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ABSTRACT

CHARLIE L. FRAZIER JR.
INTERACTIONS THAT WORK: PRACTICES USED IN AN ALTERVATIVE 
SCHOOL THAT PROMOTE SUCCESSFUL OUTCOMES FOR STUDENTS ON THE 
VERGE OF DROPPING OUT: A CASE STUDY 
Under the direction of PAMELA A. LARDE, Ph.D.

High school dropouts pose significantly higher economic challenges, not only in 

their own respects, but for taxpayers as well (Bridgeland, Diluio, & Morison, 2006). In 

comparison to their peers who receive high school diplomas, high school dropouts earn 

on average three times less than their peers with a high school diploma and cost tax

payers in excess $1.1 billion dollars a year provided through governmental subsidies and 

programs such as home assistance, welfare, food stamps and health care assistance. 

(Catterall, 1987; Rumberger, 1987; Swaim, Beauvais, Chavez, & Oetting, 1997; 

Bridgeland, Diluio, & Morison, 2006; Sum, Khatiwada, & McLaughlin, 2009). As an 

educational strategy to deter students from dropping out of school, altemative/non- 

traditional programs (ANT) are offered (Raywid, 1994; Kochhar-Bryant & Lacey, 2005; 

Juenemann, 2007).

The purpose of this qualitative study was to investigate the practices of a 

successful altemative/non-traditional school and gain a perspective of how principals and

teachers of a successful altemative/non-traditional school have been able to promote

xiii



adequate success progressing toward high school graduation or an equivalent credential 

(Bland, Church, Neill, & Terry, 2007).

The case study method was used as the primary design of investigation for this 

study (Yin, 2014). This study will use qualitative inquiry with the notion that persons in 

social interaction with their world construct meaning (Merriman, 2002). A qualitative 

study is trustworthy when the information presented represents accurate descriptions or 

interpretations of human experience (Yin, 2014).

The findings of the study produced categories and themes relevant to how an 

alternative school builds relationships (belief in kids, sense of community, clear 

communication, and one-on-one/smaller setting) and fosters a self-motivated based 

learning system (collaboration, self-paced learning, and choice/validation) beneficial for 

students to attain successful outcomes. The identified findings assisted the researcher in 

developing the R & S model that facilitates relationship building strategies coupled with 

the incorporated use of a self-motivated based learning system.



CHAPTER 1 

INTRODUCTION

National Center for Educational Statistics (NCES) (2013) noted one student every 

26 seconds decided to drop out of school. The organization Alliance for Excellent 

Education (2008) noted that nearly 5,500 high school students dropped out each school 

day, totaling upward to more than 1 million students who did not complete high school 

with their peers. High school drop outs are statistically more likely to be unemployed, 

need governmental assistance, or end up in the prison system. Researchers noted that 

students who decided to drop out of school experienced multiple eventualities such as, 

high absenteeism, multiple discipline referrals, low grades, low standardized test scores, 

home environmental pressures (economically based), and boredom (Brock-Fowler, 2001; 

Blue, 2011; Emery, 2000; Finn, 1989 Rumberger, 1987; Wolters, 2008). Students who 

experienced such contingencies coupled with an absence of a valued identity with a 

school were more likely to drop out of school (Brock-Fowler, 2001; Blue, 2011; Emery, 

2000; Finn, 1989 Rumberger, 1987; Wolters, 2008; Johnston, 2010). Notably, in 2006, 

the average annual income earned by a high school dropout was 29 percent less than the 

annual income earned by a high school graduate (Alliance for Excellent Education,

2008). If all students in the class of 2006 had graduated on time, their potential earning 

platform was projected to exceed $309 billion over their lifetimes (Alliance for Excellent
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Education, 2008). Unless high schools are able to graduate their students at higher rates, 

nearly 12 million students will likely drop out over the next decade, resulting in a loss to 

the nation of $1.5 trillion (Alliance for Excellent Education, 2008).

Aud et al. (2013) reported that in the year 2009 16.4 percent of students from age 

18 to 24 were not enrolled in school or some type of alternative education program or in 

the General Educational Development Program (GED). There is research that suggest 

that as an educational strategy to deter students from dropping out of school, 

altemative/non-traditional programs (ANT) were offered (Raywid, 1994; Kochhar-Bryant 

& Lacey, 2005 Juenemann, 2007). Alternative schools, as labeled by Kochhar-Byrant & 

Lacey (2005), are “dumping grounds” for discipline problems. Districts all over the 

nation utilized alternative programs as a dropout prevention measure to promote student 

graduation (Lerh & Lange, 2003; Lehr, Tan, & Ysseldyke, 2009).

Problem Statement

Alternative schools straggled to address the direct needs of students who cannot 

manage the conventional educational setting, and consequently these students are 

dropping out of school (Brock-Fowler, 2005; Juenemann, 2007). A high school dropout 

posed significantly higher economic challenges, not only for themselves, but for 

taxpayers as well (Bridgeland, Diluio, & Morison, 2006). In comparison to their peers 

who received high school diplomas, high school dropouts earned on average three times 

less than their peers with a high school diploma and cost taxpayers in excess $1.1 billion 

dollars a year provided through governmental subsidies and programs such as home 

assistance, welfare, food stamps and health care assistance. (Catterall, 1987; Rumberger,



1987; Swaim, Beauvais, Chavez, & Oetting, 1997; Bridgeland, Diluio, & Morison, 2006; 

Sum, Khatiwada, & McLaughlin, 2009).

Throughout this document, the acronym (ANT) is used to represent 

altemative/non-traditional school/programs (Raywid, 1994; Kochhar-Bryant & Lacey, 

2005; Juenemann, 2007). A national survey of alternative education published in 2001, 

the National Center for Educational Statistics (NCES) reported that there were 

approximately 10,900 public alternative schools serving 612,900 students at risk of 

failure (Kleiner, Porch, & Farris, 2002). According to Kleiner, et al., (2002) 99% of the 

students placed in alternative schools were there for academic and/or behavioral 

interventions with the goal of returning them to their regular schools. In a replicated 

national survey of alternative education published in 2010, the NCES reported that there 

were approximately 646,500 students enrolled in 10,300 public school district- 

administered alternative schools and programs for at-risk students in 2007-08. A 

majority of districts, 88% to 96%, reported offering alternative schools and programs for 

students in grades 9 through 12; whereas, 41% to 63% of districts offered alternative 

education for grades 6 through 8, and 8% to 18% of districts for grades 1 through 5 

(Carver, & Lewis, 2010).

Purpose of the Study

Commonly, critics of education focused on students who dropped out before 

graduation as the astute perceptive signature of public education being touted a failing 

institute (Bland, Church, Neill, & Terry, 2007). However, Bland et al, (2007) also noted 

that examining why some students fail in the traditional setting but exhibit growth and



progress in an ANT setting is equally as important. Therefore, the purpose of this 

qualitative study was to investigate the strategies used in altemative/non-traditional high 

school that promote successful outcomes for students progressing toward completing 

high school.

Research Questions

The researcher posed the following questions to elicit a conversation about what 

elements or factors contribute to the success of students that attend the altemative/non- 

traditional school:

1. What strategies are used in a metro alternative school that promote successful

performance outcomes for students as it pertains to completing high school?

a. What practices are in place to get students to respond to requirements?

b. What practices are in place to get students to participate in class?

c. What practices are in place to get students to be involved in extra

curricular activities?

d. What interventions are in place to curb the decision of a student to drop 

out of school if they do not respond to requirements, class participation, 

and involvement in extra-curricular activities?

Theoretical Framework

Finn (1989) professed the issue of student dropout has become somewhat of a 

national obsession when educational institutions are being evaluated. While it is 

troublesome that high school seniors are not graduating, even more bothersome is that 

students are also choosing to become part of a category known as early leavers, students



who decided to leave school shortly after turning the age of 16. Finn (1989) proclaimed 

this to not only be an indictment of the individual but of the educational institution as 

well. Finn (1989) contended that failure is not just limited to one conclusive entity as to 

why students make the decision to walk away from the educational system. In theory, 

Finn believed that students who are disengaged from the learning process will ultimately 

decide to withdraw from school and become part of a statistical group that negatively 

impacts evaluation ratings when educational institutions are being evaluated on how 

successful they have been in graduating students.

Finn depicted two models to explain why students drop out. The models are the 

Frustration-Self-Esteem model and the Participation-Identification model. The 

Frustration-Self-Esteem model sought to explain how students arrived at a particular 

frustration level, which contributed to the decision to become a drop out; however, for the 

purpose of this study the Participation-Identification model was used to examine 

strategies used in an ANT school/program. The Participation-Identification model 

incorporated the components of quality instruction combined with abilities to enhance 

participation in school activities. There are four subsidiaries attached with participation 

in school activities: 1. Respond to requirements is the first item which outlines how 

students respond to what is being asked of them. If students are not meeting expectations 

as viewed through the instructors’ frame of reference and the institution, then there is a 

probable identifier that the student has started the process of disengagement Rumberger, 

1987; Wolters, 2008; Johnston, 2010). 2. Class related initiative is the response of the 

individual to participate in class and ask questions regarding issues not clearly



understood. Motivation to do well intermittently becomes a part of the discussion, and if 

a student appears or seems disinterested from lack of motivation then another identifier is 

probable. 3. Extracurricular activities is another component of the model that generalized 

that students who participate in activities beyond the classroom such as student council, 

band, clubs, or sports, tend to [value] (value is explained as a part of the identification 

section of the model) the school holistically and are more apt to complete school.

4. Decision making is the fourth under carriage for participation in school activities. The 

fourth component of the model, decision making, eluded to the notion that if a 

combination of students not responding to requirements, not self-directed slightly, and do 

not participate in extracurricular activities they are then likely to make a decision to not 

attend school and become another statistical faction of the drop out population (Finn, 

1989).

In summation, Finn (1989) posited students, in accordance with his developed 

model, who are engaged in one, two, or a combination of all three components of the 

Participation Identification Model, have a greater opportunity to be successful in school 

and are less likely to have thoughts or indignations about withdrawing from school early. 

Finn (1989) also contended that students develop an upward outlook about the value of 

education because of the increased level of involvement by responding to required tasks, 

taking the initiative in class to be more participatory and engaged in the process of 

acquiring knowledge, and enhancing the value of school related initiatives further by 

participating in extra-curricular activities which helps to create a sense of pride and 

meaningful value. Extra-curricular activities are not limited to athletic sports only but



any opportunity created to represent the school as an organized party on behalf of the 

school. Figure 1 illustrates the Participation-Identification model and the links between 

successful outcomes or the decision to drop out.

Successful Outcomes

Respond to requirements

Class-related initiative

I t
-► Decision making

Extra-curricular activities

Dropout

Figure 1. Participation-Identification Model: Adapted from “Withdrawing from 
School.” by J. Finn, 1989, Review o f Educational Research, 59, 117-142.
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Procedures

A qualitative case study was the method the researcher used in this study to investigate 

and explore the strategies used by current altemative/non-traditional faculty and staff that 

promote successful outcomes for students. The altemative/non-traditional school 

selected for this research study was selected using the following criteria. 1. The ANT 

school addresses personal responsibility and self-discipline. 2. The ANT school 

develops, implements, monitors individualized graduation plans. 3. The ANT school 

implements research-based instructional strategies aligned with student needs. 4. The 

ANT school implements a transition process to ensure a seamless entry to the AEP and a 

seamless return to the traditional home school. 5. The ANT school provides students 

with opportunities to maintain or accelerate their current progress toward graduation, and 

provides guidance and counseling, school social work, and school psychological services 

to support student performance. 6. The attendance rate of the ANT school as calculated 

as part of the school’s College and Career Readiness Indicator rating (CCRPI), which is a 

comprehensive school improvement, accountability, and communication platform for all 

educational stakeholders that will promote college and career readiness for all Georgia 

public school students (GA DOE, 2013). Lastly, while not empirical in nature, reputation 

and perception was a key contributor of why the ANT school was selected for study and 

the rationale for that is when a community feels that the students of that area are 

benefiting from an ANT educational institution then it is worth finding out what 

strategies are being appropriated and how they work.



Data were collected using interviews, either in person or by phone. Two focus 

group sessions were conducted during the data collection process. A focus group was 

conducted with faculty and staff members from the ANT program and a focus group 

session with the counselors of the ANT was conducted. As a supplemental component an 

analysis of multiple documents such as a Teacher Handbook, a Student Handbook, a 

District Level Handbook, and a School Improvement Plan were reviewed to explore the 

policies and procedures of the ANT program.

Definition of Terms

Alternative Schools/Non-Traditional Programs (ANT)-A public elementary/secondary 

school that addresses needs of students that typically cannot be met in a regular school, 

provides non-traditional education, serves as an adjunct to a regular school, or falls 

outside the categories of regular, special education, or vocational education (NCES, 

2013).

Successful Altemative/Non-Traditional school/programs-addresses personal 

responsibility and self-discipline, as well as develops, implements, and monitors 

individualized graduation plans, implements research-based instructional strategies 

aligned with student needs, implements a transition process to ensure a seamless entry to 

the AEP and a seamless return to the traditional home school, provides students with 

opportunities to maintain or accelerate their current progress toward graduation, and 

provides guidance and counseling, school social work, and school psychological services 

to support student performance (GA. DOE, 2013).
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Limitations

Limitations of the study rest with the researcher’s bias and subjectivity of 

analyzing the data collected because of the researcher’s employment in the field of 

education in close proximity with an alternative school. The researcher incorporated peer 

review and member checking as a measure to alleviate some of the subjectivity of the 

researcher also; because of fear of negative aspersions participants may not fully disclose 

accurate information which would consequently hinder the researcher’s effort to fully 

homogenize collective themes. In an effort to elicit genuine responses and as a means of 

control, the researcher assured anonymity to all participants as they were de-identified 

and their names were supplanted with pseudonyms.

Delimitations

The scope of the study consisted of the researcher perceptively selecting an 

altemative-non-traditional program in the state of Georgia. Thus, the findings of the 

study are only likely to be generally specific to (ANT) programs in Georgia with similar 

philosophical structures, demographics, and design; the findings are unlikely to fit a 

general model for (ANT) populations in other states across the nation.

Significance

The results of this study afforded other school systems, traditional school 

principals, and most notably alternative school leaders an in-depth insight as to what 

factors contribute to success in alternative schools and how those factors work to promote 

student progress toward obtaining a high school diploma or an equivalent credential. The 

information obtained from this study added to the existing body of literature by providing



suggestions for continued use of strategies that were validated as successful or the 

discontinuation of practices that appeared to be of no consequence or are simply archaic 

in nature. The results concluded from this study validated how and why ANT programs 

are being successful and appropriations of those elements for traditional schools were 

suggested for implementation. The results of this study also helped increase knowledge 

as to how to address the issue of students not successfully completing high school, but 

intermittently increased knowledge as to how to promote success by suggesting that 

educational institutions incorporate the outlined practices in this study that are aimed at 

progressively improving the dropout rate by promoting successful outcomes.

Summary

This chapter highlighted that out-of-school youth pose major problems for 

themselves, especially from an economic with standing (Bridgeland et al., 2006).

Chapter lalso highlighted the theoretical model, developed by Finn (1989), the 

Participation-Identification model as a construct as to why students decided to become 

known as early leavers and not complete high school and obtain a high school diploma or 

an equivalent credential. Over time various dropout prevention programs, some in the 

form of alternative schools, were created as an attempt to curb a student’s choice to leave 

school (McKee and Conner, 2005). Kochhar-Bryant & Lacey (2005) contended that 

because of the widespread use of alternative programs, evaluations of their worth are 

necessary. This chapter also outlined the procedures of the research as a qualitative 

project where interviews and focus groups were used to gather genuine in-depth insight 

as to the factors that promote and yield success for ANT students. Limitations and
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delimitations were also presented to inform readers of various components that were 

errant o f the researcher’s control and those components that were under the direct 

influence of the researcher respectively.



CHAPTER 2 

LITERATURE REVIEW 

This review of literature scanned research regarding the issues of student 

dropouts. Chapter 2 was organized beneath five major groupings of research studies. The 

first noted grouping highlights influential factors that contribute to student decisions’ 

about dropping out; followed by studies pertaining to findings regarding issues of 

economic challenges student dropouts face; next a review of the history of alternative 

schools are presented; then identifying typology and characteristics of alternative schools 

as appropriated by their design and educational philosophy for the at-risk student 

population they serve. Lastly, an overview of foundations that are seeking solutions, 

using research based information to address the drop out crisis.

Indicators that Influence Dropouts

While there is not one tangible source that explains the reason for students to

leave school without obtaining a diploma, there are voluminous amounts of studies that

point to common factors that contribute to students deciding to drop out (Johnston 2010).

Johnston (2010) reviewed studies such as the Silent Epidemic, procured by Johnathan

Bridgeland and supported by the Bill and MeLinda Gates foundation, Underlying Causes

of High School Dropout, researched and reported by the Georgia Family Connection

Partnership which tracks the status of youth in Georgia and makes recommendations to

Georgia legislators and policy makers on youth issues, and Dropout Prevention: A

13



Practice Guide, a publication afforded by the US Department of Education, all of which 

noted students that choose to leave school without obtaining a diploma did not do so as 

an impulse act. Tyler & Lofstrom (2009) postulate the decision to drop out of school is a 

culmination of various calamities and complex factors occurring over an extended period 

of time. As a precursor to the research of Tyler & Lofstrom, Rumberger (1987) 

stipulated that students began to develop thoughts of disengagement as early as the third 

grade. The commonalities highlighted rest in areas such as high absenteeism, multiple 

discipline referrals, low grades, low standardized test scores, home environmental 

pressures (economically based), and boredom (Brock-Fowler, 2001; Blue, 2011; Emery, 

2000; Finn, 1989; Rumberger, 1987; Wolters, 2008; Johnston, 2010).

Studies showed that absences in the first month, first quarter, and first semester of 

a school term act as a strong indicator that a student may leave school without obtaining a 

diploma (Osher et al., 2007). Students with high absenteeism for reasons other than 

sickness were more likely to drop out as well (Johnston, 2010). Johnston (2010) further 

noted, students who miss school fall further and further behind, especially in terms of 

their peer’s progression, which he assess as a generator of low self-esteem, thus 

substantiating the notion that at-risk students will likely succumb to the idea of dropping 

out. Bridgeland et al. (2006) reported that fifty-nine to 65% of respondents missed class 

often the year before dropping out. He also notes that patterns described by students 

related to inhibitions from going to school were refusing to wake up, skipping class, and 

taking three hour lunches; as the absent totals mounted, the less willing students were 

motivated to go back. Rumberger and Lim, (2008) posited high absenteeism caused
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students to not be able to catch up on work that they missed, thus generating the notion 

that they would not be successful in meeting the demands or expectations the school 

required for graduation.

Another indicator for students who drop out of school was poor academic 

progress (Brock-Fowler, 2001; Blue, 2011; Emery, 2000; Finn, 1989; Rumberger, 1987; 

Wolters, 2008; Johnston, 2010; Hernandez, 2011). Allensworth & Easton (2007) stated 

that students who are not successful in passing one or more courses during their first 

semester in the first year of high school are more likely to leave high school without a 

diploma. Allensworth & Easton (2007) further expounded and noted that students who 

earn three or more F’s during that first year time period are at higher risk of becoming 

non-completers. Heppen & Therriault (2008) assessed GPA’s (grade point averages) as 

an indicator of poor academic performance and its relation to students dropping out of 

school. Heppen & Therriault (2008), acclaimed students who fostered a 2.0 GPA or less 

in their freshman year were more likely to drop out when compared to their peers who 

earn a 2.5 or higher GPA on a 4-point scale. In the summarization provided by Johnston 

(2010) he posited academic deficits of students become more increasingly visible as 

students move through school which showed prominently as a deficit on high stakes 

standardized test or in classes at the secondary level. Johnston (2010) further stated,

“This creates an endless cycle of remediation, failure, and boredom that leads to poor 

academic self-esteem and renewed efforts by failing students to escape from the school as 

soon as possible” (p. 3). Bridgeland et al. (2006), asserted that there is a clear connection 

that some dropouts, but not the majority, leave school because of significant academic



challenges. Bridgeland et al. (2006), also contended, thirty-five percent of respondents in 

the study said that “failing in school” was a major factor for dropping out; 43 percent 

referred to the abundant days of school they missed and could not catch up; and three out 

of ten simply stay on track or keep up with the pace of school-work. Bridgeland et al. 

