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ABSTRACT

DAVID BRUCE SANDERS, JR.
TRANSFORMED TO SERVE: A SPIRITUAL GIFTS BIBLE STUDY INFORMED BY 
TRANSFORMATIVE LEARNING THEORY AT SUNNY SIDE UMC,
SUNNY SIDE, GA
Under the direction of KAREN G. MASSEY, Ph.D.

Sunny Side United Methodist Church is a small congregation with a traditional 

Christian education program consisting of Sunday school and a weekly Bible study. The 

focus of the curriculum in these studies is on cognitive information learning. Although 

the learners in the program gain a new understanding of a topic, they do not develop a 

transformed perspective toward the topic. A transformed perspective occurs when 

learners reflect critically and develop a new way of relating to and acting upon a topic. 

This study sought to determine if a spiritual gifts Bible study informed by Transformative 

Learning Theory may contribute to perspective transformation experiences in the way the 

Wednesday night Bible study learners relate to and act upon spiritual gifts.

The participants in the study attended a seven-week Bible study on spiritual gifts 

informed by Transformative Learning Theory. At the end of the final Bible study, the 

participants completed an initial survey that provided quantitative data as well as brief 

qualitative data on their Bible study experience. A sample of the participants participated 

in follow-up pastoral conversations to further clarify and provide insight into their Bible



study experience. The purpose of the survey and follow-up conversations was to 

determine the extent the participants experienced perspective transformation.

The results from the initial survey found that half of the class did experience 

perspective transformation or a new way of relating to and acting upon spiritual gifts. The 

follow-up pastoral conversations revealed that two participants experienced perspective 

transformation upon reflection after the thesis study. These two participants initially 

identified no perspective transformation experience on the initial survey. These results 

suggest that Christian education focused on curriculum that challenges the perspective of 

learners may lead to transformed perspectives. Further research may provide insight into 

the long-term impact of the Bible study to determine if their learning experience 

continues to play a role in the participants’ lives into the future.



CHAPTER 1

TRANSFORMATIVE LEARNING IN LOCAL CHURCH EDUCATION

John assumed he was unworthy to gather with other Christians for the celebration 

of Communion. His life was not perfect, and John believed perfect behavior was a 

requirement for him to participate. A topical sermon on Communion and biblical 

conversations with congregational friends challenged his assumptions. He began to 

reflect on his assumption and eventually formed a new way of relating to the Communion 

celebration. John is now an active participant on Communion Sundays. He experienced a 

transformed perspective of Communion that has enriched his faith development. John 

grew in his faith as he participated in the church community. The faith community was 

able to challenge his assumptions in a safe environment. He now has a different way of 

relating to and acting upon the Communion service.

Introduction

A personal joy in serving as a pastor is to witness spiritual transformational 

growth within the congregation. John’s experience of hearing the biblical narrative to 

allowing the biblical narrative to transform his perspective and experience of God warms 

a pastor’s heart. My desire as a pastor is to seek new ways of creating opportunities for 

transformational experiences to emerge within the congregation. These experiences may 

occur in the worship service, the mission outreach, as well as the Christian education 

program of the church.

1
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The challenge of Christian leadership is identifying effective methods of making 

authentic disciples of Jesus Christ. A leader recognizes that the change agent in Christian 

discipleship is the Holy Spirit working in people’s lives, but leaders do have a 

responsibility to teach and create an environment where people can grow. This 

opportunity for Christian growth often happens within the Christian education program of 

churches. These programs may vary from congregation to congregation depending upon 

church size, demographics, and culture, but all have an opportunity to create an 

environment where transformed learning can emerge.

A benefit of Christian education in a church is this learning often happens within 

community. Robert Schnase states, “The practice of learning in community gives 

disciples a network of support, encouragement, and direction as we seek to grow in 

Christ.”1 The founder of Methodism, John Wesley, knew the importance of practical 

education within a community context. The early Methodist societies focused on 

community learning that developed transformed perspectives bringing renewal to 18th 

century England.2 Intentional faith development continues to be an important function 

within churches. This learning most often happens in the Christian education programs 

that create a need for transformational education opportunities. The challenge is finding 

effective material that allows people the opportunity to grow in faith as they learn in 

community. This challenge is especially difficult in small congregations where resources 

are often limited.

1 Robert Schnase, Five Practices o f a Fruitful Congregation (Nashville:
Abingdon Press, 2007), 65.

2 D. Michael Henderson, John Wesley’s Class Meeting: A Model for Making 
Disciples (Nappanee: Evangel Publishing House, 1997), 31.
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Christian Education at Sunny Side UMC

Sunny Side United Methodist Church (UMC) is a small congregation in 

transition. The church is located in the community of Sunny Side, Georgia in the northern 

part of Spalding County. Traditionally a rural setting, rapid growth is beginning to 

change this dynamic. According to the 2010 census, the population in a five-mile radius 

of the church is 27,295 people with a projected growth of 16% in the next five years.3 

Sunny Side UMC reflects this change as long time church families shrink in number and 

new families replace them.

The move from long time families to new people moving into the church brings a 

diversity of religious backgrounds. Few of the new people attending the worship service 

grew up in the United Methodist Church. The majority are people with little to no church 

experience. The religious backgrounds of those with church experience include 

Pentecostal Holiness, Southern Baptist, and Roman Catholic. This variety of backgrounds 

brings a mixture of theological assumptions and experiences to worship and the Christian 

education programs of the church. This diversity is challenging in a Christian education 

setting, but can be enriching as people share their background and perspectives with one 

another.

The Wednesday night Bible study group is a representative sample of the larger 

congregation. This group represents a diversity of religious backgrounds and 

perspectives. The Wednesday night Bible study can provide an opportunity for learners to 

share these perspectives and grow with one another in dialogue.

3 Percept Group, Inc., Online: http://www.perceptgroup.com (accessed August 13,
2013).

http://www.perceptgroup.com
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A challenge in the Christian education program is that it continues to operate as it 

did twenty years ago before the decline of existing traditional families. The mode of 

teaching is information driven where the teacher presents information and expects the 

learners to receive the information as authoritative. This teaching method requires 

minimum interaction between student and teacher. As people of diverse religious 

backgrounds continue to move into congregational life and the Christian education 

program of the church, they are seeking more than information. They are seeking a way 

of relating to what they are learning. Christian education must allow learners to examine 

diverse perspectives and explore ways they can embrace new information. The 

Wednesday night adult Bible study at Sunny Side UMC is an opportunity for adult 

learners to experience transformation as they grow in discipleship.

Research Problem

A previous Bible study taught in the Wednesday course was on spiritual gifts. The 

objective was to help learners understand the gifts of the Spirit and act upon this learning. 

The problem is that while the learners grew in factual knowledge about spiritual gifts, 

they did not experience a transformed perspective defined as a new way of relating to and 

acting upon the topic. They obtained new information, but pastoral conversations and 

observations indicated the learners were unsure how spiritual gifts related to their lives 

and how this new learning could be transformed into action and service within the 

congregation.

The lecture format of the class may have contributed to the lack of 

transformational experiences among the learners. In this traditional instructional model, 

the teacher shares information about a topic with a small amount of time devoted to
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application. The current lesson structure fails to provide learners with the opportunity to 

reflect critically and examine preconceived perspectives on spiritual gifts, thus neglecting 

opportunities for transformed perspectives to emerge.

Perspective Transformation

Transformative learning occurs when people are able to think critically and 

develop their own understanding of a subject as opposed to simply acting on the beliefs 

of other people.4 This learning happens in a community context as people begin to enter 

into dialogue about a subject. Jack Mezirow describes the process as “transforming 

frames of reference through critical reflection of assumptions, examining contested 

beliefs through discourse, and taking action on one’s reflective insight.”5 A transformed 

perspective develops a new way of relating to and acting upon a topic forming a new 

frame of reference.

Christian education in the congregational life provides opportunities for people to 

experience transformed perspectives. The challenge is creating opportunities for people 

to reflect on the material and consider new ways of relating to and acting upon a topic. 

Education that challenges people and invites them to consider new possibilities is 

education that can be transformative.

Thesis Purpose

The purpose of this project was to explore how a spiritual gifts Bible study 

informed by Transformative Learning Theory may contribute to perspective 

transformation experiences in the way the Wednesday night learners relate to and act

4 Jack Mezirow, “Transformative Learning: Theory to Practice,” New Directions 
for Adult and Continuing Education 74 (Summer 1997): 5.

5 Ibid., 11.
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upon spiritual gifts. Learners were encouraged to think critically about underlying 

assumptions concerning spiritual gifts. They entered into dialogue with one another 

concerning their understanding and perspectives. Finally, they explored possible ways of 

acting on this learning.

Research Questions 

A mixed-methods approach examined the following research questions.

(1) Do learners identify any perspective transformation experiences in a spiritual 

gifts Bible study informed by Transformative Learning Theory?

(2) What, if any, class activities within the spiritual gifts Bible study contributed 

to the perspective transformation experiences?

(3) How do the learners describe the experience in the spiritual gifts Bible study 

informed by Transformative Learning Theory?

(a) How do the learners describe the experience in the spiritual gifts Bible 

study if a perspective transformation is identified?

(b) How do the learners describe the experience in the spiritual gifts Bible 

study if a perspective transformation is not identified?

(4) How does the experience of the learners inform the Bible study approach at 

Sunny Side UMC?

Methodology

This study used a mixed methods approach where quantitative and qualitative 

data explored how a spiritual gifts Bible study informed by Transformative Learning 

Theory could lead to perspective transformation experiences in learners. Research began 

with an invitation in the morning worship announcements, flyers on the bulletin board,
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and an insert in the bulletin and newsletter requesting prospective learners to join the 

Wednesday night Bible study to explore spiritual gifts. Participation in the study was 

open to anyone twenty-one and over and was voluntary with participants able to 

withdraw at any time. Twenty-two adults participated in the study.

The following procedures occurred in the seven sessions of the Bible study under 

investigation. First, each learner in the first session was asked to sign a consent form that 

detailed the investigator, the purpose of the research, potential risks or discomforts, 

potential benefits of the research, and a confidentiality statement concerning the survey 

and potential interviews (Appendix A). Second, the learners completed the seven-week 

course with lessons informed by Transformative Learning Theory (Appendix B). After 

completing the course, twenty of the learners completed a survey with six learners 

participating in a follow-up interview.

The method of collecting data on this topic was via the “Learning Activities 

Survey” (LAS) developed by Kathleen P. King.6 The “Learning Activities Survey” 

follows a mixed methods sequential explanatory approach.7 A survey instrument gathers 

the quantitative and brief qualitative data followed by interviews to collect detailed 

qualitative data. The qualitative data provides clarity and further understanding on data 

gathered in the survey. King granted permission for the original owner of her book to use 

the survey for research as long as the copyright and acknowledgement of original author

6 Kathleen P. King, Handbook o f the Evolving Research o f Transformative 
Learning (Charlotte: Information Age Publishing Inc, 2009), 14.

7 John W. Creswell, Research Design: Qualitative, Quantitative, and Mixed 
Methods Approaches, 3rd ed. (Los Angeles: SAGE Publications, Inc., 2009), 206-207.
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are displayed on all copies.8 The scoring and analysis of the data from the “Learning 

Activities Survey” followed the instructions provided by King in her book, Handbook o f  

the Evolving Research o f  Transformative Learning.9

Kathleen King developed the survey to measure three experiences among learners 

in an educational setting.10 First, the survey measures whether or not a learner has 

experienced perspective transformation. The survey also measures whether a perspective 

transformation experience occurred within the educational setting or outside the 

educational setting. Second, the survey measures the specific learning activities in the 

educational setting that contributed toward the perspective transformation experience. 

Third, the survey measures frequent themes and concepts indicated by the learner to 

provide validation and further insight into the data. Chapter three of this thesis provides 

further explanation of the survey scoring and analysis procedures of the follow-up 

interview.

Limitations and Assumptions

This thesis has several limitations. One, the project Bible study attendance varied 

from eighteen to twenty-two learners with some missing several weeks due to a variety of 

life events. These absences may have influenced the experience of the learners. Two, the 

study only measures the experience of adults over twenty-one in the church, thus 

excluding children and youth. Third, the study was not able to determine what impact the 

pastor teaching the course had on the group as opposed to a lay teacher. Finally, the

8 Ibid., 35.

9 Ibid., 37-41.

10 King, “Handbook,” 37-41.



research results are limited to the Wednesday night Bible study participants. The data is 

unable to form general conclusions concerning larger populations.

This thesis also contains several assumptions. The first assumption is that the 

learners engaged in the lessons. Transformative learning is learner centered and depends 

upon the learner’s initiative to engage and critically reflect on the topic. The second 

assumption is that the Bible study lessons reflected transformative learning practices. The 

third assumption is that the teacher adequately facilitated the lessons.

Definition of Terms

The following terms require definition to clarify their meaning in the thesis. Jack 

Mezirow defines Transformative Learning Theory in the following way. He proposes a 

person experiences transformative learning as frames of reference are challenged through 

critical reflection of assumptions, examining contested beliefs through discourse, and 

taking action on one’s reflective insight.11 Perspective transformation experiences 

occur when learners change the way they relate to and act upon a topic reflecting a 

changed frame of reference or perspective.12 A person’s frame of reference is an 

underlying assumption that determines how a person views the world.

Significance of Study

This study addresses my desire to witness Christian growth and transformation 

within my congregation. Many of the Sunday morning worship attendees do not move 

beyond the pew. They enter worship with hurts and questions seeking answers to their 

troubles. My heart longs for them to experience God and grow in their understanding. A

11 Mezirow, “Transformative Learning: Theory to Practice,” 11.

12 King, “Handbook,” 7.
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Christian education program in a church has an opportunity to develop and help 

Christians grow in discipleship. Christians grow in discipleship when challenged to 

reflect on existing perspectives or frames of reference allowing them the freedom to 

discuss and consider new possibilities for how they relate to God and the world around 

them. In this atmosphere, learners are able to determine for themselves whether or not 

they need to change their perspective on a topic. The result is that learning moves from 

being teacher centered to learner centered. Learners given the opportunity to think 

thoroughly about a topic are more readily prepared to embrace the lesson. This type of 

learning is what I envision for the Christian education program at Sunny Side UMC.

Christian education at Sunny Side UMC is traditionally teacher information 

focused. The teacher prepares a lesson and then shares the knowledge with the class. The 

learners receive the new knowledge with minor consideration for how this information 

influences their lives. They do not struggle with the information, reflect, and possibly 

think of new ways of relating to and acting upon what they are learning. They 

demonstrate cognitive learning, but not transformative learning.

Transformative Learning Theory may be able to provide insight into how 

Christian education can move from simple cognitive comprehension toward learning that 

transforms the way people relate to and act upon a topic. The spiritual gifts Bible study 

may contribute to learners growing in their understanding of God helping them to find 

their place within the church. The Christian education program at Sunny Side UMC may 

become more effective in making disciples of Jesus Christ.

The insight of this study not only benefits the ministry at Sunny Side UMC, it 

may have an impact on other ministries struggling with developing and/or finding new
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ways to encourage transformative learning. Although Transformative Learning Theory is 

an adult education theory with a large amount of research, the bulk of the study has 

occurred within higher education settings. The research has been applied to religious 

institutions and some churches, but little research is devoted to the small congregation 

with a traditional Christian education program that relies upon Sunday School and a 

Wednesday night Bible study for discipleship growth. This study may provide insights 

for the small congregations to enable them to evaluate their current education program. 

These small programs may be able to develop their own way of creating opportunities for 

perspective transformation experiences within their adult learners.

Moving Forward

The chapters moving forward examine the thesis of this project in the following 

way. Chapter Two explores the biblical, theological, and historical foundations for 

transformative learning as well as provides a description of Transformative Learning 

Theory. Romans 12:1-8 serves as the foundational biblical passage for the project and 

provides insights to the relationship between the transformed mind and spiritual gifts.

The theological foundation examines the role of scripture, the Holy Spirit, and the 

importance of learning in community. The historical foundation traces the root of 

Christian education from Jesus and the early apostles. Finally, chapter two explores how 

Christian education can move from information driven to transformative with 

Transformative Learning Theory providing insights into this movement.

Chapter Three provides insight into the context of Sunny Side UMC and the 

procedures for the thesis study. This chapter includes a brief contextual description of the 

Sunny Side community and the church. The chapter then proceeds to describe the
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spiritual gifts Bible study informed by Transformative Learning Theory. The chapter 

closes with a description of the method for collecting the quantitative and qualitative 

data.

Chapter Four provides the results of the thesis study. This chapter begins with an 

exploration of the demographics of the project participants. The chapter then proceeds to 

describe and analyze the quantitative and qualitative data collected from the “Learning 

Activities Survey.” The final part of the chapter determines how the study answers the 

research questions along with a project strength and weakness.

Chapter Five provides the overall conclusions drawn from the study. This chapter 

examines the impact of the study on the researcher, the participants of the study, and the 

Christian education program at Sunny Side UMC. The chapter then proceeds to explore 

how the study can provide insight into small church Christian education programs. The 

chapter closes with a discussion on where further research may provide insights into 

transformative learning in the local church congregation.



CHAPTER 2

TRANSFORMED TO SERVE: THE FOUNDATIONS FOR 

TRANSFORMATIVE LEARNING 

Paul’s emphasis in chapter twelve of Romans focuses on Christian ethics and 

behavior. How do followers of Jesus Christ live in the world and how is this life different 

from the world? Paul argues the Christian life must be different. Believers must develop a 

new way of relating to and acting upon the world around them. This new way of 

interacting with the world begins as believers allow the transforming power of the Gospel 

to work within them.1 Ben Witherington states, “It is not just a matter of a new law or 

ethic but of a new and eschatological situation in which the Spirit of God has been fully 

poured out, enabling God’s people to press on to the ‘obedience of faith.’”2

Transformative learning for believers is the work of the Holy Spirit renewing and 

empowering believers for service in the world. This new life is not lived alone, but in the 

context of community. The Holy Spirit works in people’s lives to build the Church of 

Jesus Christ. This chapter examines the biblical, theological, historical, and theoretical 

foundations for transformative learning. This foundation provides the basis for applying 

Transformative Learning Theory to a spiritual gifts Bible study.

1 Douglas Moo, The Epistle to the Romans, The New International Commentary 
on the New Testament, ed. Ned B. Stonehouse, F.F. Bruce, and Gordon D. Fee (Grand 
Rapids: William B. Eerdmans Publishing, 1996), 744.

2 Ben Witherington III, Paul’s Letter to the Romans: A Socio-Rhetorical 
Commentary (Grand Rapids: William B. Eerdmans Publishing, 2004), 283.

13
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The Biblical Foundation of Transformative Learning using Romans 12:1-8

The biblical foundation for transformative learning in this thesis examines

Romans 12:1-8. The analysis occurs in two segments. First, Romans 12:1-2 examines

Paul’s use of the terms conform, transform, and renewal of the mind. Second, Romans

12:3-8 examines this renewal and transformation in the context of community where

gifted believers build up the “body of Christ.”

Analysis of Romans 12:1-2

Spiritual Transformation happens as believers respond to God’s grace. In Romans

12:1-2, Paul shares with his readers the exhortation:

I appeal to you therefore, brothers and sisters, by the mercies of God, to present 
your bodies as a living sacrifice, holy and acceptable to God, which is your 
spiritual worship. Do not be conformed to this world, but be transformed by the 
renewing of your minds, so that you may discern what is the will of God—what is 
good and acceptable and perfect.3

Believers respond to God’s grace by offering their entire being as a living sacrifice to

God. Paul presents this sacrifice as an act of worship. Ben Witherington describes this

worship as the creature recognizing that he or she is the creature and God is the creator.4

He goes on to state, “Worship is an act of submission or ordering oneself under the

divine.”5 This worship involves a sacrifice. In this case, the sacrificial offering is the old

self. Believers realize they are not God and begin to relate to God in a new and different

3 All scripture citations are from the New Revised Standard Version unless 
otherwise noted.

4 Witherington, “Paul’s Letter to the Romans,” 285.

5 Ibid.
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way. Paul describes this sacrifice as “living” because believers do not literally die as they

offer their lives, but go on living, allowing their old selves to die.6

Conform Versus Transform. Believers make this sacrifice by not conforming to

this world, but by “being transformed” by the renewing of their minds.7 This contrast of

“conforming to the world” with “being transformed” by the renewing of the mind implies

a new way of relating to and acting upon the world in light of God’s revelation through

the Holy Spirit and Scripture. The old self must fade away allowing the new life in Christ

to experience radical transformation. The believers’ perspectives begin to change

reflecting the will of God.

