecasting a young person’s ability to progress academically (Rowe et 

al., 2015; Sabates et al., 2011). Statistics reflect that the chances of a child not obtaining a 

college degree is more than 70% if their guardian did not graduate from college (Davidson, 

2015, p. 6.).  

Environmental role models are a significant method for gauging the success and 

educational enthusiasm of students on every level of academia because mentors represent 

physical model of academic progress that students can emulate (Muyaka, 2018). In a similar 

fashion, a case study conducted by Muyaka (2018) in Marsabit County, Kenya demonstrated that 

community social factors like teenage pregnancy and additional socioenvironmental aspects were 

a determinant for the educational progress of the marginalized students in the county, as well as a 

result of the lack of an identifiable mentor. Deficient social environments impede the residents 

when they do not receive social and psychological support from the community (Harris, 2009; 

Muyaka, 2018). In contrast, education has a “multiplier effect, because it transforms not only the 

lives of the educated but of those around them as well” (Davidson, 2015, p. 2). The nature or 

nurture discourse explains the level of influence that genetics and environment have upon an 

individual. A successful academic trajectory has a direct association to the environmental health 

of the individual (Daw et al., 2015; Dicicco, 1996; McNicol & Reilly, 2018), which is part of the 

individual’s social environment. 
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An individual’s social environment consists of several influences that range from proper 

mentorship to environmental surroundings. Environmental toxins are hazardous to individuals 

who live within the vicinity of the chemicals. Waste sites and chemicals like lead are harmful to 

individuals’ health, resulting in educational setbacks for exposed individuals (Bushrow-Cassidy 

et al., 2017; Center for Disease Control [CDC], 2015; Mohai & Saha, 2007). Mohai and Saha 

(2015) used a longitudinal distance-based method to study 319 waste sites from 1966 to 1995 

and determined that more than half of the minority population was likely to live near toxic sites. 

Many of the toxic sites located in minority communities are also petrochemical industries 

(Kardas-Nelson, 2019; McKenna & Lavelle, 2017). The chemicals from these industries affect 

air quality and cause significant social obstacles. According to a study performed by McKenna 

and Lavelle (2017), more than 1 million Black Americans are residents in communities that are 

home to chemical industries. 

All levels of toxins are harmful, and their impact on the academic trajectory of those 

exposed becomes a challenge (CDC, 2015). Exposure to lead and other neurotoxins and/or 

chemicals occurs because these compounds are ingredients in a range of products such as paint, 

housing infrastructure, and pipes (Moody et al., 2016; Muller et al., 2018). Black children have 

the highest lead levels of all demographic groups (Bushrow-Cassidy et al., 2017; Levin et al., 

2008). The CDC statistics from 1999-2002 revealed that 46.8% of Black children had lead levels 

higher than 5ug/dL (Levin et al., 2008). Blood lead levels are measured via microgram quantity 

(ug/dL), which is explained per blood deciliter. Some researchers link this ratio to economic 

status because lead levels in children from underprivileged communities are higher (Moody et 

al., 2016; Sampson & Winter, 2016).  
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Moody et al. (2016) and Muller et al. (2018) posited that discriminatory housing markets 

and segregation are also responsible for higher lead levels in Black children. In fact, Moody et al. 

(2018) explained that the results from a multiple regression performed in Detroit, Michigan 

“mean {Blood Lead Levels} for black children were at least approximately 0.2 units higher than 

mean BLLs for white children across all {census composite socioeconomic index} CSI levels” 

(p. 213). A composite socioeconomic index monitors numerical indicators (Yu & Phillips, 2013). 

Flint, Michigan is an example of modern lead poisoning due to its contaminated water source, 

which prompted the CDC (2019) to issue a public statement that there is no safe level of lead to 

ingest, and lead intake is irreversible. Furthermore, pregnant women exposed to lead transfer it to 

their unborn children (Bushrow-Cassidy et al., 2017). 

The impact of toxins on educational achievement affects a child’s ability to learn, and 

“blood lead levels of >2.0ug/dL has a relationship with 290,000 cases of {Attention Deficit 

Hyperactivity Disorder} for children between the ages of 4-15 years old in the U.S.” (Braun. et 

al., 2006, p. 1907). Canfield et al. (2003) measured 172 children and determined that blood lead 

levels and IQ (Intelligence quotient) scores are correlated. According to Canfield et al. (2003), 

“Each increase of 10ug per deciliter in the lifetime average blood lead concentration was 

associated with a 4.6-point decrease in IQ” (p. 1517). Besides, “IQ declined by 7.4 points as 

lifetime average blood lead concentrations increased from 1 to 10 ug per deciliter” (Canfield et 

al., 2003, p. 1517). The impact of toxins and waste sites upon exposed individuals has a lasting 

health and academic effect (Bierkens et al., 2012; Bushrow-Cassidy et al., 2017; CDC, 2019; 

Mohai & Saha, 2007; Skerfving et al., 2015) Researchers have found relationships between lead 
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levels, criminality, and lower test scores well into adulthood (Muller et al., 2018; Skerfving et 

al., 2015).  

Intelligent Quotient and Economic Status 

Intelligence quotient (IQ) is measured by gauging an individual’s cognitive ability 

(Jenson, 2013; Nisbitt, 2010). The intelligence quotient test is structured with content that 

examines levels of skills in categories such as recollection, mathematics, and logic (Duckworth 

et al., 2011; Jenson, 2013). Intelligence quotient tests are one method for analyzing an 

individual’s academic abilities (Jenson, 2013; Nisbitt, 2010). Several academic scholars and 

psychologists refer to the IQ test results as a potential predictor for an individual’s life trajectory 

(Jenson, 2013; Nisbitt, 2010). 

Psychologists and scholars have determined that IQ gaps based on race differences are 

insignificant in situations where social and economic circumstances are similar (Duckworth et 

al., 2011; McWhorter, 2017). McWhorter (2017) explained, 

We are often taught as the enlightened and even scientific verdict that Blacks and Whites 

occupy different environments today and that these differences can explain the entire 

Black-White IQ gap. Under this analysis, there may be a heritable part of IQ that differs 

between the races, but first, it is small and second, and more importantly, environmental 

factors override its effect. (p. 27) 

To illustrate how socioeconomic circumstances can make a difference, McWhorter 

(2017) pondered whether being adopted into more affluent families could increase a child’s IQ 

because of access to better resources. Duckworth et al. (2011) found that “incentives and self-
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motivation” determine the level of a test taker’s IQ achievement level. Neither race nor 

economic status was a variable for the tier of IQ measurement (McWhorter, 2017). 

Although more recent research demonstrates otherwise (Knowles, 2013; McWhorter, 

2017; Sharkey, 2013), historically, some researchers have attempted to link race and IQ. In the 

book, The Bell Curve, Herrnstein and Murray (1994) argued that Black Americans are 

genetically and academically inferior, and the IQ scores produced by this group are evidence of 

the impediment. Another discovery by Herrnstein and Murray (1994) appears to turn a racial 

stereotype into a self-fulfilling prophecy. While East Asians have the highest IQ, Blacks are an 

entire standard deviation below Whites (Herrnstein & Murray, 1994). Herrnstein and Murray 

(1994) qualified their study by asserting the following:  

Observed ethnic differences in IQ could be explained solely by the environment if the 

mean environment of white is 1.58 standard deviations better than the mean environment 

of blacks and .32 standard deviations worse than the mean environment of East Asians 

when environments are measured along the continuum of their capacity to nurture 

intelligence. Let’s state these conclusions in the percentile terms: The average 

environment of blacks would have to be at the 6th percentile of the distribution of 

environment among whites, and the average environment of East Asians would have to 

be at the 63rd percentile of environments among whites, for the racial differences to be 

entirely environmental. (pp. 298-299) 

The normal distribution provided by Herrnstein and Murray (1994) is a postmodern 

perspective of the philosophical construct known as scientific racism, which is the idea that an 

individual has superior or inferior qualities because of their race (Darwin, 1859/1946; Grant, 
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2017; Jefferson, 1785; Linnaeus, 1735). Academics who have professorship at universities often 

perpetuate these kind of notions. For example, Richard Herrnstein, the coauthor of The Bell 

Curve was the chair of the psychology department at Harvard University. Herrnstein and Murray 

(1994) suggested that specific capabilities are obtainable for individual ethnicities, and by 

statistical reasoning, Black Americans are positioned at the basal of the academic spectrum due 

to their IQ levels.  

Lynn (2015), a former professor Emeritus at Ulster University and editor of the Mankind 

Quarterly, a peer-reviewed journal that publishes racial epistemologies, asserted that European 

Jews have the highest IQ of all ethnicities, with levels of 110. In contrast, Saharan Africans have 

an IQ of roughly 70, but Black Americans in the United States have an average IQ of about 85, 

mainly because of White ancestry, which raises their IQ channels (Levin, 2016; Lynn, 2015). 

Lynn (2015) and Levin (2016), who is a professor Emeritus at City University of New York 

advocated that academic achievement and life progression are related to intelligence embedded 

into racial hierarchies. Nisbitt (2010) proposed that Black and White Americans have ancestral 

ties because White slave owners had sexual relationships with Black female slaves, and for that 

reason, both ethnic groups share DNA. Blight (2007) described this phenomenon in terms of 

proximately: “Sexual abuse of slave women by young white men on farms and plantations rarely 

happened in random attacks; it occurred as a result of white control over a black women’s time, 

labor, movement, and body” (p. 55). Comparatively, the work of Baptist (2016) alluded that this 

kind of “white man’s sexual playground” (p. 238) could be the real reason it took a Civil War to 

end slavery in the United States because “more than 400,000 out of four million American slaves 

by 1860 were categorized as mulatto or other terminology to distinguish a person of some white 
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parent-age” (Blight, 2007, p. 18). Many of these documented cases have been traced through 

scientific investigations. 

The American Journal of Human Genetics (2020) reported that Black men were the 

majority demographic, but the genetics of Black women were 1.5 to 2 times higher than that of 

Black men during the years of slavery (Micheletti et al., 2020). A variety of studies like these 

measure genetic make-up from mitochondrial deoxyribonucleic acid (mtDNA). Mitochondrial 

DNA is exclusive to the female chromosome and associated with generational genotype (Huang 

et al., 2020; Kuleva et al., 2019). DNA is the organism that scientifically disproves the evolution 

origin story commonly known as the Big Bang theory because earth matter cannot create DNA. 

Some animals (mostly chimpanzees), fruit, and plants share DNA with humans. However, the 

organism of DNA had to be created, thus proving that one creator is the designer of many things. 

DNA is a material of human genes. Genotype and phenotype are not correlated functions. Some 

genes are more dominant and others recessive. In fact, according to Welsing (1991) White 

supremacy as an ideology was created as a hierarchical system because of the dominant DNA of 

individuals who come from the African diaspora. Wattenberg (1988) proposed similar concepts 

about race and genetics. It is the unique genetic code of a person that determines outward 

appearance. For instance, Black people create albinos and that outspring does not have higher 

IQ’s because their skin tone is lighter. Phenotype (melanin levels) does not determine the IQ 

capacity of a person. If it did, the IQ strength of a person would fluctuate on a spectrum with 

skin tones. Both Black and White Americans have a variety of different skin shades within their 

respective demographic. Nisbitt (2010) highlighted the fact that Black Americans with more 
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White ancestry do not have higher IQs than Black Americans with less White ancestry (Nisbitt, 

2010). 