(2006) also reported that thirty-two percent of respondents were retained and had to 

repeat a grade before dropping out, and twenty-nine percent cited apprehensions that they 

could have ever met their high school’s requirements for graduation even if they had put 

in the necessary effort.

Structure of a particular system or lack thereof provided to students who drop out 

has a formidable impact as a deciding factor for students leaving school without a 

diploma, according to Rumberger and Lin (2008). Scholars such as (Rumberger and Lin, 

2008) contextualized structural systems such as families, schools, and communities as 

potential influencers of students’ decisions to drop out. As an example, Rumberger and 

Lin (2008) noted students who resided with both parents have lower dropout rates and 

higher graduation rates when compared to their peers situated in other living 

arrangements. If students have one sibling who dropped out of school, they are more 

susceptible to repeating the same behavior. Employment status and income of their 

parents are also probable factors (Azzam, 2007; Rumberger and Lim, 2008). The 

researchers also noted that parenting practices that are not exhibited in the form of 

monitoring a child’s progress in school, communicating with the school, and knowing the 

parents of their children’s friends act as culpable factors for a student’s decision to drop



17

out and leave school without receiving a diploma (Azzam, 2007; Rumberger and Lim,

2008).

Economic challenge for dropouts 

While it is important to note the factors that influence a student’s decision to drop 

out, it is equally as important to determine what effects the decision to leave school 

without a diploma has on an individual and the nation (Dynarski, Clarke, Cobb, Finn, 

Rumberger, & Smink, 2008). As viewed through an economic lens, dropouts typically 

earn less than their peer graduates; the average differences are estimated at $9000 over 

the course of a year and $260,000 over the course of a lifetime (Dynarski, Clarke, Cobb, 

Finn, Rumberger, & Smink, 2008). Studies showed that students who drop out earn less 

than their peers as many of them receive food stamps, housing assistance, and welfare 

payments, they also put themselves at risk of poorer health, lower life expectancies, and a 

greater chance of being incarcerated (Dynarski et al., 2008). Consequently, there is a 

social cost attached to the phenomena of school drop outs. Cohen and Smerdon (2009) 

reported that the current dropout rate of over one million students per year equated to 

$400 billion dollars in lost wages, taxes, and productivity during their lifetime. As a 

further accentuation, students who drop out contribute to the increased cost of 

unemployment benefits, public assistance vouchers, incarceration expenses, and adult 

education programs both in prison and detention centers which are all tax payer 

subsidized (Alliance for Excellent Education, 2006).



18

History of Alternative Education 

DeNobile (2009) noted that educational leaders have a duty to provide students 

who are at-risk of failure an alternative option beneficial for educational progress. Young 

(1990) postulated that alternative Education is not a new concept to the American 

educational framework. Lange & Sletten (2002) noted that by the late 1960s the 

alternative school movement was progressively strong both outside and within the public 

education system. In fact, it was common place in the 1950s and 1960s for school 

districts to have an alternative school (Lange & Sletten, 2002). Many of the alternative 

schools during that era were set up as an appropriation for students who had already 

dropped out of the regular school (Young, 1990; Koetke, 1999). Therefore, these schools 

and programs were looked upon as the initial “dropout prevention programs" (Koetke, 

1999). However, the programs, albeit conceptually viable, had little effect on the dropout 

rate which prompted a discontinuation of that type of alternative school especially when 

district budgets began to shrink in the 1970s (Koetke, 1999). With districts searching for 

more viable options to address the issue of students withdrawing from school without 

obtaining a diploma, Koetke (1999) contended that educational opportunities districts 

began to employ for drop outs and those who were on the verge of dropping out are 

categorized into two basic alternative structures we have today: outside the system and 

inside the system (Koetke, 1999). Koetke (1999) referred to alternative education outside 

the system as constructs designed by the wealthy and elite, such as costly private schools, 

schools with a religious orientation, and the recently revived home schools. Koetke 

(1999) posited that the system particularly functioned as a hub for a unique student
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population like potential dropouts, teenage parents, violent individuals or court- 

adjudicated youths and those in juvenile detention systems, and students with unique 

learning interests or disabilities.

Types and Characteristics of Alternative Schools 

While alternative programs do not concretely operate under a specific educational 

construct, partly because of the needs of the population they serve varies, studies showed 

common characteristics that prove formidable (DeNobile 2009). Most notably Raywid 

(1994) asserted that alternative schools, from the time of their inception, manifested into 

3 types depending on what they were inherently trying to facilitate, the student, the 

school, or the educational system (Crain, 2003). Raywid (1994) formalized the alternative 

typology to reflect as (Type I) Popular Innovations, (Type II), Last-Chance Programs and 

(Type III) Remediation Focus. Raywid (1994) contended that alternative schools seek to 

make school challenging and fulfilling for all involved. Consequently, as more evidence 

of success was researched and reported, recommendations for early interventions and 

improvement measures for all schools emerged (Adams, 2012).

Type I-Schools of Choice offered different specialized learning opportunities for 

students usually in a magnet school; Type I alternatives virtually always reflected 

organizational and administrative departures from the traditional, as well as 

programmatic innovations. Hawley (1991) noted these as the clearest examples of 

“restructured” schools. Type I alternatives were schools of choice and were usually 

popular. They sometimes resembled magnet schools and in some locales constituted 

some or all of the options in choice systems which were likely to reflect programmatic
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themes or emphases pertaining to content or instructional strategy, or both. Krentz et al. 

(2005) noted Type I alternative programs are appealing primarily for students that are 

unable to pass standardize tests.

Type H-Last-Chance Schools were designed to provide continued education 

program options for disruptive students; Typically, Type II programs focused on behavior 

modification with little attention paid to modifying curriculum or pedagogy. In fact, some 

of these programs required students to perform the work of the regular classes from 

which they were removed. Others simply focused on the basics, emphasizing rote, skills, 

and drill. Type II alternative programs generally were appropriated as a one last chance 

opportunity for students prior to expulsion. They included in-school suspension 

programs, cool-out rooms, and longer term placements for the chronically disruptive. 

These programs were likened to “soft jails,” and they had nothing to do with options or 

choice.

Type Ill-Remedial Schools focused on the student’s need for academic 

remediation or social rehabilitation (counseling and therapeutic assistance). Type III 

alternatives were for students who were presumed to need remediation or rehabilitation— 

academic, social/emotional, or both. The assumption was that after successful treatment 

students can return to mainstream programs. Type III alternative schools often focused on 

remedial work and on stimulating social and emotional growth—often through 

emphasizing the school itself as a community (Finn, 1989; Foley & Crull, 1984; Wehlage 

et al. 1989).



Raywid (1994) further noted these non-traditional schools were usually 

identifiable as one of these three types, but particular programs can be a mixture of some 

sort. According to Raywid (2001), the combination of staff personalities and work ethic 

has the potential to give a Type II program Type HI attributes. Inadvertently, a Type III 

staff may delve into programmatic innovations that mark or mirror Type I alternative 

school characteristics (Raywid, 2001). However, the actual genotype assigned to a 

particular alternative school stems from how the school is evaluated, whether student 

affiliation is by choice, sentence, or referral, and perhaps most fundamentally, what was 

assumed about the school and the students (Raywid, 2001).

Aron (2006) noted that the lines between the types of programs Mary Ann 

Raywid originally described are blurred, in part, because a mixture of strategies and 

innovations were appropriated to address multiple objectives. Aron (2006) also recorded 

schools noted as Type II and Type III were combined because their objective inherently 

focused on changing the student; whereas, Type I alternative schools tended to focus 

more on changing the educational system from a broader point of view which was more 

aligned to another type of typology; Aron (2006) contextualized Type I typology as 

“promising”. Aron et al. (2003) credits Melissa Roderick of the University of Chicago 

for the typology where less of a focus shifted from program characteristics but rather an 

emphasis placed on educational problems and challenges students experienced. This was 

a very large group of youth, and most school systems did not have any programs that met 

their needs.



Aron et al. (2003, p. 28) structured the groups by students who were identified as 

‘off track students’ because they had gotten into trouble and needed short-term systems 

of recovery to route them back into high schools, students who had prematurely 

transitioned into adulthood either because they were parents, or had home situations that 

did not allow them to attend school regularly (e.g., immigrant children taking care of 

siblings while their parents worked, those coming out of the juvenile justice system, etc.), 

students who had fallen substantially off track educationally but were older and were 

returning to school to obtain the credits they needed to transition to community colleges 

or other programs; These included older individuals who were just a few credits away 

from graduation (many of whom dropped out at age 16 or 17), or were transitioning out 

of the jail system, or had a pregnancy and were now ready to complete their secondary 

schooling. Lastly, students who had fallen substantially behind educationally—they had 

significant problems, very low reading-levels, and were often way over age for grade 

assignment. Many of these children were retained repeatedly and a number of them came 

out of special education. They included 17 or 18 year old students with third and fourth 

grade reading levels who never graduated from 8th grade or attended high school for a 

few years but never actually accumulated any credits. Roderick noted that these students 

were currently populating most alternative education programs in large urban areas—they 

were very diverse group and tended to be well served by the existing alternative school 

system.

Although Roderick’s declarations were student based, the delineations of her 

conjectures appeared firmly rooted in the characteristic developments of Anne Raywid’s
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alternative school typology, whereby schools were evaluated by the population they 

intended to serve without concern as to how the student population came to be assigned 

to a particular alterative school or program.

Foundations of Support 

The Mattie C. Stewart Foundation [MCF], established in 2007, has been a 

proponent of finding and incorporating solutions aimed at dropout prevention. The 

Mattie C. Stewart Foundation was created to help educators, community leaders and 

other interested groups reduce the dropout rate and increase the graduation rate through 

the creation of relevant and effective tools and resources. Outside of tackling the 

formidable epidemic of reducing the dropout rate, MCF, gained national attention by 

showcasing, highlighting, and bringing awareness to the problems associated with 

students deciding not to continue on with their formal education and obtaining a high 

school diploma through the use of a tangible tool called the Choice Bus. The Choice Bus 

is a school bus that has been divided into two parts. One part appears as a regular school 

while the other half simulates the living conditions of an inmate housed in a prison 

facility. The Choice Bus has visited many schools around the nation as they allow 

students to get on the bus and view a small portion of a documentary called InsideOut, 

which has also propelled the MCF into the national spotlight. As described by the 

foundation’s website, InsideOut is an emotionally gripping documentary that exposes the 

real story about the devastating and lasting effects of dropping out of school told by those 

who live with the consequences every day-prison inmates. As the foundation has grown 

so has it partners one partner in particular, the Birmingham Police Department, has



helped by professing the campaign slogan Bewhoyouwanna be. Bewhoyouwanna be is a 

campaign supported by the MCF and the Birmingham Police Department where various 

events are scheduled for targeted neighborhoods with students where hope and 

inspiration may be hard to witness. The campaign tries to illuminate success in the minds 

of students by allocating that they envision themselves as a successful professional in a 

field of their choice. Then people who have agreed to be mentors are paired with 

individuals for one-on-one conferencing. The foundation states that the intent of those 

pairings is to create a futuristic outlook within students where they potentially see 

themselves working in their favorite professional field and that staying in school is a 

better option than deciding to dropout.

Another foundation that has allocated resources for finding viable approaches to 

curbing the notion that dropping out of school is a beneficial option is the Bill and 

Melinda Gates Foundation [BMGF] established in 1997. The BMGF core reasons for 

existence extend far beyond helping students who drop out of school; however, the 

foundation developed a belief system that everyone deserves to lead a healthy and 

productive life. Some scholars have pointed out, students who decide to drop out 

experience poorer health situations and quality of life in comparison to their peers who 

graduate (Dynarski et al. 2008). The foundation also seeks to assist people, especially 

those with fewer resources, by providing access to opportunities that aid in school and in 

life. The BMGF characterizes the dire notion of dropouts as a silent epidemic. In 2006 

Bridgeland et al. conducted a study that sought to understand why students drop out of 

school. The primal purpose of the study was to gain a better understanding of the lives



and circumstances of students who drop out of high school (Bridgeland et al., 2006). The 

stories and reflections of students who made the decision to leave school without a 

diploma was the primary method of data collection. Focus groups aged 16-25 who 

identified themselves as high school dropouts were surveyed. The participants were 

selected from 25 different locations throughout the United States. The support of the 

BMGF in conjunction with the information presented from the Silent Epidemic Study 

launched national awareness to a problem that appeared dormant in the eyes many 

(Bridgeland et al., 2006). According to the foundation’s website, after the study was 

released, more than 34 governors committed to an "all students college ready" agenda 

and all 50 governors agreed by signing the Graduation Counts Compact delineating a 

common formula for measuring graduation rates and identifying dropouts.

Supported by General Collin Powell, America’s Promise Alliance campaigns 

using the title Grad Nation and the mission is to end the drop out crisis by cultivating a 

movement of individuals, organizations and communities. Partners including Civic 

Enterprises, Everyone Graduates Center at the School of Education at Johns Hopkins 

University, and Alliance for Excellent Education released a study on February 25, 2013 

with positive inclinations about the fight against preventing dropouts. The study revealed 

that by the year 2020, the national graduation rate is projected to reach its highest point 

ever at approximately 90%. The study also noted that the number of dropout factories 

which accounted for a total of 1,424 schools in 2011 was down from 1,550 schools in 

2010 after the numbers escalated to a high of 2,007 in 2002. Subsequently, more than 1.1 

million less students were situated or affiliated with dropout factories in 2011 than in
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2002 and when all totaled resulted in a decline by 583 schools or 29 percent between the 

years of 2002 and 2011.

Named in honor of former Secretary of State George C. Marshall, the Alliance 

Promise Foundation was a spoken proponent of the Civic Marshall Plan. The Civic 

Marshall Plan (CMP) was designed to focus on evidence-based strategies to address the 

dropout crisis symbiotically supporting the thought process highlighted by Bouie (2012) 

when he talks about educational institutions falling into the trap of the Do Something 

Syndrome and programs being implemented without sufficient evidence as to their 

impact or potential benefit. The CMP highlighted 10 areas where support was necessary 

and a concentrated focus was needed to address the dropout phenomena; the CMP 

categorized the focal points as planks (Bridgeland et al., 2006; Rumberger & Lim, 2008). 

However, only a few planks were highlighted in this review of literature as they were 

more consistent with the findings of other researchers. Plank number one mentioned 

grade level reading and the connection between students reading levels and their 

struggles in school to meet academic requirements (Balfanz, Bridgeland, Bruce, & Fox 

(2013). Plank number two focused on high absenteeism or chronic absences as a 

mitigating factor for students who were not successful in school, thus helping support a 

student’s decision to leave school without obtaining a high school diploma (Balfanz et 

al., 2013). Plank number three valued the use of some type of early warning indicator 

and intervention system challenging educational systems to develop a formalized plan to 

not only notice early signs pointing to potential dropouts but procure interventions in 

place to address the indicator noted (Balfanz et. al 2013). Plank number four called for a



redefining of Middle Grades whereby a higher fostering level of student engagement was 

prevalent. Plank number six denoted adult and peer support as means for assisting with 

students who were on the verge of making the tragic decision to drop out of school 

(Bloomfield and James 2008). Plank number nine called for programs that advanced 

pathways to college and a career. The CMP noted that there were over 29 million middle 

skill-leveled jobs requiring sub-baccalaureate degrees, and when high schools were 

preparing and directing students in either the path toward college or a career the 

economic cost of supporting drop outs from a national standpoint decreased (Macaraeg, 

2010). Plank number ten focused more on drop out recovery programs citing that in 

recent years more programs were developed with a goal of reengaging the over 6.7 

million 16 to 24 year olds that are disconnected from school (Balfanz, Bridgeland, Bruce, 

& Fox (2013).

Summary

The review of literature summarized only units of information out of the 

exhaustive research complied by various researchers on the subject of dropouts and 

alternative schools. The chapter highlighted indicators that influence a dropout’s 

decision such as high absenteeism, multiple discipline referrals, low grades, low 

standardized test scores, home environmental pressures (economically based), and 

boredom (Brock-Fowler, 2001; Blue, 2011; Emery, 2000; Finn, 1989; Rumberger, 1987; 

Wolters, 2008; Johnston, 2010). Economic challenges for both students who decide to 

leave school without a high school diploma and taxpayers was noted in the review.

Cohen and Smerdon (2009), noted that collectively over $400 billion dollars in lost



wages and subsidized support was appropriated for dropouts. A history of the formation 

of alternative schools was noted as well as characteristics that delineate three types of 

alternative schools given their structural design and purpose for the student population 

served (Raywid, 1994). Lastly, this chapter highlighted supportive foundations that are 

mission led in attempting to find viable solutions for addressing the drop out phenomena 

and connecting individuals, organizations, and communities as a collaborative means to 

solving the drop out crisis (America’s Promise Alliance, 2013).



CHAPTER 3

METHODOLOGY

Alternative schools struggled to address direct needs of students who cannot

manage the conventional educational setting, and consequently these students are

dropping out of school (Brock-Fowler, 2005; Juenemann, 2007). A national survey of

alternative education published in 2001, the National Center for Educational Statistics

(NCES) reported that there were approximately 10,900 public alternative schools serving

612,900 students at risk of failure and potentially leaving school without obtaining a high

school diploma (Kleiner, Porch, & Farris, 2002).

Out-of-school youth posed major problems for themselves, especially from an

economic basis (Bridgeland, Diluio, & Morison, 2006). Over time various dropout

prevention programs, some in the form of alternative schools, were created as an attempt

to curb a student’s choice to leave school (McKee and Conner, 2005). Kochhar-Bryant

(2005) contended that because of the widespread use of alternative programs evaluations

of their worth are necessary.

The purpose of this qualitative study was to investigate the practices used in a

metro altemative/non-traditional school that promote successful outcomes for students

progressing toward obtaining a high school diploma. The Participation-Identification

Model, developed by Finn (1989), was the framework used to assist in identifying

practices used in an altemative/non-traditional educational setting that help to promote

29
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successful outcomes for students and curb the notion to drop out of school without 

obtaining a high school diploma. This study used qualitative inquiry with the notion that 

persons in social interaction with their world construct meaning (Merriman, 2002).

A qualitative study is trustworthy when the information presented represents 

accurate descriptions or interpretations of human experience (Krefting, 1991). The case 

study method was used as the primary design of investigation for this study (Yin, 2014). 

The purpose of the study was to gain an in-depth understanding as to the potential factors 

that contributed to student achievement in a successful altemative/non-traditional 

program. Also, to gain a perspective of how principals and teachers situated as part of a 

successful altemative/non-traditional program were able to promote proficient successful 

performance outcomes for students progressing toward obtaining a high school diploma 

or an equivalent credential. Therefore; questions arose as to what are viable solutions to 

assist students who were on the verge of making the decision to withdraw from school 

without receiving a diploma. Were there innovative strategies and interventions utilized 

by alternative schools that supported students as they matriculated through school? This 

research study was designed to identify the factors and resources that aided at-risk 

students in successfully completing high school and receiving their diploma.

Chapter three was organized into four sections. Research questions begun the first 

section of the chapter followed by the indication of the research design, and an 

explanation why the case study methodology was selected. A description of the 

population from which the sample was drawn and how the sample was selected was the 

next section projected. Thirdly, procedures and methods used to collect and manage data
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were highlighted. Lastly, techniques that were used to analyze the data and checks for 

accuracy of contextual meaning were presented.