Paul’s command not to conform to this world demonstrates that believers have a

choice in this situation. Believers continue to live in a fallen world defined by sin and

brokenness. They can continue to reflect the fallen world in the way they conduct their

lives, but this reflection is counterproductive to the new life in Christ. Witherington

describes the situation this way:

Paul believes that, while believers live in this world and this age, the form of this 
world is passing away. It is foolish to conform oneself to what is obsolescent and 
on the way out. More importantly, conforming to this age involves conforming 
one’s life to something other than the pattern of Christ. Paul is not calling 
believers to abandon this age, but to live in it while not being “o f ’ it.8

People come to church with preconceived perspectives and established

worldviews in their minds. These worldviews form in people’s lives as they experience

the trials of life. Many of these experiences create hurts and perspectives that are

6 Moo, “The Epistle to the Romans,” 751.

7 Romans 12:2

8 Witherington, “Paul’s Letter to the Romans,” 286.
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reflective of a broken world. People, from a young age, learn from the world and begin to

conform based on this knowledge. Churches have an opportunity in these situations to

present a new perspective allowing the possibility for transformation. This transformation

begins as believers reflect on current perspectives and imagine new ways of

understanding the world around them. Paul’s challenge in Romans 12:1-2 is for believers

not to continue reflecting the fallen world by conforming to its nature. The focus is on a

process of transformation that reflects the mind of Christ. C.E.B Cranfield describes the

motivation for change this way:

Christian still live in this age. But, if they understand what God has done for them 
in Christ, they know that they belong, by virtue of God’s merciful decision, to his 
new order, and therefore cannot be content to go on allowing themselves to be 
continually stamped afresh with the stamp of this age, that is passing away.9

This transformation of believers is an ongoing process that changes people’s

entire being. Douglas Moo describes this changes as “...a  transformation at the deepest

level that is infinitely more significant than the conformity to the world’s pattern.”10 This

type of change does not happen overnight. Believers experience change over time as they

allow God to work in the inward areas of their lives.

Renewal of the Mind. Paul describes this transformation of believers as a

“renewing of the mind.” According to Moo, people experience the “renewing of the

mind” in the following way:

9 C.E.B. Cranfield, A Critical and Exegetical Commentary on the Epistle to the 
Romans, The International Critical Commentary: On the Holy Scriptures of the Old and 
New Testaments 2, ed. J.A Emerton, C.E.B. Cranfield, and G.N. Stanton (London: T& T 
Clark, 1979), 608.

10 Moo, “The Epistle to the Romans,” 756.
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Christians are to adjust their way of thinking about everything in accordance with 
the “newness” of their life in the Spirit. This re-programming of the mind does 
not take place overnight but is a lifelong process by which our way of thinking is 
to resemble more and more the way God wants us to think.11

The “renewal of the mind” is more than receiving new information about a topic.

Transformative learning that renews the mind occurs as believers allow the Holy Spirit to

work in their lives helping them to grow in their understanding of God.12

This change is a new “frame of reference” in how believers relate to the world

and act upon this new learning. Witherington describes the “renewal of the mind” as a

change in worldview that is a “Copemican revolution in one’s thinking, not just an

attitude adjustment.”13 This change affects churches’ ethics, behavior, and the way people

relate to one another in community. C.H. Dodd further argues that this “renewal of the

mind” does not lead to some mysterious and irrational form of holiness, but leads to a life

where believers can discern what is good, satisfying, and complete.14

Analysis of Romans 12:3-8

The transformation by the “renewing of the mind” in Romans 12:1-2 flows

naturally into verse three where Paul begins to describe how this change works in

community. Witherington observes that the connection between verses 1-2 and 3-8 of

Romans 12 is that, “Paul’s ethic is not for isolated individual Christians, but rather it is a

11 Ibid., 756-757.

12 Ibid., 757.

13 Witherington, “Paul’s Letter to the Romans,” 286.

14 C.H. Dodd, The Epistle o f  Paul to the Romans, The Moffatt New Testament 
Commentary, ed. James Moffatt (New York: Harpers and Brothers Publishers, 1932),
193.
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community-forming ethic.”15 James M. Howard further observes that sanctification or the 

transformation of believers in Romans 12:1-2 “ ...is accomplished partly for the benefit of 

others in the community.”16 Believers offer themselves to God to “build up” the 

community as a whole. Although the individual experiences transformation, this new life 

becomes a part of the community.

A community in verse three that functions as believers regard themselves with 

“sober judgment.” Believers that enter faith communities with a humble mindset prepare 

to learn and work to build up those communities. This type of mindset allows believers to 

reflect on their lives and consider new possibilities in their understanding of God and 

ways they relate to other people. An important element of this humble mindset is 

believers having the ability to know themselves.17 Believers begin to know themselves as 

they reflect critically on new information and discuss these insights within a supportive 

community. They begin to see themselves as one part of the “Body of Christ.”

Many Parts in One Body. Romans 12:4-5 describes the “Body of Christ” as 

consisting of believers in the church, who receive God’s gifts by the grace of the Holy 

Spirit, and work in unity with one another for the benefit of the whole. Kenneth Kinghom 

describes these gifts as “a supernatural enabling of the Holy Spirit which equips a

15 Witherington, “Paul’s Letter to the Romans,” 289-290.

16 James M. Howard, Paul, the Community, and Progressive Sanctification: An 
Exploration into Community-Based Transformation within Pauline Theology, Studies in 
Biblical Literature 90, ed. Hemchand Gossai (New York: Peter Lang Publishing, 2007), 
153.

17 Dodd, “Romans,” 194.
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Christian for works of service and ministry in the church.”18 The purpose of these gifts is 

not to bring attention to the one given the gift, but to glorify God by serving in ministry 

to build up the “Body of Christ.”19 Dodd describes the concept of “body” in this passage 

as one that moves believers beyond an individualist outlook to an outlook where 

believers consider themselves as part of the social whole.20 This social outlook allows 

believers to use their gifts for the benefit of the community.

In Romans 12:6-8, Paul provides a list of various spiritual gifts. The gifts in this 

passage include prophet, minister, teacher, exhorter, giver, leader, and demonstrators of 

compassion. Paul does not provide an exhaustive list in this passage. A comparison with 

other Pauline passages such as 1 Corinthians 12: 4-11, 28 and Ephesians 4:11 

demonstrates that Paul provides a variety of spiritual gift lists. Paul appears to use these 

lists as a sample of the types of gifts God uses to build the “Body of Christ.” In the grand 

scheme, there are a number of spiritual gifts given to believers to build the Christian 

community at the local church level and the “Body of Christ” as a whole. Dodd states in 

reference to this passage “ ...that whatever special talent a member of the Church may 

possess is a gift of the grace of God, and gives no claim to the dignity or pre-eminence in 

the community, but marks out that individual for a particular line of service.”21

18 Kenneth Cain Kinghom, Gifts o f the Spirit (Nashville: Abingdon Press, 1976),
20 .

19 Ibid., 28.

20 Dodd, “Romans,” 194.

21 Ibid., 195.
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Discerning Spiritual Gifts within Community. Discovering these gifts within a 

community of faith is not a task believers do alone. Of course, individual believers must 

be willing to seek in a humble way where God is calling them to serve, but the 

community of faith must play a role in this discernment. Kinghom provides six 

guidelines for this discernment process. The guidelines include an openness to be used by 

God, examining desires for ministry, identifying needs within the church that need 

attention, self-examination of effectiveness in serving, allowing the Holy Spirit to guide 

the process, and allowing other believers in the community to help inform the 

discernment process.22

One way this discernment process may happen in a community context is through 

the Christian education programs of churches. Communities of believers seeking how 

God can use them in ministry provides an opportunity for believers to learn from one 

another. This learning may happen as believers enter into conversation with one another. 

One person may see gifts in people and share with them his or her insights. They may 

challenge one another to step up and use these gifts in the ministry of the church. The 

result of this community interaction provides the opportunity for transformative learning 

where believers are growing in faith as they discover new ways God can use them in 

ministry.

Theological/ Historical Foundation for Transformative Learning

Christian education programs that focus on the spiritual transformation of 

believers are programs that can help the “Body o f Christ” grow in Christ-like maturity in

22 Kinghom, “Gifts of the Spirit,” 108-116.
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all areas of people’s lives. This type of learning moves beyond sharing information and 

hoping the information changes people’s behavior. Transformative learning recognizes 

the role of many factors in the spiritual transformation of believers. These factors include 

the Holy Spirit, scripture, community, and the willingness o f believers to reflect on and 

embrace new learning. This section examines the theological foundation for 

transformative learning through the role of the Holy Spirit, scripture, and community. 

This section also examines the historical foundation for transformative learning through 

the teachings of Jesus and the apostles. Finally, this section explores how Christian 

education programs may move from a focus of simply obtaining objective information to 

one that envisions the transformation of believers in the way they relate to and act upon 

the world around them.

The Role of Scripture in Transformative Learning

The Bible is the central textbook in Christian education programs. The “Word of 

God” reveals God’s salvation history. The book challenges believers to examine 

perspectives and worldviews helping them to apply new ways of interacting with the 

world around them. Julie Gorman states, “Nothing is more important to the nature of 

spiritual transformation than the role of the Word of God in the hands of the Spirit.”23 

Christian education programs may use different books and resources in teaching students, 

but the Bible is the core textbook. Scripture provides the foundational material for 

developing the mind of Christ. Scripture is more than an ancient text. The book provides

23 Julie Gorman, “There’s Got to Be More: Transformational Learning,” Christian 
Education Journal 5NS (2001), 35.
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the standard by which believers measure themselves in relation to God. Believers refer to 

the Bible as the “Word of God” because God reveals Godly living through the narrative 

of scripture. The absence of scripture in Christian education leaves believers void of the 

knowledge of God’s law. Walter Bruggemann describes the absence of scriptural law in 

Christian education as “a jungle of competing, savage interests.”24 Believers can 

experience transformative learning, but what kind of transformation is happening? 

Scripture provides this foundational knowledge by giving believers God’s law, examples 

of how this law is lived in life, and consequences for deviating from God’s way of living.

With scripture as the foundational text believers use to measure themselves in 

relation to God, one can then begin to see how scripture works in transforming believers’ 

lives. The Bible provides information on how to live a new life in Christ. When God 

speaks, there is an expectation that people will listen and respond with belief in God’s 

Word.25 The way people move to a new way of believing is through reflecting on the new 

reality presented in scripture. This new way of living is not a suggestion or good advice. 

This new reality is life giving where believers transform into new creations. This new 

reality reframes believers’ perspectives leading them toward embracing the will of God.26 

Robert Mulholland describes scripture’s role in transformation as addressing human

24 Walter Bruggemann, The Creative Word: Canon as a Model for Biblical 
Education (Philadelphia: Fortress Press, 1982), 20

25 Gorman, “There’s Got to Be More”, 35.

26 Ibid.
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beings in their brokenness calling them to wholeness.27 When believers respond to this 

call to wholeness, the result is a renewal of the mind toward God’s will as mentioned in 

Romans 12:2.

Scripture provides the foundational text to measure believers’ lives in relation to

God, but scripture never acts alone. God gives believers the ability to reason and

contemplate on scripture. As they reason and contemplate on a passage, this process

presents the possibility of listening to God where believers may gain new insights. These

new insights provide experiences in believers’ lives that may demonstrate where God is

moving and acting in the world confirming what they learn in reading the Bible. Along

with reason and experience, the Church has traditions that enable believers’ to reflect on

the insights of believers in the past. Scott Jones describes this approach from the

perspective of United Methodist doctrine in the following way:

While we acknowledge the primacy of scripture in theological reflection, our 
attempts to grasp its meaning always involves tradition, experience, and reason. 
Like scripture, these may become creative vehicles of the Holy Spirit as they 
function within the Church. They quicken our faith, open our eyes to the wonder 
of God’s love, and clarify our understanding.28

This interaction with scripture through reason, tradition, and experience provides 

the groundwork for transformation. Parker Palmer describes this type of transformative 

learning as one where the goal is “ .. .to be re-formed in our original, created image.” 

Scripture provides the foundation for this process to begin, but this process works as

27 M. Robert Mulholland, Jr., Shaped By The Word: The Power o f Scripture in 
Spiritual Transformation (Nashville: Upper Room Books, 1985), 42.

28 Scott J. Jones, United Methodist Doctrine: The Extreme Center (Nashville: 
Abingdon Press, 2002), 137.



24

believers allow the scripture to form them. Reason, tradition, and experience inform this 

process allowing believers to become the creation God intended them to be.

The Role of the Holy Spirit in Transformative Learning

Although scripture provides the foundational knowledge for transformative 

learning in Christian education, the Holy Spirit is the primary change agent. Believers 

can study the Bible, memorize every word, and leave unchanged. They can obtain huge 

volumes o f information about scriptures, but the Holy Spirit is the one who transforms 

believers’ lives. The Holy Spirit reveals believers’ needs and leads them toward 

transformed living. This leading is a process of growth as believers begin to listen to the 

Holy Spirt in their lives.

James Loder describes this process of transformation as “convictional knowing” 

occurring in five steps:

1. A conflict arises that challenges the knower’s assumptions moving the person 
to seek a resolution.

2. An interlude for scanning is presented where the person searches for solutions 
both consciously and unconsciously.

3. An insight or vision appears on the border between conscious and 
unconscious conveying the resolution to the conflict.

4. This insight results in the release of energy bound up in sustaining the conflict 
letting the person know a solution has been found.

5. Finally, the new insight is interpreted and forms a new perspective for the 
person.29

This “convictional knowing” is the work of the Holy Spirit in transforming believers’ 

lives. The Holy Spirit challenges believers’ preconceived assumptions inviting them to 

examine their perspectives and worldviews. They may realize in this examination that

29 James Loder, The Transforming Moment: Understanding Convictional 
Experience (San Francisco: Harper & Row Publishers, 1981), 31-34.
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their old way of thinking and acting is limiting or keeping them from experiencing God’s 

will for their lives creating a conflict. At this point, they can ignore the conflict or 

imagine new ways of thinking and acting.

The Holy Spirit is the primary change agent in this process, but believers must 

respond in order for transformation to happen in their lives. This response comes as 

believers allow the “Word of God” to challenge the way they view the world creating the 

possibility for new perspectives that reflect the mind of Christ. This response expects 

responsibility on the part of believers in learning. A teacher, preacher or anyone in 

authority cannot coerce transformation. Real transformation occurs as believers embrace 

new learning allowing the Holy Spirit to convict and lead them to new ways of relating to 

and acting on the world. God respects believers’ right to choose and apply truth revealed 

to them by the Holy Spirit through scripture.30 Transformative learning is learner 

centered because the learner must seek the change. Believers seeking to know God 

through the guidance of scripture and the Holy Spirit are on their way to transformation. 

The Role of Community in Transformative Learning

The congregational community also plays a role in transformative learning. 

Although transformed perspectives happen on a personal level as believers reflect 

critically on a scripture or a topic, the community as a whole plays a role in the change 

affecting the individual and the community. Lawrence Richards states, “Biblical truth 

communicated in the context of close and loving relationships will be used by God to

30 Gorman, “There’s Got to Be More,” 37.
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remold and renew believer’s personality toward Christ.”31 The community is important 

because learning happens as believers relate to one another in loving relationships. 

Believers thrive when they enter into open dialogue allowing them to learn from the 

perspectives and experiences of other believers. This interaction allows believers to 

reflect critically on their preconceived perspectives opening windows to other people’s 

views and inviting an atmosphere for conversation. Through these conversations, the 

Holy Spirit can move creating opportunities for change.

The “Body of Christ” language in Romans 12 further illustrates this need for 

loving communities of believers. Through the interaction of believers, the community is 

able to build-up the “Body of Christ” toward service to one another and the world. This 

“building up” of the “Body” involves loving interpersonal relationships. Richards states 

in response to the “Body of Christ” passages “ .. .that for transformation to take place, the 

quality of relationship which exists in the church is of vital importance.”32 

Transformative learning happens as believers respect one another and seek to grow and 

learn from one another guided by the Holy Spirit. Loving communities of faith allow 

congregations the opportunity to equip believers helping them to form people into 

disciples of Jesus. Kennon Callahan describes these faith communities as open and 

inclusive where congregations help believers discover a sense of family.33

31 Lawrence O Richards, A Theology o f Christian Education (Grand Rapids: 
Zondervan Publishing House, 1975), 43.

32 Ibid., 42.

33 Kennon L. Callahan, Small, Strong, Congregations: Creating Strengths and 
Health for Your Congregation (San Francisco: Jossey-Bass, 2000), 92
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John Wesley’s Methodist societies of 18th century Britain present a model for this 

type of community transformative learning. Wesley developed these societies to help 

people grow in spiritual faith. Eight basic educational principles define his model:

1. Human nature is perfectible by God’s grace.
2. Learning comes by doing the will of God.
3. Humanity’s nature is perfected by participation in groups, not by acting as

isolated individuals.
4. The spirit and practice of primitive Christianity can and must be recaptured.
5. Human progress will occur if people will participate in “the means of grace.”
6. The Gospel must be presented to the poor.
7. Social evil is not to be “resisted,” but overcome with good.
8. The primary function of spiritual/educational leadership is to equip others to

lead and minister, not to perform the ministry personally.34

At the heart of Wesley’s model is transformation within community. Believers 

learn as they grow with one another. Henderson states, “Wesley was convinced that 

learning is expedited by group interaction, whether the content of that learning is 

behavioral transformation, redirection of attitudes and motives, cognitive data-gathering, 

strategic training, or social rehabilitation.”35 The community dynamic provides a needed 

ingredient in helping believers grow in faith. Believers are not isolated islands. The 

Christian faith is lived and learned in community.

Jesus and the Apostles: A Historical Foundation for Transformative Learning

Jesus and the apostles provide the historical foundation for community 

transformative learning. Jesus taught within a group of disciples. The Apostles formed

34 D. Michael Henderson, John Wesley’s Class Meetings: A Model for Making
Disciples (Nappanee: Evangel Publishing House, 1997), 128.

35 Ibid., 132.
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groups of believers to learn and grow in community. These early communities were 

dynamic with people’s lives transformed and changed by the Gospel of Jesus.

The Gospels present Jesus as a master teacher that challenged the people to 

change their ways and make radical commitments.36 His method of teaching was through 

sermons and parables rooted in scripture. C.B. Eavey states that Jesus . .used teaching 

as the chief means of accomplishing what he had come into the world to do, which was to 

show people the way to God and shape their attitudes, ideals, and conduct to conform to 

God’s will.”37

One method Jesus used was stories or parables. John Elias states, “Jesus’ parables 

provoked people to think differently about their lives and the roles that God played in 

their lives.”38 This method of teaching was not new at the time. According to Peter Rhea 

Jones, “Jesus did not invent parables, but he perfected the art to a celebrated standard.”39 

His parables were able to create an environment for transformative learning. This 

environment enabled listeners to reflect on their perspectives and view of the world.

The remarkable nature of the parables is that they use life experiences as lessons 

to help people understand and act differently in relation to the “Kingdom of God.” 

According to Jones, “Jesus appealed for a consent, to awaken a slumbering crowd, to

36 John L. Elias, A History o f Christian Education: Protestant, Catholic, and 
Orthodox Perspectives (Malabar: Krieger Publishing Company, 2002), 13.

37 C.B. Eavey, History o f  Christian Education (Chicago: Moody Press, 1964), 78.

38 Elias, “History of Christian Education,” 13.

39 Peter Rhea Jones, Studying the Parables o f  Jesus (Macon: Smyth & Helwys 
Publishing, 1999), 27.
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stimulate a decision to enter the kingdom.”40 This type of learning is transformational in 

nature because it calls for a change in people in the way they understand God and the 

world around them.