Thus, numerous scholars and researchers support the role of environment and 

socioeconomic status in IQ. In an effort to determine the impact of socioeconomic status, 

Sharkey (2013) utilized statistical data to measure the intellect of children in different 

socioeconomic levels. Sharkey’s (2013) analysis determined that students who live in middle-

class communities score in the range of 104 on problem-solving tests, and students who lived in 

underprivileged communities averaged a score of 96. The most significant difference in IQ mean 

scores occurred when the economic status and resource availability were utilized as variables 

(Sharkey, 2013).  

Later studies supported Sharkey’s (2013) findings (McWhorter, 2017; Change, 2018). 

Change found, “On top of it all, if murder occurred in a child’s neighborhoods, in an area of 

about six to 10 square blocks-their score fell by 7 to 8 points” (p. 4). Such situations can amount 

to toxic stress (CDC, 2019), which is the compounded effect of social or economic trauma that 

affects brain formation in children and sometimes adults (CDC, 2019).  

In the 1980s, the U.S. government funded a 25-year case study on babies born to mothers 

addicted to the narcotic known as crack cocaine. The Ronald Reagan Administration’s initial 

interest on the effects of crack was due to their intentional distribution of the substance inside of 

inner cities in order to gain revenue to fund an international war (Webb, 2014). The study 

measured 224 “near-term or full-term babies, half who had mothers who used cocaine during 

pregnancy, and half who did not.” (Knowles, 2013, p. 1). Study data revealed that growing up in 

poverty was more harmful to children than narcotic abuse by pregnant mothers (Knowles, 2013). 
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Hallam Hurt, the chair of neonatology at Philadelphia’s Albert Einstein Medical Center reported, 

“Poverty is a more powerful influence on the outcome of inner-city children than gestational 

exposure to cocaine” (as cited in Knowles, 2013, p. 2). Hurt, who used IQ testing to determine 

her outcomes, did not witness a change in IQ levels of children who were born to mothers who 

used narcotics and the control group because the sample demographic consisted of low-income 

constituents and both cohorts produced IQ scores below national levels (Knowles, 2013).  

Analyses of longitudinal data from a series of nine IQ tests administered to almost 15,000 

children who participated in the Twins Early Development Study (TEDS) from age 2 to 16 years 

old revealed a six-point IQ disparity between children from underprivileged conditions and 

privileged status before kindergarten (von Stumm & Plomin, 2015). By high school, the gap 

grew to a double-digit difference (von Stumm & Plomin, 2015). IQ tests strictly measure abilities 

through cognition, yet additional variables (e.g., socioeconomic status, culture, test bias, and 

psychological societal positioning) influence intellect and cognition capacity (Docherty et al., 

2018; Van Rensburg, 2013). Because of this, mediating these variables when possible is essential 

to promote student achievement and postsecondary school success. One way is to form 

collaborations between postsecondary institutions and communities. 

Stewards of Place in Higher Education 

This section conveys information about stewards of place and why partnerships between 

higher education and communities may be beneficial. Also addressed is the significance of 

bridge programs and their relationship to civic engagement. Stewards as P-16 vehicles of 

education and higher education as change agents for economic development in communities are 

also topics of discussion.  
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Stewards of place are universities that partner with communities to focus on regional and 

academic reciprocity (AASCU, 2014). These type of mergers provide social capital that benefit 

students seeking higher education (Bourdieu, 1986; Lin, 2002). Higher education institutions 

serve as stewards of place because they establish a reciprocal relationship with regional 

communities through civic engagement, K-12 collaboration, economic development, and 

internationalization (AASCU, 2014; Zuiches, 2008). Stewards of place establish a partnership 

with communities to build reciprocal outreach engagement (AASCU, 2002). This union aims to 

provide economic, cultural, and social service programs that benefit both the region of influence 

and the postsecondary institution (AASCU, 2014; NCCPE, 2018). A variety of these resources 

includes elements affiliated with the institution’s higher education mission (Mehaffy, 2005; 

Saltmarsh & Hartley, 2011; Strum et al., 2011). This association is essential for constructing new 

and assessing old educational policy objectives because policymakers can evaluate this 

relationship and review constituency challenges and measure outcomes (AASCU, 2002; 

Saltmarsh & Hartley, 2011; Strum et al., 2011). 

The Carnegie Foundation for the Advancement of Teaching is an academic network that 

has developed an educational strategy and leadership policy in the sphere of academia since 1905 

(AASCU, 2014). This organization developed a variety of academic principles, including the 

Carnegie classification system in higher education (AASCU, 2014). In 2002, the American 

Association of State Colleges and Universities produced an action plan for higher education 

institutions to become involved in regional academic policy and community economic 

enhancements (AASCU, 2014). Comprising over 400 public colleges and universities, the 

AASCU has been in operation since 1951 (Cook, 1998).  
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In 2005, the Carnegie Community Engagement Classification emerged to operationalize 

the ranking of postsecondary institutions that were in partnerships with their communities 

(AASCU, 2014; Campus Compact, 2018). The collaborative efforts of the Carnegie Community 

Engagement Classification and the American Association of State Colleges and Universities 

established stewards of place in 2006 (AASCU, 2015; Campus Compact, 2018). Two years later, 

AASCU member campuses “accounted for just over 34 percent of institutions receiving this 

classification in 2008 and AASCU campuses made up over 28 percent of all classified 

campuses” (AASCU, 2014, p. 4). Today, higher education institutions that become stewards of 

place promote a diverse educational experience through the scope of academic leadership, 

federal and state public policy, and economic community advancement (Cook, 1998; Harnish, 

2012). A large portion of the programs that are established via a bridge way provides attention to 

the P-16 pipeline, civic engagement, and higher education connectivity. 

Stewards as a Vehicle for the P-16 Pipeline 

Stewards of place include academic guidance and public policy relevance that pertain to 

students and faculty (AASCU, 2014; Bowman et al., 2018). Higher education institutions that act 

as stewards of place focus on curriculum standards, financial aid guidance, leadership training, 

preparatory coursework, and academic content that can be beneficial in the postsecondary sphere 

(AASCU, 2002; Jean, 2011; Schaefle, 2018). Several of the subcategories include academic 

mentorship programs for students, elements of technology and distance learning, professional 

training, and certificate programs (AASCU, 2014; Bowman et al., 2018; Rushneck, 2012). As a 

transitional enterprise, stewards of place measure their academic and community engagement 

levels by quantifying partnerships post hoc, site visits, and student audits (AASCU, 2002, 2015; 
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Brewer & Landers, 2005). Collected data can serve as indicators for determining the academic 

needs of students and faculty in the P-16 sector over time (Schaefle, 2018). This information can 

also provide insight that can contribute to the understanding of higher education disparities that 

exist between cohorts, ethnic groups, and contrasting income levels (Brewer & Landers, 2005; 

Schaefle, 2018). The data can reveal the impact of college preparation courses and the 

significance of academic leadership mentors or higher education counselor services (Brewer & 

Landers, 2005; Schaefle, 2018).  

Higher Education Reinforcement and Community Economic Development 

Higher education institutions that are stewards of place also collaborate with community 

investors in the public and private sector to assess regional challenges and seek ways to resolve 

microeconomic issues (AASCU, 2015; Coalition of Urban Serving Universities [CUSU], 2018). 

The objective of this collaborative is to enhance economic sustainability in geographical 

locations that can benefit from regional guidance (AASCU, 2015; CUSU, 2018). The intent is to 

become both an economic and academic asset inside the community. The impact of these 

partnerships can result in everything from postsecondary institutions inhabiting physical spaces 

in communities to resource service opportunities and workforce development (AASCU, 2015; 

Ehlenz, 2017; Gavazzi & Fox, 2014).  

The higher education and community exchange can attract both domestic and 

international organizations into a location by establishing goals, objectives, and strategic 

economic plans that align with enhancing community and regional infrastructure (AASCU, 

2002; Mosier, 2015). This engagement also includes global correspondence, internships, and 

academic outsourcing that align with postsecondary learning (AASCU, 2014). These strategies 
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establish successful partnerships with communities across the United States to enhance social 

and economic community deficiencies (AASCU, 2002; Mosier, 2015).  

Higher Education Community Partnerships 

The information in this section provides detail about the social and economic influence 

that higher education institutions have in communities when that relationship is facilitated by 

postsecondary schools. Colleges and universities offer avenues that benefit the community 

population. Town-gown collaboratives are meaningful partnerships because they create pipelines 

from the communities into the higher education sphere. Resources are provided to communities 

via universities as conveyors of information, benefits, and opportunity. This section covers topics 

such as the town-gown collaborative and the history of town-gown relationships.  

Town-Gown Collaborative  

Town-gowns collaboratives are a combined social and economic entity represented by a 

higher education institution and its host community (Ehlenz, 2015). Examples of town-gown 

collaboratives are seen via most secondary organizations. Town-gown partnerships are similar to 

stewards of place because these coalitions bridge community and academic relations. The 

Coalition of Urban and Metropolitan Universities (2018) includes over 90 postsecondary 

institutions, and the Coalition of Urban Serving Universities (2018) encompasses 37 urban 

research higher education institutions. Town-gowns collaboratives are sizable economic 

examples of stewards of place.  

Town-gown collaboratives create social and economic advancements that mutually 

benefit both the region and the institution (Coalition of Urban and Metropolitan Universities 

[CUMU], 2018; CUSU, 2018). These exchanges act under the supervision of university 
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presidents and chancellors (CUMU, 2018; CUSU, 2018). The CUMU and the CUSU aim to 

stimulate economic growth in their communities and increase higher education completion for 

students who face social and economic challenges (Ehlenz, 2017; Gavazzi, 2016). These urban-

serving universities establish public relations through a variety of community avenues, including 

K-12 institutions and the business sector, and, in most cases, these establishments serve as 

anchor institutions for economically deficient communities (Ehlenz, 2017; Mosier, 2015). 

Economically, anchor institutions can encompass anything from a public health facility to 

an automobile manufacturing enterprise. Academically, anchor institutions are higher education 

establishments because these operations create employment opportunities for the surrounding 

regions (Cooper et al., 2014; Mosier, 2015). Town-gown partnerships engender economic 

growth on a large scale, which can independently stimulate substantial economic sectors such as 

medical centers, research, P-16 academic centers, technology facilities, and a host of other 

sizable infrastructures (Ehlenz, 2017). 

On the other hand, a college town is a community that has an anchor university and a 

dependent economic district, which typically consists of a vibrant downtown region supported by 

the institution (Gavazzi & Fox, 2014; Kemp, 2013; Mapes et al., 2017). College towns typically 

have an evolving young demographic and a high renter population, which establishes the 

community as a “student ghetto” (Massey et al., 2014, p. 156) that avails “studentification” (p. 

156). Studentification is the process of having a large student population in a community and 

accordingly, the local and social industries being reflective of that demographic. College-town 

communities differ from town-gown partnership because college towns often encompass an 

economic sector supported by the student population, while town-gown collaboratives consist of 
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larger economic community relationships like infrastructure (Gavazzi & Fox, 2014; Mosier, 

2015). 