Research Questions

The researcher sought to obtain data on the various strategies that were present in 

an alternative school that promote successful outcomes for students who remain in school 

and progress toward obtaining a diploma. The research questions along with sub

questions developed to guide the study were as follows:

1. What practices are used in a metro alternative school that promotes and 

yields successful outcomes for their students who progress toward 

obtaining a high school diploma?

a. What practices are in place to get students to respond to

requirements?

b. What practices are in place to get students to participate in

class?

c. What practices are in place to get students to be involved in

extra-curricular activities?

d. What interventions are in place to curb the decision of a 

student to drop out of school, if they do not respond to 

requirements, class participation, and involvement in extra

curricular activities?
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Research Design

The research design of this study used the case study method. Case studies seek 

to provide researchers with an understanding of intricate social phenomena while 

maintaining the holistic and meaningful characteristics of everyday situations (Yin,

2014). Case studies also are used to organize information about a case through analysis 

of the content and seeking patterns and themes in the data (Merriam, 2002). The study 

employed qualitative inquiry methods to determine the participants’ perceptions as 

related to factors that are present in altemative/non-traditional schools that promote 

successful outcomes for students who were progressing toward obtaining a high school 

diploma or an equivalent credential. Rubin & Rubin, (2005), noted the basic philosophy 

of qualitative research and qualitative interviewing reflects- to discover what others feel 

and think about their world without imposing one’s own personal worldview and biases. 

Anderson, Herr, and Nihlen (2007) stated “qualitative research has become well known 

in educational circles in recent years, as much for its naturalistic approach to research 

questions and techniques as for the implications of its alternative paradigm structure” (p. 

106).

Districts all over the nation utilized alternative programs as a dropout prevention 

measure to promote student graduation (Lerh & Lange, 2003; Lehr, Tan, & Ysseldyke,

2009). However, critics of education focused on students who dropped out before 

graduation as the astute perceptive signature of public education being a failing institute 

(Bland, Church, Neill, & Terry, 2007). Critics also assumed that students who were 

failing and were experiencing multiple behavioral infractions and contemplating the



notion to leave school early were placed in alternative schools, and as labeled by

Kochhar-Byrant & Lacey (2005), alternative schools are simply “dumping grounds” for

discipline problems. Bland et al, (2007) noted that examining why some students fail in

the traditional setting but exhibit growth and progress in an ANT setting was equally as

important. Creswell (2006) professed “qualitative research begins with assumptions, a

worldview, the possible use of a theoretical lens, and the study of research problems in

inquiring into to the meaning individuals or groups ascribe to a social or human problem”

(p. 37). Creswell also posited “to study this problem, qualitative researchers use an

emerging qualitative approach to inquiry, the collection of data in a natural setting

sensitive to the people and places under study, and data analysis that was inductive and

established patterns or themes” (p. 37). Creswell asserted researchers should also:

bring their own worldviews, paradigms, or sets of beliefs to the research project, 
which informs the conduct and writing of the qualitative study and that qualitative 
research is usually conducted out of a need to study a subgroup of the population, 
to identify variables that can then be measured, and hear silenced voices, (p. 15)

Population

The A school, a pseudonym for the school of the study school is populated by a 

faculty and staff as appropriated by funding from the Local Board of Education (LBE) 

and the number of students currently served at its location. The school demographics 

reflect a student population of 331 students, four administrators, four support personnel, 

and 43 certified K-12 instructors two of which are classified as part-time employees, 

meaning the work schedule does not exceed 50% of the school day. Faculty and staff 

members that have worked at the school for a period of two years or more were selected
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by the researcher for this study. The population was diverse across race, age, and gender. 

Each participant selected experienced at least two years as a faculty or staff member. The 

participants who were selected concretely represented the population targeted for the 

purpose of the study which was to find out what factors are present in a successful 

alternative school that promote and yield successful performance outcomes for students 

progressing toward obtaining a high school diploma or an equivalent credential.

Sample

The researcher used purposive selection to choose participants (Weiss, 1994) 

because of the administrators and teachers available for the study worked for a successful 

ANT school. As the leader of the A school the principal was selected because perceptions 

related to decisions to implement various initiatives for students was optimal information 

for the study. Also, teachers that have worked at the A school for a period of two years or 

more were purposively selected. To further assist with the identification of participants, 

the researcher electronically sent letters of invitations to members of the A school that 

met the specified criteria to participate in the study. Teachers present at the school for 

two or more years were able to offer a comparative reference of information relevant to 

note about factors that help promote and yield successful outcomes for students situated 

in an alternative school. The researcher utilized participants according to the number of 

respondents from the letter of invitation and the number of faculty members present 

during the focus group meetings minus administration. In the total the researcher 

collected data from nine individuals, the principal, two counselors, and six faculty 

members.



35

Participants

The participants of the study were selected according to the number of members 

who responded as a willing party to participate in the study whom have worked at the 

school of study for a period of two full school calendar years or more. Participants were 

initially asked to provide initial background information for the researcher to use to 

assign pseudonyms and once a participant agreed to be a part of the study the researcher 

assured confidentiality and anonymity. Participants were made aware that the 

information shared in their interview and focus group sessions is confidential and would 

not be compromised intentionally by the researcher. A majority of the participants were 

employed full-time, with the exception of personnel who are classified as 50% workers, 

meaning they are only allowed to work 50% of the day. The researcher informed the 

participants that their participation in the study was not only be beneficial to them but 

other alternative schools with a similar structural set up and educational districts looking 

for innovative strategies to improve learning for the students they serve. The information 

gathered was used as a reference and a guide to understanding the factors that allow for 

students to remain in school and proceed toward completion of high school and obtaining 

a diploma.

Instrumentation

The researcher was the primary data-gathering instrument that measured the 

perceptions of the participants. The interview questions derived for the study were 

generated from the body of research work of theorists and researchers who have 

extensively studied the dropout phenomena and various strategies that have worked to



curb a student’s notion of deciding to leave school without obtaining a high school 

diploma. Prompts and open-ended interview questions were used because they invite 

interviewees to divulge perceptive strategies deemed as formidable for aiding in a student 

progression toward obtaining a diploma. Creswell (2006) contended that for any single 

interview, the number of questions should be limited to a small number of questions or 

prompts, perhaps five to seven (Creswell, 2006). Creswell further noted there was not a 

need for the researcher to ask every question explicitly, as the questions to some may 

emerge while the participant is responding to others (Creswell, 2006). Leedy & Ormrod 

(2005) further stated “ideally, interview questions should encourage people to talk about 

a topic without hinting that they give a particular answer; in other words, researchers 

should avoid asking leading questions” (p. 147). Based on these recommendations, the 

researcher asked open-ended questions related to factors that promote successful 

outcomes for students in an altemative/non-traditional learning environment. The 

researcher used prompts to elicit additional responses where necessary. The participants 

were asked to discuss the factors they perceived as prevalent to the research question 

mentioned previously as well as expound on follow up questions that arise from the 

discussion, in accordance with the constructivist methodology commencing that “the 

researcher, by necessity, engages in a dialectic and responsive process with the subjects 

under study” (Lincoln & Guba, 1985, p. 44-45). Participants were informed that 

disclosing experiences deemed too personal, confidential, or inappropriate, was at the 

discretion of the participant. To provide anonymity, participants were asked not to 

identify themselves during the interview or focus group sessions, but to use the
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pseudonym assigned after consenting to participate in the study. A copy of the letter of 

consent is located Appendix D.

Validation

To produce a deeper understanding triangulation involves using multiple data 

sources in an investigation (Lincoln & Guba, 1985). Triangulation also helped to validate 

the data collected for this study because the process offered a feasible way of checking 

out the consistency of findings generated by different data collection methods (Patton & 

Cochran, 2002). The process of validating the data collected was done through the 

process of triangulating information collected from all participants’ sessions, including 

the one-on-one interview with the principal, the two separate focus group sessions one 

with the counselors and the other faculty and staff members. A review of both the district 

level handbook as well as the school’s individual student handbook and guide were also 

conducted. Part of the validation process of the data was done as an in-depth review and 

coding of data provided by the participants. The researcher collaborated with participants 

as a means of member checking to ensure that what the researcher interpreted in relation 

to the data collected in essence was pure. Recommendations made by the participants 

were taken into account to foster deeper, richer, and full execution of a credible study. 

Lastly, outside consultations with University professors was a key triangulation 

component in validating the information collected from the interview and focus group 

sessions.



Data Collection

The data collection process started with the researcher seeking and obtaining 

Institutional Review Board (IRB) approval to conduct the study. After receipt, located in 

Appendix A, for clearance to conduct the study from the IRB the researcher applied and 

made a request to a large metropolitan educational district to collect data toward 

answering the research question; what practices are used in an altemative/non-traditional 

school that promote and yield successful performance outcomes for students progressing 

toward obtaining a high school diploma or an equivalent credential? Once approval to 

collect data was granted by the educational district, located in Appendix B, the research 

sought approval from the principal of the school site selected for the study. The principal 

verbally approved through a phone conversation and a date was set for the research to 

visit the school and collect data. The primary techniques of data collection for this study 

included a one-on-one interview with the principal, one-on-one interviews with a select 

group of staff members, a focus group session with the counselors, a focus group session 

with a select group of faculty members, and an analysis of documents that include the 

district’s handbook as well as the individual school’s student handbook and guide. The 

data were collected and recorded using a free digital application named SuperNote. The 

researcher then played back each data collection session and transcribed the information 

verbatim. The researcher then sent the transcribed dialogues back to the participants to 

review for accuracy of contextual meaning. After receiving confirmation from the 

participants that the words captured through the data collection process were accurate, the 

data were then analyzed by the researcher. A finding was categorized as a theme if 64%
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the participants, which would be 7 of the 11 staff members interviewed, mentioned the

concept as a prevalent component to the success the A school experiences.

Nature of Interviewing

A one-on-one interview with the principal and a select group of staff members of

the A school was one method used to collect data to assess factors used in the A school

that promote and yield successful performance outcomes for students progressing toward

obtaining a high school diploma or an equivalent credential. Creswell (2006) articulated

that “interviews in a qualitative study are rarely as structured as the interviews conducted

in a quantitative study. Instead, they are either open-ended or semi-structured, in the

latter case revolving around a few central questions” (p. 38). For the current study, the

researcher employed the interview technique known as the semi-structured interview. In

addition, Creswell (2006) noted:

Unstructured interviews are more flexible and more likely to yield information for 
which the researcher had not planned; their primary disadvantage is that the 
researcher obtains different information from different people and may not be 
able to make comparisons among the interviewees, (p. 38)

Rubin & Rubin (2005) noted:

The advantage of this type of research is that unlike survey research, in which the 
exact same questions are asked to each individual, in qualitative interviews each 
conversation is unique, as researchers match their questions to what each 
interviewee knows and is willing to share, (p. 4)

As the interview progressed, the researcher adjusted the questions according to 

the responses given by the participant and asked more probing questions to elicit a deeper 

understanding about an issue when necessary (Rubin & Rubin, 2005).
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Appropriateness of the Technique

Interviews were selected as the best method of data collection for this qualitative

study, and were helpful in obtaining natural and trustworthy data about perspective

factors relevant for the attainment of successful outcomes of students attending an

altemative/non-traditional school. Leedy & Ormrod (2005) posited:

Interviews can yield a great deal of facts and the researcher can ask questions 
related to: facts (e.g., biographical information), peoples’ beliefs about the facts, 
feelings, motives, present and past behaviors, and standards for behaviors (i.e., 
what people think should be done in certain situations), and conscious reasons for 
actions and feelings (e.g., why people think that engaging in a particular behavior 
is desirable or undesirable), (p. 138)

Use of Focus Groups

Focus group meetings with the faculty and staff of the school were another

method of data collection. In an effort to elicit genuine responses from faculty members

versus responses they feel their administrative staff would prefer to hear focus group

meetings were conducted minus administrative personnel. Information deemed too

personal or confidential to note was solely at the discretion of the participant and did not

have to be recorded. Two separate focus groups were conducted, one consisting of the

counselors of the A school and the other consisting of a group of six teachers who were

stratified across various grade levels; those grade levels primarily ranged from the 9th

grade through the 12th grade. The school houses a school-aged population from 6th

grade through 12th grade but no faculty members for grades 6th through 8th were

selected because the primary focus of the study was aimed to find practices that help
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promote and yield successful performance outcomes for students in high school and curb 

the notion of dropping out prior to obtaining a high school diploma.

Appropriateness of the Technique

The use of focus groups were selected as a method of data collection because 

when group members are asked questions together a broad range and perspective of 

information is generated. Because group members are allowed debate or validate the 

response of one another rich and in-depth dialogue is created and the best perspective of 

the information is captured (Patton & Cochran, 2002).

Document Review

To gain a historical perspective about the context and design of the site selected 

for the study the researcher reviewed various documents as part of the process. The 

district level handbook was reviewed to determine if the participants embellished the 

same ideals as set forth by the district. The review of the district level handbook allowed 

the researcher the opportunity to determine if the A was bound by policies and 

procedures that helped to cultivate the successful practices used in the school or if there 

was a level of variance that allowed the school to have an autonomous approach to the 

practices implemented in the school. The second document item used for review was the 

school’s student handbook and guide. The review of the student handbook provided the 

researcher with a comparative narrative for use when reviewing and analyzing the context 

of information shared during the interview and focus group sessions.
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Appropriateness of the Technique

Document reviews are unobtrusive to the setting where the data is being collected 

and the information is nonreactive and provides a clear contextual depiction to the reader 

(Patton & Cochran, 2002). There is, however, a small weakness to utilizing the 

document review process and that weakness involves inferential understanding when no 

other contextual information is provided. For this study the use of document review was 

an appropriate technique as the documents reviewed were used in conjunction with the 

information collected from the one-on-one interview with the principal and the two 

separate focus groups one with the counselors and the other with faculty and staff 

members (Patton & Cochran 2002).

Development of a Trustworthy Instrument

A pilot study was conducted with a principal of a high school not affiliated with 

the site selected for the study to determine if the questions developed for the interview 

session with the principal of the ANT school were clear and concise and would elicit 

responses directly related to the research question for this study. A second pilot session 

was conducted in the form of a focus group with a panel of four members, three high 

school teachers and one high school counselor. The participants of the pilot study stated 

that the interview protocol developed for the study were clear and concise and did elicit 

responses directly related to the research question for the study. Participants also 

mentioned that ambiguity and obscurity of the questions was not an issue. The total time 

elapsed for the pilot study was approximately one hour and a half. In similar fashion the
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actual collection of data for the study took roughly the same amount of time which was 

just shy of two full hours.

Procedures

The initial part of the study involved the researcher selecting an altemative/non- 

traditional educational site that promotes opportunities and yields successful performance 

outcomes for students while progressing toward obtaining a high school diploma or an 

equivalent credential. Once a site was selected the researcher called the principal of the 

school and made a request to conduct research at the school. The principal agreed to 

allow the researcher to conduct the at the school site. The conversation with the principal 

was followed up with an electronic communication and within that communication the 

principal stated that his faculty and staff welcomed the idea of the proposed research 

study. The researcher then applied with the district office of the selected school site to 

obtain approval to conducted research within the district and at the school site. Approval 

was granted as shown in Appendix B. Next, letters of invitation to participate in the 

study were sent to the school for the principal to distribute. Another electronic 

communication existed between the researcher and principal which contained details of a 

day and time for the researcher to come to the school and conduct the research and collect 

data. In total, the researcher collected data from nine individuals, the principal, two 

counselors, and six faculty members. Participants were asked to disclose what they note 

as potential factors present in the school that help promote successful outcomes for 

students to remain in school and obtain a high school diploma or equivalent credential. 

The participants were allowed to talk freely and mention any notions they deemed



44

beneficial for student success toward obtaining a high school diploma in effort to elicit 

deeply rich contextual descriptions. The researcher recorded each session, using a free 

web-based application called SuperNote, and then compared the notes taken during the 

sessions with the responses from the principal’s interview session, teacher’s focus group 

session, and the focus group session conducted with the counselors, to deduce whether or 

not coagulated themes emerged. The information recorded was transcribed and sent back 

to the participants for review of accuracy and contextual meaning. All participants 

responded and agreed that the information written were the words stated, and they 

accurately depicted context intended to answer the open-ended response questions asking 

during the research process.

Data Analysis

The researcher considered the following seven phases of analytical analysis, in 

preparation for the interview process, as outlined by Marhsall & Rossman (2010): (1) 

organizing the data, (2) immersion in the data, (3) generating categories and themes, (4) 

coding the data, (5) offering interpretations through analytic memos, (6) searching for 

alternative understandings, and (7) writing the report or other format for presenting the 

study. Each phase of data analysis entails the following: (a) data reduction, as the reams 

of collected data are brought into manageable chunks, and (b) interpretation, as the 

researcher brings meaning and insight to the words and acts of the participants in the 

study, (p. 209-210)
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Procedures

The process of allowing frequent reflection about the information collected, 

asking logical questions, and taking notes throughout the study is a never-ending process 

(Creswell, 2009). This study engaged participants in open-ended and general questions 

and was analyzed to identify common themes intertwined from the interview with the 

principal and the focus group sessions conducted with the faculty and staff along with a 

review of both district level and school handbooks and guides.

An analysis of themes was conducted based on the participants’ responses to the 

interview questions posed. Creswell (2009) notes that key issues of focus by the 

researcher are not particularly used for generalization purposes, however, the researcher 

seeks themes that transcend the study of the case. Themes were organized in conjunction 

with the interview questions posed to the participants and the theory associated with the 

Participation-Identification Model developed by Finn (1989). Data collected from all 

nine participants was coded and the researcher compared the similarities and differences 

of the participants’ responses to the questions posed by the researcher. The collective 

themes that emerged from the interview, focus group sessions, and document review 

were identified and organized with the questions and theoretical foundation that promote 

and yield successful performance outcomes for students progressing toward obtaining a 

high school diploma or an equivalent credential.

Subjectivity/Bias

Currently, the researcher serves as the administrator for a Type II alternative 

education public school and has done so for the past five years. During the analysis



process the researcher attempted to ensure the bias and subjectivity was not a key factor 

in lessening the credibility of the study because of convoluted interpretations based on 

the practices the researcher utilizes at his school of employment (Creswell, 2006). The 

researcher intently attempted to bracket or bind notions of how practices are conducted at 

the researcher’s alternative school and not insert those subjective ideas into the context of 

information shared by the participants from the study (Creswell, 2006). Also, interpreted 

themes were sent back to the participants for review and all participants agreed with the 

findings noted by the researcher.

Summary

The purpose of this chapter was to provide a description of the methodology used 

for the study. Chapter 3 was organized into sections that described the purpose for the 

study followed by the research questions and research design including a description of 

the population from which the sample was highlighted in the chapter followed by 

procedures and methods used to collect and manage data. Lastly, techniques that were 

used to analyze the data and checks for accuracy of contextual context were presented as 

well as the explanation of how the researcher attempted to diminish subjectivity and bias 

because of the researcher’s experience as an alternative/ non-traditional administrator. 

Chapter 4 provides insight about participant demographics and the themes that emerged 

from the study conducted about practices used that help promote and yield successful 

performance outcomes for students progressing toward obtaining a high school diploma 

or an equivalent credential.



CHAPTER 4 

RESULTS

The purpose of this qualitative case study was to investigate the practices of an 

alternative non-traditional school to uncover how principals and teachers have 

successfully helped students on the verge of dropout progress toward high school 

graduation (Bland, Church, Neill, & Terry, 2007). The principle methods of data 

collection for this study included a one-on-one interview with the principal, one-on-one 

interviews with eight faculty members, a focus group session with the counselors, a focus 

group session with a select group of faculty members, and a review of documents to 

include the district and school handbook. This chapter identifies the results noted from 

the research conducted at the A school organized as categories with themes that emerged 

from the data analysis process.