Jesus also taught through sermons and action often expanding on the Jewish Law 

and interpreting the scriptures for his disciples and the crowds. His method often included 

questions that challenged listeners to reflect and think. The back and forth between Jesus 

and the people depicts a conversation where the people could enter into dialogue about 

how they understood the Law and scripture providing opportunities for transformation. 

Jesus’ method of teaching also included action. These actions included healing, the 

breaking of bread, and interacting with the poor and marginalized of society. Jesus 

demonstrated that effective teaching needs a model of action. Elias states in regards to 

this example of teaching, “Words are not enough, teaching needs action if it is to be 

understood.”41 People learn through the modeling of other people in the community.

Jesus often healed people and interacted with the marginalized of society to demonstrate 

and teach a new way of understanding God’s kingdom.

This tradition of teaching by Jesus provides the educational foundation for the 

apostles. The primary teaching method of the early apostolic church was to form 

communities that taught believers how to relate differently and act differently in the 

world around them. Elias states, “People were drawn into the early Christian 

communities because the group’s teachings were confirmed by a way of life that showed

40 Ibid., 39.

41 Elias, “History of Christian Education,” 15.
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in action toward the needy radically changing relationships among people.”42 The 

apostles taught like Jesus through word and action in the context of community. Christian 

education was not just one component of the church, but a central element in the 

transformation of believers. The goal was to change people’s lives toward the will of God 

transforming them into new creations.

Moving from Information to Transformation in Christian Education

Local church education can provide an opportunity for transformational learning, 

but the focus in many congregational education settings has shifted toward information 

sharing with the goal of changing behavior. Dallas Willard observes that one of the 

weaknesses in congregational education is that churches can spend so much time trying 

to get believers to do what they are supposed to do without changing what they really 

believe.43 Believers need to reflect on scripture allowing the Holy Spirit to transform the 

way they relate to and act upon the text. They need mentors within communities that 

demonstrate transformed learning in the way they live their lives. Christian education in 

the local church must move from just providing cognitive information about scripture 

toward a transformational approach. Loder observes, “Transformational learning fulfills 

the goals of Christian spiritual formation which is the growth of Christ’s life in us, the 

formation of a people of God, and our partnership in the redemptive work of God.”44 A

42 Ibid., 18.

43 Dallas Willard, The Divine Conspiracy (San Francisco: Harpers Publishing, 
1998), 307.

44 James E. Loder, “Transformation in Christian Education,” Religious Education 
76 (March-April 1981): 204-221
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Christian education program has an opportunity to help believers grow in faith and 

understanding of God, but this teaching must create opportunities for transformation.

Transformative Learning Theory 

This project thesis examines transformative learning in a local church Bible study. 

The theory informing this Bible study is Transformative Learning Theory. Jack Mezirow 

developed this adult education theory to assist higher education students in developing a 

personal understanding of a topic rather than simply relying on an authority figure’s 

information.45 The basic premise of the theory argues that transformation may occur as 

learners reexamine currently held beliefs and are willing to reflect critically on new 

perspectives personally and in conversation with a group of learners.46 This section 

examines Transformative Learning Theory by exploring the theoretical development and 

goals of the theory, discussing practical application, and examining how transformation 

can happen in a spiritual gifts Bible study.

Theory Development and Goals

Mezirow developed the first comprehensive presentation of Transformative 

Learning Theory in 1991,47 His initial research involved studying adult women re

entering higher education. He describes their experience in the following way:

45 Jack Mezirow, “Transformative Learning: Theory to Practice,” New Directions 
for Adult and Continuing Education 74 (Summer 1997): 11.

46 Ibid.

47 Patricia Cranton and Edward W. Taylor, The Handbook o f Transformative 
Learning: Theory, Research, and Practice (San Francisco: Jossey-Bass, 2012), 5.
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Rather than merely adapting to changing circumstances by more diligently
applying old ways of learning, adults discover a need to acquire new perspectives
in order to gain a more complete understanding of changing events.48

Since that time, the theory continues to evolve creating an abundance of research in adult 

education. The bulk of the research is in higher education settings since the theory 

focuses on adult education as opposed to childhood education. Other contributors to the 

Theory include Patricia Cranton, Edward W. Taylor, Kathleen King, and a host of 

researchers.

The philosophical basis for Transformative Learning Theory uses a constructivist 

assumption explained as “The notion that we interpret our experience in our own way, 

and that how we see the world is a result of our perceptions of our experiences.”49 The 

focus of the theory is on people’s perception of the world as opposed to outside theories 

that explain the world. This learning approach puts the focus on learners where they 

become responsible agents in education. Learners are constantly examining, questioning, 

and revising perceptions of the world based upon experiences informed by their culture, 

community, and social world.50 The emphasis of the theory is on how people perceive 

and process information as opposed to how information simply informs them.

The primary object of change in Transformative Learning Theory is the “frame of 

reference” of people. Mezirow describes a “frame of reference” as encompassing

48 Jack Mezirow, Transformative Dimensions o f Adult Learning (San Francisco: 
Jossey-Bass, 1991), 3.

49 Cranton and Taylor, “Handbook of Transformative Learning,” 5.

50 Ibid., 6.
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people’s cognitive, conative, and emotional elements of their lives that determine their 

perspectives of the world.51 This “frame of reference” is composed of “habits of the 

mind” that influence people’s point of view in the way they interpret the world around 

them. Mezirow defines “habits of the mind” as “broad, abstract, orienting, habitual ways 

of thinking, feeling, and acting influenced by assumptions that constitute a set of codes 

influenced by culture, social, political, or psychological factors.”52 People’s perspectives 

develop from their environment.

These “habits of the mind” form as people grow and develop. They form from 

interaction with family, the community, and the political climate that encompasses 

people’s surroundings creating a strong view of the world. “Habits of the mind” form the 

foundation of people’s worldview. They determine how people process information and 

understand the world around them. The example Mezirow uses to describe “habits of the 

mind” is ethnocentrism or the predisposition to regard others outside one’s own group as 

inferior.53 These “habits of the mind” are what people bring to an educational setting and 

influence how they perceive what they learn.

Although “habits of the mind” remain solid in people’s lives, the perspectives or 

point of views created from these mindsets can change as people reflect and consider new 

ways of understanding the world. Perspectives change because new information may 

challenge the old way of thinking moving people to rethink their assumptions. As these

51 Mezirow, “Transformative Learning: Theory to Practice,” 5.

52 Ibid., 6.

53 Ibid.
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perspectives begin to change, people may begin to develop a new “frame of reference.” 

This type of change takes time and is a process people undergo as they experience 

transformative learning.

Jack Mezirow argues this process of change consists of ten stages. The stages 

move adult learners through a process of examining their past where they are attempting 

to process new information into their lives.54 As this information is processed, they 

experience perspective transformation through the following stages described by 

Mezirow as:

1. A disorienting dilemma;
2. Self-examination with feelings of guilt or shame;
3. A critical assessment of epistemic, socio-cultural or psychic assumptions;
4. Recognition that one’s discontent and the process of transformation are shared 

and that others have negotiated a similar change;
5. Exploration of options for new roles, relationships, and actions;
6. Planning of a course of action;
7. Acquisition of knowledge and skills for implementing one’s plans;
8. Provisional trying of new roles;
9. Building of competence and self-confidence in new roles and relationships;
10. A reintegration into one’s life on the basis of conditions dictated by one’s new 

perspective.55

The initiating point of this change is the “disorienting dilemma.” King defines the 

dilemma as an experience or situation that challenges people’s perspectives, moving them 

to rethink and seek a new way of understanding information because their old way of 

understanding is not sufficient.56 This experience or situation may include new

54 Kathleen P. King, Handbook o f the Evolving Research o f  Transformative 
Learning (Charlotte: Information Age Publishing, Inc., 2009), 5.

55 Mezirow, “Transformative Dimensions of Adult Learning,” 168-169.

56 King, “Handbook,” 5.
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knowledge about a topic, the loss of a loved one, an illness, or visiting another culture. 

Although people can reject this new information, the introduction of information that 

challenges assumptions and perspectives creates opportunities where people can reflect 

and consider new possibilities for understanding the world around them.

This type of learning is not coercive. Transformative learning occurs as people 

willingly enter into open conversation about their perspectives that opens them to change. 

Mezirow describes this necessary component of transformation as people having the 

ability to reflect critically on the assumptions of others and their own assumptions.57 The 

learner becomes the central part of this process because they have the responsibility to 

decide what needs changing in their lives. This decision develops as they enter into 

conversation and dialogue with other people. Through these discussions, people begin to 

consider new ways of relating to and acting upon the “disorienting dilemma” creating the 

possibility for change. The common denominator in transformative learning is that people 

change, as they are willing to change.

Practical Application of Transformative Learning Theory

The practical application of this theory most often happens as part of group 

settings. Although transformative learning can happen individually as people experience 

challenging situations, groups most often create a climate for change by allowing people 

to enter into dialogue with one another. These groups allow people the opportunity to 

hear the perspectives of other people opening the door for conversations. Through these 

conversations, people may begin to change their perspective of a topic.

57 Mezirow, “Transformative Learning: Theory to Practice,” 9.
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The primary function of teachers in these group settings is facilitators. Teachers 

not only dispense information, but also challenge people to think critically about their 

underlying assumptions or beliefs. This critical reflection within community can then 

present opportunities for learners to develop a new way of understanding and relating to a 

topic resulting in a new action.58 The teacher as facilitator does not take center stage in 

transformative learning. The learners become the responsible agents to determine the 

meaning of new information for their lives.59

Transformative learning can include a number of different methods. The primary 

method is group discussion. This group discussion may happen as a whole or within 

smaller groups to allow people the opportunity to express their perspectives. Aside from 

group discussion, other methods may include reflecting on a text, daily journaling, artistic 

expression, prayer, and other reflective exercises. These exercises give people an avenue 

to rethink their perspectives possibly moving them toward perspective transformation. 

Perspective Transformation in a Spiritual Gifts Bible Study

The objective of the Bible study for this project thesis is to measure perspective 

transformation experiences of learners in a spiritual gifts Bible study. The goal of the 

Bible study lessons is for the learners to discern and discover a new way of relating to 

and acting upon spiritual gifts. Through this learning, they may be able to discover a new 

way to use their unique gifts for ministry at Sunny Side UMC. A gifted community 

working to build the “Body of Christ” transforms the church and the world.

58 Ibid., 11.

59 Cranton and Taylor, “The Handbook of Transformative Learning,” 441.
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This seven-week Bible study used a modified version of Mary Lou Redding’s 

study on spiritual gifts.60 Transformative Learning Theory informed the modifications. At 

the conclusion of the seven-week study, the learners took a survey that measured whether 

or not they experienced a transformation in perspectives. A sample of the learners 

participated in pastoral conversations to explore further their experience in the spiritual 

gifts Bible study. The premise is that learners may experience perspective transformation 

in the way they relate to and act upon spiritual gifts as they enter into group dialogue and 

consider different perspectives.

The next chapter further explores the thesis project’s context of Sunny Side, 

Georgia and Sunny Side UMC. Chapter Three also explains the project designed to 

examine perspective transformation experiences in learners participating in the spiritual 

gifts Bible study informed by Transformative Learning Theory. The chapter closes with 

an explanation of the instruments used for data collection.

60 Mary Lou Redding, Meeting God in Scripture: Understanding Spiritual Gifts 
(Nashville: Upper Room Books, 2010).



CHAPTER 3

TRANSFORMATIVE LEARNING IN AN ADULT WEDNESDAY NIGHT 

BIBLE STUDY AT SUNNY SIDE UMC 

Sunny Side United Methodist Church (UMC) has a long history in the community 

of Sunny Side, Georgia. The small community is located in the northern part of Spalding 

County just south of Atlanta. Families in the community founded the church in 1872 with 

many of their descendants continuing to attend the church all the way toward the end of 

the twentieth century. This dynamic began to change in the 1990’s as the demographics 

of the community and church shifted. This change continues to this day.

The North Georgia United Methodist bishop appointed me as pastor to Sunny 

Side UMC in 2007. In my time at the church, the congregation has experienced transition 

and change. Although average attendance has remained steady since 2007, the church has 

grown among new people and declined in long-time existing members. In other words, 

the congregation has become a different congregation. The shift in the demographics of 

the community as well as the church creates challenges in determining how to focus the 

church’s ministries. This chapter examines the changing demographics of Sunny Side, 

Georgia and Sunny Side UMC. The chapter also analyzes Christian education at Sunny 

Side UMC and explains the approach of this thesis project. The explanation of the thesis 

approach includes the project procedures, a description of the spiritual gifts Bible study 

informed by Transformative Learning Theory, and explains the instruments used to 

gather data.

38



39

The Demographic Transition in Sunny Side, Georgia and Sunny Side UMC

The Sunny Side community has experienced transition for many years. Although 

the community remains rural in classification, urban sprawl from Atlanta is moving into 

the area. Driving around the Sunny Side community, you discover a few small 

commercial areas, but the community is primarily pockets of housing developments from 

low social-economic housing to middle and upper middle class housing. A major addition 

to the area is an upper-middle class senior housing community called Sun City that is 

growing at a rapid pace. The area around the church also includes several mobile home 

parks that serve low socio-economics residents. The greatest growth is a couple of miles 

north of the church in Henry County where several middle class housing developments 

have emerged. This area is now a bedroom community for metro Atlanta as the city 

continues to sprawl southward.

The church conducted a demographic study of the Sunny Side community in 2013 

based upon the 2010 U.S. census. The North Georgia Conference of the United Methodist 

Church with the assistance of the Percept Group demographic website provided the data 

for the study.1 According to this data, the population in a five-mile radius of the church is 

approximately 27,295 people. The average age in the area is 34.3 years old with a 

median age of around thirty-seven years old. The racial demographics is 72.1% Anglo- 

American, 21.6% African-American, 3.3% Hispanic/Latino, 1.3% Asian, and 1.7%

Native American. The education level of the area is low. According to the Percept Group 

data, while 71.4% of the population age twenty-five and over have graduated from High

1 Percept Group, Inc., Online: http://www.perceptgroup.com (accessed August 13,
2013).

http://www.perceptgroup.com
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School, college graduates only account for 10.6% of those over twenty-five years old.2 

The average household income is $57, 698 with 12% of the households below the 

poverty line or under $15,000 household income. Percept Group estimates the projected 

growth of the area between 2010 and 2015 will be at 16 % with the majority of this 

growth happening within the Hispanic/Latino community.3

The growth of new populations coming into the Sunny Side community has 

coincided with a decline in the number of long-time residents of the area. This transition 

and growth brought diversity to the area. People moving into the community bring a 

variety of backgrounds and experiences. Some of this transition within the community 

made its way into Sunny Side UMC.

The current membership of Sunny Side UMC consists of 220 people with an 

average attendance of ninety-five people in the Sunday morning worship service.4 The 

congregation also averages around sixty people in attendance on Wednesday nights 

through the children, youth, and adult Bible study programs. Although the membership 

number in the church remains steady, the congregation has undergone transition over the 

past years. Long-time families of the congregation are in decline while new people are 

beginning to make their way into the church.

Before the decline of the founding descendants, the church members were similar 

in their experiences. Most of them grew up in the church and were from a middle class

2 Ibid.

3 Ibid.

4 Sunny Side UMC statistical data from 2013 End of Year Report.
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background. The education level at the time was high school graduates with some college 

experience. The church was a family congregation with most of the members related to 

one another. Although some new families did enter the church over the years, most of the 

people had existing family relationships with the founding descendants and had a similar 

education and socio-economic background.

The transition over the past twenty years has brought diversity in educational 

level and socio-economic background to the congregation. The educational level of the 

current worship attendees ranges from little high school experience to post-graduate. The 

majority of the congregation has a high school level education. The socio-economic 

background of the worship attendees ranges from below the poverty line to upper middle 

class with the majority middle class.

This transition from long time families to new people moving into the 

congregation has also brought a diversity of religious backgrounds. Few of the new 

people attending the worship service and Christian education program grew up in the 

United Methodist Church. The majority are people with little to no church experience. 

Many of these people attended church as child, but their entrance into Sunny Side UMC 

is after years of absence in any church. The religious backgrounds of those with church 

experience include Pentecostal Holiness, Southern Baptist, Presbyterian, and Roman 

Catholic.

This variety of backgrounds brings a mixture of theological assumptions and 

experiences to worship, the Christian education program, and the outreach of the church. 

Some of the people value spontaneity in worship and outreach where they view ministry
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as Spirit led. Other people value structure and careful planning. These varying 

perspectives in theological approach to ministry can create challenges but can also be 

enriching as people from different theological perspectives share their experiences. The 

Christian education program at Sunny Side UMC contains the potential to provide an 

opportunity for people to share their varying perspectives.

An Analysis of Christian Education at Sunny Side UMC 

Currently, the Christian education program at Sunny Side UMC consists of 

Sunday school and Wednesday night Bible studies for adults, youth, and children. The 

Sunday school program offers two classes for adults, two classes for children, and one 

class for youth. The Wednesday night program divides by age group with kindergarten 

through fifth grade in the children’s program, sixth grade through twelfth grade in the 

youth program, and adults eighteen years and older in the adult Bible study. Each class 

selects their curriculum for each quarter with some of the teachers consulting the pastor 

for insight. Most of the classes are laity led. The pastor alternates with a laity teacher for 

the Wednesday night Bible study.

A challenge in the Christian education of the church is the program continues to 

operate as it did twenty years ago before the decline of existing families. The education 

program does not consider a changing cultural context or the presence of people from 

diverse religious and socio-economic backgrounds entering the congregation. The mode 

of teaching is information driven where teachers present information and expect the 

learners to receive the information as authoritative. This teaching method requires 

minimum interaction between the learner and the teacher. The focus of the curriculum in
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these Bible studies is on cognitive information. The learners acquire new information, but 

do not reflect critically or allow the text to challenge their preconceived perspectives. 

They glean the Bible for cognitive information. Mary Lou Redding describes this 

approach as “ ...the analytical, left-brain patterns that often characterize Bible study.”5 

These Bible studies often attempt to master the biblical text without allowing reflection 

and discussion that can transform the learner.

As people of diverse religious and socio-economic backgrounds continue to move 

into the congregational life and the Christian education programs of the church, they are 

seeking more than information. They are seeking a way of relating to what they are 

learning. The variety of backgrounds within Sunny Side UMC provides an opportunity 

for learners to examine diverse perspectives and explore ways they can embrace new 

information. Christian education can provide an atmosphere where transformation can 

happen among learners as people examine their perspectives and explore new ways of 

relating to and acting upon a topic.

Introducing Transformative Learning to the Wednesday Night Bible Study

The purpose of this project thesis was to explore how a Bible study series 

informed by Transformative Learning Theory may contribute to transformed perspectives 

in the Wednesday night learners at Sunny Side UMC. The focus of the Bible study series 

was on spiritual gifts. Learners were encouraged in the study to think critically about 

their underlying assumptions concerning spiritual gifts. They entered into dialogue with 

one another, reflected on scripture through weekly devotions, participated in reflective

5 Mary Lou Redding, Meeting God in Scripture: Understanding Spiritual Gifts 
Leader’s Guide (Nashville: Upper Room Books, 2010), 8.
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exercises, and identified ways they could put their new learning into practice. The 

following section explains the research procedures of the project.

The Research Procedures

The recruitment for the study began on February 16, 2014 with a flyer on the 

bulletin board, an announcement in the weekly bulletins, announcements from the pulpit 

by the pastor, and an announcement in the February and March church newsletter. The 

pastor posted a flyer on a visible bulletin board in the fellowship hall inviting the people 

of the church to participate in a seven-week Bible study on spiritual gifts.6 The pastor 

also announced from the pulpit the following script each week from February 16 to 

March 9:

I want to invite you to participate in the Wednesday night Bible study beginning 
Wednesday, March 12th. This Bible study is part of my research for my Doctor of 
Ministry degree through the McAfee School of Theology at Mercer University. In 
this seven-week Bible study, we will be exploring spiritual gifts. How has God 
gifted you for ministry and service in the church? This project will examine the 
experiences of learners in order to understand transformational learning. 
Participation is open to anyone in the church age 21 and over. Your participation 
is voluntary and you can withdraw at any time. The Bible study begins at 7 p.m.7

Along with the announcement from the pulpit, the church printed the following script in

the weekly bulletins and newsletters from February 16 to March 9:

You are invited to participate in a research project through the Wednesday night 
Bible study beginning Wednesday, March 12th. Pastor David will be conducting 
the research as part of his Doctor of Ministry project through the McAfee School 
of Theology at Mercer University. In this seven-week Bible study, we will be 
exploring spiritual gifts. We will examine how God has gifted you for ministry 
and service within the church. The purpose of the research is to examine the 
experiences of learners in order to understand transformational learning.