The History of Town-Gown Relationships   

Town-gown relationships were an element of the Morrill Land Grant Act of 1862, the 

Land Grant Act of 1890, and most faith-based higher education institutions (Bruning et al., 2006; 

Gallo & Davis, 2009; Mosier, 2015). The United States Government implemented the Morrill 

Land Grant Act of 1862 to disburse land to establish higher education institutions (Bruning et al., 

2006). This real estate endeavor created 69 academic institutions (Gallo & Davis, 2009; Gasman 

et al., 2015). The Land Grant Act of 1890 created a plethora of modern-day Historically Black 

Colleges and Universities, which are also linked with community and education engagement 

(Gallo & Davis, 2009; Gasman et al., 2015). The Land Grant Act originally produced 19 

postsecondary establishments (Gallo & Davis, 2009; Gasman et al., 2015). Most Morrill Land 

Grant institutions and religion-based postsecondary establishments have missions that include 

community ties because of Judeo-Christian responsibility, federal funding, and tax incentives 

(Bruning et al., 2006; Mosier, 2015).  

Formed in 1887, the Association of Public and Land Grant Universities continues its 

legacy of community engagement today via the Innovation and Economic Prosperity 

Universities Designation program, which promotes policy intervention in communities that need 

economic sustainability (Gavazzi, 2018). Ehlenz (2015) reported:   

[In the non-Morrill Land Grant sector,] The University of Pennsylvania (Penn) is an 

exemplar of university intervention in urban neighborhoods. Since 1872, Penn has 

resided in University City, an urban neighborhood contained within the larger West 
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Philadelphia section of the city. During the mid-1990s, motivated by rising crime and 

disinvestment, Penn initiated the West Philadelphia Initiatives (WPI), a multifaceted 

investment and revitalization strategy that specifically targeted University City. (p. 4).  

Penn has a continued legacy of community up-lift in the West Philadelphia region (Ehlenz, 

2015).  

Numerous higher education institutions continue their economic relationships with the 

host communities in efforts to sustain community vibrancy (Ehlenz, 2015). In 1992, the U.S. 

federal government expanded its involvement in communities with the Community Outreach 

Partnership Center Program (COPC) (Mosier, 2015), facilitated by HUD (2019a, 2019b). HUD 

created the Office of University Partnerships (OUP) in 1994 with similar aims to provide 

monetary resources for universities that participate in town and gown partnerships. Cooper et al. 

(2014) reported, “In its first year, the OUP distributed $9.8 million to eighteen institutions in ten 

states across the country to support the creation of Community Outreach Partnership Center 

(COPC)” (p. 89). COPC and other modern town-gown partnerships were the proposed solution 

for deindustrialization that occurred in many regions of the United States. These partnerships 

revitalized several cities that had experienced declined due to revenue collapse (Dempsey, 2015; 

Ehlenz, 2017).  

Today, more than half of postsecondary institutions (roughly 2,000 schools) reside in 

central cities (Ehlenz, 2015). Community revitalization through university involvement occurs 

when universities economically integrate within their communities and, in turn, shift the cultural 

and social attitudes of an existing environment (Dempsey, 2015). Universities have the 
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economical means to reinstitute investment strategies. Ehlenz (2015) gave the following 

example:  

Harvard University is investing in neighborhood revitalization as part of its campus 

expansion plans in Boston’s Allston neighborhood. Besides investing in new university 

facilities, Harvard is leveraging private development to generate new activity along an 

underutilized commercial corridor and contributing to neighborhood stabilization through 

a community benefits agreement. (p. 3) 

Several university case studies from private, public, and religion-based institutions in Texas, 

Maryland, Massachusetts, Iowa, and other states have illustrated the social and economic 

benefits that communities experience when university engagement is established (Dempsey, 

2015; Mosier, 2015, McPherson & Tieslau, 2017). In the same way, John Hopkins University is 

well known for integrating itself into sections of East Baltimore. Ehlenz (2015) explained: 

Johns Hopkins University is collaborating with a number of philanthropic and 

government stakeholders to pursue the redevelopment of a severely disinvested 

neighborhood in East Baltimore. The partners established a separate nonprofit entity, East 

Baltimore Development, Inc. (EBDI), to engage with institutional and community 

stakeholders and implement the intervention. Ongoing efforts include investments in 

public amenities, the development of new commercial and residential properties, and the 

recent opening of a new public school to serve neighborhood residents and employees. 

(p. 3) 

Universities help create both an individual and local commerce culture, thus, “forty-one 

of the top-50 ranked cities are home to universities” (Mosier, 2015, p. 2). Higher education 
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institutions are a viable element for community enhancement and sustainability (Dempsey, 2015; 

Mosier, 2015). Ehlenz (2017) stated, “Observations and complementary research suggest that 

universities do not drive revitalization independently, but rather, their investments intersect with 

private market interest and higher education trends” (p. 13). Some scholars suggest that 

university and community integration is a progressive leap for disadvantaged communities, but 

the collaborative also triggers gentrification (Ehlenz, 2017; Gallo & Davis, 2009). Ehlenz (2017) 

contended, 

Universities, as they, directly and indirectly, reshape the physical conditions of 

neighborhoods, are often accused of gentrifying a place, one only needs to look to the 

media to find stories of the gentrifying university in cities like Chicago, Boston, New 

York or Philadelphia. (p. 7) 

The process of gentrification cycles form underprivileged environments into modern, middle-and 

upper class residences (Moskowitz, 2017). This occurs because investors, landlords, and/or real 

estate professionals perceive that underprivileged or minorities will hinder property values. 

Therefore, the goal is to “tip” or gentrify the entire location in order to stabilize entire 

communities at market value. The value is in people, which in turn affect property values. 

The social and economic methods of gentrification occur in two ways. The first way is 

the establishment of the process of revitalization (Rothstein, 2017). Revitalization is the influx of 

middle to upper economic classification individuals into former low-income communities, which 

displaces the prior constituents (Rothstein, 2017). The second process, gentrification (Gibson, 

2016), refers to the social and economic process that materializes thereafter (Gibson, 2016; 

Moskowitz, 2017; Rothstein, 2017).  
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Several components of community economic revitalization and partnerships can change a 

geographical location. The economic stability of a community provides a culture for the 

environment and establishes a nucleus that benefits additional social components (Elzinga & 

Scherer, 2016; Kelly et al., 2016). The educational system is the most significant dependent 

social sector that benefits from a well-established community economic system (Hilbert, 2018; 

Kelly et al., 2016). A progressive community’s economy comprises a majority middle to upper-

income economic base (Bernard et al., 2017). If the dominant economic sector is not prosperous, 

as thus, the dependent sector suffers (Bernard et al., 2017; Kelly et al., 2016).  

The Impact of Housing Market Value on Education and Higher Education 

This section offers an in-depth discussion of the importance of the housing market value.  

The housing market value is a component of home ownership developed via real estate agents 

and mortgage companies. Information contributing to home value includes everything from 

nearby school quality and standardized test scores to the ethnicity of one’s neighbor (D’Acci, 

2019). 

Empirical research suggests that access to privileged locations affects educational 

trajectory (Brasington, 1999; Chetty et al., 2014; Chubb & Moe, 1990; Levy et al., 2019). 

Granted, location and affluence are not the only predictor variables for academic trajectory 

because some individuals who have access to privilege fail to progress and struggle with 

attempts to do so (Kling et al., 2007; Luther & Sexton. 2004). The influence of peers and 

guardians has the ability to impact progress regardless of location, but privileged locations can 

greatly influence progression in the educational sector (Levy et al., 2019). These circumstances 

can be measured by way of the housing market (Gingrich & Ansell, 2014; Tiebout, 1956). 
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Community property taxes are generated by means of several elements inside of a region or 

district, such as employment opportunities, businesses, and entertainment facilities (Albright et 

al., 2013; Carswell, 2017).  

Household wealth is measured by the housing market value because housing market 

value/home ownership is a predictor of wealth based on equity availability. Equity is an 

economic asset upon which wealth is built, since it is generated and increases over time (Kelly et 

al., 2016; Loving et al., 2012). The general expectation is that property, unlike other depreciating 

assets (liabilities) such as cars, will gain value over time. Research by Loving et al. (2012) 

revealed, “Housing value comprises the largest single non-pension component in a household’s 

portfolio, at roughly 35 percent of the median household’s wealth” (p. 3). Traditionally, 

homeownership is the most significant contributor to net worth that is associated with an 

individual or family at any given time (Barsky et al., 2002; Wen et al., 2018).  

Property value can fluctuate because of unfavorable community establishments or curb 

appeal (Albright et al., 2013). In the same way, the presence of a vacant, unkempt home next 

door or the visibility of an adult entertainment facility can lower property value (Brasington et 

al., 2015). Property value is evaluated via assessment, which is usually based on the market 

value of properties (Atuahene & Berry, 2019; Piketty, 2017). On the hand, property taxes are a 

result of property assessments (Atuahene & Berry, 2019; Piketty, 2017). One cannot have a tax 

rate without first having the property assessed. After all, an individual is not responsible for the 

taxes on an item until value has been assigned to the commodity. The critical part about 

understanding home value assessments in relation to community property taxes is that both 

business owners and residents pay community taxes. The ultimate aim for most city governments 
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is to keep community taxes at desirable levels in order to attract enterprises to the location (Berg, 

2020; Schmidt, 1995). Although the number of prosperous firms in a community is an indication 

of regional income, housing market values and household income are better barometers for 

assessing community trends and educational significance. Housing prices in many communities 

will fluctuate because of the school system. Homes are less expensive in cases where schools are 

not of quality, yet property taxes will increase despite the quality of the academic institution 

(Grotto, 2017; Landis, 2017; Van Dam, 2020).  

The housing market value is an additional component that allows real estate professionals 

and mortgage lenders to increase the price of a home because of public information, ethnic 

identity of neighborhoods, standardized test scores, or social amenities such as teacher salary and 

the academic character of a nearby school (Anacker, 2010; Bayer et al., 2016; Fiva & Kirkeboen, 

2011; Imberman & Lovenheim, 2016). Feng and Lu (2013) explained,  

When information relating to school quality is imperfect in the quasi-market for 

education, the disclosure of additional information can be utilized to identify the effects 

of school quality on housing prices if that information is exogenous to the housing 

market. (p. 291) 

Consequently, housing prices instead of property taxes tend to be higher in communities in 

proximity to a higher education institution for reasons related to the university’s culture and 

accessible college resources (Kashian & Rockwell, 2013; Vanegrift et al., 2012; Wen et al., 

2018). To better illustrate, “undeveloped land has a significant negative effect on house price. A 

10 percentage point increase in undeveloped land is associated with 1.1 percent reduction in 

house prices” (Vanegrift et al., 2012, p. 323). Therefore, the value of a home, preferably to 
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property taxes, is related to community factors and thus is under the authority of housing market 

professionals (Kashian & Rockwell, 2013; Vanegrift et al., 2012).  