The following research question was used to guide the study.

1. What strategies are used in a metro alternative school that promote successful 

performance outcomes for students as it pertains to completing high school? The 

following interview questions were posed to participants to elicit responses about 

various strategies used in the A school that promote successful outcomes for 

students progressing toward completing high school:

a. What strategies are in place to get students to respond to 

requirements?

47
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b. What strategies are in place to get students to participate in class?

c. What strategies are in place to get students to be involved in extra

curricular activities?

d. What interventions are in place to curb the decision of a student to 

drop out of school if they do not respond to requirements, class 

participation, and involvement in extra-curricular activities?

The subsequent sections include a synopsis of the A school, the participants, 

identified themes, and threads relevant to the successful outcomes promoted at the site 

study. All participants met the qualifications to participate in the study by being 

employed at the A school for a period of two or more consecutive years. Table 4.1 shows 

the participant’s pseudonym name, how data were collected from each participant, degree 

level, position held at the A school, and years of service at the school. Participants were 

asked to disclose their true identity; however, pseudonyms were used for the participants 

in the study and the information provided was coded by the researcher for the purpose of 

anonymity. The chapter closes with a summation of the findings.

Participants

There were 42 certified teachers at the A school along with 4 support personnel 

employees overseen by 2 administrators, 1 principal and 1 assistant principal. All faculty 

and staff members were invited to participate in the study and ten agreed. A one-on-one 

interview with the principal, a focus group session with the counselors, and a focus group 

session with the faculty and staff were conducted. Pseudonyms were assigned to each 

member to honor the anonymity clause outlined in the invitation letter the participants



received located in Appendix C. Table 1 shows the participants demographics, how data 

were collected from the participant, the educational degree level, the participant’s 

assigned position with the A school, and the years of service at the A school only, because 

as requirement to participate in the study contributors had to meet the criteria of working 

at the site location for a period of two or more school years.
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Participant Demographics Table
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Participant Data Collection Degree Level Position Years of 
Service

Noel Interview 6 Yr. Specialist’s Principal 4

Beyonce Focus group/ 
Interview

6 Yr. Specialist’s Counselor 7

Tony Focus group/ 
Interview

5 Yr. Master’s Counselor 2

Ariel Focus group 
Interview

7 Yr. Doctoral Educator 4

Jake Focus group/ 
Interview

6 Yr. Master’s Educator 12

Persia Focus group 6 Yr. Master’s Educator 5

Gladys Focus group/ 
Interview

6 Yr. Specialist’s Special Ed. 11

Katie Focus group 
Interview

4 Yr. Bachelor’s Educator 6

Felicia Focus group 
Interview

6 Yr. Specialist’s Graduation Co. 12

Jackie Interview 6 Yr. Specialist’s Special Ed 7
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The A school

The A school was an impressive educational establishment to visit. At first glance 

the thought entered the researcher’s mind that the A school is a dilapidated place that is 

not well put together and only was a necessary brick and mortar establishment to house 

all of the “bad kids”. Before speaking with a single participant in the study, the 

researcher entered the building and instantly noticed why the perceptions of community 

members were lavishly positive. The atmosphere was warm and inviting because 

plastered all over the halls were positive quotes about being successful, never giving up, 

and making the most out the opportunity in front of you. The school also highlighted 

examples of student work up and down the halls. The A school was selected for various 

reasons such as attendance rate and College and Career Readiness Index Score (CCRPI), 

but the most intriguing reason the school was selected for this study was the positive 

public perception of the school. Table 2 shows a comparison of CCRPI ratings of the 

selected school for this study (the A school) and other ANT schools in the state of 

Georgia and attendance rate. Pseudonyms were used to protect the identity of the schools 

and the counties of which the schools are locally affiliated.
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Table 2

College and Career Readiness Comparison (CCRPI)

School County CCRPI Attendance rate

A school Frazier 40.7 90.3

General Hemet 
Alternative

Deuce 41.8 83.0

Fox Trot
Charter Academy

Hood 33.8 89.8

Red Rock Red 22.2 74.6
Note. The A school was the school selected for this study. Data Source: Georgia Department of 
Education, 2014.

The A school is a 6th through 12th grade public altemative/non-traditional 

program (ANT) located in a large metropolitan school district. The district is comprised 

of many schools as it has 10 high schools, 11 middle schools, 28 elementary schools, and 

1 public charter school. The A school is the only altemative/non-traditional school within 

the district to serve students both punitively and voluntarily. The mission of the A school 

is to provide an alternative to long-term suspension/expulsion by which students still 

access prescribed curriculum developed as an individualized learning plan (ILP). As 

noted in Chapter 2 there are three types of alternative schools delineated through the 

notion of the population the schools serves and what they inherently attempt to 

accomplish. Raywid (1994) formalized the alternative typology to reflect as (Type I) 

Popular Innovations, (Type II), Last-Chance Programs and (Type III) Remediation 

Focus. The A school is classified as a Type II Last-Chance Program but varies slightly in



the fact that the school not only receives students who are assigned for punitive measures 

but students who request to attend the school on a voluntary basis. Raywid (1994) 

contends that some alternative programs overlap, sometimes creating a blended model 

between two typological designations. In the case of the A school the blended model 

consists of Type I characteristics infused with the dominant objective for the school’s 

existence which is categorized as a Type II school. The population of students that the 

school serves varies from one school semester to the next because, if assigned or allowed 

to attend voluntarily, students are only required to fulfill the obligation to attend the 

school for one full semester term which usually consists of a period of time either 

between August-December or January-May. If a student enters the school in the middle 

of a semester period, the student is then required to complete the rest of the semester 

upon which the student entered and the full semester that follows to complete the full 

obligation of remaining in the program for one full semester term. Students who attend 

the school on a volunteer basis follow the same guidelines but can make an initial request 

to stay one full school calendar year if permission is granted. If a volunteer student 

requests more time, then the student must reapply to the school to regain acceptance.

The A school is a fully staffed facility which is comprised of one principal, one 

assistant principal, two counselors, forty-two teachers, four support personnel, and two 

administrative clerks. The faculty and staff have an average total experience in education 

of 19 years. Table 3 depicts the demographic profile for the faculty and staff at the A 

school.
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Table 3

Faculty/Staff Demographics Table

Administrators PK-12
Teachers

Support
Personnel

Certificate Level 4 Yr. Bachelor’s 0 10 1

5 Yr. Master’s 1 17 2

6 Yr. Specialist’s 0 9 1

7 Yr. Doctoral 1 6 0

Certified Personnel Provisional 0 0 0

Professional 2 41 4

Gender Male 1 9 0

Female 1 33 4

Personnel Full-time 2 42 4

Part-time 0 0 0

Race/Ethnicity Black 0 12 1

White 2 28 3

Hispanic 0 0 0

Asian 0 0 0

Native American 0 0 0

Multiracial 0 2 0
Note. Data Source: Georgia Department of Education, 2014
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Noel, Principal

Noel was the principal of the A school and has been for a period of four years.

His selected pseudonym was in honor of Florida State University where he claimed to be 

the biggest fan for the Florida State Seminoles. After learning that he was a huge fan of 

the Seminoels the researcher, who was a big sports fan also, asked what he thought about 

the Jameis Winston situation surrounding the school and would it be a distraction for the 

football team heading into the College Football Championship Playoffs. Noel did not 

offer much in the way of an opinion but emphatically stated, “I know it will not. I 

believe in Jimbo Fisher and Jameis has been strong to this point. “We will be fine!”

Prior to the interview with principal Noel shared with the researcher that he arrived at the 

A school by appointment from the Area superintendent over the cluster of schools where 

the A school was situated. Before becoming principal of the A school Noel was a 

successful principal that had work at both a middle and high school within the district. 

Noel shared with the researcher that he was chosen for the position because the climate of 

the A school needed to change and prior to being assigned at the A school his previous 

two administrative assignments required a similar approach. Noel also shared that he was 

apprehensive about working at the school at first but now that he is situated there would 

hate to leave the scholars [students] he comes into contact with from all over the district. 

Noel was asked to give a brief synopsis of what goes on in the building that helps 

promote and yield successful performance outcomes for students progressing toward 

obtaining a high school diploma or an equivalent credential.
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He shared:

There are so many things going on in this building. We do modified days 
basically because we cover the entire county. So when you have to get from one 
of the farther ends of the county over here.. .that’s difficult. So we do have a 
program where we let them work at home on-line. Some are very successful with 
that and some are not. The process is the student says I want a modified schedule. 
I give them a form to take around to their teacher and every teacher has to agree 
that, yes the student can work at home. Then the student has to take that home 
and get it signed by the parent. Then ultimately I make the decision on whether 
or not that happens based on what the teachers have written and the parent has 
written on that form. And we give them modified days which encourage kids to 
stay on task and do things.

Principal Noel went on to add, “The program is based on the individual; it just 

depends on who the student is because it is all individualized.” The individualized 

concept was an item he mentioned to the researcher on more than one occasion. Prior to 

the collection of data through the one-on-one interview process, the researcher took a tour 

around the building with principal Noel and as he pointed out the different locations 

where scholars [students] were working, he talked about the conceptual notion of 

individualizing the learning scope for the students. The researcher does not have an 

accurate count of how many total years Noel has been an educator, but it was obvious to 

the researcher that the experience and expertise he brought to the educational 

environment he oversees seemed beneficial for all the students in the building.

Beyonce, Counselor

Beyonce was one of two counselors appropriated for the A school. Her role at the 

school was to be a support channel for all the students in the building with a primary 

concentration for the students in grades 9 through 12. She also oversaw student 

transcripts and ensured that students were making proficient progress toward meeting the



requirements for graduation. Also, she facilitied social groups based on student behavior 

and need. Counselor Beyonce was a stable member of the A school staff as she has 

worked in the building for a period of 7 years. Prior to the focus group session with the 

counselors Beyonce mentioned that she enjoyed working in the alternative educational 

setting and would not go back to the traditional educational setting unless she was told 

she had too. She discussed how she enjoys the challenge of working with different 

students all the time because of the prescribed time limits assigned by the district that 

students are allowed to stay at the school. She remarked, “Each student comes to the 

school with a different need and I welcome the challenge along with my colleagues to 

find the most suitable educational plan for the student.”

Tony, Counselor

Counselor Tony was the newest member to the staff at the A school but was 

allowed to participate in the study because he met the criteria of working at the school for 

a period of two consecutive calendar school years. Although Tony had not been in the 

education field very long he did, however, have a connection to the education world 

through the lens of his brother who was a principal in the state of Connecticut. Also, 

through continued informal conversation the researcher and Counselor Tony concluded 

that the researcher and Tony’s brother worked together as educators and coaches prior to 

moving into the field of administration. Counselor Tony’s duties and responsibilities 

pretty much mirrored the responsibilities of counselor Beyonce only that his duties and 

responsibilities were primary to the students situated in grades 6 through 8. Counselor 

Tony did, however, work with the entire population of the school as needed.
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Ariel, Teacher

Ariel was the veteran educator in the focus group that was conducted with the

faculty and staff. The pseudonym chosen by her was in honor of the Arkansas razor

backs which is the university she supports as a fan. Ariel, like principal Noel, has

worked in other schools within the district but instead of being assigned to work at the A

school she actually requested to be transferred to the school because she was unhappy

with the mandated practices used in the traditional educational setting. In fact, all

participants in the faculty and staff focus group session requested to work at the A school.

During the focus group session the participants were asked to share any notions not

discussed in the dialogue during the process and Ariel offered this statement about what

the A school is and other schools should look like:

The A school is a microcosm of what schools should be. Because we’re small we 
can establish student relationships.. .we can be flexible.. .we are not driven by test 
scores.. .like I said at the beginning...students are not a number.. .their actually a 
person.. .you can data crunch all you want... ”

Jake, Teacher

Jake was a part of the A staff for a period of 12 years. He had worked with various 

grade levels but currently served students that the A school considered as true ninth 

graders, students who were not behind in terms of earning high school credits but were 

students who entered the ninth grade at the start of the school year along with the their 

other cohort members. At the start of the focus group session, Jake was one of the first 

participants to respond to the question that asked, “How does the A school get students to
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respond to school requirements such as but not limited to, code of conduct, academics,

and attendance?” Jake offered:

Personal relationships but that takes a little bit to build up to. It is the best way I 
have in getting some kids to do what they have never done before. Also, tough 
love, that’s what we start with. Since I am with 9th grade they are not close to 
being able to quit school without finding some type of trouble with the law and 
we do it with tough love.

Jake was very proud to be working at the A school because he considered the A 

school the right place for students who needed the right educational plan and majority of 

the traditional settings struggle to offer that right plan for students. Jake explained the 

concept, “I think the biggest reason this school is overall successful is that the quality of 

teachers here is beyond that of a regular school.”

Persia, Teacher

Persia brought a lot of passion to the dialogue that took place during the focus

group session. Persia was a part of the A school for five years and has taught science all

of those years. She was very enthusiastic when discussing various practices and things

that the school does that helps promote and yield successful performance outcomes for

students progressing toward obtaining a high school diploma or an equivalent credential.

As the focus group session continued one member mentioned having to serve at-

risk students sometimes can be tough and Persia passionately added this response:

But even some of our volunteers are at-risk in a traditional setting. We tend to 
take older students and students that if they stayed at a traditional school on a 
traditional 7-period track they are going to age out. Whereas, they could come 
here...and you’ve done this and done that...let’s...you know we can mix 
up.. .now that we are year-long that is not going to matter anymore...but in the 
past when we had semester A and semester B we use to mix the semesters. If a 
kid needed a semester B class they did not necessarily have to wait until semester
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B. If we are in semester A and that child is older and that child is trying to 
graduate we will go ahead and give them that class so they can hurry up and move 
on. We also have programs here that gear.. .the program I work with.. .we gear 
toward older students. Students that need one or two things left to graduate. We 
have students who are married, students who have children, who live on their own 
and work full time. So, they come two days a week but they are required to work 
outside of school. They need to have internet access, they need to have access to 
different materials...so, the program here at the A school is very diverse we do a 
lot within this one building. Also, we also have a team of teachers who regularly 
meet with students who want to volunteer. We interview them. They have to 
come and we ask them tough questions. What is the plan? Because a lot of 
students want to come because it’s a smaller setting.. .the classroom sizes are not 
big but that’s not what necessarily what that student may need.

Gladys, Special Education Teacher

Special education teacher Gladys was another veteran educator who worked at the

A school for 11 years. When taking the tour with principal Noel we visited the room that

was assigned to Gladys. Her room was covered with Florida gator paraphernalia as well

as with student work and positive quotes about working hard to obtain success. Special

education teacher Gladys was another passionate individual during the focus group

session and she spoke the loudest when she added information to the conversation. Her

voice may have been loud, but it was evident that she was loud because she believed in

the practices that existed at the A school. She talked about the school from this

perspective and how the A school “keeps things real”:

We keep it real with them. We don’t sugar coat anything. We just keep it real 
with them. We say look, what to do you want to do after high school? Especially 
when we are addressing those students not wanting to do anything but just come 
to school to socialize. We are honest with them and we just keep it real with 
them, period. We double team them, me and Mrs. KATIE. There was one in my 
room just last period she is one of the students that we saved (KATIE). She 
wanted to leave. So, we asked; why do you want to leave? What do you want to 
do? Yet, she is still with us because she has people vested in her.
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Katie, Teacher

High schools in the state of Georgia speak a common language when referencing 

the vocational and technical curriculum offered in schools. Career Technical and 

Agricultural Education (CTAE) was the area in which the participant Katie works at the 

A school. She specifically worked in the area of business technology and computer skills. 

Katie worked at the A school for six years and, like the other participants, requested a 

transfer to work at the school because she felt the lack of innovation in the traditional 

setting was holding students back from progressing and being competitive in comparison 

to their peers.

Katie shared the following about what the school does to interact with students to

facilitate positive outcomes:

Many times you feel like a counselor or therapist. Sometimes they just want 
somebody to listen to them. I don’t offer that much advice I just sit and listen and 
let them get it off their chest. I understand where you are coming from but once 
they get it out you move on and focus what they need to be focusing on.. .which is 
graduating. As an adult you have to be very flexible to work here. Not only do 
we get new students every week, so the dynamics in your class is always 
changing. We are always changing because the students are changing and their 
circumstances are as well. You have to be flexible to work here, that’s for sure.

Felicia, Graduation Coach

Felicia served as the Graduation Coach, who implemented practices specific for

individual students to assist with the process of progressing toward obtaining a high

school diploma or an equivalent credential. Felicia worked as the graduation coach at the

A school for 12 years and similar to the other participants of the study, she, requested to

be transferred to the A school because she felt she would be more assistive to students
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who are categorized as the most in need or at-risk. In fact, the reason special education 

teacher Gladys came to work at the A school was because Felicia recruited her to come 

and join the staff and, they were also sisters. Prior to the focus group starting, both 

Felicia and special education teacher Gladys introduced themselves and stated that they 

were a family who loved to help kids which was a big reason for Felicia requesting to 

work at the school initially.

Felicia discussed what students get from being at the A school:

What else I see works, being graduation coach this year, that if we have students 
that are not succeeding.. .you know.. .a lot of the course work is on-line.. .Mrs. 
Felicia can I get.. .because this is not working for me. So I meet with their 
teachers to see what else can we offer this student and you will be surprised and 
amazed at what the teachers step up to do for the kids and then we 
adjust.. .okay.. .maybe we will try this or you know... .we just make it work for 
each individual student. And we don’t fill up their schedule with a bunch of stuff. 
We get to the nuts and bolts. What do I need? We do add a bit of what Mrs.
Katie offers but we give them what they need to get a diploma.

Although Felicia talked about what students get from the A school other

participants like Jake talked about what the students get from Felicia as the graduation

coach. Jake had this to offer about Felicia:

One of Mrs. Felicia’s biggest successes is, a young lady came in during the 
middle of the semester and didn’t do well at her other school and she didn’t do 
well here. The family group of teachers that had her as a student decided to bring 
her back to the A school and she became a star student. There was just something 
about her that made us let her back and that was all she needed was that extra 
trust. And that’s what it takes sometimes.

Toward the end of the group session the researcher asked was there anything the 

participants would like to add to the conversation that was not discussed or mentioned? 

Interestingly, Felicia emphatically talked about how she felt that the perception of the
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work that is done at the A school is not perceived favorably by other district schools.

That concept and notion is interesting because the notion amplified by Felicia is not the 

perception spewed by parents, community partners, and volunteer students. The 

perceptive community outlook about the successful practices of the A school was one of 

the reasons the researcher selected the site for the study. Felicia and special education 

teacher Gladys discussed the situation as such:

Felicia: I think that our quality is in the teacher certification that we have to get just like 
other schools, but we do a lot more. My issue here is that with all that we do, 
there still isn’t the credit in my opinion that we get out in the community. We 
know that we save a lot of kids that belongs to this school system. We save a lot 
of students from these individual schools but I don’t think we get any accolades or 
any pats on the back... it would be nice for them to say thank you to the A school 
for saving...

Gladys: You mean the district.

Felicia: The district, the schools...I mean...all these kids come from somewhere else.

Gladys: I think the community knows what we do Felicia. It’s the district. The
community loves what we do.. .don’t mean to cut you off but I see people out in 
the community and they love what we do.

Felicia: And it’s not to say that they [home schools] weren’t able.. .maybe they look at it 
that they were not able to help this student. Well they went over to the A school 
and then wallaah.. .there it is [hands raised to symbolize growth and expansion]. 
Well but ask us.. .what were you able to do? And some of the things we are able 
to do you just discussed it. Okay... I get a little upset about that.

Jackie, Special Education Teacher

Jackie served as the Special Education Chairperson at the A school meaning she

was responsible for ensuring that all students serviced under special education provisions

received their prescribed services and that the strategies noted in a student’s

Individualized Education Plan (IEP) were implemented. Like many of the other
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early in her educational career that she was always drawn to work with students

considered to be at risk. She especially enjoyed working students who struggled with

processes of learning and behavioral acuity both of which impact academic progress.