6 See Appendix G.

7 Announcement script from pulpit February 16, 23, and March 2 and 9.
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Participation is open to anyone age 21 and over. Your participation is voluntary
and you can withdraw at any time. The Bible study begins at 7 p.m.8

The participating learners for this study consisted of church attendees at Sunny 

Side UMC age twenty-one and over willing to participate in the Wednesday night adult 

Bible study. Participation in the study was voluntary. The researcher informed the 

participants that they could choose not to participate in any activity including the survey 

and follow-up interview. The study allowed participants age twenty-one and over with 

health conditions to participate, but not adults with mental impairments that would limit 

their participation in the study.

The Bible study began on Wednesday, March 12, 2014 and ended on April 23, 

2014. The following procedures took place in the Bible study. First, each learner in the 

first session signed a consent form that detailed the investigator, the purpose of the 

research, potential risks or discomforts, potential benefits of the research, and a 

confidentiality statement concerning the survey and potential interviews.9 Second, the 

participating learners completed the seven-week spiritual gifts Bible study informed by 

Transformative Learning Theory. After completing the seven-week course, the 

participating learners completed a survey. They also had the option of choosing to 

participate in a follow-up pastoral conversation interview. The follow-up pastoral 

conversations took place from May 7 to May 28, 2014. The following section describes 

the spiritual gifts Bible study informed by Transformative Learning Theory.

8 Announcement script in the February 16, 23, March 2, and 9 of the Sunny Side 
UMC weekly bulletins and February and March Newsletters.

9 See Appendix A.
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Description of the Spiritual Gifts Bible Study

The spiritual gifts Bible study used a modified version of a Bible study created by 

Mary Lou Redding.10 This seven-week study consisted of five days of fifteen-minute 

personal devotions found in Redding’s “Participant’s Workbook” and a group meeting 

once a week at Sunny Side UMC. The Bible study group met on Wednesdays at 7:00 

P.M. for sixty minutes each session. The following provides a description of each session 

in the spiritual gifts Bible study. Appendix B contains the lesson plans for the Bible 

study.

Session 1. The objective of the first session was to introduce the research study, 

discuss the Bible study method with emphasis on transformational learning, and reflect 

on Romans 12:1-2. Transformative Learning Theory informed this lesson by challenging 

the learners’ perspective that Bible study is solely receiving cognitive information about a 

biblical text from an authority. The goal of this lesson was for the learners to reflect 

critically on their perspective of Bible study and their approach to studying scripture. The 

outcome objective was for the learners to begin embracing the concept of reading 

scripture as devotion. They would begin to allow the text to form them rather than solely 

attempting to understand the biblical text. The facilitator challenged the learners to put 

this lesson into practice by participating in the weekly devotions from Redding’s 

“Participant’s Workbook” where they would reflect on the devotional material. Each 

week they would have the opportunity to share their insights from their devotions within 

the Bible study group.

10 Mary Lou Redding, Meeting God in Scripture: Understanding Spiritual Gifts 
Participant’s Workbook (Nashville: Upper Room Books, 2010).
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M. Robert Mulholland’s book “Shaped by the Word: The Power of Scripture in 

Spiritual Formation” informed the approach to devotional reading.11 Five days each 

week, the learners reflected on a small portion of scripture and read a short devotion from 

Redding’s “Participant’s Workbook.” The devotions allowed the learners to listen to 

insights the Holy Spirit may reveal. According to Mulholland, this type of reading allows 

the text to master the learner as opposed to the learner trying to master the text.12

The final part of session one focused on reflection and discussion of Romans 

12:1-2. A volunteer read the passage. Afterwards, the class reflected on the passage and 

entered into discussion. The class discussion centered on understanding “conforming to 

the world” versus “being transformed by the renewing of the mind.”13

Session 2. The objective of the second session was to discuss insights from the 

previous week’s devotions, participate in an artistic reflection on understanding the 

“Body of Christ,” and a discussion of Romans 12:3-8. Transformative Learning Theory 

informed this lesson by challenging the perspective that the call to ministry is solely the 

responsibility of clergy. All believers in the “Body of Christ” contribute to building-up 

the Church. This lesson also challenged the learners to begin reflecting on where God is 

calling each of them to serve in the congregation.

Session two began the reflection on the five daily devotions. Each week of the 

Bible study, the learners gathered in small groups and discussed their insights from the

11 M. Robert Mulholland, Jr., Shaped by the Word: The Power o f Scripture in 
Spiritual Formation, rev. ed. (Nashville: Upper Room Books, 2000), 49-63.

12 Ibid.

13 Romans 12:2
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previous week’s devotions. These discussions challenged the learners to express their 

thoughts on the most challenging and most helpful devotions. The final part of the 

discussion allowed them to share how the devotions may have caused them to change 

some behavior.

The artistic reflection focused on 1 Corinthians 12:1; 4-27. The learners divided 

into groups of four where they read the scripture passage together. Afterwards, they 

received a poster board and markers. Their task was to create an artistic comparison 

between the various parts of the human body and the different gifts, tasks, and roles 

within the congregation.14 After creating their artistic pieces, they presented their poster 

to the larger group. These presentations allowed the learners to begin connecting how the 

church needs every believer to make the congregation healthy.

The learners closed session two with a discussion of Romans 12:3-8. They 

examined the various spiritual gifts in the passage and discussed how they understand the 

phrase “call to ministry.” The purpose of this discussion was to enable the learners to 

begin to realize they have a call to ministry in their lives and begin to reflect on what that 

call may be for each of them.

Session 3. The main objective of session three was for the learners to begin 

discerning their spiritual gifts. Transformative Learning Theory informed this lesson by 

challenging the perspective that the learners are not able to discern how God has gifted 

them for ministry. The goal of the lesson was for the learners to gain an initial idea of 

where God may be gifting them for ministry and begin to consider ways they can put this

14 Redding, “Leader’s Guide,” 24.
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learning into practice. The method the learners used to begin this discernment process 

was a spiritual gifts inventory found in Redding’s “Participant’s Workbook.”15After 

completing the survey, the facilitator instructed the learners to list their top three gifts as 

indicated by the survey and read the various definitions of the individual spiritual gifts in 

Redding’s workbook.16 The session closed with the learners sharing with the larger group 

their top three indicated gifts. The facilitator challenged them to ponder how these gifts 

could help build up the ministry at Sunny Side UMC and ways they could put them into 

practice as reflection for the following week.

Session 4. Session four’s objectives included a discussion of the various clusters 

of spiritual gifts mentioned in selected scripture passages. The learners also discussed 

whether the Bible provides an exhaustive list of gifts and what gifts may be missing. 

Finally, the learners discussed how varieties of gifts build up the church’s ministry and 

how their identified gifts could build up Sunny Side UMC.

Transformative Learning Theory informed this lesson by challenging the learners 

to consider how their unique gifts can build up Sunny Side UMC and consider ways to 

apply their gifts. The goal of this lesson was for learners to begin identifying concrete 

ways to apply their gifts in action. This lesson provided the movement from the learner 

discovering gifts to applying gifts thus helping to discover a new way of relating to and 

acting upon spiritual gifts. The objective was for them to gain the perspective of how 

applying their gifts can create a healthy and effective ministry.

15 Redding, “Participant’s Workbook,” 85-93.

16 Ibid., 94-96.
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Redding’s “Leader’s Guide” provides the scripture passages for this lesson 

derived from Paul’s listing of spiritual gifts in Romans 12:6-8, 1 Corinthians 12:4-11; 27- 

31, and Ephesians 4:11.17 These passages represented the options of spiritual gifts found 

in the “Spiritual Gifts Inventory.” The facilitator informed the learners that these gifts are 

not exhaustive but represent the gifts listed by Paul.

Along with the scripture passages, the learners also explored the spiritual gifts 

clusters as identified by Redding.18 She identifies four clusters. The first cluster includes 

the nurturing gifts of wisdom, shepherding, exhortation, helping, discernment, faith, and 

compassion. The second cluster includes the outreaching gifts of apostleship, evangelism, 

working miracles, compassion, healing, servant, and prophecy. The third cluster includes 

the witnessing gifts of knowledge, faith, prophecy, teaching, evangelism, exhortation, 

tongues, interpretation of tongues, and healing. The fourth cluster includes the organizing 

gifts of knowledge, administration, giving, leadership, helping, teaching, and wisdom.

The facilitator provided these clusters as a handout from Redding’s “Leader’s Guide” for 

the learners to examine in small groups.19

After discussing the various clusters of gifts and their definitions as found in 

Redding’s “Participant’s Workbook,” the learners began to consider their gifts.20 Each 

learner listed his or her top three gifts with the facilitator recording their response on a

17 Redding, “Leader’s Guide,” 54-55.

18 Ibid., 57-58.

19 Ibid.

20 Redding, “Participant Workbook,” 94-96.



dry erase board. The group then discussed what ministries Sunny Side UMC could focus 

their attention upon based on the results of this class. The learners also discussed how 

each one of them could contribute to making the ministry successful. Along with the 

identified gifts, the learners also explored whether others gifts may be present in the class 

or church and how they could use them in ministry. The session closed with the facilitator 

challenging the learners to attempt putting their identified gifts into practice within the 

next week.

Session 5. In session five, the main objective was for the learners to compare 

Paul’s faith journey with their own as they begin to develop ways to continue developing 

their spiritual walk with God. The main point was for the learners to develop practices 

that continue to inform their call to ministry and sustain them as they grow in faith. 

Transformative Learning Theory informed this lesson by challenging the learners to 

consider that discipleship requires commitment to a life-long journey of growing through 

study and using their gifts for ministry within the church. The goal of this lesson also 

emphasized that learners need to develop a perspective of Bible study where small group 

interaction is necessary for growing in Christian maturity.

Galatians 1:11-24 provided the scripture basis for this lesson. The learners 

discussed Paul’s experience from his persecution of Christians to his conversion to his 

early Christian formative years. The learners also discussed how Paul put his new life 

into practice within the church and how these practices affected the Church as a whole.

After discussing Paul’s faith journey, the learners discussed in groups their own 

faith journey. They identified key events along their path that shaped their Christian
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discipleship. They also considered influential individuals and groups in their lives that 

influenced their journey.21 Finally, they considered ways that using their spiritual gifts for 

ministry can help them grow in their faith. The facilitator closed the session by 

challenging the learners to continue identifying ways to put their gifts into practice.

Session 6. The objective of session six was for the learners to discuss in learning 

pairs their specific gifts and identify practical ways to put these gifts into practice. 

Transformative Learning Theory informed this lesson by using peers in the group to 

challenge the learners to act upon the learning from this series of Bible studies. The 

lesson’s goal was for the learners to embrace their spiritual gifts and intentionally begin 

using them in the ministry of Sunny Side UMC. The learning pairs provided a safe place 

for the learners to receive feedback about their identified gifts and pray for one another as 

they begin to step out into ministry.

The final segment of the session involved a discussion of Moses’ call in Exodus 

6:28-7:2 and his reluctance to answer God’s call. This passage challenged the learners to 

consider their own reluctance in stepping out into ministry. The discussion closed with 

the assurance that God travels alongside them as they step out in faith.

Session 7. The objective of session seven was for the learners to reflect once more 

on their response to the call to ministry. Transformative Learning Theory informed this 

lesson by challenging the learners to decide on a course of action in putting their spiritual 

gifts into practice. The goal was for the learners to move forward in a new way of relating

21 Redding, "Leader’s Guide,” 37.
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to and acting upon spiritual gifts that found evidence in their response by stepping out in 

faith and using their gifts in ministry.

Redding provides the reflection for session seven through a guided reading of 

Moses’ experience at the burning bush in Exodus 3:4,7,10-11; 4:l-2.22 In this guided 

reading, the learners imagined they entered the story with Moses and contemplated how 

they would respond in a similar situation. The facilitator provided pauses at key parts of 

the reading to enable the learners to reflect. After the reading, the learners shared briefly 

in small groups their experience of listening to the reading. They also shared how the 

reading challenged them to respond to their call to ministry.

After the guided reading and discussion, the researcher administered the survey 

portion of the “Learning Activities Survey” to the participating learners.23 This survey 

instrument provided a portion of the data for the thesis study. After the researcher read 

the survey instructions, the participants completed the survey.24 The researcher 

maintained confidentiality by assigning the participants a code number on their survey 

instrument form. After completing the survey, the researcher instructed the participants to 

place their survey instrument in a manila envelope. The participants also received a 

follow-up signup sheet.25 The follow-up signup sheet enabled the participants to indicate 

their willingness to participate in the follow-up pastoral conversations or decline further

22 Redding, “Leader’s Guide,” 44-46.

23 See Appendix D.

24 See Appendix C.

25 See Appendix E.
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participation in the study. The following section describes the complete “Learning 

Activities Survey.”

Description of the Learning Activities Survey 

Kathleen King developed the “Learning Activities Survey” (LAS) to measure 

three experiences among learners in an educational setting.26 First, the survey measures 

whether or not learners experienced perspective transformation. The survey also 

measures whether perspective transformation experiences occurred within the educational 

setting or outside the educational setting. Second, the survey measures the specific 

learning activities in the educational setting that contributed toward the perspective 

transformation experiences. Third, the survey measures frequent themes and concepts 

indicated by the learners to provide validation and further insight into the data. The 

researcher’s reference to the term LAS include both the survey instrument and the 

follow-up interview instrument.

The LAS follows a mixed methods sequential explanatory approach.27 A survey 

instrument gathers the quantitative data and brief qualitative data followed by interviews 

to collect detailed qualitative data. The qualitative data in the follow-up interviews 

provide clarity and further understanding on data gathered in the survey. King granted 

permission for the original owner of her book to use the survey for research as long as the

26 Kathleen P. King, Handbook o f Evolving Research o f Transformative Learning 
(Charlotte: Information Age Publishing INC., 2009), 37-41.

27 John Creswell, Research Design: Qualitative, Quantitative, and Mixed Methods 
Approaches, 3rd ed. (Los Angeles: SAGE Publications, Inc., 2009), 206-207.
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researcher prints the copyright and acknowledgement of original author on all copies.28 

This section describes the survey instrument and the follow-up interview procedure.

The Survey Instrument

The facilitator instructed the participating learners to answer the survey questions 

as they relate to their individual experience in the Bible study. The key questions in the 

survey for quantitative data include items one, two, four, six, and seven. Items three and 

five provide brief qualitative data to explain the quantitative data. Items eight through 

thirteen provide demographic information on the individual participants.29

Item one measures the extent the learners experienced Mezirow’s ten stages of 

perspective transformation.30 Mezirow describes these ten stages in the following way:

1. A disorienting dilemma;
2. Self-examination with feelings of guilt or shame;
3. A critical assessment of epistemic, socio-cultural or psychic assumptions;
4. Recognition that one’s discontent and the process of transformation are shared 

and that others have negotiated a similar change;
5. Exploration of options for new roles, relationship, and actions;
6. Planning a course of action;
7. Acquisition of knowledge and skills for implementing one’s plans;
8. Provisional trying of new roles;
9. Building a competence and self-confidence in new roles and relationships;
10. A reintegration into one’s life on the basis of conditions dictated by one’s new 

perspective.31

The correlation of these stages to items la  to 11 in the survey instrument is as follows:

28 King, “Handbook,” 35
29 See Appendix D.

30 King, “Handbook,” 15.

31 Jack Mezirow, Transformative Dimensions o f  Adult Learning (San Francisco: 
Jossey-Bass, 1991), 168-169.
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Stage 1: Items la  and lb; Stage 2: Item lc and Id;

Stage 9: Item lk; and

Stage 3: Item lg; 
Stage 5: Item If; 
Stage 7: Item lj;

Stage 4: Item le; 
Stage 6: Item li; 
Stage 8: Item lh; 
Stage 10: ll.32

The participants marked lm if they did not identify with any of the statements in la -11. 

King states item lm is for diagnostic and interpretation purposes.33

Item two on the survey provides the participants the option of choosing whether 

their values, beliefs, opinions, or expectations had changed since they took the spiritual 

gifts Bible study or not. King states that item two has three purposes:

1. It improves the validity of the tool by summarizing and rephrasing item one;
2. It assists the respondent in completing the tool; and
3. It focuses the items on one’s experience of perspective transformation.34

If the participants indicate a perspective transformation in item two, the survey 

instrument instructs them to answer items three, four, and five. If they did not indicate a 

perspective transformation experience, they move to item six.

Participants that indicated a perspective transformation experience responded to 

items three, four, and five. Item three asks the participants to describe briefly their 

perspective transformation experience. This item provides data to determine the extent 

this experience was a result of the spiritual gifts Bible study. The purpose of item four is 

to indicate what factors influenced the change. These factors may include interaction 

within the Bible study sessions, a particular class assignment, or factors outside the study.

32 King, “Handbook,” 15.

33 Ibid.

34 Ibid.
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In item five, the participants describe briefly how being in the spiritual gifts Bible study 

influenced their change. The purpose of item five is to provide further insight into the 

change.

All participants had the option of responding to items six through thirteen. Item 

six indicates the extent the participants entered into critical-reflection as it pertains to 

their Bible study practices. Item seven allows the participants to indicate their general 

experience in Christian education as a whole. The purpose is to indicate the extent 

critical-reflection is part of their everyday spiritual practices. Items eight through thirteen 

provide demographic information on the participants.

The researcher calculated the overall percentage the participants responded to 

items one, two, four, six, and seven of the survey. Items one, two, three, four, and five 

provided the researcher the needed information to determine the extent each participant 

experienced perspective transformation in the spiritual gifts Bible study through a 

perspective transformation index (PT-Index).35 A score of three indicates the learner 

experienced perspective transformation in the spiritual gifts Bible study. A score of two 

indicates the learner experienced perspective transformation outside of the Bible study. 

Finally, a score of one indicates the learner did not experience perspective 

transformation. The overall percentage of the PT-Index indicates the extent the 

participants as a group experienced perspective transformation in the Bible study.

35 Ibid., 37-41.
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The Follow-Up Interview Procedure

Once the survey analysis is complete, King provides follow-up interview 

questions to confirm and provide clarity to the findings.36 The participating learners 

selected for the follow-up interview followed two criteria. One, they indicated on the 

survey their willingness to participate in the follow-up interviews. Two, the researcher 

selected participants that provided a balance between gender, representation among the 

different age groupings, and indication of perspective transformation experiences. The 

reason for the second criteria was to provide a good representation of the learners that 

participated in the study. The follow-up interviews consisted of pastoral conversations 

using a semi-structured interview style. The interviewer sought responses to structured 

questions with room for further exploration.37

The analysis of the qualitative data consisted of seeking common words and 

themes in the interviews that further clarify the survey data. This process consisted of the 

researcher taking detailed notes on participant responses to the interview questions 

providing data for analysis. As each interview was completed, the researcher entered an 

ongoing process of reflecting on the data by organizing and reading the interview notes.38 

The researcher then began a detailed analysis of the information by organizing the data 

into categories looking for themes that inform the research questions.39 The particular

36 Ibid.

37 See Appendix F.

38 Creswell, “Research Design,” 184-185.

39 Ibid., 186.
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area of interest for this research involved how the participant described perspective

transformation experiences and the Bible study experience.