Housing market value also includes public components of quality and achievement, 

which are computed using input and output variables (Imberman & Lovenheim, 2016; Wen et 

al., 2018). Input variables are academic resources, which could include school scholastic 

assessments and classroom size, whereas output variables include test scores, student grade point 

averages, graduation rates, and continuous academic trajectory like higher education outcome 

(Brasington, 1999; Chetty et al., 2014; Fiva & Kirkeboen, 2011; Wen et al., 2018). Therefore, 

unsurprisingly Vanegrift et al. (2012) revealed, “Results show that a one standard deviation 

increase in test scores results in housing prices that are between 1 percent and 14 percent higher” 

(p.307). When these factors become public information, they are reported through school 

rankings or school report cards, and these elements are a suitable factor in determining housing 

market value. Imberman and Lovenheim (2016) stated, “Housing markets respond to the public 

release of school and teacher value-added information” (p. 105), which overarchingly makes 

community education less associated with property taxes and more affiliated with home prices 

(Ansell, 2014; Fiva & Kirkeboen, 2011). 

Educational reputation serves as a barometer for housing market value, as evidenced by 

the fact that home prices are higher in communities where academic institutions are performing 

up to standards, such as producing high test scores (Fiva & Kirkeboen, 2011; Wen et al., 2018). 

Feng and Lu (2013) reported that housing prices decline in regions that do not include 

prestigious schools. In fact, Imberman and Lovenheim (2016) found, “A standard deviation 

difference in test scores is associated with a 2-5% increase in the value of a home” (p. 104). 
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These housing elements describe the influence that home values have upon educational quality in 

a community. Academic quality is measured through academic status, qualification of teachers, 

principals, and teacher-to-pupil ratio (Brasington, 1999; Imberman & Lovenheim, 2016). For 

example, teacher-to-pupil ratio is a suitable gauge for educational quality because it relates to 

academic achievement. High-volume classrooms engender educational inequalities because of 

the large number of students per one teacher (Brasington, 1999; Wen et al., 2018).  

Although academic merits are satisfactory barometers for school quality, the housing 

market also reflects variances based on racial compositions (Brasington et al., 2015; Harris, 

1999; Loving et al., 2012; Kuebler, 2012). Community racial demographics influence market 

value home prices in some communities. Research provided by Kendi (2017) indicated that 

Black Americans have been linked to depreciating property values since 1793. A case study 

performed in Milwaukee, Wisconsin determined that home prices in all-White communities 

gained an annual 3% value increase more than houses with minority constituents (Kim, 2000). 

Brasington et al. (2015) pointed out, “Houses in racially integrated areas sell for a discount 

compared to houses in more racially segregated areas. Increasing racial segregation by one 

standard deviation raises house prices by 3 percent, or $3,518” (p. 443). These prices fluctuations 

have a pattern of changing with racial composition. A case study by Harris (1999) qualified the 

housing market value as a measurement of racial identity. Harris (1999) stated:  

Hedonic coefficients indicate that housing units lose about 16 percent of their value when 

neighborhood racial composition increases from less than 10 percent black to between 10 

percent to 60 percent black. For the average dwelling, this is equivalent to a 1,187 

reduction in annual cost. An even larger reduction in housing value is associated with 
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moving from a neighborhood in which less than 10 percent of residents are black to one 

where at least 60 percent of the neighborhood is black. In this scenario, dwellings lose 46 

percent of their annual value, which is equivalent to about 3,351 reduction in annual 

housing cost for the average unit. (p. 471) 

These characteristics are viewed as housing market values because home prices are significantly 

lower in predominately Black communities (Brasington et al., 2015; Harris, 1999). Research by 

Harris (1999) and Brasington et al. (2015) led to suggesting that housing market value 

determines demographic movements because “Blacks, on average, experience home equity 

growth that is nearly 17 percent lower than whites” (Loving et al., 2012, p. 441). Home value is a 

proxy for wealth because of its ability to create equity (Barsky et al., 2002; Hanks et al., 2018). 

Equity is generated interest that is afforded through property ownership (Charles & Hurst, 2002; 

Loving et al., 2012). Equity, which generates and increases over time, becomes wealth (Loving 

et al., 2012). Equity as wealth is important because it can be transferred and passed down 

through generations. 

Summary 

The researcher’s aim with this literature review was to provide readers insight into the 

social association and economic variables that relate to the disparity that affects low-income 

minority higher education completion rates. Past literature on this subject addressed components 

solely associated with economics, psychology, or racial discrimination as prohibitors to higher 

education completion. Although these components are independently important, I intentionally 

combined the challenges that can serve as reasonable intersecting variables for reasons why 

stewards of place would benefit low-income Black college-bound students. An examination into 
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the reason low-income minorities experience academic breakdown before postsecondary 

education was explored in relation to K-16 completion. The analysis afforded an impartial 

discussion between the racial impact of IQ examinations and environmental influence. Aspects 

of White flight and how the phenomenon socially molded the country into its modern landscape 

were discussed. The concepts of wealth, income disparities, structuralism, and the housing 

market were studied through the lens of critical race theory, history, and econometrics. 

The purpose of this chapter was to interlock the differing experiences that relate to social 

and economic gaps suffered by low-income minority students. These problems tend to manifest 

covertly prior to visibility. Therefore, I intended to widen the scope of knowledge on the topic 

and expose a variety of hidden obstacles.  

These elements explain the reasons that individuals are positioned into less privileged 

categories that potentially cause challenges that forestall higher education completion. The US. 

Department of Education has increased the number of TRIO programs to eight since 1965. These 

programs have served individuals for generations, enhancing opportunities in higher education 

and beyond, but despite the policy advancements, higher education completion for Black 

students from low-income communities is still a leadership problem. 
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CHAPTER 3 

METHODOLOGY 

This study investigated how household wealth affects educational attainment rates of 

Black students. The objective of this quantitative research study was to identify the quantile or 

critical change point at which changes in household wealth negatively impact the educational 

attainments of Black students. In the context of this study, the housing market value and the 

median household per capita income are the measures of household wealth.  

Data 

A township, which has significant political and economic power, is often the largest 

geographical region in a county by population and size. The township of East St. Louis located in 

St. Clair County, Illinois includes the actual city of East St. Louis. I chose to study East St. Louis 

because of its social and economic transitional patterns. Primarily, East St. Louis has transitioned 

from being named an “All-America City” by the National Civic League in 1959 to having a 

28.12% violent crime rate as of 2018 (Neighborhood Scout, 2018). In 1950, the city had a 

population of 82,295 residents, yet in 2010, the population was 27,006, representing an 

approximately 67% population decline. In 1950, the Black population of East St. Louis was 

27,555, and the White population was 52,082 (U.S. Census Bureau, 1952). By the end of 2018, 

the Black and White statistical population was 96.24% and 1.93% respectively, representing a 

significant White flight. The data used in this study are specific to East St. Louis. An illustration 

of this precipitous change in Black to White and total population is show in Figure 3. 
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Figure 3 

The Total Population of East St. Louis, Illinois: 1940-2017 

 

Note. Reprinted with permission from Source: United States Census Bureau of Population and Housing: Summary 

Population and Housing Characteristics: Illinois. Washington: Government Printing Office. 

 

 

High unemployment, poverty, racial transition, and educational changes made this 

location an appropriate choice for studying the relations between wealth and educational 

attainment (U.S. Census 2018). For example, the results from the academic assessments 

suggested issues in the educational trajectory because in 2010, less than 9% of students at East 

St. Louis Senior High School met state academic standards during the 2009-2010 school year 

(Crouch, 2011). These numbers measure precipitously low since the state average was 76.4% 

(Crouch, 2011). The state academic standards test math and English proficiency at grade level. 

Students in East St. Louis failed the standards for nine consecutive years (Crouch, 2011). In 

addition, the Illinois State Report Card (2018-2019) reported that 97% of students at Lincoln 

Middle School in East St. Louis failed the common core math standards (PARCC). These 

assessments test students in reading and math proficiency in Illinois.  
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In this study, the main dependent variable was the higher education attainment of Black 

students (HEA_B) in East St Louis. The HEA_B proxied by four or more years (bachelor’s 

degree or higher) of higher education. The primary independent or explanatory variable was 

household wealth, which was proxied by two variables, namely (a) changes in local housing (real 

estate) prices (∆HP) and (b) changes in local median household per capita income (∆HPCI).  

The study includes a set of control variables, Z, which literature has documented affect 

educational outcomes. Therefore, HEA_B = f (∆HP, Z) and HEA_B = f (∆HPCI, Z). For 

example, qualitative, survey methodology, cross-comparative, and mixed-methods research (i.e., 

Myrdal, 1944; Moynihan, 1965, Kenner Commission, 1967; Lieberson, 1981; Murray & 

Herrnstein, 1994; Sharkey, 2013; Coleman et al., 1966; Levin, 2016), like Myrdal (1944), 

Moynihan (1965), Kenner Commission (1967), and Lieberson (1981), ultimately described the 

systemic policy and structural discrimination as reasons associated with social impediments. In 

contrast, Murray and Herrnstein (1994), Sharkey (2013), Levin (2016), and Coleman et al.  

(1966) described reasons that associate social progression with individual characteristics, such as 

genotype, phenotype, family habits, and pathologies. 

The control factors were measures that affect the education quality and the higher 

educational attainment rate. The set of control variables, Z, were as follows: total population per 

year (POPN). The total population (POPN) of a location affects education due to the relocation 

of individuals to areas with higher economic growth. Individuals tend to move into areas of high-

quality education and economic fortune (Orfield, 2017; Rothstein, 2013). 

Black-to-White population ratio (WTBR), the Black-to-White population ratio (WTBR) 

of the area were used to capture the fluctuation in racial composition. This ratio captures the so-
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called White flight, which refers to the voluntary relocation of White individuals from 

communities or schools (Kye, 2018; Roussell & Dunbar, 2016). Thus, the changes in housing 

prices were gravely impacted by the transition in the ethnicity of the community, the poverty 

level, and the school system, all of which can affect educational trajectory such as higher 

education outcomes (Brasington, 1999; Harris, 1999; Imberman & Lovenheim, 2016).  

Retail trade establishments in East St. Louis (BIZ), the number of active retail trade 

establishments (BIZ), in a geographical location represent available customer economic 

resources. Therefore, they can be an indicator of capital accessibility in the education sector 

since community constituents primarily fund schools. Thus, this measure can be a variable for 

educational outcome. 

Student-to-teacher ratio (STR) in East St. Louis School District 189, and public education 

budget allocations per year in East St. Louis (EDUBGT) were also variables. The number of 

students per teacher (STR) is a measure of educational quality because the students-to-teacher 

ratio represents the academic attention level that teachers can be provide to each student 

effectively (Brasington, 1999). Class size can affect learning outcomes (Brasington, 1999).  

Public education budget allocation per year in East St. Louis (EDUBGT) were another 

variable. The budget per student (EDUBGT) allocation per year in a community is a gauge for 

academic resources (Levinson, 2012; Yan & Linick, 2016) because it estimates resource 

availability per student. This availability can have a relationship to educational quality and 

outcomes (Levinson, 2012; Yan & Linick, 2016). 