When asked what has her experience at the A school has been like she offered this

explanation “This is my 7th year and it is actually the 3rd school I have ever worked at.

Out of the three schools it’s my best experience I would say.” She described her role as

challenging at times in both aspects of working with students and adults but understood

that the rewards of the job far outweigh her perceived minor struggles. In the interview

she was asked about some of the challenges she faces at the A school and she described

the challenges as such:

Challenges here...I would say...umm...because we are so small our faculty and 
staff feels like.. .everybody kind of interacts with everybody.. .basically 
everybody gets in each other’s space and each other’s lane because we’re such a 
small faculty. Whereas when I was in a school with over 100 faculty members 
you only had time to do your thing. You didn’t have time worry about what 
anyone else was doing.

Youth Challenge Program 

While Youth Challenge is not a program affiliated with the A school it is, 

however, a program that the A school expresses as a true benefit to those students who 

were unsuccessful in terms of satisfying the requirements appropriated at the A school. 

Youth Challenge is a program sponsored by the National Guard Armory and is utilized 

by the A school as an alternative to the alternative education program that the A school 

currently has set up for the students. In reviewing information posted on the official
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rather than at-risk remedial youth program. The program specifically targets individuals 

who are between the ages of 16 to 18 years of age and are unemployed or 

underemployed. Students can only enter the program if they have not yet received a high 

school diploma or an equivalent credential. Students also must meet eligibility 

requirements by being what the program considers law-free and drug-free, meaning a 

student cannot currently be on parole or probation, awaiting sentencing, having incurred a 

felony charge, or currently considered under indictment. Potential students for the 

program must bear proof as a legal resident or citizen of the United States and be 

physically and mentally capable to participate in the program with reasonable 

accommodations for physical impairments or disabilities. Students who complete the 

Youth Challenge program are offered an opportunity to take and pass a General 

Education Development Test (GED). Once the student passes the test, he/she receives a 

GED diploma which acts as an equivalent to a regular high school diploma.

Findings

With the purpose of determining what practices are used in an ANT program that 

principals and teachers use to successfully help students on the verge of dropout progress 

toward obtaining a high school diploma or an equivalent credential (Bland, Church, Neill, 

& Terry, 2007) the researcher identified two categories that collectively show how the A 

school builds relationships, and gets students to respond positively to prescribed 

requirements. The category of building relationships yielded four themes, belief in kids, 

community, clear communication, and one-on-one/smaller setting, which the
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administrators and teachers utilized to strengthen the strategy of building relationships to 

help students successfully progress toward completing high school. The category of 

self-motivating based system produced three themes, collaboration, self-paced learning, 

and choice/validation, which also assisted in the process of helping students successfully 

progress toward completing high school. A finding was categorized as a theme if 64% 

the participants, which would be 7 of the 11 staff members interviewed, mentioned the 

concept as a prevalent component to the success the A school experiences.

Building Relationships

Relationships are defined as mutual interactions between people that foster an

element of trust by which common goals and practices are achieved. The category

building relationships was a prevalent notion as several participants mentioned

components of relationship building that contribute to the successful progress of students

they work with in the ANT school. The themes identified: belief in kids; community;

clear communication; one-on-one/smaller settings. Felicia, Graduation Coach, talks about

the number one aspect of success for students at the A school as such:

Relationship building is number one because these kids have been the difficult 
kids. I mean... when I go to my graduation coaches’ meeting.. .they will say 
oh.. .you are getting so and so. And I will tell them well you know they have 
been with us and we are not having any problems.

Theme One: Belief in Kids 

The sub-theme, belief in kids, is an aspect by which the participants saw the 

potential for students to be successful in the alternative setting in comparison to the 

perceived lack of success the student experienced in a traditional school setting.
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Participants were asked, “What do you think works well in this school to help students

become successful? Felicia expressed her belief in kids by sharing this response during

the interview process:

I mean she is 19 years old. Now she is turning it around now but last year she 
wasn’t with us. She wasn’t being successful. Kids that are here that aren’t 
successful are kids that I am telling you are kids that need a little bit more 
structure and are used to sitting in the back of the classroom and nobody seeing 
them. We see them.

She also went on to discuss that it can be difficult to get students to believe as

much as the adult believes because it is a process that a lot of students are not accustomed

to being a part of. She offered this reprise:

What is difficult is trying to get the kids to believe that they can do it. They 
haven’t done it anywhere else. So getting them to know that you can do this can 
be a challenge sometimes. It gets ugly at points when they are not seeing success 
but over time students continually see that we believe in them so they start to 
believe also.

Katie, CTAE Teacher, when asked about works in the school to help students be 

successful offered this response, “The teachers.. .you know...they really care here and 

they really care about the student’s success and you’ve formed a relationship.” Katie also 

offered this during her interview about believing that students are capable of completing 

assignments:

So sometimes I think that is important to be allowed to work at your own pace 
because many of these students can get through the course work.. .they can do 
it.. .you know.

Tony, the counselor, spoke about the strategy he uses to develop and build 

relationships with students by finding personal connects from his experiences as a student 

in relation to a student he is working with.
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He phrased his response this way:

I relate to the kids. ..I try to give the some personal experiences because I 
struggled as a kid in school. Not so much as not being able to do or always 
getting into trouble, I, just didn’t because I didn’t understand the importance of 
going to school. So I typically attack it from that point of view and try to let them 
know.. .hey.. .in a year or two here is what you are looking at if you don’t do this 
whether you want to do it or not, this is the hoop you got to jump through.. .you 
know. So I always try to bring as much of a real world aspect to it, typically how 
I attack it. You might not want to do it but you are going to have to do because 
you are not going to get this over here.. .what you want to do if you don’t do this. 
That’s my main tactic just point blank here is what you have to do in order for 
you to get to where you want to be.

Tony also shared with the researcher that too often people perceive the students

who attend the A school to be bad kids his belief about that notion was different as

surmised in the following statement:

The experience for me has been generally positive. The kids I believe. ..I don’t 
think that they are bad kids by any stretch of the imagination. They made a 
mistake.. .you know. We just really try to guide them through that and help them 
make better decisions so when they go back to their home school they are better 
equipped than when they came here.

Jake, Science Teacher, further continued the notion that relationship building and

belief in kids are key elements that assist students at the A school with successfully

progressing toward obtaining a high school diploma and not making the decision to

withdraw from school. Jake said, “Actually it is the relationship that matters. That’s all

that really matters here.”

Gladys, Special Education Teacher, offered her take on the importance of

relationships and belief in kids by stating:

.. .building the relationships.. .you know.. .talking to kids and listening to them. 
We have time for them. That’s what makes us a successful place to make the kids
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come because we are their parents... I mean.. .we wear a lot of different hats.. .you 
know.. .and the time we have available to the students is important.

Theme Two: Community

Theme two, community, refers to a collective group of individuals working

collaboratively with a common interest to reach a desired outcome. The notion of

community is very prevalent throughout the building as many participants used language

that encapsulated the word community, many of the participants referenced the word

family as a synonym with community. One of the unique features about the A school is

that there is community support for the school and the programs that they offer, which is

what many of the participants proclaimed assisted with students responding positively to

class initiatives for the school. Noel, the principal, stated:

We do run a dual-enrollment class and part of that class is required to do 
community involvement and things of that nature. So they do get to do some 
community involvement and students like that because they don’t always have to 
be here at school. Some of that community involvement is done during school 
time some is done on Saturdays but they’ve got to be on track doing what they 
need to do in order to be a part of that community involvement.

The term community also extended beyond the building as several participants

mentioned the benefit of having external organizations assist with the students the school

serves. For example Gladys talked about a church organization that comes to the school

to mentor students, mainly the males, by discussing various life skill topics as well as

exposing students to activities they may not have experienced before being a part of the

group meeting.

Like right now we have a mentoring, some men from a church comes and mentors 
the males and my boys do not want to participate in that whatsoever.. .1 mean.. .1 
asked the mentors to come up with topics that the students are interested in.. .you
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know.. .because the guys here are sometimes older and we had one this past 
Thursday. The topic was about cooking. Here in the future they are going to do a 
kid’s job fair because a lot of the kids try to work during the summer and they are 
very interested in that.

In the focus group with the counselors, Beyonce added to the notion of

community stating:

We actually have a group of students who go out into the community and do 
various things. We do have students who assist with a local center and they 
helped to clean up an area or maybe the house was tom down and cleared the area 
out so the house could be rebuilt. So they would do that during the school day as 
well.

The A  school also has a unique partnership with the Department of Juvenile 

Justice (DJJ) because some of the students who are assigned to the A school are currently 

on probation and the DJJ officers in the county where the school is situated extends 

service to the students on probation through a program called Art Reach. Art Reach is a 

program that exposes students to various forms of arts and crafts with a two-fold purpose. 

(1) Meeting at time when students normally get into trouble away from school by 

meeting after school and not able to leave until a parent picks the student up. (2)

Provides an opportunity for the probation officers to have more interactions with the 

students instead of the prescribed meetings at the office once a month. Gladys discussed 

that she felt the program is very positive component for kids and adds to the community 

aspect. She stated:

Well, we have an Art Reach program, its after school that is for those kids that are 
on probation. And a lady from the Department of Juvenile Justice she comes on 
Tuesdays and Thursdays and they do arts and crafts getting kids involved...you 
know.. .it is very positive. Whatever they feel that they are interested in as far as 
like arts and crafts. Could be cooking something. Could be poetry. Could be
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rapping. They do all that in Art Reach. And they are from DJJ, it is just for the 
kids on probation. Just to give them something positive.

Jake also talked about the benefit of community involvement and exposing

students to people students can relate to. Here is what he shared about the individual who

worked directly with Little Wayne, a very popular Hip-Hop artist among teenagers:

When they bring someone in that they can relate to. A lot of our kids watch a lot 
of television and they see the chef shows.. .there are lots of chef shows as you 
probably know. And so when we brought in one of the contestants from Iron 
Chef, who happens to be a boy hood friend of one of our teachers.. .our 
connections are incredible. He comes in and talks to them. And it was one of the 
best ones we had. Because he talked to them about what work is. He said this 
sounds like it is all fun and games but I was a personal chef to one of the big rap 
stars, Little Wayne. That went over really well especially when he told them that 
this isn’t all fun and games. You have to understand that Little Wayne works 20 
hours a day. So when he wants to eat they call the chef. And when he goes on 
tour, the chef goes with him. And he says...you know...I have been up 24 hours 
feeding the crew and Little Wayne. And he said what you don’t understand is just 
the work level that you have to do to stay there.. .and he does the work.

Ariel, Math Teacher, mentioned to the researcher that the community involvement

she see offered to the students by one of her colleagues seems to have a positive impact

on the students further strengthens the relationship component both in and out of school.

She offered this:

Mr. Price does a service learning class that provides some of the students with an 
opportunity to work in the community doing community service type activities. I 
think that’s a good one for them to do. He takes them out in the community and to 
meet with community leaders. They go down to the municipal building and they 
meet with a lot of different folks in the community.

Theme Three: Clear Communication

Theme three, Communication, looms large as a problem especially when it

appears or is perceived as non-existent between educational leaders and the constituents
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Fortunately that is not the case associated with the A school. Part of the process of 

developing and maintaining a strong educational center begins with the policies and 

procedures outlined by the district with which the school is affiliated. The next 

component, and probably the most notable, involves the directional leadership provided 

by the building administrator, and the A school is plenty strong in this area of the process 

as principal Noel has worked at the school as the lead building administrator for a period 

of 4 years. In the data collection process the researcher gained the sense that the practice 

of clear communication from the principal was evident as the comments made by the 

participants were firmly aligned. The same questions were asked in each data collection 

session and there was very little variation in the answers provided by the participants, 

thus, indicating that expectations for how the A school operates and functions to serve a 

student population progressing toward obtaining a high school diploma or an equivalent 

credential was clearly communicated. Several of the participants noted that 

communicating clearly with the students extends from the relationships built with the 

students, some even used the phrase “Keeping it real with them”, meaning that they are 

transparently honest with the student even though it has the potential to produce hurt 

feelings the conversations are necessary if students are to be successful.

Before students are allowed to enter the A school all of the participants discussed how the 

expectations are presented to students prior to being assigned classes at the school. In 

each data collection session, participants mentioned how the school makes a strong 

attempt to clearly communicate the expectations of the school and what is required of the
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student to formulate the best educational plan for the student. Noel, the principal,

described the process as follows:

What we do at the A school and if you and had been here about an hour earlier we 
just did and orientation. Every Monday we do an orientation with parents and 
students and in that orientation we go over the rules, regulations, and 
expectations. After I do my orientation that student has to put together a power 
point about themselves about their likes, dislikes, their learning style, their true 
colors and then they come back tomorrow and present that to their parent(s) and 
to the actual teacher that will be teaching them. So they hear the rules probably 
three or four times by the time they actually walk into a classroom and we are 
hoping that laying out those expectations and everything else will ensure that they 
are successful here at the A school.

The A school requires all new attendees to participate in an extensive orientation

program that incorporates various methods of data collection formulated to find out the

most information about students and their learning styles. The orientation process makes

it mandatory for each student’s home school to send documentation of strategies

attempted with the student in relation to the specific action determining placement the

student at the A school. The orientation days are firmly set for Mondays and Tuesdays.

Mondays are designed for the student and the parent(s) to meet with the principal,

assistant principal, and the family team, which is simply the team of teachers who will

work with the student. The term family is purposefully used as a way to engage the

student and generate the mind set of community, togetherness, and trust. Felicia

describes the process as follows:

.. .and one thing I would say is even how we start. Each and every student gets to 
sit down with their family teacher or their team of teachers and we have initial 
conferences.. .where the student introduces themselves to the teachers here at the 
A school. They get to learn a little bit about themselves in orientation and they 
share with us what their multiple intelligence is or are...how they best 
leam.. .okay. To where we sit down with them.. .okay we know you are this type
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of learner.. .there are some choices where some classes offer choices whether the 
students are going to take tests or do projects... just different types of ways to be 
successful in the course.

Parents were not interviewed as part of the study but they are, however, engaged 

in the orientation process also as the school requires the parent(s) of the student to 

complete an open-ended survey about their child in relation to what they feel are the 

student’s strengths and weaknesses both from the perspective of academics and activities 

in the school and activities outside of the school. Below are a few examples of questions 

posed to parents:

1. What subject in school is your child most interested in?

2. What career is your child most interested in currently?

3. What is an area you feel your child needs the most help with?

The Tuesday session of the orientation process engages the student further as the

students are required to complete a colors test designed to help provide the students with 

a tangible description of what his/her personality entails. Once the colors test is 

completed, the student completes a survey that asks questions specific to the multiple 

intelligences of learning and learning style. The information compiled is then reviewed 

with the student by one or more of their family teachers. The student then generates a 

power point presentation to be presented Wednesday to the family teachers and the 

students that are currently a part of the team. Students must specifically address what 

they feel will help them be most successful while attending the A school both 

academically and socially. This component of the orientation process has a two-fold 

purpose for communicating to the learner because the student presenting his/her story is
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learning more and more about their selves; thus, increasing the notion of self-

actualization and ownership of their actions. The second purpose acts as a reminder to

students already assigned to the A school. Students who were once in the same position

are subtly reminded of how far they have progressed and the goals they are attempting to

attain by hearing the presentation of a new student. The facilitation of the orientation

process described by the participants was assessed from the responses provided from the

interview question about how the A school gets students to respond to school

requirements such as, but not limited to, code of conduct, academics and attendance.

Gladys talked about the consistency of clearly communicating and why she feels that it

has been the best approach for her. She offered the following:

Well, being consistent.. .you have to .. .1 think developing that trust.. .uh.. .because 
once a kid trust you then they.. .you practically got the kid then.. .uh.. .again the 
relationship building, being consistent.. .uh.. .and saying what you mean and a 
meaning what you say. If you say something to a kid you have to mean that. You 
can’t say it and not mean it. These type kids they have to trust you.. .their 
heart.. .they have a wall.. .their guard up. And then to break down that wall you 
have to be who you are.. .you have to be real with these kids.. .you have to. You 
have to be honest with them. You can’t sugar coat anything. So strategies I use is 
being consistent, being honest, saying what I mean and meaning what I say, and 
nurturing...you know...all those things. There is no magic, there is nothing 
magical that you can do it is just being honest and developing trust with the kid.

Jackie further added to the “keeping it real” communication practice by sharing

this with the researcher:

One thing that I do is talk to my students in a real way. Which can be good and 
bad. I don’t believe in sugar coating and these kids are closer to being an adult 
than they are to being a child. So I let them know what is going to be expected of 
them in the real world. How people are going to view them based on solely what 
they looked like before they even open their mouth. Umm... I let them know that 
you can’t get anywhere in life without a high school diploma so this is what you
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need to do and these are the hoops you need to jump through in order to get to this 
point.

Katie spoke about clearly communicating from the perspective of helping the

student realize all the options that are available for the student before encounter a

situation that may not benefit them in the long run.

She offered the following:

Well the students who are academically successful want to be...you know...they 
want to earn their credits. They might have a meeting and realize that they are 17 
years old with 3 credits, now what are we going to do? Are we going to drop out? 
Are we going to work? Are we going to get our GED? You know.. .what are we 
going to do? So we are just very real with them. We don’t sugar coat 
anything.. .you know I just call it like I see it.

Theme Four: One-on-One/Smaller Setting 

The sub-theme, one-on-one/smaller setting, appeared to be a critical asset to the 

educational philosophy of the school. Many of participants indicated that one-on-one 

interaction with the student has a tremendous impact when helping the student progress 

on a successful track no matter how difficult the student may have been prior to the one- 

on-one interaction.

The A school is designed to offer various tracks of learning for students to meet 

successful performance outcomes. For instance, if it is determined that a student 

struggles with reading, the A school will provide the student with a blended learning 

track where the student is allowed to complete some activities via the computer and to 

receive direct instruction as well to improve the reading deficiency. Once determined by 

the family teachers [school staff] that the student is proficient enough to read and 

comprehend information independently, the opportunity to participate in what the A
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school calls pace learning, in which the student is allowed to move at his/her own pace 

through educational material presented via a district approved computer based program. 

The family teachers and the student both monitor the student’s progress. At any point in 

the process, the student can request to move or the teacher can adjust the student between 

programs if the student is not meeting expectations. Katie talked about how the process 

is developed:

We do a lot of.. .like.. .one-on-one. So the student will ask the teacher a question 
that they would not ask in a classroom of 25. So, if they call us over there, we can 
answer the question one-on-one and it’s not in a big group setting but they are still 
of course getting the material one-on-one and you can sit down with them and 
have lengthy conversation. I have had test done orally before because the student 
just couldn’t express it down on paper. So that develops a lot more.. .1 find out a 
lot more about what that student knows than if I were to have them write it down 
on a piece of paper.. .it’s hard to that in a traditional setting with a full classroom.

Jackie talked about the benefits of the smaller class setting the school can offer in

response to the question about what works well at the school to help students be

successful? She expressed:

I think a lot of our kids never felt like anybody.. .teachers or people at school 
really cared about them before and I think that’s solely.. .and I am not saying 
teachers in traditional schools don’t care but when you have 35 kids in your 
classroom it is hard to give individualized attention. It is hard to notice the kid in 
the back that is in a bad mood or the kid.. .you know.. .is absent from your class 
two or three times a week because you have so many other responsibilities. Here 
you can’t hide. Our classes may have 10-12 kids at the most. So we see you if 
you are not doing your work. We see when you are not coming to class. We can 
jump on that quicker and find out what’s going on so we can help.

Gladys offered a response from what she considered the student’s perspective as

to why the one-on-one/smaller setting environment works for students. She stated:

They [students] see how small the classes are and how much one-on-one the 
teacher works with the student then they become more familiar, they become
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more acclimated to the environment here and they don’t want to leave because 
they like the one-on-one instruction.