Validation and Reliability of the LAS

King tested the LAS for validity and reliability. She tested the validity through

pilot studies, the critique of a panel of experts that offered suggestions for improvement,

and then tested the survey with adult learners to check the accuracy of identifying

perspective transformation experiences.40 King states that she tested the reliability of the

LAS in the following manner:

The reliability question was addressed from a hermeneutical perspective; that is, 
several individual evaluations are used to arrive at the final evaluation. This was 
especially grounded in the PT-Index (Perspective Transformation Index) used in 
the instrument; the question of whether an adult learner had a perspective 
transformation in relation to his or her educational experience was determined by 
evaluating responses to several items in the instrument. Through the process of 
evaluating each of these items separately and then developing a composite PT- 
Index determined, the reliability of the “Learning Activities Survey” was 
strengthened.41

The next chapter examines the results of the LAS providing insight into the project thesis.

40 King, “Handbook,” 41-42.

41 Ibid., 42.



CHAPTER 4

EXAMINING PERSPECTIVE TRANSFORMATION EXPERIENCES IN 

THE SPIRITUAL GIFTS BIBLE STUDY

The purpose of this project thesis was to explore how a spiritual gifts Bible study

informed by Transformative Learning Theory may contribute to perspective 

transformation experiences in the way the Wednesday night learners at Sunny Side UMC 

relate to and act upon spiritual gifts. Learners were encouraged to think critically about 

underlying assumptions concerning spiritual gifts. They entered into dialogue with one 

another concerning their understanding and perspectives. Finally, they explored possible 

ways of acting on this learning.

The “Learning Activities Survey” (LAS) collected the data for this project using a 

sequential explanatory approach.1 A survey instrument gathered the quantitative data and 

brief qualitative data followed by interviews to collect detailed qualitative data. The 

qualitative data in the follow-up interviews provide clarity and further understanding on 

data gathered in the survey.

The data from the LAS allowed the researcher to examine the following research 

questions.

(1) Did learners identify any perspective transformation experiences in a spiritual 

gifts Bible study informed by Transformative Learning Theory?

1 Kathleen P. King, Handbook o f  Evolving Research o f Transformative Learning 
(Charlotte: Information Age Publishing INC., 2009), 39.

60
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(2) What, if any, class activities within the spiritual gifts Bible study contributed 

to the perspective transformation experiences?

(3) How did the learners describe the experience in the spiritual gifts Bible study 

informed by Transformative Learning Theory?

(a) How did the learners describe the experience in the spiritual gifts Bible 

study if a perspective transformation was identified?

(b) How did the learners describe the experience in the spiritual gifts Bible 

study if a perspective transformation was not identified?

(4) How does the experience of the learners inform the Bible study approach at 

Sunny Side UMC?

This chapter examines the results from the LAS to determine how the data 

answers the research questions. In this chapter, the researcher describes the demographics 

of the project participants, analyzes the quantitative and qualitative data from the LAS, 

and provides a summary of the results. This chapter also explores a project strength and 

weakness that may have an impact on the results.

Description of the Spiritual Gifts Bible Study Participants

Twenty-two participants attended and signed the consent form in the first session 

of the spiritual gifts Bible study. Of this group, twenty participants completed the initial 

survey. Two participants abstained from completing the survey. The demographic data of 

the Bible study participants reflect those who completed the initial survey and responded 

to the demographic items on the survey.
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The following figure provides the gender and age range trend of the participants 

(see figure 1).

Figure 1 

Bible Study Participants'
Age and Gender

10

I I
Age 40-49 Age 50-59 Age 60-69 Over 70

■ Female Male

Fourteen females and six males provided demographic information. None of the 

participants was under the age of forty years old. The largest demographic were females 

age sixty to sixty-nine. Over half of the participants were in the age range of sixty to 

sixty-nine. Not included in figure one is the racial demographics because 100 % of the 

participants were Anglo-American.

The second figure provides the marital status trend of the participants (see figure

2).

Figure 2

Bible Study Participants' 
Marital Status
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The majority of the Bible study participants are married. One participant is single. One 

participant is divorced. Four participants are widowed and fourteen participants are 

married.

The final figure provides the education level trend of the Bible study participants 

(see figure 3).

Figure 3

Bible Study Participants' 
Education Level

7

S o m e  H S. High S o m e  T ech n ica l  A s s o c ia te  B a c h e lo r  M a s t e r
School  C o l lege  S chool  D e g r e e  D e g r e e  D e g re e

This figure demonstrates a diversity of education levels. A majority of the Bible study 

participants completed a technical school degree or higher. A couple of participants did 

not complete high school.

In comparison to the demographics of the Sunny Side UMC congregation, the 

Bible study participants provided a representative sample of the congregation. The 

average attendance in Sunday morning worship is ninety-five people. The Bible study 

participants represented 21% of this population. The groups not represented in the study 

include the children and youth. The study was only open to adults over the age of twenty- 

one. The following section will examine the Bible study participants’ responses to the 

initial survey.
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Surveying the Bible Study Participants

The initial survey collected quantitative data with brief qualitative data to provide 

clarity to the survey. Items one, two, four, six and seven provide the quantitative data. 

Items three and five provide the brief qualitative data. This section examines the 

quantitative and qualitative data from the initial survey.

Survey Quantitative Data

Item one asked the participants to choose from a list (a-m) any item that pertained 

to their experience in the spiritual gifts Bible study. The purpose of item one is to 

measure the extent the participants experienced Mezirow’s ten stages of perspective 

transformation.2 Mezirow describes these ten stages in the following way:

1. A disorienting dilemma;
2. Self-examination with feelings of guilt or shame;
3. A critical assessment of epistemic, socio-cultural or psychic assumptions;
4. Recognition that one’s discontent and the process of transformation are shared 

and that others have negotiated a similar change;
5. Exploration of options for new roles, relationship, and actions;
6. Planning a course of action;
7. Acquisition of knowledge and skills for implementing one’s plans;
8. Provisional trying of new roles;
9. Building a competence and self-confidence in new roles and relationships;
10. A reintegration into one’s life on the basis of conditions dictated by one’s new

The correlation of these stages to items la  to 11 in the survey instrument is as follows:

2 King, “Handbook,” 15.

3 Jack Mezirow, Transformative Dimensions o f Adult Learning (San Francisco: 
Jossey-Bass, 1991), 168-169.

perspective.3

Stage 1: Items la  and lb; Stage 2: Item lc  and Id;
Stage 3: Item lg; 
Stage 5: Item If; 
Stage 7: Item lj;

Stage 4: Item le; 
Stage 6: Item li; 
Stage 8: Item lh;



Stage 9: Item lk; and Stage 10: ll.4

The participants marked lm if they did not identify with any of the statements in la -11.

King states item lm is for diagnostic and interpretation purposes.5 Table one provides the

participants’ responses to item la-m with the number “ 1” indicating the participants’

check mark. Participant nine and sixteen chose not to participate in the survey. The

researcher calculated percentages with the formula “Total 20 X 100 = %.”

Table 1 
Responses to Item One

Part.
#

a b c d e f 8 h i j k 1 m

1 1 1 1
2 1 1 1 1 1 1 1 1 1 1
3 1 1 1 1 1 1 1 1 1 1
4 1 1 1 1 1 1 1 1 1 1 1
5 1 1
6 1 1
7 1
8 1 1 1 1 1 1 1
10 1 1 1
11 1
12 1 1 1
13 1 1
14 1 1 1
15 1
17 1 1 1 1 1 1
18 1 1 1 1 1 1 1
19 1 1 1 1
20 1 1
21 1 1 1 1 1 1 1 1 1
22 1 1 1 1 1 1

Total 9 10 5 10 11 7 1 6 10 9 8 7 0
% 45 50 25 50 55 35 5 30 50 45 40 35 0

4 King, “Handbook,” 15.

5 Ibid.
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According to the data, 45% to 50% of the participants indicated they experienced 

Mezirow’s stage one of a “disorienting dilemma.” According to King, a “disorienting 

dilemma” involves “ ...an experience or situation which throws the learner off balance 

from their usual perspective and view.”6 The data indicates the spiritual gifts Bible study 

challenged the existing perspectives of half the class.

This data coincides with a stage two experience where 50% of the participants 

indicated they entered into a phase of self-examination. Thus, not only do half the 

participants report having their perspectives challenged, they also indicate they entered 

into a time of reflection on their new learning. However, only 5% indicate this self- 

reflection occurred as “a critical assessment of epistemic, soeio-cultural, or psychic 

assumptions.”7 Twenty-five percent reported that they no longer agreed with previous 

perspectives, and 50% reported that they continued to agree with existing beliefs after 

self-examination.

In regards to stage four through ten of Mezirow’s stages of perspective 

transformation, the participants experienced these stages in the following way. Fifty-five 

percent reported a stage four experience where they realize that other people also 

question their beliefs. Thirty-five percent reported a stage five experience where they 

thought about acting in a different way from their usual beliefs and roles. Fifty percent 

experienced stage six where they tried to adopt new ways of acting on their new learning. 

Forty-five percent indicated they experienced stage seven where they gathered the 

information to adopt new ways of acting on the Bible study topic. Thirty percent reported

6 Ibid., 5.

7 Mezirow, “Transformative Dimensions of Adult Learning,” 168-169.
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a stage eight experience where they tried out their new learning from the Bible study to 

become comfortable in applying this new way of acting. Forty percent of the participants 

experienced stage nine where they began to think about reactions and feedback from their 

new behavior. Finally, 35% reported a stage ten experience where they took action to 

adopt these new ways of learning.

Item one provides the following quantitative conclusions concerning the 

perspective transformation experiences of the Bible study participants. The spiritual gifts 

Bible study challenged half of the class in regards to their preconceived perspectives 

upon entering the study. Around 50% also entered into a time of self-examination where 

they began to consider new ways of acting on new learning. Half of the participants 

continued to believe in their existing perspectives. Fifty percent tried to adopt new ways 

of acting on their new learning suggesting a change in the way they view the topic of 

spiritual gifts.

Item two asks the participants the following question. Since you have been taking 

this spiritual gifts Bible study class, do you believe you have experienced a time when 

you realized that your values, beliefs, opinions, or expectations had changed? The 

purpose of item two is threefold. King states the item provides validity to the tool by 

summarizing item one, it assists the participant in completing the tool, and it focuses the 

items on one experience of perspective transformation.8 Whereas item one focuses on the 

participants’ general experience of Mezirow’s ten stages, item two allows the participants 

to identify a specific perspectives change since they began the spiritual gifts Bible study. 

The participants responded with “yes” if they believe a perspective transformation

8 King, “Handbook,” 15.



experience occurred since their participation in the spiritual gifts Bible study began. They 

responded with “No” if they did not experience a change since the spiritual gifts Bible 

study began. The following table provides the results from item two of the survey (see 

Table 2).

Table 2
Res ponses to Item Two

Part. # Yes No
1 1
2 1
3 1
4 1
5 1
6 1
7 1
8 1
10 1
11 1
12 1
13 1
14 1
15 1
17 1
18 1
19 1
20 1
21 1
22 1

Total 10 10
% 50 50

The data from item two reveals that half of the class reports a time when they 

experienced a change in their values, beliefs, opinions, or expectations since their 

participation in the spiritual gifts Bible study began. At this point, a positive response to 

item two does not indicate whether this change in perspective occurred because of the 

spiritual gifts Bible study or something else in their lives. In order to determine what
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influenced this change, the survey instrument instructs those with a positive response to 

continue with item three. The survey instructed the participants with “no” responses to 

continue with item six. The ten participants that responded with a “yes” to item two 

moved to item three. The researcher discusses item three in the “survey qualitative data” 

section.

Moving to item four, the quantitative data is limited to the ten participants with 

“yes” responses to item two. The purpose of item four is to determine what influenced the 

change reported in item two. The survey provides several options to determine whether it 

was a person, class activity, or an experience outside of class that influenced the change.

Table three indicates those participants influenced by a person in the spiritual gifts 

Bible study.

Table 3
Change Influenced by a Person in Bible Study

Part# Classmate's Support Teacher's Challenge Teacher's Support
2 1
3 1
4 1 1
8 1
17 1
18 1

Total 2 4 1
% 20 40 10

Percentage formula: Total 10 X 100 = %

Twenty percent of the participants that responded “yes” to item two reported a 

classmate’s support as an influencer of their change. Forty percent report a challenge 

from the teacher as an influencer of the change, and 10% report the teacher’s support as 

an influencer of the change.
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Table four indicates those participants influenced by a class activity in the 

spiritual gifts Bible study.

Table 4
Change Influenced by Class Activity in Bible Study

Part
#

Class Discussion Self-Evaluation Reflecting on 
Bible 

Passage

Role Play Prayer
Reflection

Class
Activities
(General)

2 1 1 1
3 1 1 1 1 1
4 1 1 1
6 1
8 1
10 1 1
17 1 1 1
18 1 1 1
19 1 1 1 1
21 1 1 1 1

Total 8 6 6 1 5 3
% 80 60 60 10 50 30

Eighty percent of the participants that responded “yes” to item two reported the class

discussion as an influencer of their change. Sixty percent reported self-evaluation and 

reflecting on a Bible passage as an influencer of the change. Ten percent reported role- 

play. Fifty percent reported prayer reflection, and 30% reported general class activities as 

influencers of change in the spiritual gifts Bible study.

The third option participants could choose was an outside influencer of change. 

Table five indicates those participants influenced by outside factors.

Table 5
Chan ge Influenced by Outside Factor

Part. # Death of a Loved One Retirement
2 1
3 1
4 1

Total 2 1
% 20 10
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Outside influence accounted for the least reported factors in the participants’ change. 

Twenty percent reported the death of a loved one as an influencer, and 10% reported 

retirement as an influencer.

Summarizing item four of the survey, the primary influencer of change for 

participants responding “yes” to item two is a variety of class activities. The class activity 

most reported was class discussion with self-evaluation and reflection on a Bible passage 

as a close second. The least reported influencer of change was outside factors. These 

results indicate that activities in the Bible study class provided the most significant 

catalysts for perspective transformation in the participants.

The next items on the survey providing quantitative data are item six and seven. 

The survey asks all the participants to respond to items six and seven. The purpose of 

items six and seven is to determine how the participants relate critical reflection and class 

activities to the learning experience.9 This information provides insight into the 

willingness of the participants to enter into critical reflection on a topic and determines 

their overall experience of reflection in the Christian education program at Sunny Side 

UMC.

Item six asks the participants two questions. First, the participants respond to the 

question, “Would you characterize yourself as one who usually thinks back over previous 

decisions or past behavior?” The second question asks the participants, “Would you say 

that you frequently think about the meaning of your studies for yourself personally?”

Table six provides the results from the first question.

9 Ibid., 19.
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Table 6
Responses to Item 6a

Part.# YES NO
1 1
2 1
3 1
4 1
5 1
6 1
7 1
8 1
10 1
11 1
12 1
13 1
14 1
15 1
17 1
18 1
19 1
20 1
21 1
22 1

Total 16 4
% 80 20

The data from the first question indicates that 80% of the participants do reflect on their 

past decisions and past behavior. According to this information, the majority of the 

participants are open to reflecting critically on past behavior and perspectives.

The second question of item six focuses the participants’ attention to their 

experience in Bible study. The question seeks to determine if the participants apply what 

they learn in study to their personal lives. Table seven provides the results from the 

second question.
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Table 7
Responses to Item 6b
Part.# YES NO

1 1
2 1
3 1
4 1
5 1
6 1
7 1
8 1
10 1
11 1
12 1
13 1
14 1
15 1
17 1
18 1
19 1
20 1
21 1
22 1

Total 15 5
% 75 25

According to the participants’ response, 75% reflect on the meaning of their studies for 

themselves personally with 25% not reflecting personally on their studies. The conclusion 

of item six is that the majority of participants in the spiritual gifts Bible study are open to 

critical reflection. The high percentages indicate that Bible study that challenges the 

participants may provide opportunities for perspective transformation experiences.

The final quantitative item on the survey asks the participants to share their 

experience of Christian education at Sunny Side UMC including the spiritual gifts Bible 

study. This item allows the participants to identify various activities they view as 

beneficial in their Christian education experience. Item seven provides several options of
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possible experiences including a space to share an experience not on the list. Table eight 

provides the results from item seven.

Table 8
Responses to Item Seven

Part# Teacher
Challenge

Peer
Support

Personal
Reflection

Class
Activity
General

Discussing
Concerns

Writing
about

Concerns

Self-
evaluation

1 1 1 1
2 1 1 1 1 1
3 1 1
4 1 1 1
5 1 1 1 1 1 1
6 1 1 1 1
7
8 1 1 1
10 1 1 1
11 1 1 1 1
12 1 1
13 1 1
14 1 1 1
15 1 1 1
17 1 1
18 1 1 1 1 1 1
19 1 1 1
20 1 1
21 1 1 1 1 1
22 1 1 1 1

Total 12 12 11 8 8 4 10
% 60 60 55 40 40 20 50

Sixty percent of the participants regard a challenge from the Bible study teacher

and support from other church members as their primary experience. They also indicate 

that personal reflection with 55% and self-evaluation with 50% are part of their 

experience. The information in item seven does not differentiate their experience in the 

spiritual gifts Bible study from their experience in other Christian education classes. The
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data does inform Christian education at Sunny Side UMC in that the participants do 

appear generally open to critical exercises and self-assessment.

The data also emphasizes the important role of the teacher in learning. Although 

transformational learning deemphasizes a model where teachers simply share information 

on a topic, challenges from teachers are important for learning. These challenges may 

involve offering a different perspective on a topic or challenging the existing perspective 

of the learner.

Survey Brief Qualitative Data

Items three and five on the initial survey provide brief qualitative data from the 

participants that responded “yes” to item two. The purpose of this information is to 

clarify the participants’ experience and help determine the extent they experienced 

perspective transformation.10 The researcher examined these two qualitative items by 

reading the responses and searching for common themes. Ten of the twenty participants 

responded “yes” to item two.

Item three asks the participants to describe what happened if they indicated on the 

survey they had an experience in the spiritual gifts Bible study where they realized their 

values, beliefs, opinions, or expectations had changed. Two common themes emerged 

from item three. One, participants had never considered that they had spiritual gifts or 

that God called them into ministry. This study helped them to realize that God did call 

them into ministry and they have gifts to build-up the church. A second theme is the 

awareness that participants’ existing work in the church is a spiritual gift. This study

10 Ibid., 15.
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helped them to gain a different perspective of their service to the church allowing them to 

approach the task in a new mindset.

Item five asks the participants to explain how being in the spiritual gifts Bible 

study contributed to their experience of change. The common themes from item five was 

that the spiritual gifts Bible study allowed them the opportunity to understand how 

spiritual gifts apply to their lives and begin to consider how they could put them into 

practice. Another theme mentioned is that the spiritual gifts Bible study helped them to 

clarify their gifts and approach their service in the church as a call from God. The 

participants indicated that being in the spiritual gifts Bible study was the main influencer 

of this change.

Perspective Transformation Index

The primary purpose of the initial survey is to determine the extent the 

participants experienced perspective transformation. The survey uses items one, two, 

three, four, and five to determine a perspective transformation index (PT-Index).11 The 

participant receives a score of three if they experienced perspective transformation 

because of the spiritual gifts Bible study. They receive a score of two if they experienced 

perspective transformation outside of the spiritual gifts Bible study and a score of one if 

they did not experience perspective transformation in the study. A participant 

experiencing perspective transformation is able to identify a different way of relating to 

and acting upon the topic of spiritual gifts.

Analysis of items one, two, three, four, and five determines that 50% of the 

participants received a PT-Index score of three. Another 50% received a PT-Index score

11 Ibid., 15-16.
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of one. None of the participants received a PT-Index score of two. This data indicates that 

half of the Bible study participants did develop a new way of relating to and acting upon 

the topic of spiritual gifts. The next section examines the follow-up interviews for 

qualitative data.

Follow-Up Pastoral Conversation Interviews

The purpose of the follow-up pastoral conversation interviews was to confirm and 

provide clarity to the results in the initial survey.12 The participants selected for the 

follow-up interviews followed two criteria. One, they indicated on the survey their 

willingness to participate in the follow-up interviews. Two, the researcher selected the 

participants that provided a balance among gender, representation among the various age 

groups, and their PT-Index score. The interviews consisted of pastoral conversations 

using a semi-structured interview style.13 The interviewer sought responses to structured 

questions with room to explore some questions further.14

The analysis of the qualitative data from these interviews consisted of seeking 

common words and themes in the interviews that further clarify the survey data. The 

particular area of interest involved how the participants described perspective 

transformation experiences and the Bible study experience. These responses enabled the 

researcher to answer question three of the research questions and provide clarity to 

research questions one, two, and four.