𝐷𝑡 was a binary/dummy variable equal to 1 during the recession periods, as defined by 

the National Bureau of Economic Research (NBER), and otherwise zero. The sample period for 
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this study ranged from 1990 to 2018. Availability of relevant data for the study limited the 

period. The research site for this investigation was East St. Louis, Illinois. The housing market 

value was collected from the financial characteristics sections of the United States Census 

Bureau website. The financial characteristics inside of the census average the median housing 

value in cities across the United States. The low-income Black higher education data for the 

sample period were culled from quarterly population data, the American Community Survey 

(ACS) and the United States Census Bureau websites. Statistics on quarterly population are 

provided once every three months. ACS collects continuous data on communities and 

geographical locations and employs the data yearly. Statistics on student-to teacher ratio and the 

EDUBGT data on public education budget allocation is available on annual basis. The researcher 

gathered the data from the National Center for Education Statistics.  

Econometric Methodology 

The present study employed a quantile regression, which is an improved variant of 

multiple regression, to derive empirical evidence. To reiterate the scope of the study, the 

following research questions were investigated.  

1. Does change in household wealth explain shifts in postsecondary attainment 

outcomes of low-income Black students? 

H10: There is no level of household wealth shifts that provokes a fundamental change in 

the level of higher education completion of low-income Black students.  

H1a: There is a level of household wealth shifts that provokes a fundamental change in 

the level of higher education completion of low-income Black students.  
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2. Is there a percentile change point in economic well-being, as measured by median 

household per capita income that corresponds to a fundamental shift in the level of 

higher education attainment for low-income Black students?  

H20: Abrupt change in economic well-being has no quantile threshold effect that can 

explain the low higher education attainment by low-income Black students.  

H2a:: Abrupt change in economic well-being has a quantile threshold effect that can 

explain the low higher education attainment by low-income Black students.  

As previously stated, the dependent variable of this study is HEA_B, while the primary 

independent variable is household wealth as proxied by ∆HP and ∆HPCI. A set of previously 

defined control variables, Z, which include POPN, WTBR, BIZ, STR, and EDUBGT, are also 

included in the model. Formally, the traditional multiple regression equation based on the 

previously mentioned research variables is formulated as follows:  

 

HEA_B =  αi + 𝜌1∆HP +β1POPN + β2WTBR + β3 BIZ + β4EDUBGT + β5STR + β6Dt      (1a) 

HEA_B= αi + 𝜌2∆HPCI + β1POPN + β2WTBR + β3 BIZ + β4EDUBGT + β5STR + β6Dt    (1b)   

 

Unlike a multiple regression equation, which is premised on the conditional mean of 

coefficient estimates, quantile regression, proposed by Koenker and Bassett (1978), offers 

several benefits in econometric modeling. A quantile regression model provides more in-depth 

analysis upon the dependent variable at different stages. This study used a quantile regression 

(QR) model to identify the point at which a change in household wealth and median household 

per capita income trigger a percentile shift in postsecondary school education attainment of low-

income Black students.  
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The QR model captures the entire regime relationship of the predictor variables and their 

influence on the response variable. This model is used to study the distributional relationship of 

the response variable at different quantiles which measures the entire outcome dispersal (Huang 

et al., 2017; Rodriguez & Yao, 2016). Quantile regression models generate rich dynamics and 

nonlinearities (Leeds, 2014). Formally, I based the quantile regression on the variables below. It 

is modeled as follows:  

 

HEA_B (𝜏|∆HP, 𝐷𝑡 , Z) = 𝑎(𝜏) + 𝜌(𝜏)∆HP + 𝛽(𝜏)𝑍𝑡                                                                     (2a) 

 HEA_B (𝜏|∆HPCI  , 𝐷𝑡 , Z) = 𝑎(𝜏) + 𝜌(𝜏)∆HPCI  + 𝛽(𝜏)𝑍𝑡                                                          (2b) 

 

The parameter in Eq. (2a) and (2b) are minimized, and thus, the weighted of each 𝜏 are 

estimated from its absolute deviation. 𝜌𝜏(𝑢) = 𝑢(𝜏 − 𝐼(𝑢 < 0)), 0 < 𝜏 < 1, and 𝐼 is the 

indicator function. Eq (3) is a minimization problem that is solved from linear programming 

(Koenker & d’Orey, 1987). 

 

      𝜏  as follows:
𝑎𝑟𝑔 𝑚𝑖𝑛

𝑎(𝜏) + 𝛽(𝜏)
 ∆HPCI 𝜌𝜏 ( HEA_B − 𝑎(𝜏) − 𝜌(𝜏)∆HP − 𝛽(𝜏)𝑧𝑡)       (3) 

 

This study used the quantile regression model from the 10th through the 90th quantile to 

analyze the effects that the housing prices and median household per capita income have on 

educational attainment. Rodriguez and Yao (2016) explained, “For each quantile level 𝜏, the 

solution to the minimization problem yields a distinct set of regression coefficients” (p. 4). 0.05 

constitutes the continuous strength and/or level of the quantile significance (Jurczak, 2015). The 

probability 0.50 relates to estimate of median dependent. I used the bootstrapping procedure to 

calculate the mean for the observations (n) and thus yielded to estimate the distribution for the 
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intervals (Efron, 1979; Hasni et al., 2019). The coefficient estimates and asymptotic standard 

errors of the QR model were derived through the 10,000 replications method due to the small 

size of n.  

Research Approval 

I gained research approval from Mercer University’s Institutional Review Board (IRB) 

for this study. I did not use human subjects for this analysis. I used public data sourced from 

different online databases. These included the American Community Survey, Bureau of Labor 

and Statistics, the United States Census Bureau, and the financial characteristics inside of the 

Census and National Center for Education Statistics.  

Summary 

The variables that were studied in East St. Louis could answer questions that relate to 

higher education forestallment of low-income Black students. Real estate statistics showed that 

the majority of the Black demographic lived within proximity of a majority Black population 

(NFHA, 2017). Higher education numbers revealed that low-income Black students had the 

lowest higher education rate of all demographics (AACU, 2014; NSCRC, 2017). In addition, 

Perkins and Sampson (2015) explained that middle- to-upper-class Black constituents are 

residents in communities that are more disadvantaged than low-income Whites. Therefore, using 

an econometric model such as quantile regression to derive empirical evidence about higher 

education stagnation had the potential to answer questions related to the higher education 

impediment of Black students. 
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CHAPTER 4 

EMPIRICAL RESULTS 

This chapter provides empirical evidence and a discussion of the effects of household 

wealth on the educational outcome of low-income Black students across different distributions of 

educational attainments or quantiles. The results, which are based on the quantile regressions, 

also include coefficient estimates of the control variables discussed in Chapter 3. The chapter 

begins with a discussion of the findings for the first research question, followed a discussion of 

the findings for the second research question. Tables depict the results. 

Findings  

The first research question (RQ1) was as follows: Does change in household wealth 

explain shifts in higher education attainment outcomes of low-income Black students? Yes, the 

growth in median house prices, ∆HP, which was the first primary explanatory variable, can 

partly explain changes in HEA_B, which was the target or dependent variable. The results in 

Table 1 explain that ∆HP does drive shifts in the HEA_B at different quantiles. Thus, ∆HP, 

which proxies for household wealth, was the primary variable of interest as the predictor of four-

year college attainment. For example, Table 1 shows that growth in median house prices is 

positive and significant at the 30th, 40th, and 50th quantiles, signifying that increases in 

household wealth improve higher educational attainment of low-income Black students by 

0.102%, 0.111%, and 0.109% respectively. 
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Table 1 

Impact of Housing Wealth on Educational Attainment of Black Students 

Quantile ∆HP t-1 WTBR t-1 BIZ t-1 STR t-1 EDUBGT t-1 Dt 

0.1 0.000341 -0.001139** -0.001328*** 0.000352 -0.000213 0.017172 

0.2 0.000725 0.000021*** -0.001156*** -0.001189 0.000071 0.010041 

0.3 0.001022*** 0.000939** -0.001130*** -0.002496* 0.000481*** 0.002700 

0.4 0.001109** 0.001174** -0.001113*** -0.002760* 0.000578*** 0.000873 

0.5 0.001089** 0.001198** -0.001141** -0.002976* 0.000609* 0.000838 

0.6 0.000516 0.000679*** -0.000651*** -0.001601* 0.000286 -0.000233 

0.7 -0.000088 0.000215*** -0.000281 -0.000580 0.000180 -0.003332 

0.8 -0.000125 0.000184*** -0.000154 -0.000258 0.000080 -0.002471 

0.9 -0.000120 0.000191*** -0.000154 -0.000263 0.000080 -0.002489 

Note. ∆HP is the housing market value. WTBR is the White to Black Population ratio. BIZ is retail trade 

establishments. STR is the student-to-teacher ratio. EDUBGT is public education budget allocation. Dt is the 

binary/dummy variable equal to 1 during the recession periods. *, **, *** signifies 10%, 5% and 1% significance. 

 

 

The low but significant impact of ∆HP on HEA_B at the 30th through 50th quantiles, as 

well as the insignificant impact of ∆HP below 20th and above 50th quantiles, can be attributed to 

the depressed house prices, high crime rate, high poverty rate, and the low-performing education 

system of East St. Louis (Illinois State Report Card, 2019-2020). For example, the rate of 

homeownership in East St. Louis, is only 46.3% compared to 66.0% for Illinois and 63.8% for 

the national average (U.S. Census Bureau, 2019). The median housing value in East St. Louis 

was $55,000 compared to $187, 200 for Illinois and $204,900 for the national average (ACS, 

2014-2018). 

Property taxes and the depressed housing values were unrelated. As explained in Chapter 

1 of this study, despite depressed housing values, East St. Louis has significantly higher property 

taxes relative to the more affluent school districts (and communities) in its vicinity. For example, 



 

119 

in 2018 from January to June, East St. Louis had a median home sale price of “$12,000, based on 

data from 34 properties sold during the first half of that year. In 2017, homeowners paid a 

median property tax bill of $543. That is 4.53 percent of the community median home value” 

(Metro East Sun, 2018, p. 1). Therefore, the more affluent communities like Belleville, 

Collinsville, and Freeburg had effective tax rates of 2.50%, 2.22%, and 2.30%, respectively. 

(Metro East Sun, 2018). The median home value in Belleville was, $97,000, the average home 

value in Collinsville was $96,250, and the median value in Freeburg was $162,000 (Metro East 

Sun, 2018).  

The housing values relate to education expenditures because real estate is often a 

reflection of educational quality. Educational significance is viewed through financial channels 

in cases where academic quality is low. The results in Table 1 reveal that beyond the 50th 

quantile, increases in education expenditure per student (EDBGT) did not have a significant 

impact on HEA_B above 1 percent. This could be the result of a low-performing educational 

system with enduring difficulties because the state standardized test (ISAT) scores over the years 

in district 189 have been below the passing score even before the implementation of the No 

Child Left Behind law in 2001 (Crouch, 2011). Further, in the 2009-2010 school year, only 8.9% 

of students at East St. Louis Senior High School “met the state’s academic standards, compared 

to 76.4% of students statewide” (Crouch, 2011, p. 2.). This kind of academic pattern suggests 

that East St. Louis educational system is experiencing academic difficulties at multiple academic 

levels because the middle school math scores from the district show that 14.6% of eighth grade 

students were passing Algebra 1 compared to 30.8% of eighth graders in the state (Illinois 

School Report Card [ISRC], 2020). Currently, federal and state expenditures collectively provide 
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85% of the educational funding for East St. Louis (Koziatek, 2019; NCES, 2015). These 

expenditures are higher than both the state and national averages (NCES, 2015). The education 

expenditure per student for East St. Louis has increased from $259 per pupil in 1953 to $18,530 

per pupil in 2016 (NCES, 2015; U.S. Census Bureau, 1956). The expenditures per pupil from 

2016 are higher than the averages of $15,632 expenditures per pupil for Illinois and $13,710 

expenditures per pupil nationally (NCES, 2015). These numbers indicate that monetary resources 

are not significantly influential for students after the school district has experienced patterns of 

educational deterioration overtime.  

