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ABSTRACT

MATTHEW REESE CANDIS
A CONTEXTUAL ANALYSIS OF THE QUALITY CORE CURRICULUM AND THE 
GEORGIA PERFORMANCE STANDARDS IN SEVENTH GRADE SOCIAL 
STUDIES: A CRITICAL RACE PERSPECTIVE 
Under the direction of THEODOREA BERRY

In 1985 the state of Georgia introduced the Quality Core Curriculum (QCC) in 

accordance with the Quality Basic Education (QBE) Act. These learning standards 

identified the content knowledge that students were required to learn in each subject area 

at all grade levels. The QCC was replaced by the Georgia Performance Standards (GPS) 

to identify the content knowledge to be taught and learned in the state of Georgia, which 

serve an ethnically diverse student population. In seventh grade Social Studies both of 

these sets of standards identify content related to the study of the regions and people of 

Africa and Asia. To date there has been no study investigating the content knowledge in 

these documents exclusively.

The purpose of this contextual analysis study of the QCC and GPS for seventh 

grade Social Studies was to reveal the essential content in each. By conducting a close 

reading of the language in both texts the researcher identified the essential themes 

covered in the standards collectively. These themes were used by the researcher and 

another rater as codes to analyze each standard found in both documents. The responses 

for each coder were compared using Cohen’s Kappa to determine inter-rater reliability. 

The researcher analyzed the language in the QCC and GPS based upon the findings of



both coders. Then the researcher interpreted the findings of the contextual analysis using 

Critical Race Theory as a framework in order to understand the potential impact of the 

language of the standards on African American student learning.

Physical Geography, Cultural Geography, History, Economics, and Geography 

were the five emergent themes that were used to code both sets of standards. Contextual 

analysis revealed a significant difference in the language used and the amount of content 

covered in each document. The QCC contained broad language that focused on 

Geography and History. The GPS used specific language that focused on Economics and 

Geography. The language of the QCC provides space for connections to diverse students 

as opposed to the GPS that emphasizes certain content.



CHAPTER 1 

INTRODUCTION TO THE STUDY 

Background

What knowledge is taught and the perspective from which the information is 

presented remains a source of contention in Social Studies education (Gay, 2003). The 

subject Social Studies explains human phenomena from historic, geographic, economic, 

political, and behavioral perspectives (NCSS, 2011). Within the discipline of Social 

Studies all of these subjects work together assist students in understanding the world 

around them. Each of these academic subjects is also influenced by human interpretation 

and perception based on personal lived experience (Howard, 2003b). According to 

Ladson-Billings (2003b) perception of reality that people develop through lived 

experience shapes the meaning that is internalized through the study of Social Studies. 

Joumell (2008) stated that the environmental factors of ethnic diversity and the shift 

towards a standards-based curriculum influence the possibility for students create 

meaning from Social Studies instruction.

Administrative decisions at the state level have only resulted in minimal attempts 

to include multicultural knowledge into the Social Studies standards that instructors are 

mandated to teach (Joumell, 2008). According to Ladson-Billings (2003b), unequal 

representation of socially marginalized ethnic groups existed in content prior to the 

nationwide shift to standards in Social Studies. The adoption of standards by many states 

is a trend that is changing the complexion of Social Studies education.

1



Tanner (2007) identified the catalyst for the standards movement as the No Child 

Left Behind Act (NCLB) signed by George W. Bush on January 8, 2001. As federal 

legislation NCLB called for the establishment of guidelines requiring the implementation 

of standards and assessment protocols for states to receive federal funds (Spring, 2010). 

Since that time, many states have moved to adopt standards that solidify the information 

that students are expected to learn from Social Studies courses into a single body of 

knowledge that is linked to a measurable summative assessment (Tanner, 2007). 

According to Tanner (2007) research is needed that examines what information is lost 

and added in the adoption of new learning standards in Social Studies courses. The 

changes brought on by the transition from the QCC to the GPS in Social Studies have not 

yet been studied for any specific courses. This study focuses on Georgia’s seventh grade 

Social Studies course as an example of this phenomenon.