12 Ibid., 37-41.

13 See Appendix F for the Follow-up Interview Instrument.

14 John Creswell, Research Design: Qualitative, Quantitative, and Mixed- 
Methods Approaches, 3rd ed. (Los Angeles: AGE Publications, Inc., 2009), 184-185.



78

Of the twenty initial survey participants, fifteen of the participants indicated they 

would be willing to participate in the follow-up interviews. The researcher selected six 

participants to provide representation from various groups and a balance of PT-Index 

scores. Three participants are male, and three participants are female. Three of the 

participants are between the ages of sixty and sixty-nine. One participant is between the 

age of forty and forty-nine. One participant is between the age of fifty and fifty-nine, and 

one participant is over the age of seventy. Three participants received a PT-Index score of 

three, and three participants received a PT-Index score of one. The information discussed 

below divides the participants by their PT-Index scores.

Interview of Participants with PT-Index Score of Three

The first set of interviews include participants with a PT-Index score of three.

This score means that the participants experienced perspective transformation in the 

spiritual gifts Bible study. The participant was able to identity a new way of relating to 

and acting upon spiritual gifts and the Bible study influenced this change. The following 

is a brief description of each interview. The information is from notes written by the 

researcher in the interviews.

Interview #1. Interview one began by asking the participant to describe her 

experience of change in the spiritual gifts Bible study. Her response was the realization 

that God had given her the gift of healing and her story of overcoming obstacles in her 

own life may provide an opportunity to help other people experience healing in the 

church and outside the church. At this point, she was uncertain how to begin using her 

gift, but she was beginning to explore other areas of learning that may inform how she 

can put this gift into practice.
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The participant shared that the Bible study helped her experience this change by 

providing the opportunity to enter into class discussions where she received insights from 

other participants. The discussions along with challenges from the teacher helped her to 

begin realizing her gift. The reflection from the daily devotions also challenged her 

perspective of God’s call helping her to realize that God can use her in ministry.

The final area of exploration allowed the participant to describe her experience in 

the spiritual gifts Bible study. She stated that the experience was awkward at first because 

she had never approached Bible study from a formation perspective. She found it difficult 

to quiet her mind during the daily devotions, but the devotions did help her to begin 

reflecting on scripture. The interaction with other participants was an experience she 

found helpful in Bible study. She stated that she would be interested in continuing to 

approach Bible study in this way.

Interview #2. Interview two began by asking the participant to describe his 

experience of change in the spiritual gifts Bible study. His response was the realization 

that he was already using his spiritual gifts for ministry in the church. He had never 

considered his contribution as a ministry or a gift from God. He saw himself as a helper 

with talents that provided valuable service to the church. This realization has given him a 

new perspective of his current service in the church. He now views this service as a call 

from God and his way of helping to build up the church.

The spiritual gifts Bible study helped him experience this change. The primary 

influencers of the change were challenges from the teacher and discussions with other 

participants in the small groups. These interactions allowed him to reflect on his



80

perspective of spiritual gifts and begin to realize he was already using his gifts for 

ministry.

The participant described his experience of the spiritual gifts Bible study as 

positive. Although he struggled with the devotions at first, he began to learn how helpful 

biblical reflection could help him grow spiritually. His plan moving forward is to 

continue using his gifts to build up the church. He now approaches these tasks with a 

different perspective.

Interview #3. Interview three began by asking the participant to describe her 

experience of change in the spiritual gifts Bible study. Similar to interview three, she 

realized an existing way of serving in the church is a spiritual gift. This realization 

changed the way she approaches the task. She now views her service as a call to ministry. 

Although her behavior did not change, her attitude and perspective toward service in the 

church did change. This new perspective has led her to be more committed to her service 

in the church.

The spiritual gifts Bible study helped her experience this changed perspective.

She reported that the daily devotions and the class discussions helped her realize her 

spiritual gift. She also reported that the other participants in the small group discussions 

encouraged her to approach service with a new perspective.

The participant described the experience of the spiritual gifts Bible study as 

positive. Although she struggled at first with a new approach to Bible study, she began to 

enjoy the experience and realized the benefit of reflection in studying scripture. She 

reported that the hardest part of reflecting on the devotions and participating in the class 

discussions was letting go of the busyness of life and allowing her mind to become quiet
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as she focused on the study. She now has a different perspective of Bible study and 

desires to enter into future formational style Bible studies.

Interview of Participants with PT-Index Score of One

Interview four, five, and six include participants with a PT-Index score of one. 

This score means that the participant did not identify a perspective transformation 

experience on the initial survey. The following is a brief description of each interview.

The information is from notes written by the researcher in the interviews.

Interview #4. Interview four began with asking the participant if he 

experienced any change in values, beliefs, or expectations in the spiritual gifts Bible 

study. He shared that he initially did not experience any change in the spiritual gifts Bible 

study, but further reflection since the study helped him to realize that he does have gifts 

to share with the church. At this point, he continues to explore and discover ways he can 

put these gifts into practice. Although he has not begun to serve in the church, he is now 

considering the possibility of service.

His experience in the spiritual gifts Bible study was challenging. This study was 

his first Bible study experience in many years. He reported that he was confused with 

some of the language, and the daily devotions provided a challenge. He does not 

remember approaching Bible study as devotion. Reflecting on the meaning of Bible study 

for his personal life is a new experience. The Bible study challenged his comfort zone.

Interview #5. Interview five began with asking the participant if he experienced 

any change in values, beliefs, or expectations in the spiritual gifts Bible study. He 

responded that he did not experience any change in the Bible study. He does share that
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the Bible study was informative, and the study did challenge his perspectives, but he did 

not change his previous beliefs.

His experience in the spiritual gifts Bible study was positive. He enjoyed the daily 

devotions, and the class discussions helped him to learn. Although he did not experience 

any change in the Bible study, he did recognize that other participants experienced 

change. He is supportive of approaching similar styles of Bible study in the future.

Interview #6. Interview six began with asking the participant if she experienced 

any change in values, beliefs, or expectations in the spiritual gifts Bible study. Although 

she indicated on the initial survey no perspective transformation experience, further 

reflection has helped her to understand that the Bible study has confirmed a call to 

ministry in her life. She shared that she was already working through this call before the 

Bible study experience. She states that the Bible study did challenge her, but she needed 

more time to reflect on the experience. She reported that the class discussions and support 

from fellow church members helped her come to a realization of her call. Since the 

conclusion of the Bible study, this participant has begun to expand her service in the 

missions of the church. Her gift is in organizing where she has expanded the food pantry 

ministry. The spiritual gifts Bible study helped her focus her gift into missions.

Her experience in the spiritual gifts Bible study was positive. She enjoyed the 

class discussions, and the spiritual gifts inventory helped her confirm some pre-existing 

thoughts. She is supportive of approaching a similar style of Bible study in the future. 

Analysis of Follow-Up Pastoral Conversation Interviews

Analysis of the follow-up interviews consisted of seeking common words and 

themes in the interviews that provide clarity and insight into the data from the initial
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survey and answers the research questions. The researcher organized the data into three 

categories identified as description of perspective transformation experiences, influences 

on perspective transformation experiences, and description of the spiritual gifts Bible 

study experience. The following describes the common themes in each category.

Description of Perspective Transformation Experiences. The first category 

examines common themes in how the participants described a perspective transformation 

experience. The researcher collected this data from interviews where the participants 

identified a change in the way they relate to and act upon spiritual gifts. Three common 

themes emerged from the interviews. One, two participants became aware of gifts already 

a part of their service to the church. Both did not consider these acts of service as 

answering their call to ministry. Two, the realization of existing gifts helped the 

participants gain a new perspective of their contribution to the church. This realization 

changed the way they relate to and act upon spiritual gifts. Finally, two participants did 

not become aware of a perspective transformation experience during the study, but 

further reflection after the study helped them to become aware of a new way of relating to 

and acting upon spiritual gifts. One of these participants has actively utilized her gift of 

“organizing” to expand the food pantry ministry of the church.

Influences on Perspective Transformation Experiences. The second category 

examines common themes in how the participants identified what influenced the change. 

Two themes emerged from the interviews. The common influencer of change in the study 

was class discussion with peers. The discussions provided an avenue for the participants 

to explore and examine their spiritual gifts with peers. The second theme that emerged 

was that reflection on spiritual gifts did not end when the spiritual gifts Bible study came
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to a conclusion. Participants continued to reflect on their gifts with two participants 

experiencing a transformed perspective after the study concluded.

Description of the Spiritual Gifts Bible Study Experience. The third category 

examines the common themes in how the participants described the spiritual gifts Bible 

study experience. Three common themes emerged from the interviews. One, the 

participants experienced the reflective exercises in the devotions as awkward initially. 

However, the participants did share that the reflective exercises became more meaningful 

as they moved through the Bible study sessions. Two, the participants described the Bible 

study experience as positive and challenging. The lessons did challenge their perspectives 

whether they experienced perspective transformation or not. Third, the participants 

reported a willingness to participate in similar Bible studies in the future.

Summary of the Learning Activity Survey (LAS) Results 

The purpose of this project thesis was to explore how a spiritual gifts Bible study 

informed by Transformative Learning Theory may contribute to perspective 

transformation experiences in the way the Wednesday night learners at Sunny Side UMC 

relate to and act upon spiritual gifts. The LAS collected the data for this project with the 

purpose of answering four research questions. These four questions provide insight into 

the project thesis purpose. This section examines how the LAS results answer the four 

research questions and provides a strength and weakness of the research design.

Research Question #1

The first research question asks, “Did learners identify any perspective 

transformation experiences in a spiritual gifts Bible study informed by Transformative 

Learning Theory?” Items one, two, three, and five of the initial survey provide the data
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for this question. Analysis of these four items provide a perspective transformation index 

(PT-Index) score for each participant. According to the data, 50% of the project 

participants received a PT-Index score of three. This score indicates that half of the class 

was able to identify a perspective transformation experience that resulted from an activity 

within the spiritual gifts Bible study sessions.

The follow-up pastoral conversation interviews provided an unexpected insight 

into the results of the initial survey. Two of the three participants that did not initially 

identify a perspective transformation experience on the initial survey reported a 

perspective transformation experience in the interview. The participants experienced this 

change after the conclusion of the study. Further research may provide more information 

to learn if other participants experienced this insight after the conclusion of the study. 

Research Question #2

The second research question asks, “What, if any, class activities within the 

spiritual gifts Bible study contributed to the perspective transformation experiences?” 

Items four and seven in the initial survey provide the quantitative data for this question. 

Item four focused on those participants identifying a perspective transformation 

experience on the initial survey. In this group, 80% of the participants identified the class 

discussions as a contributor to their perspective transformation experience. Other 

contributions include 60% identifying self-evaluation, 60% identifying reflection on a 

Bible passage, 10% identifying role-play, 50% identifying prayer reflection, and 30% 

identifying general class activities. Item seven focused on all the participants to 

determine what class activities provide benefit in Christian education classes including 

the spiritual gifts Bible study. In the group as a whole, 60% of the participants identified
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a challenge from the teacher and peer support as beneficial activities. Fifty-five percent 

identified personal reflection, 50% identified self-evaluation, 40% identified general class 

activities and discussion of concerns, and 20% identified writing about their concerns.

The follow-up pastoral conversation interviews provided further insight into 

research question two. A common theme in the interviews indicates that the interaction in 

the class discussions contributed to the perspective transformation experiences. A second 

theme that emerged was self-re flection. Two participants experienced a perspective 

transformation upon reflection after the spiritual gifts Bible study concluded.

Research Question #3

The third research question asks, “How did the learners describe the experience in 

the spiritual gifts Bible study informed by Transformative Learning Theory?” This 

question contains two parts. The first part asks, “How did the learners describe the 

experience in the spiritual gifts Bible study if a perspective transformation experience 

was identified?” The second part asks, “How did the learners describe the experience in 

the spiritual gifts Bible study if a perspective transformation was not identified?”

The follow-up pastoral conversation interviews provided the information for this 

question. The responses from the participants were similar regardless of whether they 

identified a perspective transformation or not. Three common themes emerged from the 

interviews. One, the participants experienced the reflective exercise as awkward initially. 

However, the participants did share that the reflective exercises became more meaningful 

as they moved through the Bible study. Two, the participants described the Bible study 

experience as positive and challenging. The lessons did challenge their perspectives
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whether they experienced a perspective transformation or not. Third, the participants 

reported a willingness to participate in similar Bible studies in the future.

Research Question #4

The fourth research question asks, “How does the experience of the learners 

inform the Bible study approach at Sunny Side UMC?” The overall LAS results provide a 

response to this question. Half of the class experienced a perspective transformation in 

the spiritual gifts Bible study. Two participants reported a perspective transformation 

experience upon reflection after the study concluded. According to item six of the initial 

survey, 80% of the participants reflect on their past decisions and behavior, and 75% 

reflect on the meaning of Bible study for themselves personally. These results indicate 

that Bible study that challenges the participants may provide opportunities for perspective 

transformation experiences.

Previous Bible studies at Sunny Side UMC focused on cognitive information with 

limited results. One of the previous Bible studies was on spiritual gifts. In this study, the 

participants explored the various Bible passages that mention spiritual gifts, but they did 

not examine the implications of this knowledge on their lives. They received cognitive 

information about spiritual gifts, but they did not experience a new way of relating to and 

acting upon spiritual gifts.

If Bible study at Sunny Side UMC is going to be transformative, then the results 

in the spiritual gifts Bible study informed by Transformative Learning Theory suggests 

that Christian education at Sunny Side UMC needs to focus on curriculum that challenges 

the perspectives of the learners. Material that creates an opportunity for learners to reflect 

on and discuss their perspectives with other learners may provide a way to challenge and
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assist leaners as they grow in discipleship. This approach may help learners develop a 

new way of relating to and acting upon various topics.

Research Design Strength and Weakness

The LAS provided an effective instrument to measure the perspective 

transformation experiences of the spiritual gifts Bible study participants. A strength of the 

instrument is that it uses a mixture of quantitative and qualitative data to identify 

transformation experiences and explains the participants’ understanding of the 

experience. This data provides an effective way to determine if a Christian education 

class is challenging the learners and helping them develop a new way of relating to and 

acting upon a topic.

Although the research instrument provided an effective way to measure the 

transformation experiences of the participants in the spiritual gifts Bible study, the 

research design does have a weakness. The research does not measure the long-term 

impact of the spiritual gifts Bible study experience. Although participants identified 

perspective transformation experiences, further research may provide more information 

to confirm if the transformation experiences continue to play a role in the participants’ 

lives into the future. The next chapter examines the overall conclusions drawn from this 

thesis study.



CHAPTER 5

TOWARD TRANSFORMATIVE LEARNING IN CHURCH EDUCATION

A challenge of Christian leadership is identifying effective methods of making 

authentic disciples of Jesus Christ. The change agent in people’s lives is the Holy Spirit, 

but leaders have a responsibility to teach and create an environment where people can 

grow. Although church education programs may vary from church to church depending 

upon church size, demographics, and culture, churches have an opportunity to create an 

environment where transformative learning can emerge.

Transformative learning occurs when people are able to think critically and 

develop their own understanding of a subject as opposed to simply acting on the beliefs 

of other people.1 This learning happens in a community context as people begin to enter 

into dialogue about a subject. Jack Mezirow describes the process as “transforming 

frames of reference through critical reflection of assumptions, examining contested 

beliefs through discourse, and taking action on one’s reflective insight.”2 Transformative 

learning leads to transformed perspectives where learners develop a new way of relating 

to and acting upon a topic. Church education that challenges learners and invites them to 

consider new possibilities is education that can be transformative. This type of education 

can provide an effective way to make disciples of Jesus Christ.

1 Jack Mezirow, “Transformative Learning: Theory to Practice,” New Directions 
for Adult and Continuing Education 74 (Summer 1997): 5.

2 Ibid., 11.
89



This project thesis sought to explore how a spiritual gifts Bible study informed by 

Transformative Learning Theory may contribute to perspective transformation 

experiences in the way learners relate to and act upon spiritual gifts. The group examined 

in this study was participants in a Wednesday night Bible study at Sunny Side United 

Methodist Church (UMC). The results from chapter four indicate that learners in this 

Wednesday night study can experience perspective transformation. The task moving 

forward is to examine what implications these results have on the participants of the 

study, Sunny Side UMC, and church education in general. This chapter examines the 

overall conclusions drawn from this thesis study exploring the project’s impact on the 

researcher, the participants in the study, and the Christian education program at Sunny 

Side UMC. This chapter also explores how the study can provide insights into church 

Christian education programs. The chapter closes with a discussion on where further 

research may provide insights into transformative learning in the local church 

congregation.

Impact of the Bible Study on the Researcher: A Personal Perspective 

This study addressed my desire to witness growth and transformation within my 

congregation. Many of the Sunday morning worship attendees do not move beyond the 

pew. They enter worship with hurts and questions seeking answers to their troubles. My 

heart longs for them to experience God and grow in their understanding. A Christian 

education program in a church has an opportunity to develop and help Christians grow in 

discipleship. Christians experience discipleship growth through a number of different 

methods. One method is for teachers in a Christian education program to challenge the
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learners helping them to reflect on existing perspectives and consider other people’s 

perspectives. These interactions within a group setting can create an environment for 

transformation to occur. This type of learning is what I envision for the Christian 

education program at Sunny Side UMC. Christian education can help participants not 

only understand topics but develop new ways of relating to and acting upon topics.

This project thesis allowed me the opportunity to examine how this type of 

learning may happen at Sunny Side UMC. Not every participant experienced a 

transformed perspective in the way he or she relates to and acts upon spiritual gifts. 

However, the study did challenge the participants and change did occur in many of the 

participants’ lives. This change informs me that Bible study with an emphasis on 

transformative learning can provide benefits to the congregation.

An unforeseen benefit of the study is that the focus on perspective transformation 

has informed my preaching. I now explore through my sermons ways to challenge the 

perspectives of worship attendees encouraging them to consider other perspectives and 

ways of relating to and acting upon various topics or scripture passages. Overall, the 

learning through this study has expanded my ministry skills in the way I teach and 

preach.

Impact of the Bible Study on the Participants 

The project thesis also impacted the participants in the spiritual gifts Bible study. 

The participants entered with anticipation that this Bible study would be different, but 

they also entered the study with apprehension. They did not know what to expect. For a 

few participants, this Bible study was their first experience in a Christian education
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program in a number of years. They came to the first session out of curiosity. Several of 

the other participants are regular attendees to the Wednesday night Bible study, but this 

study was different from their previous experiences. As we began to discuss 

transformation and the procedures of the Bible study, I saw their apprehension continue 

to grow. Several approached me later unsure whether they would be able to continue with 

the study. I encouraged them to give the study a bit more time and see what may happen. 

They decided to stay in the study.

Over the course of the Bible study, I began to witness a transformation in the way 

the participants interacted with one another and the Bible study material. They shared 

how the devotions were beginning to help them gain new insights. I also witnessed new 

enthusiasm among several participants in the way they shared with the group their 

experiences. Not every participant embraced the Bible study, but the study did have an 

impact on the participants. Half of the class indicated they now have a different way of 

relating to and acting upon spiritual gifts. The change varies from person to person, but 

they did experience growth and that benefits the congregation.

Impact of the Bible Study on Church Education at Sunny Side UMC 

The experience of the participants in this study was different from previous 

experiences in the Christian education program at Sunny Side UMC. Christian education 

at Sunny Side UMC is traditionally information focused. The teacher prepares a lesson 

and then shares the knowledge with the class. The learners receive the new knowledge 

with minor consideration for how the information influences their lives. They do not 

struggle with the scripture text considering possibilities for ways the scripture text may
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inform them. The learners in the Christian education program at Sunny Side UMC 

demonstrate cognitive learning but not transformative learning.