Retail businesses are also components of community wealth. Businesses in a community 

can account for household wealth because it constitutes geographical quality. This notion is often 

illustrated geographical with stores like, Whole Foods Market, Inc., or the Dollar General 

Corporation. Higher education attainment is related to the existence of retail trade establishments 

(BIZ) in a community. The BIZ coefficient estimates for the 10th to 60th quantiles were negative 

and significant (the lower the number of BIZ, the higher the HEA_B), suggesting that an 

increase in BIZ corresponded to a decrease in the percentile of the Black population completing 

a college education. For example, Table 1 shows that the decline in BIZ was negatively 

significant at the 10th to 60th quantiles, signifying that increases in household wealth, does not 

improve higher educational attainment of low income Black students by 3.28%, 1.56%, 1.30%, 

1.13%, 1.41%, and 6.51%. This could be because community businesses are typically small 

firms rather than large enterprises that can provide livable wages. A small business is a firm with 

less than 1500 employees, but industry standards vary depending on the type of enterprise (U.S. 
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Small Business administration [SBA], 2016). Small business revenue and employee standards 

are different for retail industries than for professional and healthcare firms (SBA, 2016).  

In cases where small businesses dominate in a community, such as the Dollar General 

Corporation, oftentimes these firms can worsen educational outcomes if wages are livability low. 

In 2020, the average hourly pay rate for an East St. Louis resident was $14.24 per hour 

(Payscale, 2020), and the largest employer was the Casino Queen, Inc (PayScale, 2020). This 

information relates to the particulars provided by the Economic Policy Institute (2007), which 

ranked wage income inequality as its leading cause of poverty. 

The results in Table 1 show that the coefficient estimate of White-to-Black ratio (WTBR) 

was positive and significant from the 20th to 90th quantiles. An increase in WTBR has a positive 

impact on HEA_B over time, and it signifies that White flight (reduction in WTBR) has a 

negative effect on educational attainment of low-income Black students. East St. Louis had a 

precipitous uptrend in its Black population in every decade since 1940, culminating in a majority 

Black demographic by 1970. For example, the Black population represented only 45% of 

ESTL’s total population in 1960, but that grew to 70% by 1970 and to 95% by 2018 (U.S. 

Census Bureau, 2019). This evidence indicates that social drivers, like racial steering as 

described in Chapters 1 and 2, can have predictive power on HEA_B. 

The relationship between ethnicity, home values, and HEA_B are more prominent than 

the parallels between property taxes, educational quality and HEA_B, since home assessment 

values are lower and poverty levels are higher in communities with larger Black populations. 

Compared to White homeowners, Black homeowners experience racial steering, lower home 

equity levels, low home assessment values, and higher poverty, but they often pay higher 
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property taxes despite having lower income levels. For example, O’Fallon, Illinois, a community 

located roughly 20 minutes from East St. Louis, has a 78% White population and a 12% Black 

population but a median housing value of $198,400 (U.S. Census Bureau, 2019). In 2016, 3.16% 

and 2.31% of property taxes were assessed on the O’Fallon High School Districts 90 and 203, 

yet East St. Louis School District 189 assessed 10.83% of the constituents’ property taxes 

(Landis, 2017). These figures indicate that the portion of property taxes dedicated to schools 

does not have a direct relationship with the quality of education in a community, but home value 

does relate to community and educational quality. 

Educational conditions are evaluated in a variety of ways. One way of gauging academic 

quality is through the student-to-teacher ratio. The results in Table 1 reveal that the student-to-

teacher ratio (STR) coefficients negatively impacted HEA_B at the 30th through the 60th 

quantiles. At the 30th, 40th, 50th and 60th, quantiles, a 1% increase in STR caused a 0.25%, 

0.28%, 0.30% and 0.16% decline in HEA_B, respectively. These findings suggest that a large 

number of students per teacher presents a challenge for higher education attainment of Black 

students. This is because a large student-to-teacher ratio is an impediment to educational 

outcomes (Brasington, 1999; Manis, 2001; Wen et al., 2018). It is difficult for one teacher to 

afford individualized attention and adequate instructional time to many students. Therefore, 

students in smaller class sizes perform better academically and experience improved educational 

outcomes (Flaherty, 2020; Woods, 2015).  

For this investigation, 𝐷𝑡 was a dummy variable. During an economic recession, 𝐷𝑡 is 

equal to 1 and zero otherwise to control for changes in other economic conditions that may affect 

HEA_B. For example, economic recessions lead to layoffs, which force people to enroll in 
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schools to upgrade their skill sets. During economic uptrends, jobs are readily available, and 

people generally prefer employment opportunities over academic endeavors. The U.S. Census 

Bureau (2018) report explained this concept through the lens of the economic recession that 

occurred from 2007 to 2009. Higher education numbers increased from “17.2 million students in 

2006 to 20.4 million students in 2011, and subsequently decreased to 19.1 million students in 

2015” (Schmidt, 2018, p. 1) when the labor market improved. This analysis used data from the 

Current Population Survey (CPS) to explain that “students not enrolled in any school in the prior 

years were a major contributor to the increase in college enrollment during the recession” 

(Schmidt, 2018, p. 1). The Current Population Survey develops labor and employment figures 

for the Bureau of Labor and Statistics. 

The evidence gained from research question number one was that household wealth does 

have a positive and significant impact on HEA_B, but the impact differed with quantiles. 

Therefore, the impact was nonlinear, asymmetric, and time varying. These change points can be 

found in the control variables that range from the student-to-teacher ratios in a classroom to retail 

trade establishments in a community. Over time, communities experience patterns of educational 

deterioration at different academic levels, and thus, educational difficulties become sustained 

within the academic trajectory. Expenditures are less likely to be starkly beneficial after the 

caliber of educational quality has decline.  

The second research question (RQ2) was as follows: Is there a percentile change point in 

economic well-being, as measured by median household per capita income, that corresponds to a 

fundamental shift in the level of higher education attainment for low-income Black students? 

Yes, change in household income did correspond to the fundamental shift in the level of higher 
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education attainment of low-income Black students. The results in Table 2 indicate that ∆HPCI 

at the 30th, 40th and 50th quantiles were impactful upon HEA_B, and accordingly, a change 

point in economic well-being, as measured by ∆HPCI, caused a shift in the level of HEA_B. 

These coefficients illustrate that the higher the ∆HPCI is in East St. Louis, the higher the 

percentage of the Black student population completing four years of college.  

 

Table 2 

Impact of Median Household Income on Educational Attainment of Black Students 

Quantile ∆HPCI t-1 WTBR t-1 BIZ t-1 STR t-1 EDUBGT t-1 Dt 

0.1 0.00146 -0.001472** 0.001241*** 0.000191 -0.000350 0.015071** 

0.2 0.00641 0.001530*** 0.001682*** -0.000084 -0.000347 0.017378** 

0.3 -0.00468*** -0.000517** 0.001140*** -0.000589* 0.000155*** 0.005826 

0.4 0.00784** -0.000195** 0.001308*** -0.000795* 0.000372*** 0.002092 

0.5 0.00675** -0.000078** -0.001262** -0.000798* 0.000396* 0.000093 

0.6 0.00542 0.000061*** 0.000860*** -0.000701* 0.000435 -0.002046 

0.7 0.00466 0.000193*** -0.000808 -0.001003 0.000384 -0.002399 

0.8 0.00215 0.000294*** -0.000423 -0.000509 0.000307 -0.003032 

0.9 0.001190 0.000264*** -0.000262 -0.000345 0.000093 -0.002133 

Note. ∆HPCI is median household per capita income. WTBR is the White to Black Population ratio. BIZ is retail 

trade establishments. STR is the student-to-teacher ratio. EDUBGT is public education budget allocation. Dt is the 

binary/dummy variable equal to 1 during the recession periods. *, **, *** signifies 10%, 5% and 1% significance 

level. Negative 1 (t-1) was used for each variable to explain a one-year lag since increase in house values as other 

variables does not result in improved proportion of population attaining a four-year college education.  

 

 

The coefficients in Table 2 reveal that EDUBGT per year was positively correlated with 

HEA_B. The higher the EDUBGT per year, the higher the percentage of the Black student 

population completing four years of college. For example, Table 2 shows that growth in EDBGT 

was positive and significant at the 30th, 40th, and 50th quantiles, signifying that increase in 

EDBGT improves higher educational attainment of low-income Black students by 0.16%, 0.37% 
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and 0.40%. These findings can suggest that since property taxes include expenditures from 

businessowners and community residents, in turn, the overpopulation of small businesses in an 

area can reduce educational funding. This often occurs in circumstances where small businesses  

do not gain the revenue to disperse livable wages to employees or pay significant property taxes. 

The findings can also suggest that the type of businesses (and the tax deductions those businesses 

receive) in a community is a factor in determining educational funds, since business tax 

disbursements filter down to also source school districts (Leachman et al., 2016; Vevea, 2017). 

Similar to the percolating impact that business have in a community, the student-to-

teacher ratio can also include strained consequences. The results in Table 2 shows that growth in 

STR is significantly negative at the 30th to 60th quantiles, signifying that increases in STR 

decreases the higher educational attainment of low-income Black students by 0.59%, 0. 80%, 

and 0.70%. The data in Table 2 also suggest that White flight has a negative impact on the 

educational attainment of low-income Black students. For example, Table 2 shows a 0.153% 

decline in the HEA_B at the 20th quantile due to a 1% change in WTBR. This phenomenon can 

potentially be caused by low test scores (as stated above), a low 4-year graduation rate, and 

teacher truancy. The high school four-year graduation rate for the district was 78.4%, compared 

to 88.0% for the state (ISRC, 2020). Its five-year high school graduation rate was 74.7 % and 

88.4% for the state (ISRC, 2020), and the high school six-year graduation rate was 76.2% and 

88.2% for the state (ISRC, 2020). The dropout rate for the district was 8.4%, of which 7.7% were 

low income (ISRC, 2020). These numbers are higher than the state average, which was 3.5 %, of 

which 5.5% were low-income (ISRC, 2020). The teacher attendance rate in the East St. Louis 
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school district was 77.5% compared to 86.6% for the entire state (ISRC, 2020). In addition, 36% 

of teachers in the district were absent 10 or more days per academic year (Koziatek, 2019). 

This information relates to WTBR and the HEA_B because these particulars compare to 

the research by Paige and Witty (2010) that suggested Black student academic issues are related 

to a lack of Black leadership. Since studies show that Black students perform better with Black 

teachers (Milner, 2006; Rosen, 2017), the particular characteristics of the educators should be 

examined in this case. Both teachers and students demonstrate disinvestment since absenteeism 

is high for both groups. The district experienced a chronic student absenteeism rate of 60.3% 

compared to 16.3% for the state (ISRC, 2020). Oftentimes, leadership is exhibited through 

behavior. In situations where teachers experience disengagement, in essence students can display 

similar traits. In addition, the student suspension rate in district 189 was 20.7% for out-of-school 

suspension compared to 3.5% for the entire state. The in-school suspension rate for the district 

was 7.6% compared to 5.1% for the state. These numbers indicate a poor relationship between 

students and authority figures inside the schools.  