Recent developments in Georgia’s Department of Education (GADOE) epitomize 

the change from learning objectives to performance-based standards. Grant (2007) 

describes how the Quality Core Curriculum (QCC) was established in 1985 by the 

Quality Basic Education (QBE) Act as a set of learning objectives that outlined the 

information that teachers were responsible for teaching to students in a year within a 

course of study. In 2002 the Criterion Referenced Competency Test (CRCT) was 

administered in Social Studies for the first lime, creating a baseline of student 

performance on Social Studies skills and concepts outlined in the QCC objectives in 

grades K-8 over. An external audit completed in 2003 by Phi Delta Kappa International 

revealed that a lack of rigor and content gaps in the QCC standards characterized the 

document as noncompliant with the national standards set by NCLB (Mewbom, 2009).



GADOE used this impetus to create the Georgia Performance Standards (GPS), which 

were enacted for Social Studies during the 2007-2008 academic term and specified what 

Georgia students are required to learn in a particular grade level and subject.

Statement of the Problem 

Researchers have begun to examine the disinterest and indifference that many 

minority students bring to classes such as history, world studies, and citizenship 

(Chapman, 2007; Howard, 2003b; Lintner, 2004). Epstein (2000) conducted a study in 

which the perceptions of African American students were evaluated through interviews 

and observations. In these studies it was found that Social Studies overall and history in 

particular repels some groups of students who find the subject boring and insignificant 

(Epstein, 2000; Loewen, 2009). Gay (2003) used textbook analysis to show that besides 

the standards, there are other structural devices that affect the way that Social Studies 

content is presented to student of diverse ethnic backgrounds. Test scores provided by 

GADOE (201 lb) revealed margins in seventh grade performance for these ethnic groups 

in the Social Studies portion of the state CRCT assessment.

According to Barbour, Evans, and Ritter (2007), the decision for the state of 

Georgia to replace the QCC with the GPS resulted in a transformation that led to the 

reduction of cultural content in the Social Studies standards. These researchers (Barbour 

et al., 2007) continue to state that research is needed to understand the essential nature of 

the Social Studies curriculum and its recent development in the State of Georgia.

Purpose of the Study 

Information identifying academic content provides the reader with a deeper and 

more specific understanding of the concepts covered in Social Studies in one course at a



specific grade level and content area. The use o f contextual analysis to reveal Social 

Studies content knowledge created the opportunity to compare the content in both 

documents through a close examination of the essential themes that emerge from each 

(Hsieh & Shannon, 2005). An analysis of the QCC and the GPS provides a before and 

after glimpse that alludes to the direction o f seventh grade Social Studies for in the State 

of Georgia. This methodology was necessary before future research can be conducted on 

the impact of the standards on student learning.

In order to understand the potential influence of race on how students view the 

learning standards, Critical Race Theory (CRT) was used as an interpretive framework in 

this study. CRT is a conceptual framework that addresses the potential impact of 

educational practices within diverse ethnic contexts (Ladson-Billings, 1999). The 

theoretical lens of CRT was used to include the perspective of African American students 

as a minority group in Georgia.

Rationale

According to Tanner (2007), research is needed that analyzes the composition of 

the content standards that are adopted by states to identify what students are expected to 

know. Identification of the information in learning standards is pivotal to future research 

pertaining to learning in Social Studies. The QCC and the GPS include the essential 

information that students are currently expected to learn within an academic term. As a 

contextual analysis, this qualitative study contributed to understanding the body of 

knowledge that defines Georgia seventh grade Social Studies for teachers and students. 

This study used emergent codes to identify themes that describe the different types of 

content information in the QCC and the GPS. In 2012-2013, the State of Georgia plans to



begin implementation of the Common Core Standards (CCS) in Social Studies literacy. 

Reading and writing techniques will work collaboratively with the disciplinary content in 

the GPS to guide professional instruction at the primary and secondary levels (GADOE, 

201 lb). The GPS will serve as the cornerstone for academic content Georgia’s Social 

Studies curriculum for the foreseeable future. This contextual analysis study investigated 

the content in the GPS and the QCC which preceded it.

The methodology of contextual analysis was selected to reveal the essential 

content knowledge that must be taught and learned by seventh grade Social Studies 

students in the State of Georgia. After identifying this data, CRT was used to position 

these findings within the African American perspective in order to understand how 

students from that group might view the learning standards. CRT has never been applied 

directly to a set of learning standards to assess the potential bias in these documents. The 

content embedded within learning standards defines the complexion of each course by 

serving as foundational information that must be taught in Social Studies classes.