The experience of the participants in this project informs me that transformative 

learning can happen at Sunny Side UMC. Learners can adapt to a new way of 

approaching Bible study creating opportunities for transformation. The challenge moving 

forward is developing this way of teaching and learning throughout the Christian 

education program at Sunny Side UMC. The advantage of working through this project 

with participants that are church attendees is that they can now become a part of 

developing this type of education for Sunny Side.

The goal moving forward is to continue to develop transformative learning at 

Sunny Side UMC. Two ways the church can achieve this goal is through modeling and 

the training of laity teachers. First, the pastor will continue to teach the Wednesday night 

Bible study developing lessons informed by Transformative Learning Theory. These 

lessons can continue to provide a model for transformative learning within the 

congregation. Second, the pastor will begin to meet with laity teachers of the 

congregation and provide training in setting transformative learning objectives and goals. 

The experience of the participants in the spiritual gifts Bible study suggest this goal is 

achievable.

Moving Toward Transformative Learning in Local Church Education 

Transformative learning is not just possible at Sunny Side UMC. The results of 

this study suggest that transformative learning can become a part of local church 

education regardless of size or resources. The focus must begin on how leaders in a
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church are teaching and the goals they have for the church education program. This 

section explores how this project thesis can inform local church education helping 

congregations move toward transformative learning.

Parker Palmer describes education as “a spiritual journey where the learner is re

formed in the image of God through practices such as studying sacred texts, practicing 

prayer and contemplation, and gathering in community.”3 This concept is different from 

mastering information because the learner is allowing the information to master them. 

When learners in a church education program begin to reflect on biblical texts, 

contemplate the meaning of the text for their lives, and enter into conversation about 

these texts with other Christian learners, there is an opportunity for transformation to 

emerge.

This concept is not new. Spiritual formation has a long history in the life of the 

Christian church. Methodists understand this process as the scripture way of salvation 

where believers develop a new way of relating to and acting upon the teachings of God’s 

Word in a process known as sanctification. Kenneth Collins describes sanctification as 

“the restoration of the image of God where God implants Godly love into the human 

heart allowing God’s glory to shine through the believer.”4 This change does not happen

3 Parker J. Palmer, To Know as We are Known: Education as a Spiritual Journey 
(San Francisco: Harper Collins Publisher, 1993), 17.

4 Kenneth J. Collins, The Scripture Way o f  Salvation: The Heart o f  John Wesley’s 
Theology (Nashville: Abingdon Press, 1997), 153.
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overnight. Christians experience the sanctifying grace of God as a process of change 

where they experience gradual transformation.5

Although the transformation of believers is the heart of Christian growth,

Christian education programs in local congregations can miss the mark on providing an 

atmosphere for believers to experience transformative learning. The emphasis becomes 

about mining the biblical text for information as opposed to allowing the text to transform 

the believer. Teachers in Sunday school and Bible study can train students to memorize 

and know information but not understand how the information informs and changes their 

lives. This approach creates Christians with some knowledge of the Bible, but the 

approach does not lend itself to transformed believers being re-formed in the image of 

God.

If Christian education in local congregations is going to become transformative, 

then churches need something more. They need to approach education with the goal and 

objective of creating a transformative environment. Ken Hemphill argues that this 

environment begins with the transformed life of the teacher.6 Christian education in local 

congregations is only as strong as those who teach. Teachers must be in the process of 

growth and change themselves in order to develop a transformative environment. A way 

this change may emerge in local congregations is through teachers participating in

5 Harald Lindstrom, Wesley and Sanctification: A Study in the Doctrine o f  
Salvation (Nappanee: Francis Asbury Press, 1980), 123.

6 Ken Hemphill, Revitalizing the Sunday Morning Dinosaur: A Sunday School 
Growth Strategy for the 21st Century (Nashville: Broadman & Holman Publishers, 1996) 
133.
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discipleship classes themselves. The pastor in a church can teach a class that trains and 

challenges the perspectives of the congregation’s teachers creating opportunities for 

transformation.

Along with transformed teachers, congregations need to create an overall culture 

of transformative learning in local church education. Milfred Minatrea describes this type 

of education in churches as “teaching believers to obey rather than know.”7 Rather than 

relying on knowledge about a biblical topic, this type of education is about discipleship 

where information changes attitudes and alters conduct.8 In other words, learners in a 

church education program must learn a new way of relating to and acting upon a topic 

that transforms their perspectives and assists learners in Christian growth. This type of 

learning happens in church education programs when congregations intentionally develop 

their program around creating an atmosphere of change.

Leaders in local church education can develop this atmosphere by allowing the 

Holy Spirit to work through them to cultivate and nourish the people of the 

congregation.9 According to Alan Roxburgh and Fred Romanuk, this cultivation occurs 

as “leaders foster a new imagination among the people that lead to specific habits and 

practices that enable them to understand and engage new behaviors.”10 Cultivation

7 Milfred Minatrea, Shaped by God’s Heart: The Passion and Practices o f  
Missional Churches (San Francisco: Jossey-Bass, 2004), 53.

8 Ibid., 56.

9 Alan J. Roxburgh and Fred Romanuk, The Missional Leader: Equipping Your 
Church to Reach a Changing World (San Francisco: Jossey-Bass, 2006), 145.

10 Ibid., 146.
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implies that this change is gradual. The Holy Spirit cultivates learners as they struggle, 

consider new perspectives, and begin to practice new behaviors. Teachers do not need to 

have all of the answers. They just need to be willing to let the Holy Spirit do the work of 

transforming as they facilitate the change in learners’ lives.

Although the results of this thesis study is limited to the experience of the 

participants in the spiritual gifts Bible study at Sunny Side UMC, the participants’ 

experience can inform local church education. The Bible study participants entered this 

thesis project with apprehension. The spiritual gifts Bible study challenged their 

traditional experience of church education. They had to learn a new way of relating to 

and acting upon the Bible study experience. Although this process took time as the Bible 

study progressed, the experience of the learners suggest that Transformative Learning 

Theory practices can create a different environment where learners are developing a new 

way of relating to and acting upon a topic. Although transformation did not happen in 

every participant, the study did assist half of the class in developing a new way of 

relating to and acting upon spiritual gifts. If this change can happen at Sunny Side UMC, 

then change may be possible in other local church education programs. However, this 

project used a small sample in one location with a limited research focus suggesting the 

need for more research. The next section examines possible new directions in studying 

transformative learning in local church congregations.

New Directions in Studying Transformative Learning in Local Church Congregations 

The focus of this research project was to determine if participants in a spiritual 

gifts Bible study informed by Transformative Learning Theory might experience
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transformed perspectives in the way they relate to and act upon spiritual gifts. The sample 

size was limited to adult attendees age twenty-one and over at Sunny Side UMC willing 

to participate in the project. Further research may enlighten the results of this study and 

provide a deeper understanding of transformative learning in local church education.

One possibility is to measure the experience of learners using a larger sample in 

multiple locations. A researcher could train leaders to teach the course at multiple sites 

offering a comparison of results and a larger population to draw conclusions. A larger 

sample size would also provide more credibility to the study allowing the researcher to 

develop generalized conclusions.

A second possible research approach is to train laity to teach the spiritual gifts 

Bible study. The pastor taught the spiritual gifts Bible study in this particular thesis 

project. A limitation of the pastor teaching the course is that the congregation tends to 

relate differently to the pastor than laity teachers. Training laity to teach the course could 

possibly enable researchers to determine if laity or clergy as teachers influence learners in 

facilitating transformative learning practices.

A third possible research approach is to study the long-term impact of the 

transformative experiences. This study was time limited in that the researcher measured 

the experiences of the learners immediately following the Bible study sessions. The 

research design did not permit time to study if these new ways of relating to and acting 

upon spiritual gifts will continue into the future. A follow-up study could interview the 

participants that experienced perspective transformation six months to a year later to 

determine if the transformative experience remains a part of their lives.
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Conclusion

Can a spiritual gifts Bible study informed by Transformative Learning Theory 

lead to perspective transformation experiences in participants of a Wednesday night Bible 

study? The answer for Sunny Side UMC is that these experiences can occur. The Bible 

study challenged the perspectives of the project participants. They entered into dialogue 

with one another discussing varying perspectives and examining news ways of relating to 

and acting upon spiritual gifts. Many participants experienced change. They now 

approach their gifts for ministry with a new perspective or they discovered a new way 

they could answer the call to ministry. The benefits of this study is already having an 

impact upon Sunny Side UMC as the participants step into new ministries.

Personally, this study has also affected my life. The study of Transformative 

Learning Theory and the experiences of the Bible study participants informs me that 

people can move beyond the pews and embrace active change. This insight gives me 

hope as I continue in ministry. Although I can create an atmosphere where change is 

possible, I realize that I am not the change agent. This study convicted me to trust the 

movement of the Holy Spirt to provide the needed change. I am to be an obedient servant 

as I continue to love and pastor the people of Sunny Side United Methodist Church 

trusting God to provide as needed.
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APPENDIX A

RESEARCH PARTICIPATION CONSENT FORM

TRANSFORMED TO SERVE: A SPIRITUAL GIFTS BIBLE STUDY INFORMED BY 
TRANSFORMATIVE LEARNING THEORY AT SUNNY SIDE UMC

SUNNY SIDE, GA

im
McAfee School of Theology 

Mercer University
3 0 0 1  Mercer University Drive 

Atlanta, Georgia 3 0 3 4 1

You are being asked to participate in a research study. Before you give your consent to 
participate, it is important that you read the following information and ask as many 
questions as necessary to be sure you understand what you will be asked to do.

Investigator
The investigator for this research study is David Bruce Sanders, Jr., Pastor of Sunny Side 
United Methodist Church, Sunny Side, Georgia, and student at the McAfee School of 
Theology at Mercer University. The faculty supervisor for this research study is Dr. 
Karen Massey at the McAfee School of Theology at Mercer University.

Purpose of the Research
This research study is designed to study the experiences of learners in a spiritual gifts 
Bible study informed by Transformative Learning Theory. Information will aid in the 
completion of a thesis ministry project in accordance with the requirements of a Doctor 
of Ministry degree.

Procedures
If you volunteer to participate in this study, you will be asked to participate in a seven- 
week spiritual gifts Bible study. The Bible study will consist of five days of fifteen- 
minute personal devotions from material supplied by researcher and a group meeting 
once a week. The Bible study group meeting will be on Wednesday night at 7pm. The 
Wednesday night Bible study will be 60 minutes each session. At the end of the seven- 
week study, you will be asked to complete a survey on your experience in the spiritual 
gifts Bible study. A sample of you will be asked to participate in follow-up interviews 
consisting of pastoral conversations about your experience in the Bible study. The 
follow-up interview will be approximately 30 minutes.
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Potential Risks or Discomforts
There are no foreseeable risks associated with the study.

Potential Benefit of the Research
By participating in this research study, respondents take an active role in discerning how 
God has gifted them to provide their unique gift to the ministry of Sunny Side UMC. 
Participation may help you to experience God in a new way. The result may also 
contribute to the overall spiritual health and growth within the church. The research may 
also benefit other small congregations seeking new methods of Bible study.

Confidentiality and Data Storage
All personal information obtained will be held in strict confidentiality. All records will be 
kept in a locked file by the researcher for three years.

Participation and Withdrawal
Your participation in-this research study is voluntary. As a research subject you may 
refuse to participate at any time. To withdraw from the study, indicate so to the principal 
investigator (David Sanders).

Questions about Research
If you have any questions about the research project, please speak with the principal 
investigator David Sanders or Dr. Karen Massey, as advisor to the research project. You 
may contact David Sanders at (770) 241-8195 or david.sanders@ngumc.net. You may 
contact Dr. Massey at massey_k@mercer.edu or (678) 547- 6478.

Reason for Exclusion from this Study
All individuals under the age of twenty-one are excluded from this research project.

This project has been approved by Mercer University’s Institutional Review Board. If 
you believe there is any infringement upon your rights as a research subject, you may 
contact the Chair of the Institutional review Board at (478) 301-4101.

You have been given the opportunity to ask questions and these have been answered to 
your satisfaction. Your signature below indicates your voluntary agreement to participate 
in this research study.

Your Signature__________________________________________________________

Date

Principal Investigator Signature 

Date

mailto:david.sanders@ngumc.net
mailto:massey_k@mercer.edu
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APPENDIX B

SPIRITUAL GIFTS BIBLE STUDY LESSON PLANS

Session One 
Introduction to Transformational Learning 

Objective: Introduce the research study, the Bible study method, discuss 
transformational learning, and explore Romans 12:1-2.
How does Transformative Learning Theory inform this lesson? This lesson 
challenges the assumption that Bible study is simply receiving information about the text 
from a teacher with all the answers on the topic and introduces devotional study. 
Transformational Learning Goal: Participants will reflect on their perspective of 
studying the Bible and consider another perspective of study that approaches scripture 
devotionally. Learners will embrace the concept of entering into devotional reading of 
scripture.
Time: 60 minutes
Materials: Research Participation Consent Forms, Meeting God in Scripture: 
Understanding Spiritual Gifts Participant’s Workbooks', dry erase board and markers. 
Procedure:

I. Opening Prayer (5 minutes)
II. Introduce the research study (15 minutes)

1. Each participant receives a consent form.
2. Read over consent form and answer any questions.
3. Participating learners sign consent form and return to researcher.

III. Introduce the Bible study method (9 minutes)
1. Hand out a copy of the Participant’s workbook to each participating 

learner.
2. Briefly walk thru the week one devotions. Allow time for learners to look 

through the Participant’s workbook.
3. Explain: You will complete 10-15 minute devotions five days out of the 

week. We will discuss any learning and insights in our weekly Bible study 
times together.

4. Ask: Do you have any questions about the workbook or the devotions?
IV. Reflect on informational learning compared to transformational learning (20 

minutes)
1. Ask learners turn to page 49 of workbook and read the guided response to 

Psalm 40:1-3.2
2. Question for Group Reflection and Discussion: How does this approach 

to Bible study compare to other ways you have studied the Bible? (Record 
responses on dry erase board)

1 Mary Lou Redding, Meeting God in Scripture: Understanding Spiritual Gifts,
Participant’s Workbook (Nashville: Upper Room Books, 2010).

2 Ibid., 49.
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3. Ask Learners to turn to page 11-14 of workbook and read the section on 
“Reading Scripture Devotionally. ”3 
Questions for group reflection and discussion:
a. How does this kind of Bible study approach compare to what we wrote 

on the board?
b. What concerns does it raise? Do you agree with this approach to Bible 

study?
V. Briefly Explore Romans 12:1-2(10 minutes)

1. Read Romans 12:1-2.
2. Questions for group reflection and discussion:

a. How do we conform to the patterns of the world?
b. How is “being transformed” different from “conforming”?
c. How does “the renewing of the mind” happen? How would you 

describe a renewal of your mind?
VI. Closing Prayer (1 minute)

Homework: Do daily devotions on page 23-27 of participant’s workbook (each 
devotion is 10-15 minutes in duration). Write down any questions and/or insights to bring 
to next weeks group study. Review “Reading Scripture Devotionally” on page 11-14 of 
workbook.

Session Two 
Many Parts, One Body 

Objective: Reflect and discuss insights from previous week’s homework, artistic 
reflection on the Body of Christ, Group discussion on Romans 12: 3-8.
How does Transformative Learning Theory inform this lesson? This lesson will 
challenge the assumption that only clergy is called to a ministry. All Christians in body of 
Christ contribute to the church.
Transformational Learning Goal: The learners will realize that the Body of Christ 
needs a variety of gifts from different people to build up the body of Christ. The learners 
will begin to consider their call to ministry.
Time: 60 Minutes
Materials: Dry erase board and markers, Participant’s Workbooks, enough newsprint 
and markers for at least five small groups.
Procedure:

I. Opening Prayer (5 minutes)
II. Small group reflection and discussion on previous weeks devotional readings 

(20 minutes) Note: The weeks devotions focused on the body o f  Christ and helps
the learner reflect on God’s calling in their life.

1. Learners will break into groups of three or four.
2. Each group will discuss the following questions on dry erase board:

3 Ibid., 11-14.
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a. Which daily devotion did you most enjoy this past week? Which was 
the most difficult? Why?

b. What exercise in the devotions helped you realize something about 
yourself?

c. How did the daily devotions cause you to change some behavior?
3. Each small group will share some of their insights for larger group

discussion.
III. Artistic reflection on the Body of Christ (20 minutes)

1. Learner will break into groups of three or four.
2. Each group will receive a large piece of newsprint and markers.
3. Each group will be instructed to read aloud 1 Corinthians 12:1; 4-27
4. On newsprint, they will create an artistic comparison between the various 

roles of the human body and the different gifts, task, and roles within the 
church.4

5. Each group will present their artistic work for group discussion.
IV. Group Discussion on Romans 12: 3-8 (14 minutes)

1. A volunteer will read to the group Romans 12:3-8.
2. Discuss the following questions leading from the artistic discussion:

a. How do you understand the phrase “Call to ministry”?
b. Who is called to ministry in the scripture passage? How do they 

exercise this call?
c. How do the gifts work together?

Homework: Daily devotions on pp.31-35 of Participant’s Workbook.

Session Three 
Discerning Spiritual Gifts 

Objective: Learners will discuss insights from previous week’s homework, Learners will 
complete the spiritual gifts inventory in the participant’s workbook.
How does Transformative Learning Theory inform this lesson? This lesson will 
challenge the assumption that the learner is not able to discern his/her spiritual gift. 
Transformational Learning Goal: The learners will be able to discern how God has 
gifted them for ministry using the spiritual gifts inventory in the participant’s workbook. 
Time: 60 Minutes
Materials: Dry erase board and markers, Participant’s workbook, pens and/or pencils. 
Procedure:

I. Opening Prayer (5 Minutes)
II. Small group reflection and discussion on previous weeks devotional readings 

(20 Minutes)
1. Learners will break into groups of three or four.
2. Each group will discuss the following questions on dry erase board:

4 Mary Lou Redding, Meeting God in Scripture: Understanding Spiritual Gifts, 
Leader’s Guide (Nashville: Upper Room Books, 2010), 24.
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a. Which daily devotion did you most enjoy this past week? Which was 
the most difficult? Why?

b. What exercise in the devotions helped you realize something about 
yourself?

c. How did the daily devotions cause you to change some behavior?
3. Each small group will share some of their insights for larger group discussion.

III. The learner’s will complete the spiritual gifts inventory on pages 85-93 of the 
Participant’s Workbook (34 Minutes)

1. Learners will turn to page 85 in Participant’s Workbook and wait for 
instructions.

2. The group receives the following instructions: Read each statement to 
yourself twice. Respond as quickly as you can, without thinking too 
much, using the 7-to-l scoring scale. Once you have completed the entire 
survey, add up your responses in each horizontal line of the score sheet. 
Let me know if you need assistance.5 Ask for any questions about the 
inventory. Provide clarification as needed.

3. After everyone has completed the inventory, ask: How many of you were 
able to identify a few top gifts? Instruct them to read the gifts definitions on 
pages 94-96.

IV. Closing Prayer (1 minute)
Homework: Complete daily devotions on pp. 39-43 of Participant’s Workbook and 
consider how you may use your identified spiritual gift or gifts to build up the ministry of 
the church. Write down any questions or insights to bring to group discussion next week.

Session Four 
Equipped to Serve: Building Up the Body of Christ 

Objectives: Learners will discuss insights from previous week’s homework, Learners 
will reflect on and discuss the various clusters of gifts mentioned in selected scripture 
passages, Learners will consider if the Bible provides an exhaustive list of gifts, Learners 
will discuss how gifts can be used to build up the local church.
How does Transformative Learning Theory inform this lesson? This lesson will help 
learners apply spiritual gifts challenging them to think of ways to become involved in 
ministry.
Transformational Learning Goal: Learners will realize they are equipped for specific 
ministry in the church and consider ways of using their gifts.
Time: 60 Minutes
Materials: Dry erase board and markers, Participant’s Workbook, The following 
handouts: “Spiritual Gifts Clusters” and “Scripture Translations” (Derived from Paul's

5 Ibid., 28-29.
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listing o f  spiritual gifts in Romans 12:6-8, 1 Corinthians 12:4-11, 27-31, and Ephesians
4:1l)6
Procedure:

I. Opening Prayer (5 Minutes)
II. Small group reflection and discussion on previous weeks devotional readings 

(20 Minutes)
1. Learners will break into groups of three or four.
2. Each group will discuss the following questions on dry erase board:

a. Which daily devotion did you most enjoy this past week? Which was 
the most difficult? Why?

b. What exercise in the devotions helped you realize something about 
yourself?

c. Did you identify a way to use your spiritual gift or gifts for ministry? 
Did you put this new insight into practice?

d. How did the daily devotions or spiritual gift exercise cause you to 
change some behavior?