It is also important to acknowledge professional vexation. This can occur when teachers 

have to endure more of an educational burden than expected. According to a report from 

Koziatek (2019), “Early in the school year 10 to 12 teachers resigned between August and 

November. Recruitment and retention of high quality staff is an ongoing challenge” (p. 2) in East 

St. Louis. The district also experiences excessive teacher vacancies, culminating in roughly 25 to 

30 at the end of each academic school year (Koziatek, 2019). This information is consistent with 

previous research that explains how low-income communities of color are more likely to 

experience educator difficulties, like having out of field teachers, vacancies, and limited 
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academic resources like teaching tools (Adamson & Darling-Hammond, 2011; Demonte & 

Hanna, 2014; Goldhaber et al., 2015). Similar to an assertion made by Paige and Witty (2010), a 

portion of responsibility has to be attributed to Black teachers. In 2020, Black educators in the 

East St. Louis school district comprised 68.6% of the teaching force, while White and Hispanic 

educators represented 28.3% and 1.3% respectively (ISRC, 2020). These teacher demographic 

figures have fluctuated over the years because in 2006, Black educators in East St. Louis made 

up 82.5%, while White and Hispanic teachers represented 16.4% and 0.5% respectively (ISRC, 

2006). Since Black students academically perform better with Black teachers (Milner, 2006; 

Rosen, 2017), Black students must perform worse without academic commitment from Black 

educators. Consider the example of 89% of Black Americans enslaved in 1860 (Roediger, 2007), 

banned from reading and writing or forced to conceal their literacy if literate. However, Black 

Americans had dropped their literacy rate down to 30% by 1910 (Anderson, 1988). Scholarship 

made famous by W.E.B. Du Bois (The Talent Tenth) would suggest that it is the responsibility of 

Black leaders to assist other Black people (Anderson, 1988) because that was the method used to 

academically advance the formerly enslaved population pass the psychology of their trauma and 

oppressive conditions. This information raises questions about the social and psychological 

impact of racial integration on Black students in the P-12 system as oppose to older Black 

generations that went to segregated institutions. The infrastructure and funding (Anderson, 1988; 

Manis, 2001) of Black P-12 education may have been disadvantaged prior to 1964 but racial 

integration may have deluded Black academic investment in one another.  

Culpability can be allocated to the system of modern educational oppression that often 

occurs in disadvantaged communities. These systematic issues are exhibited in education when 
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lifestyle circumstances are interrelated with poverty and living conditions are undesirable. 

Educational quality begins before high school and college. Research by von Stumm and Plomin 

(2015) highlighted the importance of academic trajectory over time. The researchers asserted that 

a six-point IQ disparity exists between children from underprivileged conditions and privileged 

status before kindergarten; by high school, the gap is up to a double-digit difference (von Stumm 

& Plomin, 2015). Proximity violence and educational performance have a relationship because 

research provided by Change (2018) explained, “If murder occurred in a child’s neighborhoods, 

in an area of about six to 10 square blocks—their IQ score fell by 7 to 8 points” (p. 4). These 

researchers do not suggest that all individuals in a disadvantaged community is IQ compromised, 

but the studies explain that there is an association between the responses to poverty and 

academics. Comparatively, 153 incidents of firearms violence had occurred in the East St. Louis 

school district, with 5 of those occurrences resulting in homicide (ISRC, 2020). Everything from 

low test scores to HEA_B was a response to unfavorable environmental conditions (Change, 

2018; Farah, 2018; Knowles, 2013; von Stumm & Plomin, 2015). 

The impact of the recession on HEA_B in Table 1 is slightly different from Table 2. 𝐷𝑡 is 

significant at the 10th and 20th quantiles in Table 2, while it was not significant at all quantiles 

in Table 1. This suggests that mild and narrow economic recessions positively impact HEA_B. 

This is because such recessions increase labor productivity, and interest rates tend to be low; 

hence, it is easier for Black households to borrow to maintain their economic well-being and 

pursue higher education.  
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Summary 

This study investigated the causal effect of household wealth on the educational outcome 

of low-income Black students. The sign (positive and negative) statistical and economic 

significance of causal effect of changes in household wealth (proxied by ∆HP and ∆HPCI) on 

educational outcomes of Black students varied across quantiles of educational outcomes. This 

evidence suggests that the causal effect running from household wealth to educational outcomes 

of Black students is nonlinear, asymmetric, and time varying. The evidence from this 

investigation suggests that a steward of place can be beneficial when applied at a quantile 

threshold of educational outcomes where the coefficient estimate was statistically significant. 

The empirical evidence supports the view that stewards of place would benefit low-income, 

college-bound Black students if implemented at specific household wealth quantile or threshold. 

These empirical results can aid policy makers with designing and implementing education 

policies that can alleviate the low-income higher education attainment rate among individuals in 

disadvantaged areas. 
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CHAPTER 5 

DISCUSSION, SUMMARY, RECOMMENDATIONS, AND CONCLUSION 

The purpose of this investigation was to examine the impact of community wealth on 

low-income Black students’ higher education attainment. This chapter provides a discussion of 

the empirical evidence presented Chapter 4, as well as a study summary and future research 

recommendations. This chapter is important because it threads parallels of past literature with the 

findings in this study, while elaborating the quantitative analysis as it was reported throughout 

this inquiry. 

Summary of the Study 

The purpose of this study was to discover whether there was a causal relationship 

between community wealth and higher education attainment. Higher education attainment 

continues to be disproportionately low for Black students, especially those from low-income 

communities. In order to investigate this problem, the goal for this study was to seek threads of 

research. The following research questions guided the investigation:  

1. Does change in household wealth explain shifts in higher education attainment 

outcomes of low-income Black students? 

2. Is there a percentile change point in economic well-being, as measured by median 

household per capita income, that corresponds to a fundamental shift in the level of 

higher education attainment for low-income Black students?  

The study employed a quantile regression approach to assess how different distributional 

features of household wealth impact educational attainment of Black students in East St. Louis. 

The primary regressor variables were median housing value and median household per capita 
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income (to proxy for households’ wealth), while the outcome variable was l educational 

attainment of low-income Black students. A set of control variables, utilized by researchers in 

past studies namely, were used in the present study population: White-to-Black ratio, retail trade 

establishments, student-to-teacher ratio, and public education budget allocations per year. The 

sample period spanned the years from 1990 to 2018. To avoid model misspecification and 

account for heteroskedasticity in derivation of standard errors, I conducted 10,000 bootstrap 

replications.  

Summary of Findings  

The results from this study offer supporting evidence of a time-varying positive effect of 

household wealth on the higher education attainment rate of low-income Black students. 

Therefore, increased wealth within a community does increase higher education attainment. This 

causation is divided among change points or quantiles of educational attainments, yet these 

change points are associated with socioeconomic patterns of household wealth. This empirical 

evidence determines that household wealth has a differential causal effect at each change point in 

educational outcomes. These shifts resulted in the rejections of the research hypotheses.  

H10: There is no level of household wealth shifts that provokes a fundamental change in 

the level of higher education completion of low-income Black students.  

H20: Abrupt change in economic well-being has no quantile threshold effect that can 

explain the low higher education attainment by low-income Black students.  

The rejection of RH1 and RH2 furthered this investigation to seek and analyze ways for 

reversing the education change points. The formulation of the quantile regression model revealed 

the causal effect running from household wealth to educational outcomes of low-income Black 
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higher education students is nonlinear, asymmetric, and time varying. These nonlinear and 

asymmetric distributions occur from low levels of impact to high degree of influence. 

Nonlinearities arise because the upper and lower quantiles yield different results in terms of the 

sign, economic, and statistical significance of the coefficient estimates of the effect of household 

wealth and economic well-being on the educational outcomes of Black students. Nonlinearities 

also arise because the impact of household wealth and economic well-being on the education of 

outcome of Black students varies across different quantiles of the conditional distribution of the 

educational outcomes of low-income Black students. These types of causal effects that run from 

household wealth or from household economic well-being to educational outcome signify a need 

for policy intervention at the point or quantile where the causal effect is statistically significant 

on the higher education attainment rate for low-income Black students. The corresponding 

coefficient estimates illustrate that a time-varying causal relationship between the median 

housing value, median household per capita income, and low-income Black higher education 

attainment is nonlinear and asymmetrically.  

Discussion of Findings 

The aim of this study was to identify the reasons for this decades-old problem of 

disproportionately low higher education attainment among low-income Black students. Studies 

have demonstrated that Black Americans, regardless of income, still live in greater levels of 

community poverty than do White Americans (Eligon & Gebeloff, 2016; Grotto, 2017; Perkins 

& Sampson, 2012; Van Dam, 2020). Investigations (Kamin, 2020; NFHA, 2017) have shown 

repeatedly that racial identity has a bigger impact than economic status on housing placement 

and assessments. According to Grodzins (1958) and Rothstein (2014), racially segregated 
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communities account for the tipping points of ethnic groups when viewed through the racial lens. 

These researchers suggested that, after a community surpasses its tipping point, conscious White 

flight often occurs. Specifically, Grodzins (1958) asserted that, for each community, there is a 

certain percentage of Black residents that will “tip” an area from being integrated into becoming 

majority Black. Therefore, Grodzins (1958) concluded that integration can occur, but in order for 

it to remain sustainable, the Black population has to remain below a certain number.  

Furthermore, the current study explained that housing values are predicated on racial 

identity. This relates to education and higher education because data revealed that community 

wealth and racial identity have a time-varying effect on educational outcome of low income, 

Black students. This information also compares to Spellings (2006) and Dynarski and Kainz, 

(2011), who explained that racial identity and economic status share a common thread. Over the 

years, federal and local aid have provided resources to disadvantaged schools, yet a variety of 

education problems continue.  For example, accordingly to a national analysis on Title I schools 

from 1966 to 2013, “There is no evidence that early Title I programs significantly reduced 

achievement gaps nationwide. Studies following NCLB (no child left behind) implementation 

show modest closure of grade 4 gaps of about 0.2 of a standard deviation.” (Sousa and Armor, 

2016, p.1). The authors of this study (Sousa and Armor, 2016) concluded that the cost of the 

Title I program ($15 billion annually) does not yield results that show monetary aid is beneficial 

in increasing achievement gaps among low-income students. Although this study found that 

community wealth increased higher education attainment, this inquiry also revealed that 

education expenditures per student were not significantly influential after the school district had 

experienced patterns of education deterioration over time. Because of these findings, this 
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investigation suggests a transition to a method of intervention prior to education change points. 

These results indicate that it would be beneficial to employ policy intervention upon thresholds, 

since median housing value and median household per capita income shifts are related to 

distributional differences in educational outcome of low-income, Black students.   