Changes in the standards play a role in determining how Social Studies will look for all .» 

stakeholders involved in the educational process (Tanner, 2007). This context analysis of 

the seventh grade Social Studies was an initial step to understanding how perception, 

content, and ethnic identity impact learning in Social Studies.

Significance

There is limited research about the GPS in Social Studies across grade levels. No 

previous research identifies the changes that were made during the implementation of 

new standards in a specific subject area of Georgia Social Studies (Barbour et al., 2007; 

Joumell, 2008). From a research perspective, a qualitative contextual analysis provided a



description of the content knowledge embedded within each set of standards. The 

findings of this study were interpreted using CRT to explore the possible connection 

between content, perspective, and ethnicity in learning within social contexts.

This study also has potential social implications for educational stakeholders such 

as teachers, students, parents, and policymakers. By separating the standards and 

analyzing them thematically, this contextual analysis identified the essential message 

embedded within the standards. According to Tanner (2007), the public needs to know 

the structure of the academic content to be learned in Social Studies classes and how this 

information could potentially affect students of various backgrounds. This study 

compared the current GPS with the previous QCC objectives by evaluating the 

similarities and differences between each text document. A presentation of both 

documents by comparison way permits the reader to see the essential information in each.

Research Questions

The content focus of this investigation sought to identify the themes within the 

QCC and the GPS in seventh grade Social Studies. The following research questions 

were addressed by this study: What are the similarities and differences in language 

between the Quality Core Curriculum (QCC) and the Georgia Performance Standards 

(GPS) in seventh grade Social Studies? How can Critical Race Theory be used to 

interpret content in the Quality Core Curriculum (QCC) and the Georgia Performance 

Standards (GPS) in seventh grade Social Studies?

Methodology

This dissertation study was a contextual analysis designed to investigate the 

changes that took place in the state of Georgia as a result of the elimination of the QCC



and the implementation of the GPS in seventh grade Social Studies. A contextual analysis 

was used to review each document respectively while capturing the keywords that appear 

through enumeration (Elo & Kyngas, 2008). Contextual analysis is an inductive approach 

designed to capture the essential themes that emerge from a body of text.

This study uses the research methodology of contextual analysis to compare the 

content in the Georgia QCC and GPS for seventh grade Social Studies. The contextual 

analysis methodology originated in psychological and sociological research before 

quickly spreading to educational and health related inquiry (Bogdan & Biklen, 1992; 

Hauser, 1974; McKenney, Nieveen, & Van den Akker, 2006). As a qualitative research 

methodology, contextual analysis was developed as a procedure for deriving meaning 

from the data collected in interviews from subjects (Bogdan & Biklen. 1992; McKenney 

et al.. 2006). Since that time contextual analysis has been used to understand derived 

contextual meaning in surveys and text documents (Arias & Clark, 2004; Bimbaum,

Lytle, Hannan. Murray, Perry & Forster, 2003; McTavish & Pirro, 1990). Contextual 

analysis focuses on language as communication and seeks to infer meaning within *

contexts that can be considered through qualitative investigation (Arvaja, Salovaara, 

Hakkinen, & Jarvela, 2007; Kulinna. McCaughtry, Cothra & Martin, 2006). This study 

uses the language in the QCC and GPS as text documents for qualitative comparison.

The process of contextual analysis is enacted through the reduction of the 

transcript or text into individual units of analysis that can be analyzed independently. 

After creating units, a priori codes can then be developed based upon the content found in 

the units of analysis (McKenney et al., 2006; McTavish & Pirro, 1990; Staats & Batteen, 

2009). According to McTavish and Pin o (1990), the themes that identify groups of units



can be used as codes that categorize and analyze the qualitative data. In this contextual 

analysis study the language in the QCC and GPS was compared using codes developed 

after a close reading of the text as individual units of analysis. As with all qualitative 

research, contextual analysis is subject to issue with reliability and trustworthiness due to 

the role of the researcher in the process (Golafshani, 2003). This study addressed these 

issues through the use of Cohen’s Kappa to measure inter-rater reliability for the codes 

developed.

Keywords are consolidated into codes that are used to rate both original sets of 

standards. As a contextual analysis, this study focused on the similarities and differences 

in content between the QCC and the GPS. In this contextual analysis the latent meaning 

will be assessed by interpreting the findings using the five tenets of CRT identified by 

Decuir and Dixson (2006).