3. Each small group will share some of their insights for larger group discussion.
III. Learners will discuss various clusters of gifts mentioned in selected passages 

(20 Minutes)
1. Pass out handouts: “Spiritual Gifts Clusters” and “Scripture Translations”
2. Ask participants to turn to description of spiritual gifts on pages 94-96 of 

Participant’s Workbook.
3. Briefly go over handouts and description of spiritual gifts.
4. Pass out a copy of “Spiritual Gifts Clusters” list and have each learner put a 

mark next to the top three gifts they identified in their spiritual gifts Inventory. 
(Remind learners no one is required to reveal their gifts. They do not need to 
mark their gift i f  they would prefer to keep it private.)

5. On dry erase board, list gifts that have the most marks and the gifts that have 
the least marks. Ask: What ministries might we lean toward in our church 
if our gifts were the only ones represented? What are some ways we can 
contribute to the church’s ministry with the gifts we identified?

IV. Reflect on and discuss in large group whether the Bible provides an 
exhaustive list of spiritual gifts (14 Minutes). Questions to consider:

1. Do you think the lists in the spiritual gifts Bible passages are meant to be an 
exhaustive list (are these the only gifts)? On the other hand, are they meant to 
suggest the kinds of activities that people are gifted in? Why?

2. What are some possible spiritual gifts not mentioned in the lists? How do 
these possible gifts help build up the church?

3. What gifts are necessary for a healthy congregation?
4. How can we use our gifts to build a healthy congregation?

V. Closing Prayer (1 Minute)

6 Ibid., 54-58.
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Homework: Complete daily devotions on pages 47-51 of Participant’s Workbook and 
continue to consider ways to put your spiritual gift or gifts into practice. Write down any 
questions or insights to bring to group discussion next week.

Session Five 
Growing in Christian Maturity 

Objective: Learners will discuss insights from previous week’s homework, Learners will 
reflect on and discuss key moments in Paul’s faith journey looking at Galatians 1:11-24, 
Learners will reflect on key moments in their faith journey and how this helps us develop 
our gifts for ministry.
How does Transformative Learning Theory inform this lesson? The lesson will 
challenge learners to reflect on how God is present in their lives to help them continue to 
grow in faith and service in the church.
Transformational Learning Goal: Learners will realize that growing in faith is a life 
long process that occurs personally and within community together helping them to make 
the decision to remain connected to a small group and service in the church.
Time: 60 Minutes
Materials: Dry Erase board and markers, Participant’s Workbook.
Procedure:

I. Opening Prayer (5 Minutes)
II. Small group reflection and discussion on previous weeks devotional readings 

(20 Minutes)
1. Learners will break into groups of three or four.
2. Each group will discuss the following questions on dry erase board:

a. Which daily devotion did you most enjoy this past week? Which was 
the most difficult? Why?

b. What exercise in the devotions helped you realize something about 
yourself?

c. Did you identify a way to use your spiritual gift or gifts for ministry? 
Did you put this new insight into practice?

d. How did the daily devotions or spiritual gift exercise cause you to 
change some behavior?

3. Each small group will share some of their insights for larger group discussion.
III. Reflection and Discussion of Galatians 1:11 -24 (15 Minutes)

1. Read Galatians 1:11 -24
2. Discuss the following questions:

a. How did Paul’s Christian journey begin? How did his life change?
b. What helped Paul in the early years of his conversion?
c. How did Paul put his new life into service within the church?
d. What impact did his changed life have on other Christians?

IV. Reflection and Discussion of Learners’ faith journey (20 Minutes)
1. How would you describe the beginning of your faith journey? Like Paul, what 

has helped you grow in your faith?
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2. What events in your life have influenced your Christian growth? (Ex. Mission 
trip, birth o f a child, personal devotions, etc.)

3. What individuals and groups have you learned from during your faith 
journey?

4. How can using our gifts for ministry help us grow in faith?
Homework: Complete daily devotions on pages 55-59 of Participant’s Workbook and 
continue to consider ways to put your spiritual gift or gifts into practice. Write down any 
questions or insights to bring to group discussion next week.

Session Six
Supporting One Another in the Call to Ministry 

Objective: Learners will discuss insights from previous weeks homework, learners will 
forms pairs and interview one another about their spiritual gifts, Group will reflect on and 
discuss Moses call and response in Exodus 6:28-7:2.
How does Transformative Learning Theory inform this lesson? The learners will be 
challenged via learning peers to reflect on identified spiritual gifts, discuss, and determine 
ways of acting on identified gifts.
Transformational Learning Goal: The learners will embrace their particular spiritual 
gifts and determine ways to use the gifts in the ministry of Sunny Side UMC.
Time: 60 Minutes
Materials: Dry erase board and markers, Participant’s Workbooks.
Procedure:

I. Opening Prayer (5 Minutes)
II. Small group reflection and discussion on previous weeks devotional readings 

(15 Minutes).
1. Learners will break into groups of three or four.
2. Each group will discuss the following questions on dry erase board:

a. Which daily devotion did you most enjoy this past week? Which was 
the most difficult? Why?

b. What exercise in the devotions helped you realize something about 
yourself?

c. Did you identify a way to use your spiritual gift or gifts for ministry? 
Did you put this new insight into practice?

d. How did the daily devotions cause you to change some behavior?
3. Each small group will share some of their insights for larger group discussion.

III. Peer Interviews concerning spiritual gifts (20 Minutes).
1. Learners will form pairs for spiritual gifts interviews.
2. Each pair will use the following questions as interview guideline from dry 

erase board.
a. Were you surprised by any of your gifts?
b. Which, if any, spiritual gift had you identified before we took the 

inventory? What caused you to think that you had this gift or these gifts?
c. What have you done with the gift or gifts since you identified them?
d. Do you feel reluctant to use any of your gifts? If so, why?
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e. What are you considering to do with your gift or gifts as a result of 
learning more about them?

3. After each interview, each person will pray for the other person concerning 
their spiritual gifts. Each peer will ask the other: What do you want me to 
pray for as you think about your spiritual gifts?

4. The group will gather to discuss their experience of the interviews.
IV. Group reflection and discussion on Moses’ call and response in Exodus 6:28- 

7:2 (20 Minutes)
1. Read Exodus 6:28-7:2
2. Discuss the following questions:

a. Why was Moses so reluctant to answer God’s call? How did God respond 
to Moses’ concerns?

b. What was Moses response to the call by God?
c. How does Moses’ experience speak to you as you consider your own call 

to ministry?
d. How do you think God responds to your concerns based on what we see 

here in Exodus?
e. How are we to respond to our own call to ministry?

V. Closing Prayer
Homework: Complete daily devotions on pages 63-67 of Participant’s Workbook and 
continue to consider way to put your spiritual gift or gifts into practice. Write down any 
questions or insights to bring to group discussion next week.

Session Seven 
Responding to God’s Call 

Objective: Learners will discuss insights from previous week’s homework, Learners will 
meditate on a guided reading of Moses experience at the burning bush and God’s call on 
Moses in Exodus 3:4, 7, 10-11; 4:1-2, “Learning Activities Survey”.
How does Transformative Learning Theory inform this lesson? This lesson will 
challenge learners to reflect on their response to God’s call on their lives via Moses’ 
experience in exodus and decide how they are going to act on this calling. 
Transformational Learning Goal: Learners will understand that God has called them to 
use their particular spiritual gifts in ministry and God will go with them as they put this 
learning into action within the congregation.
Time: 60 Minutes
Materials: Dry Erase board and markers, Participant’s Workbook, “Learning Activities 
Survey” Instructions, “Learning Activities Survey” Forms, and Follow-Up Interview 
sign-up sheet form.
Procedure:

I. Opening Prayer (5 Minutes)
II. Small group reflection and discussion on previous weeks devotional readings 

(10 Minutes).
1. Learners will break into groups of three or four.
2. Each group will discuss the following questions on dry erase board:
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a. Which daily devotion did you most enjoy this past week? Which was 
the most difficult? Why?

b. What exercise in the devotions helped you realize something about 
yourself?

c. Did you identify a way to use your spiritual gift or gifts for ministry? 
Did you put this new insight into practice?

d. How did the daily devotions cause you to change some behavior?
3. Each small group will share some of their insights for larger group discussion.

III. Learners will meditate on a guided reading by the instructor on Moses’ 
experience at the burning bush and God’s call on Moses in Exodus 3:4, 7, 
10-1 l;4 :l-2 .7 (15 Minutes)
1. Instruct learners to listen and reflect as we meditate on the scripture 

passage.
2. Read the passage from the Leader’s Guide with pauses for Learners to 

reflect.
3. Close time in Prayer.

IV. Administer “Learning Activities Survey” (Appendix D) (30 Minutes)
1. Hand out “Learning Activities Survey” to each Participating Learner, 

according to number on consent form, with instructions to wait on how to 
proceed.

2. Read the Survey Instructions and Information Sheet (Appendix C).
3. Learners will complete the survey and place in yellow envelope when done.
4. Learners will give the instructor the Follow-Up Interview Sign-Up sheet 

(Appendix E).

7 Ibid., 45-46.
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APPENDIX C

SURVEY INSTRUCTIONS AND INFORMATION SHEET1

The procedure for conducting the survey follow:

1. Read the following to the class before the surveys are distributed.

This survey is part of a research project about the experiences of adult 
learners. Important things happen when adults study scripture and 
gather to learn. Only with your help can we learn more about the way 
people learn. It is important that you answer the questions based upon 
experiences related to the Spiritual Gifts Bible Study.

The survey only takes a short time to complete, and your responses 
will be anonymous and confidential; data collected from the survey will 
be presented as a group so that the identify of any one participant will not 
be revealed. Thank you for being a part of this project; your cooperation 
is greatly appreciated.

As participants you are also invited to take part in a half-hour follow- 
up interview. Those who are interested should fill out the separate form 
for this purpose. Space is provided on this form to submit questions about 
the survey to the researcher.

Remember, participation in the survey and follow-up interview is 
voluntary. You can skip any question you do not feel comfortable 
answering.

2. The survey and related forms is distributed with instruction to place in a large 
envelope after completion. The envelope is used to preserve confidentiality.

CHURCH: Sunny Side United Methodist Church

DATE:

RESEARCHER INFORMATION
Researcher: David Sanders 

Doctor of Ministry candidate 
McAfee School of Theology at Mercer University 

112 Westridge Drive 
Griffin, GA 30223 

Tele# 770-241-8195 
E-Mail: david.sanders@ngumc.net

1 Copyright, Kathleen P. King, 1998-2009. All rights reserved

mailto:david.sanders@ngumc.net


APPENDIX D 

LEARNING ACTIVITIES SURVEY

119



120

APPENDIX D

LEARNING ACTIVITIES SURVEY1 
Participant Code #_______

Instruction: This survey is about the learning experience o f  adults in the Wednesday 
night Bible study studying spiritual gifts. It is believed that important things happen as 
adults learn. Only with your help can we learn more about this. The survey only takes a 
short time to complete. Thank you for being a part o f this project. 2

1. Thinking about your learning experiences in this spiritual gifts Bible 
study class, check off any statements that may apply.

 (a) I had an experience that caused me to question the way I normally act.

 (b) I had an experience that caused me to question my ideas about church roles.
(Examples of church roles include what a church attender should do or how an 
adult church attender should act.)

 (c) As I questioned my ideas, I realized I no longer agreed with my previous
beliefs or role expectations.

 (d) Or instead, as I questioned my ideas, I realized I still agreed with my beliefs or
role expectations.

 (e) I realized that other people also questioned their beliefs.

 (f) I thought about acting in a different way from my usual beliefs and roles.

 (g) I felt uncomfortable with traditional church expectations.

 (h) I tried out new roles so that I would become more comfortable or confident in
them.

 (i) I tried to figure out a way to adopt these new ways of acting.

 (j) I gathered the information I needed to adopt these new ways of acting.

 (k) I began to think about the reactions and feedback from my new behavior.

1 Copyright, Kathleen P. King, 1998-2009. All rights reserved

2 Kathleen P. King, Handbook o f the Evolving Research o f  Transformative 
Learning (Charlotte: Information Age Publishing Inc., 2009), 255-257.
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 (1) I took action and adopted these new ways of acting.

 (m) I do not identify with any of the statements above.

2. Since you have been taking this spiritual gifts Bible study class, do you believe
you have experienced a time when you realized that your values, beliefs, opinions, or
expectations had changed?  Yes  No
I f  “yes ” please go to question #3 and continue the survey.
I f  “no ’’please go to question #6 and continue the survey.

3. Briefly describe what happened.

4. Which of the following influenced this change? (Check all that apply)

Was it a person that influenced this change? Yes  No
If “Yes,” was it... (Check all that apply)

 Another student’s support.  A challenge from your teacher.

 Your classmates’ support.  Your teacher’s support.

 Other:______________________________________________

Was it part of a class activity or assignment that influenced the change?
 Yes  No

If “Yes,” what was it? (Check all that apply)

  Class discussions.  Prayer reflection

  Personal journal.   Reflecting on Bible passage.

  Role plays  Class activities

 Self-evaluation  Other:___________________

Was it a significant change in your life that influenced the change?

Yes No
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I f  “Yes, ” what was it? (Check all that apply)

 Death of a loved one. _____Change of job.

 Loss of job.____________________ _____Retirement.

Other:__________________________________________________________ .

5. Thinking back to when you first realized that your view or perspective had changed, 
what did your being in the Wednesday night Bible Study have to do with the 
experience of change?

6. Would you characterize yourself as one who usually thinks back over previous 
decisions or past behavior?  Yes  No

Would you say that you frequently think about the meaning of your studies for 
yourself personally?  Yes  No

7. Which of the following has been a part of your experience at this church?
(Please check all that apply)

 Another church attendee’s support  A challenge from your Bible study
teacher

 Another Bible study participant’s support

Other________________________________

 Verbally discussing your concerns  Writing about your concerns.

  Personal journal ____Self-evaluation in Bible study class

 Unusual structure of Bible study class  Class activity/exercise

Personal reflection

Other
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Which of the following occurred while you have been attending this church?

 Marriage _____Change of job

 Birth/adoption of child _____Loss of job

 Moving  Retirement

 Divorce/separation __

Other

Death of a loved one

8. Sex: Male Female

9. Marital Status: Single

Di vorce/separation

Married

Widowed

10. Race: White, non-Hispanic 

_ Hispanic 

Other:

Black, non-Hispanic 

Asian or Pacific Islander

11. Prior education 
None  Some elementary school

Completed high school  Some college

Some high school 

Technical school

Associate degree 

Doctorate

Bachelors degree 

Other:

Masters degree

12. How many sessions did you attend of the spiritual gifts Bible study?
(0-7)

13. Age:_____ 21-24  25-29  30-39

Over 70

40-49 50-59

Thank you for completing this questionnaire!

60-69
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APPENDIX E

FOLLOW-UP SIGN UP SHEET1

As a participant in this survey, you are also invited to take part in half-hour follow-up 
interview. If you are interested in doing so, please fill out and return this form to the 
researcher. Space is also provided on this form to submit questions about the survey to 
the researcher. Please note this form will be turned in separately in order for you to 
remain anonymous in the survey process.

 Yes, I am willing to participate in an interview regarding my experience
in the spiritual gifts Bible study described in the survey.

______ No, I would not like to participate in the follow-up interview process.

If you answered “yes,” you may be receiving a call from David Sanders. Interview 
follow-up will be based on data collected.

Name________________________________

Phone Number

Best time to call

Questions for the researcher:

1 Copyright, Kathleen P. King, 1998-2009. All rights reserved
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APPENDIX F

FOLLOW-UP INTERVIEW INSTRUMENT 1 
Participant Code #______

1. Thinking back over your learning in the spiritual gifts Bible study, did you 
experience a time when you realized that your values, beliefs or expectations 
had changed? (If “yes, ” move to question 2, I f  “No, ” move to question 3)

2. Briefly describe that experience.

3. Here is a list of some changes you may have experienced.
(Check o ff any that apply).

 a. Something happened that made me think about the way I usually act.

 b. Something happened that made me think about my ideas about church
roles. (Examples of church roles include what a church member should do 
or how a church member should act.)

 c. As I thought about these things, I realized that I did not agree with my
previous beliefs or ideas about church behavior any more.

 d. Or, instead, as I questioned my ideas, I realized I still agreed with my
beliefs or ideas about church behavior.

 e. I realized that other people also think about their beliefs.

 f. I thought about acting in a different way from my usual beliefs and church
behavior.

  g. I felt uncomfortable with traditional church behavior expectations.

 h. I tried out new roles so that I would become more confortable and
confident in them.

 i. I tried to think of a way to adopt these new ways of acting.

 j. I gathered or learned the information I needed to adopt these new ways of
acting.

1 Kathleen P. King, Handbook o f the Evolving Research o f  Transformative 
Learning (Charlotte: Information Age Publishing Inc., 2009), 24-25; 260-261.
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 k. I began to think about the reactions and feedback from my new behavior.

 1.1 took action and adopted these new ways of acting.

 m. I do not identify with any of the statements above.

(If items “a-1” is checked, move to question 4, i f  item 1 is “No ” and “m ” is
checked, move to question 7)

4. What did the spiritual gifts Bible study have to do with your views or ideas 
changing?

5. Many things can influence a change of ideas or point of view. (Check o ff all 
those that influenced the learners change.)

a. Did a class assignment influence your change?  Yes  No
(Check all that apply.)

 Class discussions. ___Prayer reflection

  Personal journal. ___ Reflecting on Bible passage.

 Role plays ___Class activites

other:____________________________

b. Did a person influence the change? _
(Check all that apply)

 Another student.

 A Friend.

 other:________________________

c. Did a significant change in your life influence the change? Yes  No
(Check all that apply)

 Death of a loved one. _____Change of job.

 Loss of job. _____Retirement.

Yes  No

your teacher. 

_  your spouse.
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Other:

d. Perhaps it was something else that influenced the change. If so, please describe 
it.

e. Describe how any of the above experiences influenced the change?

f. What could have been done differently in the spiritual gifts Bible study to have
helped this change? What specific activities?

6. Thinking back to when you first realized that your views or perspective had 
changed:
a. When did you first realize this change had happened? Was it while it was 

happening, mid-change, or once it had entirely happened?

b. What made you aware that this change had happened?

c. What did you do about it?

d. How did/ do you feel about the change?

7. Describe your experience in the spiritual gifts Bible study? (If NO perspective 
transformation experience identified, explore question 10)

8. Would you characterize yourself as one who usually thinks back over 
previous decisions or past behavior? Yes  No Please Explain?

9. Would you say that you frequently think about the meaning of Bible study for 
yourself, personally?  Yes  No Please Explain.

10. What could have been done differently in the spiritual gifts Bible study to 
have helped you?

11. Do you have any questions?
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SPIRITUAL GIFTS BIBLE STUDY PUBLICITY FLYER

How H as God G ifted YOU For 
S erv ice  and M inistry a t  

Sunny S ide?

Jo in  th e  W ednesday Night Bible study  
a s  w e d iscover our

Spiritual Gifts
Begins: W ednesday, March 12th 

Time: 7:00 p.m.

P as to r  David will lead  th is  seven -w eek  Bible s tu d y  a s  
p a rt of h is re se a rc h  p ro jec t for th e  D octor of Ministry 

d eg ree  th rough  th e  McAfee School of Theology a t
M ercer U niversity

The pu rpose  of th e  re se a rc h  is to  exam ine th e  
ex p e rien ce  of lea rn e rs  in o rd er to  u n d erstan d  

tran sfo rm ational learning

The Bible s tu d y  is open  to  any  person  in th e  church
ag e  21 and  over

P artic ipa tion  is voluntary  and  you can  w ithdraw
any  tim e