Summary of Building Relationships

The participants verbosely spoke about the value of building relationships and the

benefits of establishing some form of connection with students in the building. Table 4

shows the frequency of themes related to relationship building citing the number of

participants who mentioned the theme and how many times the theme was mentioned. In

regards to this study the process of building relationships hinges on the sharing their

belief in kids, utilizing community partners both in and out of the building, clearly

communicating, and the ability to offer more one-on-one assistance because of the

structured smaller settings.

Felicia offered this surmise about the process:

This works for them with the smaller setting and more one-on-one interaction.
We build relationships with kids. And we try to help them believe that they can 
do it. When you are that student that goes into a room of 35 and 40 kids and that 
kid sits in the back of the room and he is quiet not causing any issues and he 
needs some help and nobody is worried about him because he is not causing any 
problems back there but he is not learning either but in a class of only eight I can 
help.
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Table 4

Building Relationships: Frequency o f themes

Theme # of Participants who
mentioned theme

# of times mentioned

Belief in Kids 9 51

Community 8 26

Clear Communication 7 28

One-on-one/Smaller Setting 11 52

Self-Motivation Based System 

Requirements for students at the A school mainly encompass a code of conduct 

regiment that is outlined by the school’s handbook in conjunction with the district’s 

handbook. Code of conduct is explicitly communicated to all students and parents as 

they are required during the orientation phase of enrollment to sign a statement of receipt 

and understanding of the code of conduct expectations. The three themes identified are 

collaboration; self-paced learning; choice/validation.

Theme One: Collaboration 

The theme, collaboration, refers to the process by which ideas are exchanged and 

discussed as a means to enhance or deter a common objective. Participants at the A 

school talked in detail about the amount of collaboration they find themselves using both 

formally and informally. Participants talked about how students are often amazed that
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one teacher who they may not have encountered during the school day will know

information about a situation relevant to the student. Jake described the event as such:

Well, they know we talk. They see us... .the teachers will meet out in the 
hall.. .because our rooms are 15 feet apart. They will see us in the hallway during 
class change, they will see us walk up to each other and say.. .and they will know 
that we are talking about a student who is having a bad day. So they know even if 
the student doesn’t like us., .they know we care and we are trying to get them 
through the day. So, yeah, we do get a good response usually.

Tony had this to share in comparison to other schools where he has worked:

Code of conduct.. .1 mean.. .is supposed to be monitored pretty much across the 
board. Every adult in the building is authorized to make sure every kid in the 
building is in dress code.. .umm.. .as the adults in the building we all try to speak 
the same language.. .you know.. .and be consistent. For the most part I think here 
is more collaborative than I have seen in my previous schools. I have seen 
collaboration more so here than in my previous schools.

Jackie spoke about the collaboration used in the building and referencing the

family [community] aspect. She stated:

Now the pods, usually every pod is like their own family...so....pods try to take 
care of those problems within the pod. So the four teachers will collaborative 
with each other and talk about their particular group of students. However, they 
are all our responsibility not just a certain number of kids.

Participants mentioned that the counselors, the family theme they use, the part-

time social worker assigned to the school, and a school psychologist help to reinforce

practices in the A school are also elements used for collaborative purposes which may

ultimately curb or deter the notion for students to exit school without obtaining a high

school diploma. Principal Noel mentioned he was in the process of making a formalized

request to have a full time social worker on the campus to assist students beyond the

limits of their capabilities. The participants also shared that the incorporation of parents
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is a big key to students having successful outcomes. Teacher Jake stated, “ ...some

parents have never had a phone call for anything good. We make it a point to do that

here.” Another practice the school incorporates is called a 5-day plan; whereby, the

student, their family team, and the school counselor sit down to review what has not

worked for the student and generate a plan of action, with the student’s input, for the

student to follow for a period of five days. If the plan is showing success, then it

becomes part of the student’s individualized learning plan. If it is proving to be

unsuccessful, more services are requested such as those offered by the social worker or

school psychologist. Special education teacher Gladys describes the process as follows:

Another best practice that we use is the 5-day plan if the student is not performing

academically then the teachers will put them on a 5-day plan and within five days you

must adhere to these mandates that the teacher offers that student. If not, then a meeting

is held and another option is made available for them.

Noel, the principal, described the same process like this and also mentioned what

takes place if the process is not proving to be successful for the student:

If students come here and they don’t make academic progress. We have series of 
steps that we take as far as teachers having a conference with the student and the 
parent, we do what we call a 5-day plan where we specifically sit down with the 
parent, the student, and the teachers and sit down and say, okay these next five 
days this is what you have to complete. If you can’t then you have to find some 
other means of getting your education because we’re not for you. So we lay it out 
there for them that pretty much if you want to come here to get an education then 
we are here to help you. If you are coming here just to be in school, we’re not 
going to be of help to you. We got to find other programs... we do recommend 
our students to go to Youth Challenge. We recommend a lot to go get a GED as 
well.
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Felicia excitedly offered this statement about collaboration:

We talk to the teachers.. .1 go and talk with the teacher one-on-one. Tell me about 
this student. How are they behaving? What is his progress in class? Oh he is a 
good kid but he is not working. (Interviewer-do teachers and staff do that often?) 
Absolutely! That is why we are in these pods. The pods have a math, social 
studies, science, and English teacher. They come into the hallway. If there is an 
issue with a student, we ask, “How is he doing in your class?” There is nothing 
on paper this is just a discussion. That is another thing that is powerful about this 
building.. .is that, that group of teachers sees that group of kids. It is almost like a 
middle school concept, but it works.

Counselor Beyonce shared this response about other ways the school collaborates to get

students to respond positively in relation to the code of conduct:

I would say for attendance because we do have uniforms at the school. There is a 
process in place now for students that do not miss days of school and have a small 
amount of tardies... they are able to earn a jean pass and wear jeans on a specific 
Friday. If they collect x-amount of number of jean passes there will be a pizza 
party at the end of the month. For students in the high school who finish their 
courses early the motivation is that once they are done.. .like Friday we had a 
young man that finished all of his graduation requirements... so he is done. So we 
announced the student’s name and they get to do a little walk down the hallway 
and everyone comes out of the classroom to congratulate the student and clapped 
for him and made him feel important.. .because they are. So he was very excited 
to do that and sometimes parents are able to be here for that too and sometimes 
not.

Theme Two: Self-paced Learning 

Theme two, self-paced learning, refers to the process by which students are 

allowed to transition through a prescribed curriculum at a pace beneficial for the student 

to fully master the intended contextual concepts. The A school incorporates practices that 

involve self-paced learning tasks, and, blended learning plans, developed specifically for 

a student, along with modified schedules. Self-paced learning simply allows a student to 

move through required curriculum at a pace beneficial for the student to meet successful



performance outcomes. Even though students are allowed to move at a pace conducive 

to their own comprehension and learning, students are monitored to ensure they are 

progressing and meeting targeted expectations in somewhat of a timely manner; however, 

if mastery of desired targets are not checked off, a student is not allowed to progress to 

the next step or level. If a student is not meeting expectations utilizing the self-pacing 

method then the student is transferred to a classroom setting that provides direct 

instruction with a focus on pre-requisite skills, depending on the discipline being taught 

or student’s individual need.

Another practice mentioned by participants in relation to students participating in 

class related initiatives and responding positively is incorporated with the blended 

learning program. In the initial orientation phase followed by formative progress checks, 

students are allowed to develop goals that involve a blended learning aspect, meaning 

they can complete tasks through computer-based instruction, direct instruction, or job 

embedment, which is a component of modified scheduling. Computer-based modules are 

set up for students in which students are allowed to move through the module at their 

own pace, the difference with the blended learning aspect is that students are required to 

receive direct instruction along with the computer based model. The order of instruction 

is dependent upon the outline of the curriculum and the pace at which the student moves 

through the program and what the needs are for the student to reach successful 

performance outcomes. For instance, when new units are introduced, teachers and 

students have the option to start with direct instruction or complete the process in reverse 

order by attempting to see ho<v much students know already and then provide direct



instruction to fill in gaps of information not comprehended. As the researcher toured the 

building, the question was posed to the instructor, not a study participant, in the blended 

learning environment, what did he think the students thought about the opportunity to be 

a part of a program like the blended learning program? He responded, “They love it. 

They absolutely love it. Students like the fact that no one is always hanging over their 

shoulder watching everything they do and honestly they are less distracted and more 

focused on the tasks at hand.” “I do monitor. I only do it from the computer.” The A 

school utilizes blended learning to also help create modified schedules for students. 

Because of the computer-based learning component, students who have access to the 

internet are sometimes offered an opportunity to partake in a modified schedule.

Modified scheduling provides a unique opportunity for the students served at the 

A school because it helps activate student’s learning by aligning a daily routine conducive 

for success. Because some students situated at the A school have experienced some 

family altering situations either with the addition of a child or the loss of a close relative, 

modified scheduling helps facilitate learning by providing opportunities for students to 

participate in activities aligned with their specific goals. Many of the activities require 

students to be on a site participating in the student’s preferred area of interest. This is 

where the involvement of the community looms large because students are then partnered 

with a community-based organization to work on skills necessary for tasks associated 

with the job field of interest. Modification of a student’s schedule is created to assist 

with meeting the obligations necessary to be affiliated with the requirements related to 

school, classroom, and the job. On a tour of the building, Principal Noel mentioned that
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students really like the modified days because they do not have to be on campus all the

time and they also feel as though they are really being treated like adults. As a follow up

question, the researcher asked Principal Noel about the success of the modified plan and

if students fall short because there is too much freedom attached to the scenario? He

responded by saying, “It is no different from college and what we don’t want to do is

waste a student’s time. Many of them are affiliated with an area that truly interests them

and that becomes the ultimate motivator. The student simply does not want to lose that

opportunity because it is what they want to do.”

Jake talked about the self-paced environment by mentioning:

You can modify the curriculum with the kid. My room is self-paced. I am the 
only one down on the 9th grade pod that is self-paced all the others have a set 
classroom agenda to do. Teacher gets up front and teaches or they sit together and 
read altogether. My room is self-paced.. .so if a kid is having trouble with one 
area he doesn’t fall behind. He takes his time and learns that one area.. .so an area 
he finds easy he is not bored to death and goes to sleep he just finishes that one up 
quickly. So the modifications that we can put in adding things, subtracting 
things, challenging those that are gifted that we occasionally get. ..or taking that 
student.. .we have two Moderately Intellectually Disabled (MID) students 
downstairs right now... who are.. .they were in MID classes at their regular school 
but here we don’t have MID classes so we can modify the curriculum for each 
individual student from every way all the way from MID.. .gees.. .to students who 
are going to go to West Point. Students remain engaged because they are an 
active part of their learning process.

Although self-paced learning has been a successful component of how the school

operates and gets students to respond positively Katie mentioned that there are times it is

not the best approach for all students. She stated:

Sometimes the delivery method.. .you know.. .it depends on how you deliver the 
material. Like I said a lot of ours are work at your own pace. Although that is 
successful in one hand it can be a negative in the other for a student who doesn’t 
work well at their own pace.
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Theme Three: Choice/Validation

Many of the participants discussed with me that another big reason students

respond positively to the requirements set before them have a lot to do with the ability to

incorporate choice for the students because of the flexible nature of the school itself

which consequently leads to a validation process for the students that all the work that

has taken place was ultimately worth completing and enduring. The choice and

validation process in class stems from the learning plan developed by the student, family

teachers, and counselors. Counselor Beyonce shared this response:

I would say that.. .because we are flexible some of our students only come to 
school two days a week. So we try to meet that need that if you are not really in 
love with school then that’s fine.. .let’s go get a job while you are working 
earning money then on the other days you are coming to school., .so there is that 
flexibility of not the traditional setting of the same thing over and over. A lot of 
our teachers do not give homework because they feel that whatever the student 
needs they should be able to do it in the class room. Because if they were going 
to be successful with that.. .1 guess mode.. .then they would have used that at their 
other school to be successful. So we try not to do the exact same thing that they 
are doing in the traditional setting.

The A school does not formally offer extra-curricular activities as a choice for the

students and the students that attend the school are prohibited from attending any

activities at their home school or any other school in the district, however; students are

not limited or denied the option to participate in other activities offered by the school.

For example, Persia responded to the question stating:

We have taken our students to the Capitol floor. Where they met with the 
Speaker of the House of the State of Georgia. ..we just participated on Veteran’s 
Day in the Veteran’s Day Parade. Students were on the sideline and being shown 
the proper way to salute a flag and be respectful of the flag.. .so our extra
curricular activities are a little bit different and we also like to help our students
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who are looking for a job. We are references for them for those jobs. We help 
them with resumes. We just took a group of students to a job fair where they 
surpassed some adults in the interview process and lot of them came back with 
job offers. We do some of the non-traditional extra-curricular stuff.

Jake was so excited about the validation process of the students he made a request

to the researcher that if possible the researcher should return for the graduation ceremony

held at the school. Jake wanted the researcher to see first-hand the true success stories

specifically because students that were graduating are allowed to share the stories about

they finally arrived to the point of being able to graduate from high school. He phrased

his request as such:

If you really want to see what our school is about, come to our graduation. That 
is without knowing who is going to talk at graduation. You will see what our 
school is really about, from the students.

Katie shared this small anecdote about how some students validate their time at

the A school and the work they completed:

See cause for me and this is just form me, I don’t look at success rate as just 
academics. Okay, I have got a student who is getting ready to graduate and she 
should have graduated last year but didn’t, okay, and she was really bummed 
about that but now she has really turned it on and she is getting ready to graduate. 
And we have her for about three years. So seeing her attitude improve is a 
success for me and I am happy she is graduating, absolutely I am happy she is 
graduating, no doubt about it, but am I happy that we have helped make her a 
productive member of society who can now respond to people in an appropriate 
manner, whereas before she might not have responded appropriately.

Summary of Self-Motivation Based System 

Alternative schools are sometimes referred to as the last chance opportunity for 

students to succeed or have a chance to obtain a high school diploma (DeNobile, 2009).
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The conversation below provides a brief snapshot into the world of the A school teachers 

and how they collaborate to provide choices for students that are firmly validated with the 

desired goal being accomplished and assisting the student with skills necessary for the 

student to be a productive citizen beyond high school. Table 5 shows the frequency of 

themes related to self-motivated system citing the number of participants who mentioned 

the theme and how many times the theme was mentioned. The participants of the study 

described the process as follows:

Persia: Well, I guess that goes back to when we meet with a student. Especially if they 
are older. If the parent is involved. We call all the stakeholders to the table and 
we say, what’s the plan? What is the plan? If the student is really saying I don’t 
want to take Calculus because I want to drive a forklift then we need to adjust 
their academic plan. If they decide that I’m giving all that I’ve got and I am 19 
years old with 5 credits, then we assist them in finding GED programs....

Felicia: ...and Youth Challenge.

Persia: Yes, we do a lot with Youth Challenge.

Katie: I think we have 4 or 5 in Youth Challenge right now that was with us in 
September.

Felicia: And one is graduating in December. And like Ms. Persia said, we do sit with the 
student and discuss what is feasible for moving forward. This morning one of 
Ariel’s students.. .you know she sent out an e-mail last week.. .where is this 
young man? Where is he academically? Well he can graduate. We are going to 
get him done. He is 19. So, what did we do this morning? We went around to 
every person involved on that student’s schedule.. .okay we dropped a few things 
we added a few things and he will be graduating. Where, when he came to us as a 
volunteer.. .and not very...

Ariel: Not very active in his own plan.

Felicia: Yes, but you know.. .he said thank you at the end of the morning. By us walking 
and starting with the counselor and went to everybody involved and at the end he 
looked at me.. .and said thank you. All I did was facilitate the process. Not that it 
can’t be done at a traditional setting.
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Table 5

Self-Motivation Based System: Frequency o f themes

Theme # of Participants who 
mentioned theme

# of times mentioned

Collaboration 9 45

Self-Paced Learning 11 42

Choice/V alidation 10 33

Sustainability and Consistency 

Other components not considered as themes by the researcher but are simply 

noted as threads which the researcher found that contributed to the practices of the A 

school promoting and yielding successful performance outcomes are sustainability, and 

consistency (SC). Separately each thread is valuable in its own right and is an important 

component in improving education, however, SC collectively has impacted the nature of 

how the A school operates and functions.

Sustainability

The first component of SC that the researcher viewed as an important thread is 

sustainability. When the participants introduced themselves prior to the data collecting 

sessions, the researcher saw how each participant proudly presented their years of service 

at the A school. Participants spoke with enthusiasm, thus, leading the researcher to
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highlight in the note taking process that the amount of years the administration and 

faculty/staff has worked together is a valued commodity of the participants. The sum 

total years of service between the 9 participants amassed were 63 years. The average 

tenure calculated for the participants was 7 years. The average years of service just 

among the participants at the A school shows the sustainability of the teachers. Schools 

that experience small amounts of turnover in personnel both administratively and with 

faculty/staff are more serviceable for student achievement and academic improvement 

(Barnes, Crowe, & Schaefer, 2007). The average years of service of the participants at 

the A school also may contribute to the reason why some students voluntarily ask to 

attend the A school and also why parents and partnered community members see great 

value in what the school has to offer.

Consistency

The second thread noted by the researcher is consistency. The sustainability of 

retaining the administrative staff and faculty/staff members helped to create an 

educational institution at the A school with great consistency. The consistency developed 

at the A school was a process developed, as a benefit, in combination with the other 

thread sustainability. Principal Noel mentioned to the researcher during the touring of the 

building that “I have a very solid group of teachers here. A lot o f them have been here 

almost as long as I have and part of our consistency is linked to that fact.” Because 

students enter and exit the school semester by semester, consistent practices are 

necessary.



Summary

The collective responses of the participants yielded two prominent themes related 

to how the A school promotes successful performance outcomes for students that the 

school serves. Participants discussed ways they build relationships when a student is 

assigned to the school and how parents are incorporated to strengthen the overall process. 

Lastly, the participants mentioned the importance of getting student to respond positively 

to the prescribe requirements and reinforcing all of the strategies that are implemented for 

students to experience successful performance outcomes. There are times, however, 

when students are not successful and the school has to assist with finding other 

educational means for the student, such as, Youth Challenge.

Along with the prevalent categories and themes the researcher identified threads 

of support for the practices of the A school in the form of sustainability, and consistency 

(SC). The succeeding chapter, Chapter 5, offers a practical model for implementation not 

just for altemative/non-traditional school programs but any educational district seeking to 

promote successful outcomes for students progressing toward obtaining completing high 

school, the R & S model, developed by the researcher, is further discussed in Chapter 5 

along with conclusions and recommendations for further research.



CHAPTER 5

DISCUSSIONS, CONCLUSIONS, RECOMMENDATIONS 

Alternative schools, as labeled by Kochhar-Byrant (2005), are “dumping 

grounds” for discipline problems. Consider the succeeding anecdote about a young boy 

who attended an alternative school for multiple discipline infractions and was on the 

verge of dropping out of school. Yet, something was done correctly that allowed the boy 

to not dropout and complete his high school education.