This study contributes to the literature by finding that median housing value and median 

household per capita income have a causal effect on educational outcomes of low income Black 

students. A further contribution is the discovery that a quantile threshold effect creates 

distributional change points associated with education and ultimately educational outcome of 

low income Black students at different education stages. This information is beneficial to 

communities experiencing educational stagnation in both their P-12 and higher education 

outcomes. Granted, prior literature documented this problem but attributed the phenomenon to 

sustained poverty (Sharky, 2014; Sowell, 2018). However, the current investigation revealed that 

constituent property taxes did not have an association with community or quality of education 

but rather wealth is a time varying measure and therefore the strength of coefficients are not 

necessary sustained but rather nonlinear. Instead, household wealth and economic well-being 

were important predictors at different states or quantiles of educational outcomes.  

This study found that median housing value and median household per capita income 

affect low-income, Black higher education outcomes at different times and education measures. 

The control variables were also influential in this study. One of the most influential control 

variables was the White-to-Black ratio in the community. The current investigation indicates that 

the racial composition of a community does have an association with low-income, Black higher 

education attainment. This study revealed that as the Black population increases, the White 
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population and low-income, Black higher education attainment decrease. According to this 

study, White flight does affect changing populations, housing compositions, and higher 

education outcome. These results support prior literature, such as Brasington (2015), Harris 

(1999), and Kim (2000), who confirmed a relationship between race and housing market values. 

Because race has a strong relationship with housing values, in essence, community education and 

above all, higher education must also be predicated on ethnicity, since individuals are usually 

educated within their respective community.  

Finally, the primary regressors, outcome variables, and control variables functioned using 

general systems theory as a framework. Empirical circumstances are explained via general 

systems theory to describe the impact of internal and external relationships and how those groups 

respond to the influence of communication (Boulding, 1956; von Bertalanffy, 1968). These types 

of relationships are also comparatively influential in forms of education and community 

relations. General systems theory explains these modes of communication as strengths that 

transition the empirical world. Further, this model is most important as it explains the instigation 

of the social and economic responses that occur in communities. These instigators create change 

points, caveats, and transitions in all socioeconomic elements, from racial demographic changes 

to higher education outcome in communities.  

In a community, household income and housing values are determinants of social and 

economic well-being. The median housing value and median household per capita income 

establish a thread of regularity in which schools respond. A shift in communication affects 

correspondence among these social sectors and converts the order (Boulding, 1956; Luhmann, 

2012). These waves of movements ultimately affect higher education outcome, since P-12 
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factors impact students prior to higher education (Aljohani, 2016; Boyraz et al., 2016; Jean, 

2011; Rushneck, 2012). Higher education attainment is arguably predicated on P-12 elements 

(Carver-Thomas & Darling-Hammond, 2017; Goldhaber et al., 2015) because expenditures per 

pupil have been the focus for disadvantaged schools for more than half a century (Anderson, 

1988; Brewer & Lander, 2005; Johnson, 1965; Schaefle, 2018). These P-12 factors that affect 

higher education outcomes materialize because of time-varying education changes that appear 

within the wealth framework of the community. 

Implications 

I chose to investigate the problem of persistently low college completion of Black 

students through the framework of government housing policies that shape economic stability 

and wealth. These policies have been established through federal and state government actions 

and are perpetuated through local real estate markets and practices. Findings of the study 

document a causal relationship between household wealth and college completion of Black 

students and suggest that housing policies and local real estate markets needed to conjoin for the 

purpose of seeking a solution. Higher education leaders influence education policy, so it was 

important to approach this problem from a leadership perspective. This top-down approach 

includes building external relationships that include allocating resources to people and places in 

order to increase higher education attainment.   

This study has implications for higher education leaders both in developing new ways for 

institutions to be stewards of place and in intra-institutional changes. Conclusions of this study 

suggest that it would be beneficial to create policies and procedures to support disadvantaged 
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students’ higher education enrollment by establishing stronger relationships between 

communities and higher education leaders. These policies and procedures might include  

pairing low-income students from disadvantaged communities with collegiate mentors. Because 

findings from this study suggest that community education is related to higher education 

attainment, it could be beneficial to individually partner these college mentors with low-income 

students upon higher education admission. Therefore, it could be helpful to universally offer 

individual guidance to low-income students throughout their higher education experience for the 

purpose of increasing higher education attainment.  

This study also captured that higher education outcomes are reflective of community 

wealth. Therefore, additional implication for this study is that stewards of place can attempt to 

reverse community wealth downturns upon quantile thresholds in circumstances where 

geographical wealth declines and thus, affect higher education outcomes. These steward models 

include creating a researcher position inside of higher education institutions. This position would 

be a liaison higher education role that includes working with local and state departments of 

education. This relationship should also include an alliance between both the local and state 

board of educations.   

Since this study explained that community wealth affects higher education outcome on 

time-varying occasions, state agencies should receive local school district data in order to 

develop threshold interventions. The state department of education has the authority to enact 

policies for public schools, state colleges, and public universities. State education policymakers 

should focus on disrupting the alarming signs of wealth decline by employing measures upon 

academic thresholds because the findings in this study suggest that change points in wealth 
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impact academic outcomes. Therefore, the objective should be to intervene prior to grave 

educational impact. These interventions should focus on employing academic guidance in 

underperforming districts.  

This study found that economic thresholds affect higher education attainment at time-

varying stages. Stewards of place could be beneficial if implemented upon threshold rates, since 

tipping points trigger additional downturns. Threshold interventions should focused on the 

declines and geared toward sustained asset growth. A partnership among state colleges, 

universities, entrepreneurs, and regional business owners could help defend against  

economic downturns, which have proven to affect higher education attainment. Higher education 

institutions can partner with individuals in the business sector for the purpose of creating 

economic growth and investments. This partnership can occur in two ways. First, this 

collaboration should occur on wealth thresholds and consist of creating a regional higher 

education campus in the disadvantaged community. This relationship has the potential to create 

both employment opportunities, which could increase the median household per capita income, 

and also prevent the depreciation of real estate prices, because both are proxies for wealth. Wen 

et al. (2018) explained, “From the perspective of educational quality or accessibility, 

kindergarten, primary school, junior high school, senior high school, and university significantly 

affect housing prices” (p. 68). Accordingly, both the median household per capita income and 

median housing values were the primary regressors for the varying change points in this study.  

Second, a regional higher education branch in a disadvantaged community could prevent 

time-varying economic changes that affect measures of education. Therefore, a college campus 

has the potential to develop additional economic sectors. Simultaneously, businessowners can 
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invest in infrastructure that may be experiencing a transitioning change point due to varying 

wealth shifts. Everything from restaurants to leisure activities can evolve because economic 

capacity, like a branch higher education institution, would create population necessity, and these 

social sectors create job opportunities. Occasions as such could increase median household per 

capita income if social sector employment opportunities were allocated to individuals from the 

community.  

Limitations of the Study 

This analysis focused on a single community. For that reason, the findings for this study 

are only valid to describe the systems involved in this particular investigation. Quantile 

thresholds can be applied to different problems and community education factors, but those 

observations will differ from the information found in this case. This model used the housing 

market value and median household per capita income as regressors to explain the impact that 

wealth has on low-income, Black higher education attainment at different change points over 

time. These different distributions are also found in the control variables. These particular 

findings may not be adaptable to observations in other geographical locations.  

The total population decline in this sample is a limitation because further study can 

suggest that population trends are a reflection of higher education trends in a community. 

Community observations can vary depending on the economic and social landscape of the 

population. Some community variables have more of an impact on community movements, and 

those variables may influence a greater response upon the levels of education downturns, 

uptrends, scarcities, and higher education patterns than the factors observed in this study. 

Employment opportunities are pull factors for geographical locations. A deeper approach on this 
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subject could suggest that employment selections are a stronger regressor for higher education 

outcome. Further, higher education leaders are limited in their abilities to correct community 

education problems. State and federal policymakers can address several of the findings in this 

study.  

Recommendations for Future Research  

Analyses of this study’s data indicates that future researchers need to understand the 

complex relationships between past policies, housing, wealth as an economic asset, and 

education trajectory in order to comprehend modern education leadership problems that involve 

Black Americans. This study found a strong causal relationship between wealth and higher 

education outcome. It is important to acknowledge particularly the strength of the median 

housing value through the lens of general systems theory. A community’s housing value is its 

nucleus. Additional social elements affect its residential stability and/or instability. Cases like 

these can be used to study P-12 quality, change points, and ultimately, higher education 

attainment. Students in low-income communities often experience a deficient education in 

underperforming schools, which can lead them to experience a struggle with higher education 

content. Wealth statistics can provide information that shapes state department of education and 

federal policy for threshold interventions. The eleven recommendations below are grounded in 

the findings from this study.   

1. Use this study to assess and amend the Higher Education Act of 1965. 

2. Replicate this study across the Appalachian region of the United States in order to 

compare racial demographics and economic levels with the impact of higher education  

outcome.   
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3. Enforce a way to evaluate P-12 student success in alternatives ways other than 

standardized test. 

4. Create a teacher forum to address concerns that can develop due to working in a 

disadvantaged community and/or school.   

5. Compare the findings in this study with data collected in other cities to determine if 

housing values have a natural associational pattern with higher education outcome. 

6. Creation of a study that investigates the relationships between teachers and students in 

low-income communities. 

7. Investigate whether White Americans from disadvantaged communities are more likely, 

than Black Americans from disadvantaged communities to complete higher education 

within a specific time.   

8. Employ this study for methods on how to prevent the housing market and median 

household per capita income from being associated with higher education outcome. 

9. Creation of a committee to evaluate the assessment tactics of real estate professionals.  

10. Use this study to measure the impact of racial integration on Black students in the P-12 

system post 1964.  

11. Use this study to repurpose the Elementary and Secondary Education Act. 

 

This study produced findings that were specific to East. St. Louis. However, it is important for 

future researchers to focus on additional communities because the way the variables interact will 

be unique. Replications in the Southern, Eastern, Northern and Southwestern regions of the 

United States will further the study of wealth flight. For example, domestic and international 
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migration patterns influence poverty in a variety of ways and will likely lead to a different 

outcome. Some communities will have stronger regressors than others. Lower student-to-teacher 

ratios or a more robust economy of local businesses could change the wealth flight threshold for 

the particular areas under study.  

 

Conclusion 

This investigation contributes to the literature because it revealed that not only do racial 

compositions factor into higher education achievements, but that low-income Black higher 

education attainment is also a variable predicated on the wealth of a community. Although 

wealth is the pivotal element, race, social environment, community education quality, housing 

demographics and movements of people are the creators of this economic engine, which often 

leads to wealth flight. The value of education is secondary to the assessment of the individuals. 

Education opportunities can begin to be equitable after people no longer have value assigned to 

their skin color by real estate professionals. Low-income, Black higher education attainment 

numbers have the potential to increase following the resolution of the aforementioned factors. 

The scope of this research connects empirical relationships that incorporate, education, 

race, economics, sociology, philosophy, policy, biology, neurology, and psychology because in 

all actuality, wealth includes all of these corresponding systems. The explanatory purpose for 

this theoretical perspective was to indicate whether or not there was a relationship among the 

levels of wealth and low-income, Black higher education attainment. The econometric model 

used in this analysis revealed that wealth changes at different education levels, and it has a 

quantile effect on the change points of higher education outcome over time. Wealth flight alters 
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this respondent and become harmful, since higher education is still the single most important 

variable to an overall better lifestyle (Napach, 2019; Stobierski, 2020).  
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