
All universities have a responsibility to teach
academic writing. Mercer goes a step further by
allowing students to explore themselves as
creative writers in the Creative Writing Program.

Some students, however, may hesitate to take
advantage of this opportunity, because they are
either unsure of the associated expectations, or
they are not confident in their own writing.

These students often ask themselves if they are
truly capable of producing writing of this caliber.
Could I really do this? What kinds of writing would
I have to do? Ultimately, am I really good
enough—good enough to call myself a poet, or
fiction writer?

Using Mercer’s academic writing modules as a
model, “Through the Looking Glass” works to
describe the creative writing process for students
from a student point of view.

The project begins by identifying a creative writing
core—threshold concepts that help students
understand the process of writing creatively.

Implementing Core and Modules
Ideally, these modules will be piloted in Mercer’s 
Creative Writing courses. To do this:
• This project must be shared with Creative 

Writing faculty.
• After discussing its efficacy with faculty, it can 

then be implemented in the classroom.
• Then, feedback from students may be 

collected.

Poem Pamphlet Series
Along with the implementation of the Creative 
Writing Core in classrooms, a poem pamphlet 
series covering Writing Core concepts will be 
developed. This series will include some practical 
ways for students to continue their writing 
endeavors in the most fluent creative manner.
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Defining the Audience
The first challenge was identifying the project’s target
audience. Initially, the project was geared towards
Creative Writing faculty, but gradually became more
student-focused as the project progressed.

The second challenge involved identifying the
concerns associated with this student audience.
Upon identifying these anxieties common to many
new creative writers, several of largely associated
anxieties were addressed. For example,

• Sharing work and becoming visible to other
writers.

• Eliminating the gap between one’s ideas and a
finished format specific to a genre (ex: poetry or
fiction).

Composing the Core
Using the Academic Writing Core as a model,
the Creative Writing Core was established upon four
essential components:
• Opening
• Fashioning
• Sharing
• Refining

Developing Modules
Based on the core, modules were created to draw
connections between academic and creative writing
and develop new components that are specific to the
creative writing course. For example, the academic
module on thesis statements aligns well with the
Element of the Creative Writing Core on Opening (the
process of “opening” an idea, experience, something
felt or seen, and grappling with it).
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Figure 1. Brainstorming for the Creative 
Writing Core

Translational Products
Upon translating material from the Academic
Writing Core, there were several instances in
which the academic writing process aligned with
that of the creative writing process.
• In the case of such alignment, information from

the academic modules were translated into a
creative writing counterpart.

• In the absence of such alignment, modules
specific to the creative writing process, were
designed for student use.

Process Discoveries
Contrary to that of academic writing, creative
writing exhibits a very amorphous writing process.
In many ways, the two variations of writing
maintain an inverse relationship in their different
approaches. For example,
• As opposed to beginning with a clear cut, well

defined thesis (as in an academic essay), the
creative writing process could begin with
sharing an idea with a fellow writer.

• After obtaining an outsider’s perspective on the
idea, one can gradually open the idea on a
completely new trajectory.

• The opening of these raw starting materials can
act as an enzyme to catalyze a reaction in
one’s writing and readers.
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