Electrocuted [tazed], Shackled [handcuffed], and locked-up [incarcerated]. A 

boy, just a boy, 13 years old was experiencing some dark deep times as he had to wrestle 

with the decisions he made prior to being incarcerated. His strife in life began when he 

failed to act appropriately in a general educational setting. His behavior in school was 

radically inconsistent and disruptive in nature which led him to receive varied 

consequences aimed at trying to curb his appetite for misbehavior. His consequences 

involved administrative conferences, meeting with the school counselor, parent 

conferences, time-out, one to three days in In-School Suspension (ISS), and one or two 

days assigned to Out of School Suspension (OSS). This pattern started when the student 

was in the 3rd grade and continued until he reached the 9th grade. At this point, and 

given the history of the situation, the school felt that an alternative placement for the 

student should be explored as a viable option. Although these various interventions were
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present it was hard for the boy to separate his home environment from his school 

environment. At home he would see his mother being slapped across the face by his dad 

every other Thursday because that was payday and he would use his check to buy alcohol 

and get drunk and come home and be upset with everyone there. Needless to say, several 

of his infractions involved him slapping another student across the face. In the 

neighborhood he would align himself with older students from the high school and 

engage in inappropriate behaviors where the authorities had to get involved which 

resulted in him receiving probation for a period of time and true to form, the student 

continued to commit infractions that were disruptive and inappropriate in the school 

setting. The school finally made the decision to place the student in an alternative 

educational setting. Initially, the student began the program with a moderate level of 

success. He was attending regularly, participating, and turning in assignments. Despite 

the microwave success the student experienced there was a microwave decline and 6 

months later he was in jail. Upon being released the judge ordered the boy back to school 

in the alternative setting giving him one more chance to get it right. Get it right is what he 

did. Unlike his peers who received their formal education in a traditional setting this 

young man matriculated educationally through high school in an altemative/non- 

traditional learning environment. He received his diploma and now is attending a 

technical college learning how to not only fix and repair automobiles but also how to start 

up, manage, and operate his own garage repair shop!

The question is how does a boy go from having such a rough experience in 

school, to having a successful experience in school and beating the odds of dropping out
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by receiving his high school diploma? This student beat the odds, “Why” and “How” are 

questions that loom large because traditionally, alternative schools are designed for 

students who cannot succeed in the general educational setting mainly due multiple 

discipline infractions (Kochhar-Bryant, 2005). Yet, here is one example of the benefits 

why altemative/non-traditional educational settings are necessary.

Major Findings

The Participation-Identification model theory (Finn, 1989) aimed at discovering 

strategies used in a metro area alternative school outlined four areas that involved 

viewing how schools get students to respond to requirements appropriated by the school, 

how the schools manifest student involvement through class participation, what extra

curricular activities are present and available for students to participate in the school, and 

how those three areas act collaboratively or independently to influence a student’s 

decision promoting successful outcomes or a decision to withdraw from school. The 

research questions for the study were adapted from Finn’s model and are as follows:

a. What strategies are in place to get students to respond to requirements?

b. What strategies are in place to get students to participate in class?

c. What strategies are in place to get students to be involved in extra

curricular activities?

d. What interventions are in place to curb the decision of a student to drop

out of school, if they do not respond to requirements, class participation, 

and involvement in extra-curricular activities?



Data were collected, transcribed, analyzed and sent back to the participants to review for 

accuracy and assurance that the researcher captured the true essence of the context they 

shared. All participants agreed that the A school employs strategies consistent with the 

researcher’s findings in relation to the categories of building relationships which is 

accompanied with the prominent themes of having a belief in kids, a sense of community, 

clear communications, and utilizing one-on-one interaction in conjunction with an 

educational environment that presents smaller academic setting (10-15 students in a 

classroom) and facilitating a self-motivated based system and the associated themes of 

collaboration, self-paced learning, and choice/validation.

Category One: Building Relationships

The findings of this study helped the researcher assess relationships as mutual

interactions between people that foster an element of trust by which common goals and

practices are achieved. Success for students as described by multiple faculty/staff

members of the A school are not likely if relationships are not established. Gladys

offered this explanation about the strength of relationships:

I think with... .building relationships...I think that’s the main thing that help kids 
be successful because once you build that relationship... a kid trust you.

Wong (1998) situated that students identify with educators who give them love.

Faculty/staff at the A school saw relevance in the notion that relationships with students

at the A school act as a key contributor to the success students experience toward

completing high school. Bland, Church, Neill, & Terry, (2007) of a successful alternative

school where the researchers noted that the faculty/staff of the school that was studied
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cited that positive relationships with the students were impactful in promoting successful 

progression toward completing high school. Also, literature suggested that one of the top 

reasons students choose to leave school before completion there is a relationship void 

between the student and the adults within the school (Bridgeland, Diluio, & Morison, 

2006). In the study the Silent Epidemic nearly seventy percent of the students surveyed 

stated that they were uninspired to do work in school because they had no one to motivate 

them; however, forty-one percent did state that there was at least one adult in the building 

that they could go to and address problematic issues both within and outside of school 

(Bridgeland, Diluio, & Morison, 2006).

Ann Raywid (2001) is credited with assessing structural typology for Alternative 

schools based on the organizational design of the school. She appropriated three types (I, 

II, and III) all varied in their organizational purpose and design. With continued research 

centered on the subject of alternative schools she later repurposed the typology noting 

that the school designs for Type I and Type II could possibly overlap given the nature of 

the faculty/staffs interaction with the students in the school. Aaron, another scholar in 

the field of alternative school research, agrees with the typology as described by Raywid 

but believes that Raywid missed the opportunity to fully embrace why alternative schools 

exists which is for the student. Aaron (2006) postulates that the design of an alternative 

school is firmly rooted within the students who attend the school but explicitly notes that 

no matter the design or categorized area an alternative school is situated, similar to the 

thought process of Rawyid and the combining of Type I and Type n , alternative schools 

are only as functional as the relationships that are developed between the faculty/staff and
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students. The A school functionally does a profound job of building relationships by

having a strong belief in kids, creating a sense of community, clear communications, and

the use of increased one-on-one interaction in conjunction with an educational

environment that presents a smaller academic setting (10-15 students). Katie talked

about the challenges accompanied with attempting to build relationships but also the

necessity of the concept. She offered this:

Well, as much as you love the students, the students can be challenging. Because 
sometimes you get those that are tough to ...1 don’t want to use the term break so 
to speak but tough to get through to form that relationship with because that is 
what it is all about in this building, it’s the relationships. So once you make a 
connection and establish the relationships with the students then you can reach 
them.

Belief in Kids

Researchers such as, (Rumberger & Lin, 2008), profess that structural systems 

such as families, schools, and communities act as potential influencers of students’ 

decisions to drop out. (Rumberger & Lin, 2008) further note that each structural example 

presented have malleable walls and are cross-relational meaning that each one can 

independently influence one or the other. The educators of the A school understand this 

concept and accepted the challenges affiliated with the independent cultural messages 

each structural entity possess and the influences they bear upon kids to make decisions 

that might otherwise not be in their best interest. By having a strong belief in kids, a 

belief that resonates a maturation process of success and not one of impulsivity and back

tracking. The faculty/staff at the A school worked diligently to express to the students 

their belief in their worth. In the focus group sessions many of the participants talked
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about the vision of principal Noles and how it embodied a message belief, a belief that all 

students are special and are deserving of what the A school has to offer, from everyone 

that works at the A school. Jake talked about students being viewed as adopted students. 

He offered this:

Sometimes the principal wants to adopt a child because.. .you know.. .he knows 
something more about the family than we do and this is the only place for the 
kid.. .1 don’t care how much trouble he is. And then there are some that we know 
are so much trouble that they will never make it through high school and so we 
keep them and we work with them. We have one that is graduating this year that 
a few of us are proud of. She has been here four years and she never would have 
made it in regular school.

Sense of Community and Clear Communication 

The educators at the A school also understand that a strong sense of community 

and clearly communicated expectations serve as a benefit for the success of alternative 

school students which ultimately stems for the leadership provided by educational 

leaders. The term educational leader is not necessarily always deemed as an 

administrator. An educational leader is anyone who imparts knowledge that is beneficial 

for the overall productive success of students, while instilling positive values as reference 

points to use in future endeavors. Fortunately, this influence can be done indirectly, 

hence central office staff and administrators, or directly, hence teachers and parents. 

Educational leaders serve the community and not themselves; however, educational 

leaders must encapsulate measures that are beneficial for all students not just a few 

(Leithwood & Riehl, 2003). The effectiveness of leadership ultimately hinges on 

collegial relationships established by the onset of effective communication between 

educational leaders and the school-based community educational leaders serve (Kelly,



2005). Kelley (2005) contends that educational leadership is the single most determinant 

in creating a school climate; thus, school climate often justifies how the community 

perceives the school as a positive or negative entity in the community where the school 

resides. Leithwood & Riehl (2003) stresses the importance of managing the environment 

by working with representatives of the environment including parents, community 

leaders, business and government liaisons, and persons viewed as relevant influential 

proponents. When leaders effectively establish a positive school climate by pursuing 

interactions with goals of collective values assisting with resources and support, positive 

inter-organizational relationship are developed; consequently, leaders positively position 

their schools within their environments and create a “client-centered [student] culture 

(Leithwood & Riehl, 2003). The A school culturally has the components of both a strong 

sense of community and strong educational philosophy that operates efficiently with 

clearly communicated expectations used to promote successful outcomes for students.

One-on-one/smaller setting 

There are multitudes of literature available about the effectiveness of class size 

and student achievement but more abundantly than any other was information seized 

about the Tennessee STAR [Student Teacher Achievement Ratio] project. Olrich (1992) 

claims, “STAR is the most significant educational research done in the United States 

during the past 25 years” (p. 632). Students are in a setting conducive for learning. 

Teachers are more available for student aid and immediate assistance. Positively, student 

achievement rises and improves education (Achilles, 1999, p. 6). Discrepancies involve 

only evaluating a limited population. Also, other variables appeared evident during the



research. Such as teacher enthusiasm, effectiveness to present content and teacher 

behavior—showing concern for students’ welfare (Pate-Bain & Achilles, (1992); Scheck, 

Kinicki, & James (1994). In a more recent study about class sizes, Schanzenbach (2014) 

referenced the findings of the Tennessee STAR project and confirmed the values 

associated with smaller class sizes because they offer more opportunities to build 

meaningful relationships that foster academic achievement as measured by standardized 

assessments. The faculty/staff at the A school understood this principle as they are not 

allowed to have more than 15 students in a classroom at one time. There is no definitive 

literature that speaks to the number 15 as the proverbial number used to determine the 

size of a small classroom but it is a strongly used strategy of the A school that the 

faculty/staff agree has had a meaningful impact on the successful progression of students 

toward completing high school.

Category Two: Self-Motivated Based System 

Students benefit from established relationships, a strong sense of community, 

clearly communicated expectations, and an academic atmosphere that promotes more 

one-on-one interaction. When the preceding practices are coupled with a self-motivated 

based learning system an educational environment based on autonomy is created which is 

strategically facilitated through collaboration, self-paced learning, and choice/validation. 

As highlighted in Chapter 4 student at the A school are mainly situated and addressed by 

the code of conduct regiment that is outlined by the school’s handbook in conjunction 

with the district’s handbook. In regards to this study the code of conduct encompasses 

areas such as, but are not limited to, attendance, class participation, dress code, etc...
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Code of conduct is explicitly communicated to all students and parents as they are 

required during the orientation phase of enrollment to sign a statement of receipt and 

understanding of the code of conduct expectations. For the A school the orientation 

phase is part of a process of collaboration used a strategy to help students progress 

successfully toward completing high school.

Collaboration

The findings of this study implicate that collaboration is a useful tool when 

assisting students in progressing toward high school graduation. Collaboration, as 

assessed by this study, is the process by which ideas are exchanged and discussed as a 

means to enhance or deter a common objective. Kochlar-Bryant (2005) found that 

collaboration among faculty/staff and parents proved to be a key contributor to the 

successes students experienced while attending an alternative school. Bland et al. (2006) 

used the term “interagency collaboration” meaning that all stakeholders that are either 

directly or indirectly involved with a student incorporate continual collaborative sessions 

about the progress of a student and how, if necessary, the situation can be improved. The 

administrators and teachers at the A school were concurrent with the findings of the 

expressed literature as faculty/staff were required to have collaborative meetings twice a 

week to discuss successes and failures as they related to a student’s Individualized 

Learning Plan (ILP). Majority of the collaboration process centered on the student’s 

growth and progress but also allowed opportunities for teachers to self-reflect about their 

practices and if those practices implemented benefited the student in some capacity.
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Self-paced learning

Self-paced learning is the process by which students are allowed to transition 

through a prescribed curriculum at a pace beneficial for the student to fully master the 

intended contextual concepts. There is little to no research about the benefits of a 

pedagogical design solely situated on a student moving through a prescribed curriculum 

at their own pace; however, there are a myriad of bloggings and web postings about 

schools that implement some variation of a self-paced learning concept and how that 

practice was beneficial in that particular scope of reference. In fact the United States’ 

Department of Education website has a posting related to competency learning from a 

personalized standpoint but it only offers information about places that are implementing 

the associated concept. The list below shows that the faculty/staff of this study strongly 

believe that because of a self-paced learning approach:

• Students were less apprehensive to ask questions.

• Students were not as easily frustrated because the time to complete 
a task was not relevant.

• Students experienced success from a more immediate 
standpoint than arbitrarily waiting for a graded response.

• Self-motivation and self-efficacy increased in the student.

Although the implementation of the self-paced system has provided more success 

than failure at the A school some of the teachers did see that the self-paced designed is 

not always the optimal learning plan for a student.
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The reasons stated are below:

• Students often take too much time to complete tasks which slows 
down their progress toward specified goals outlined in a student’s 
ELP (Individualized Learning Plan).

• Some students have more success when presented with direct 
instruction.

• Some students competency levels are not appropriate for a self- 
paced pedagogical system.

Despite the drawbacks of having a fully implemented self-paced computer-based 

learning system as noted by the list above. The A school recognizes these drawbacks and 

addresses them by incorporating a blended learning format by which students receive 

direct instruction only in the area that poses significant challenges for the student. The 

great benefit to this practice is that students, along with the teacher’s assistance but 

mainly the students, are afforded a voice in the matter of how to be instructed. In other 

words, students have a choice in how their learning is appropriated and from that choice 

they are able to see and experience validation from the decision made.

Choice/validation

Similar to the search of research done to find literature related specifically to self- 

paced learning programs and their benefits there is little to no research when discussing 

choice and validation as it relates in respect to this study. Choice/validation is the 

process in class which stems from the learning plan developed by the student, family 

teachers, and counselors. The researcher of this study understands that the definition 

appropriated is similar to the concept of collaboration but different in the regards that 

collaboration can involve a multitude of people who either affiliated with the school or
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not affiliated with the school. Stakeholders from a collaborative standpoint may involve 

administrators, teachers, pastors, probation officers, and/or groups and organizations 

devoted to assisting “at-risk” youth. Choice/validation more or less is a concept that 

foremost situates the student as the sole proprietor of the decision being made with . 

assistance from other individuals only affiliated with the school. Many of the participants 

discussed with the researcher that affording choice to students was a huge reason why 

students would respond positively to the requirements set before them. The ability to 

incorporate choice for the students, because of the flexible nature of the school, 

consequently lead to a validation process for the students that all the work that has taken 

place was ultimately worth completing and enduring.

Self-Determination Theory 

Although not used as the theoretical lens for this study, the self-determination 

theory closely reflected the findings of category two and the associated themes. Deci & 

Ryan (2002) posited that humans have almost an insatiable desire to have continual 

contextual meaning affiliated with their current environment. The self-determination 

theory more directly related to individuals and their environment, however, the 

administrators and teachers at the A school collaboratively utilized strategies that helped 

facilitate and meet the three basic human needs of the students they served. 

Self-Determination Theory was comprised of three categories competence, autonomy, 

and relatedness. Competence referred to the need to be effective in dealing with one’s 

[your own] environment. Autonomy referred to the need to control one’s directional 

path. Relatedness referred to the need to have close affectionate relationships.



The A school administrators and teachers incorporated strategies closely affiliated 

with the components of self-determination theory, especially in the context associated 

with the category of facilitating a self-motivated based system. The themes affiliated 

with facilitating a self-motivated based system, which were collaboration, self-paced 

learning, and choice/validation intertwined with the components of self-motivation 

theory, respectively, relatedness, autonomy, and competence.

Relatedness and collaboration were synonymous in the sense that the continual 

collaboration practiced faculty/staff members at the A school mirrors the relatedness need 

to have meaningful relationships with others. Autonomy and self-paced learning were 

comparable components because the self-paced learning module used at the A school 

promoted autonomy for the students to have more ownership of learning; thus, 

consequently, satisfying the need for individuals to control their directional path. 

Competence and choice/validation were relative because the A school’s faculty/staff 

incorporated strategies that allowed students to choose various educational paths 

conducive for the need of the students; thus, validating the competency need and the 

solidification of the belief in kids theme as appropriated through the category of building 

relationships.

Pdrticipation-Identification Model 

The categories and associated themes identified from this study have a direct 

connection to the conceptual theory used as the framework for the study. The 

Participation-Identification model, developed by Finn (1989), incorporated the 

components of quality instruction combined with abilities to enhance participation in
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school activities. The A school exhibited this concept by building relationships and 

facilitating a self-motivated based system. There are four subsidiaries attached with 

participation in school activities:

Respond to requirements is the first item which outlines how schools get students 

to respond to what is being asked of them. If students are not meeting expectations as 

viewed through the instructors’ frame of reference and the institution then there is a 

probable identifier that the student has started the process of disengagement Rumberger, 

1987; Wolters, 2008; Johnston, 2010). The A school does a good job of mitigating the 

concept of disengagement by developing meaningful relationships with students and 

cultivating an academic atmosphere that helps students progress toward self-sufficiency 

which consequently promotes successful completion of high school.

The second element was Class related initiatives which was the response of the 

individual to participate in class and ask questions regarding issues not clearly 

understood. Motivation to do well intermittently becomes a part of the discussion and if 

a student appears or seems disinterested from lack of motivation then another identifier is 

probable. The A school’s faculty/staff addressed this element by incorporating a self

motivated based learning system to help facilitate and increase motivation within the 

student. The self-motivated system involved a routinely set collaborative schedule, a 

self-paced learning module, and a plan that offered choice for students by which they 

were able to see validation of the decisions made relevant to their ILP’s.

The third element, Extracurricular activities was another component of the model 

that generalized that students who participated in activities beyond the classroom such as,
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student council, band, clubs, or sports, tend to [value] (value is explained as a part of the 

identification section of the model) the school holistically and were more apt to complete 

school. The A school does not offer extra-curricular activities to students in the 

traditional sense i.e. playing sports or being members of various clubs and activities. The 

A school, however, allowed for outside organizations to come into the school to act as 

mentors, facilitators of information about topics of interest to the students. The A school 

also scheduled field trips to various venues of interest which are primarily selected by the 

students.

Decision making was the fourth under carriage for participation in school 

activities. Decision making eluded to the notion that if a combination of students not 

responding to requirements, were not self-directed slightly, and did not participate in 

extracurricular activities they were then likely to make a decision to not attend school and 

become another statistical faction of the dropout population (Finn, 1989).

The indicated results of this study noted that the A school’s administrators and 

teachers were able to combat the notion of disengagement, promote class participation 

(initiative), and create a valued educational environment despite the absence of traditional 

extra-curricular activities by enacting the categorical strategies and the affiliated themes 

of building relationships and facilitating a self-motivated based learning system.

Implications

The findings of the study helped the researcher generate the R & S model. The 

letters R & S represent, respectively, Relationship Building & Self-Motivated based 

system. Educators seeking to improve success for students situated not only in an
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altemative/non-traditional setting but traditional schools as well may want to explore the 

use of the R & S model as a professional development philosophy. The term educator 

referenced in this chapter signifies any individual who interacts with students where the 

opportunity for learning exists. Educators include but are not limited to principals, 

assistant principals, teachers, mentors, pastors, counselors, club organizers, etc.

Based on the findings of the conducted research and the Participation-Identification 

Model appropriated by Finn (1989) the researcher recommends this practice for 

administrators, faculty/staff and educational districts to employ as a professional 

development class to help strengthen all educators’ abilities to effectively build 

relationships and implement and facilitate a self-motivated based system for the 

constituents the educators encounter routinely.

R & S Model

The R & S Model first highlights how individuals should interact with students by 

the art of relationship building. Relationship building was manifested in a combination 

of four ways Belief in Kids, Sense of Community, Clear Communication, One-on- 

one/smaller setting.

Educators showed a belief in kids by eliciting responses from students to gage 

how they are feeling or managing the day to day requirements. Students gained a sense of 

understanding that the adults who were facilitating learning on their behalf believed in 

them whole-heartedly. Students acquired this notion from the implementation of the 

second component of eliciting responses. Consequently this indicated to the students 

that there was an adult who was concerned about their well-being and the success that
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they were attempting to achieve. This practice included educators eliciting information 

from students but were not limited to asking questions and probing how students were 

feeling, surveying to see if their body language was not consistent with previous 

encounters. This was done to alert the educator that there was the possibility of students 

feeling disconnected to the learning environment. This practice also strengthened the 

notion of relationship building because educators had a profound belief that the student 

was capable of progressing toward specified goals and did not simply view students as a 

contractual number. Ariel offered this statement during the focus group session:

Back to what Mr. Jake said about the relationships because we are smaller. “We do have 

the ability to establish those relationships with our students.. .and I think they understand 

that they are not just a number here and that they do have value. There is accountability 

that they might not have had in a classroom with 30 and 35.”

Educators also created a sense of community through exposure. Research of the 

A school showed a high level of exposure was afforded to students through a variety of 

contingencies. A component of building relationships, as associated with this model, was 

to provide opportunities for exposure for students, specifically if the opportunities were 

related to potential areas of interest or employment. The continued process of building 

relationships incorporated the assistance of stakeholders outside of the school. The 

practice of utilizing outside community organizations was simply another added benefit 

to help students progress toward a desired level of functionality. Mentors in the form of 

probation offices, pastors, extended family members, and educators in the building who 

did not directly encounter the student in an assigned instructional format were key
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constituents in facilitating exposure opportunities. For example, the A school utilized 

outside organizations who served as partners with the school, community leaders, and 

businesses to increase opportunities for students to interact with individuals who worked 

in areas of interest expressed by the students. School sponsored field trips to visit areas 

relevant to the students’ current outlined curriculum or unit of study were also beneficial 

with the process of exposure. Consequently, however, the provincial benefit was the 

building of a solid relationship that showed the student that people have a profound belief 

in them and were willing to assist in the progress toward successfully completing high 

school.

Clearly and explicitly communicated policies and procedures to all stakeholders 

both through written communication and verbal communication was the third component. 

District handbooks and school handbooks were more effective when the language 

referenced between the two were similar. District handbooks and school handbooks will 

differ slightly only in the regards that a more specific rule in relation to the school was 

needed based on historical data and situations that have occurred. As long as the 

information is clearly communicated from the leaders to the staff, from the staff to the 

students, from the students to other students required expectations are likely to be 

followed and executed.

The fourth area was to create and manifest educational environments that 

facilitated an atmosphere conducive for one-on-one interactions. Traditional schools 

generally have larger populations of students in a classroom and one way to manifest an 

environment that generates one-on-one interaction and the smaller setting atmosphere
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was to engage in the process of examination. Educators examined the students as they

enter into their presence. Harry Wong (1998) posited that the absence of engaging a

student within the first 30 seconds of class can cause an instructor to struggle for the

remainder of the school year. Therefore, it was important that teachers started the

process of one-on-one interaction with the student as they entered the building,

classroom, or other areas where learning is appropriated. Felicia talked about the benefit

of this practice and offered this statement:

And one thing I would say is even how we start. Each and every student gets to sit 
down with their family teacher or their team of teachers and we have initial 
conferences...

Coupled with the existence of relationship building practices the next phase of the 

model appropriated the increase of a self-motivated based learning environment. Self

motivated learning simply put into action the practices relevant to the student resultant 

toward successful outcomes and this portion of the model was outlined in three areas 

Collaboration, Self-paced learning, and Choice/validation.

The findings of this study suggested that educators collaborate regularly with 

evaluative intentions. The model facilitated the practice of regularly having evaluative 

collaborative meetings with all stakeholders to complete the cyclical design of the model. 

The act of regular evaluation involved re-assessing and revising. The process of re

assessing entailed that educators employed a constant measure of reflection not only with 

the student but for themselves as well. This was evident at the A school when teachers, 

twice a week, met collaboratively to discuss student progress as well as discuss their own 

progress on how successful they felt they were imparting information to the students.
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Educators used the data collected through the achievement monitoring process to re

assess and review the practices that were implemented to promote success for the student. 

If there were areas that proved proficient and goals were attained then a continuation of 

those practices were imminent. Conversely, if areas were identified that were deficient 

and not producing desired results then a more extensive process of evaluation was needed 

to determine if the practice was necessary or needed to be excavated.

After the re-assessing phase and evaluations were completed educators revised the 

plan of action to directly address the specific needs of the students. Intertwined with the 

act of revising, educators reflectively decided that there was no harm in redoing an 

activity over again. To redo did not imply failure, on the contrary, redo symbolized 

understanding of objectives and goals. When educators met regularly and discussed how 

to re-implement various strategies and/or activities the knowledge gained from the 

previous experience of not meeting the target objective or goal was used to enhance the 

next attempt at completing the task. The category of facilitating a self-motivated based 

system incorporated the theme of self-paced learning which the faculty/staff of the A 

school used heavily to promote the autonomy of learning concept for the students by 

providing access to material and resources.

In order to facilitate autonomy learning in students they needed access to 

resources relevant to their interest and the opportunities to practice those interests 

designated through rigorous, critical thinking, and challenging lessons.

Principal Noles talked about how the A school provides access and why the 

autonomy of learning is beneficial:
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Everything we do we gear on-line. They work at their own pace so they don’t get 
a whole lot of direct instruction but they do get some one-on-one instruction but 
not direct instruction to a whole classroom. The students kind of like that because 
there is no sense holding up a class because Noles doesn’t understand this one 
thing, so let that one teacher work individually with Noles to make sure he gets it 
while the others keep progressing.

Choice/validation was the culmination of the processes and strategic plans used to 

help a student be successful in progression toward completing high school. 

Choice/validation was the last element affiliated with the “S” portion of the R & S model. 

Choice/validation offered students an opportunity to fully engage in the planning process 

centered on their chosen goals and educational path. The validation for students was seen 

intermittently throughout the process as they experienced small points of success leading 

up to the intended goal of completing high school.

Summary of R & S Model

The R & S model was comprised of two factions Relationship building and Self- 

Motivated based system. The components of the relationship building piece of the model 

situated that there were four subsidiaries that when implemented help to develop sound 

meaningful relationships with students. The model suggested that this component was 

successful when educators have a belief in kids, create a sense of community, clearly 

communicate expectations, and create an academic environment that facilitated more 

one-on-one interaction with the atmospheric feel of a smaller setting (10-15 students).

The second component of the model, Self-Motivated base system, identified three 

subsidiaries that contributed to successful implementation of a self-motivated based 

system. The model suggested that collaboration, a self-paced learning system, and
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choice/validation helped to strengthen the opportunities for students to experience 

successful outcomes while progressing toward completing high school. Both 

components of the model had the ability to act independently; however, when coupled 

together strengthened, the notion that a student will experience success and ultimately 

graduate from high school. Figure 2 illustrates the R & S model and the links between 

Relationship Building and the Self-Motivated System promoting successful outcomes.
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Figure 2. R & S Model (Relationship Building & Self-Motivated System)
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Significance

The results of this study afford other school systems, traditional school principals, 

and most notably alternative school leaders an in-depth insight as to what factors 

contribute to successful performance outcomes in alternative schools and how those 

factors work to promote student progress toward completion of high school. The 

information obtained from this study added to the existing body of literature by providing 

suggestions for continued use of strategies that were validated as successful and the 

discontinuation of practices that appeared to be of no consequence or are simply archaic 

in nature. The results concluded from this study validated how and why ANT programs 

are being successful and appropriations of those elements for traditional schools were 

suggested for implementation. The results of this study also helped increase knowledge 

as to how to address the issue of students not successfully completing high school, but 

intermittently increased knowledge as to how to promote success by suggesting that 

educational institutions incorporate the outlined practices in this study that are aimed at 

progressively improving the dropout rate by promoting successful outcomes.

Recommendations for Future Research 

Based upon the findings, conclusions, and overall study this section outlines 

recommendations for future studies. 1. The researcher recommends replication of this 

study to reflect how students in an ANT school/program perceive how the strategies of 

the ANT school/program promote and yield successful outcomes for students. Several 

studies highlight the influences and notions as to why students leave school early; 

however, it is equally as important to understand and identify how the practices used in
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ANT schools enhance the notion for students to remain in school a progress toward high 

school completion. 2. The researcher recommends replication of this study to reflect how 

parents of students who attend or are assigned to ANT schools/programs perceived how 

the strategies used in ANT schools/programs promote and yield successful outcomes for 

students. Literature referencing parent involvement is exhaustive; however, there is a 

need to understand and identify what parents think about specific programs aimed at 

helping their student progress and attain success. Therefore, a conversation with parents 

of students who attend an ANT school/program, either through choice or by assignment, 

about the strategies employed to promote and yield successful outcomes for a student can 

add beneficial information for district leaders, building leaders, and teachers. 3. The 

researcher recommends replication of this study through a longitudinal aspect to reflect 

how students in previously taught in an ANT school/program perceive how the strategies 

of the ANT school/program promoted and yielded successful outcomes for students after 

transitioning back to a traditional setting.

Conclusions

Alternative education programs do more for many non-traditional, at-risk 

students, than just allow students an opportunity to acquire a high school diploma. As 

highlighted in chapter 4 the A school seeks to build relationships and facilitate a self

motivated based system by 1.) Having a profound belief in kids and that students are 

capable of accomplishing any task presented to them 2.) Incorporating community 

involvement that provides opportunities to students that they may not otherwise 

experience 3.) Clearly communicating desired expectations not only to the students but



all stakeholders involved with the student, too include, administrators, teachers, parents, 

pastors, probation officers, etc....and 4.) Create an educational environment that produces 

more one-on-one interaction and a smaller atmospheric setting, preferably 10-15 students 

in a classroom. The data also promotes the increase of autonomy for learning by 1) 

Having continual and consistent collaboration between educational leaders and staff, staff 

and staff, and faculty/staff and stakeholders (parents, pastor, mentors, probation officers, 

etc...) 2.) Offering self-paced learning modules to help reduce frustration levels for 

students because they have the ability to complete task at a pace that produces successful 

measures in small increments 3.) Providing the student with the individual opportunity to 

have a direct influence on a specific learning component.

Alternative education is a necessary component for the educational system, especially for 

students who otherwise may wilt away in a general educational setting. The conundrum 

is to hopefully find the right environment for a struggling student to thrive and blossom 

and take ownership in the value that the increase of knowledge has to offer. Students 

deserve the best education possible and if an alternative school is able to provide the 

basic needs of a student to assist in attaining the necessary attributes to function 

collectively and cohesively in society then who are we to stifle or hinder a child’s 

progress simply because they are labeled to be an alternative student. Alternative schools 

are more than just a special place for students who have committed violations against that 

of the general notion of behavior. The benefit of alternative education is that there are 

programs that can serve as models for other systems to implement. This way such 

programs will not continue to be overlooked and glossed over whenever academic



decisions are made for student improvement. Alternative schools can be viewed as last 

chance opportunities for students with no hope of succeeding. Fortunately, that is not the 

case with the A school because they not only receive students who are assigned to the 

program for behavior infractions that impact their academic progress but they accept 

students who volunteer to attend the school. These students do not have a history of 

behavioral issues but feel as if they are students who cannot manage and operate under 

the constructs of a traditional school. Yet, regardless of why a student is situated at the 

alternative school, they benefit from the practices used in the school. Prior to formal 

sessions of how the data would be collected through an interview with the principal, a 

focus group session with the counselors, and a focus group with teachers, the researcher 

took a tour of the building and was able to observe the interactions between the principal 

and students, the principal and staff, the staff and students, the staff and other staff 

members, and how each one interacted with the researcher. All encounters were positive 

and uplifting. Specifically when the principal addressed a student he verbalized their 

name as a “scholar” to entice the student to think of themselves as someone who is more 

than a trouble maker.

Summary

Chapter 5 provided a small quip about a young boy who experienced dubious 

times while attending school in a general traditional educational setting. The story talked 

about the student’s struggles in a traditional educational setting and how when the student 

attended an altemative/non-traditional setting he flourished and was able to receive his 

high school diploma. This chapter also discussed how the theoretical framework, the



Participation-Identification Model developed by Jeremy Finn (1989), were linked with 

the two prominent categories noted by the researcher of building relationships, and 

establishing a self-motivated based learning system. Also, as a result of the findings 

concluded from the study the researcher develop the R & S model, Relationship building 

and Self-Motivated based system. R & S is a practical model for educational institutions 

to reference as a tool help promote success outcomes for students progression toward 

completing high school. Lastly recommendations for further researcher were offered so 

more research about how the practices used in altemative/non-traditional settings help 

promote successful outcomes for students progressing toward completing high school. 

The recommendations suggested replication of the study with the added perspectives of 

students who attend an altemative/non-traditional school and/or parents of students who 

attend an altemative/non-traditional school. The perspectives gathered from students and 

parents can help fully triangulate what successful practices are used in an altemative/non- 

traditional setting that promotes successful performance outcomes for students 

progressing toward completing high school.
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Invitation to Participate

Date: [Date]

Attn: [Participant Name, Position] 
[School]

Re: Participation in Study

Study: Investigating strategies used in a metro alternative school: A case study

I am seeking volunteers to participate in a study that will: (a) investigate practices used 
in a metro alternative school that promotes and yields success for students, (b) investigate 
practices used to get students to respond to requirements, (c) investigate practices used to 
get students to participate in class, (d) investigate practices used to get students to be 
involved in extra-curricular activities, and (e) investigate interventions used to curb the 
decision of a student to drop out of school.

If you and/or a representative of your school chooses to participate, your name and the 
name of your school will not be disclosed. Pseudonyms will be used to code all 
participants and associated institutions to provide anonymity (i.e. Participant 1 = PI; 
Mercer University = LeeCam University). If you would like to participate please contact 
Charlie L. Frazier at Charlie.L.Frazier@live.mercer.edu . If you have any questions 
regarding this study, or would like to validate the study, please contact the principal 
investigator listed above, or faculty sponsor, Dr. Sammy L. Felton at 
felton_sl@mercer.edu or (678) 547-6633.

Sincerely,

Charlie L. Frazier Jr., Ph.D. Candidate

mailto:Charlie.L.Frazier@live.mercer.edu
mailto:felton_sl@mercer.edu
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INFORMED CONSENT

Investigating strategies used in a metro alternative school: A case study

You are being asked to participate in a research study. Before you give your consent to 
volunteer, it is important that you read the following information and ask as many 
questions as necessary to be sure you understand what you will be asked to do.

Investigator
Principal Investigator: Charlie L. Frazier Jr., Ph.D. Candidate 

Faculty Advisor: Pamela Larde, Ph.D.
Campus Address: 3001 Mercer University Drive, ACC Bldg., Ste. 500

Atlanta, Georgia 30341 
Campus Phone: (678) 547-6633

Purpose of the Research
The purpose of this qualitative study is to investigate the strategies used in a metro 
altemative/non-traditional school that promotes and yields success for their students. 
Commonly, critics of education focus on students who drop out before graduation. 
However, this study is designed to examine why some students fail in the traditional 
setting but exhibit growth and progress in an altemative/non-traditional setting (ANT).

Procedures
If you volunteer to participate in this study, you will be asked to describe and discuss 
strategies used in your school to help promote and deter students from the notion of 
dropping out of school. Your participation will take approximately 1-2 hours.

Potential Risks or Discomforts
Since this study has the potential for negative perceptive themes to emerge participants 
may have some reservations about openly answering the researcher’s questions given the 
potential for negative perceptive themes to emerge. Moreover, participants may also be 
bound by formal employment and/or confidentiality statements, or have some 
reservations about disclosing their experience during their leadership tenure. If at any 
time during and the study participant has reservations regarding his/her responses, he/she 
has the right to discontinue participation, either temporarily or permanently.

Potential Benefits of the Research
The results of this study will afford other school systems, traditional school principals, 
and most notably alternative school leaders an in-depth insight as to what factors 
contribute to success in alternative schools and how those factors work to promote 
student progress toward completion of high school and obtaining a diploma. The 
information obtained from this study can strengthen the rationale for districts and schools
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to allocate resources aimed toward developing policies, implementing strategies, and 
utilizing resources to impact student success in a positive manner.

Confidentiality and Data Storage
Participants’ names and the name of the school for which participants are associated, will 
not be disclosed. Pseudonyms will be used to code all participants and school to provide 
anonymity (i.e. Participant 1 = PI; Mercer University = LeeCam University). The 
researcher will ensure efficient data management, and all data will be organized 
effectively for easy retrieval for use with analysis, transcription, interpretation, and other 
forms of analysis and/or validation needed for the study. All data will be recorded 
electronically and filed in a systematic manner.

All electronic documents pertaining to the participants and school will be saved as 
individual documents and filed in a respective electronic folder. All email 
correspondence, typed interview notes, and electronic responses will be filed in a folder 
stored safely on the researcher’s external drive. All written notes will be scanned, 
converted to PDF’s, and stored on the researcher’s external drive upon transcription 
and/or analysis. All documents that are not in an electronic form will also be scanned, 
converted to PDF’s, and stored on the researcher’s external drive. All data will be stored 
securely on researcher’s external drive and maintained for three (3) years by Mercer 
University after completion of the study, and then permanently deleted.

Participation and Withdrawal
Your participation in this research study is voluntary. As a participant you may refuse to 
participate at any time. To withdraw from the study please contact principal investigator, 
Charlie L. Frazier Jr., at Charlie.L.Frazier@live.mercer.edu or faculty advisor, Pamela 
Larde, PH.D., at Larde_pa@mercer.edu. Please note that since anonymity has been 
provided for participants of this study through the use of pseudonyms, subjects cannot 
withdraw after data collection has taken place.

Questions about the Research
If you have any questions about the research, please contact the principal investigator, 
Charlie L. Frazier Jr., at Charlie.L.Frazier@live.mercer.edu or faculty advisor, Pamela 
Larde, PH.D., at Larde_pa@mercer.edu 
Reasons for Exclusion from this Study
If participant’s employment with the selected school is discontinued then he/she is no 
longer eligible to participate in this study.

This project has been reviewed and approved by Mercer University’s IRB. If you believe 
there is any infringement upon your rights as a research subject, you may contact the IRB 
Chair, at (478) 301-4101.

mailto:Charlie.L.Frazier@live.mercer.edu
mailto:Larde_pa@mercer.edu
mailto:Charlie.L.Frazier@live.mercer.edu
mailto:Larde_pa@mercer.edu
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You have been given the opportunity to ask questions and these have been answered to 
your satisfaction. Your signature below indicates your voluntary agreement to participate 
in this research study.

KEEP SIGNATURES

Signature of Research Participant Date

Participant Name (Please Print) Date

Signature of Person Obtaining Consent Date
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Description of Study

This study examines why some students fail in the traditional setting but exhibit 

growth and progress in an alternative non-traditional (ANT) setting. Additionally, this 

study also investigates the strategies used in a metro altemative/non-traditional school 

that promote and yield successful outcomes for their students.

Interview Questions

1. What practices are in place to get students to respond positively to school 

requirements such as, but not limited to, code of conduct, academics, and 

attendance?

2. What practices are in place to get students to actively participate in class?

3. What practices are in place to get students engaged in extra-curricular 

activities?

4. What strategies are used to engage students if they do not respond to school 

requirements, class participation, and involvement in extra-curricular 

activities?

5. Are services to support student performance, such as: (a) counseling, (b) 

school social work, and (c) school psychological services provided at the 

selected school? If so, describe evidence seen in relation to the positive impact 

those services have on a student’s transitional plan?

6. What interventions are in place to curb the decision of a student to drop out of 

school?