Both the QCC and the GPS were divided into individual standards that served as 

units of analysis. The researcher reviewed the standards for patterns, repetition, and 

words of emphasis. Prominent concepts were combined to create a body of themes that 

reflect the essence of each document. The themes found were converted into codes using 

a priori coding methods. The researcher and an objective evaluator used the ReCal 

software to assess the standards using the codes developed (Freelon, 2010). Cohen’s 

Kappa was calculated to determine levels of agreement in the responses provided by two 

raters (Sun, 2011). In this study inter-rater reliability served an important role in testing 

the validity of the codes created by the researcher. The findings of this analysis were 

interpreted using Critical Race Theory (CRT).



Decuir and Dixson (2004) defined the five tenets of CRT as Counterstorytelling, 

the Permanence of Racism, Whiteness as Property, Interest Convergence, and Critique of 

Liberalism. Table 1 briefly describes the ideas behind each of these concepts. These five 

concepts were used to identify any language in the standards that can potentially affect 

the learning of African American students as an ethnic minority in Georgia.

Table 1

Five Tenets o f  Critical Race Theory 

Tenet Description

Counterstorytelling The use of outside perspectives to cast doubt on the validity of

accepted myths upheld by the dominant culture.

Permanence of racism The idea that race and racism is a permanent component in

American life and reflected in its institutions.

Whiteness as property The idea of privilege or entitlement granted to Whites as a

result of jurisprudence.

Critique of liberalism Critical Race Theory’s opposition to ideas such as

colorblindness, neutrality of the law and incremental change. 

Interest convergence People of multiple ethnic backgrounds are seen through the

perspective of a White majority.

Theoretical Framework 

Data collection in this study consisted of a qualitative contextual analysis that 

used inductive coding to capture the themes that emerged from a close reading of the 

QCC objectives and the GPS in seventh grade Social Studies. Once the key words that 

emerged from this categorization process were recorded and analyzed, the findings were



interpreted using the theoretical framework of CRT. The use of Critical Race Theory as 

an interpretive framework has specific implications for people seeking to improve 

learning within diverse social contexts (Decuir & Dixson, 2004). According to Ladson- 

Billings (1999), CRT is used to investigate race and inequality within institutions such as 

public education. The sociological origins of CRT align with the nature of the problem 

and the purpose of this contextual analysis study. This study was one of the first attempts 

to apply CRT to the qualitative contextual analysis methodology. It was also one of the 

first opportunities to use CRT to analyze a recently approved body of learning standards. 

Identifying the essential information in each set of standards established a foundation for 

understanding how content affects student learning. Problems such as the ethnic 

achievement gap in Georgia Social Studies can be explored from a content perspective 

using this approach.

Researchers in the area of CRT investigated the ways in which social and 

economic interactions involving race affect institutional practices through racism and bias 

(Delgado & Stefanic, 2001). The explanations and descriptions developed through 

investigation can be used to generate new strategies to teach future generations of 

students from all backgrounds in public education in Georgia. When considering the 

potential utility of CRT to inform educational research, it is essential to build upon a 

definition of the theory and how it can serve the national and international research 

community.

CRT is a framework that analyzes voices and perspectives from marginalized 

people to describe the impact that “race” as a social construct has had on their life 

experience (Delgado, 2000). The narratives are “counterstories” of the disenfranchised



cultural group that complement the general record of the dominant group to provide a 

more accurate account of a social experience (Delgado & Stefancic, 2001). The stories 

include the triumphs and defeats that supplement the “American voice” hidden within the 

institutions, norms, and biases that have been established by the ruling class (Howard, 

2001; Parker & Lynn, 2002).

The primary tenets of CRT are based on legal foundations (Bell, 1988; Ladson- 

Billings, 2003; Lynn, 1999). Seeking to expose and address the inequalities in the current 

social and economic spheres, CRT addresses the ways that disadvantaged people suffer 

from the legacy of discriminatory practices imposed by the dominant group over time 

(Ladson-Billings & Tate, 1995). At the educational level institutions and the bureaus , 

embody the inequities created by racist and discriminatory policies (Ladson-Billings, 

1999). In Georgia the standards that identify what students are expected to learn are set v. 

by the state Department of Education. The literature in educational research related to 

CRT gained momentum in recent decades because of the academic, behavioral, and 

social challenges faced by African American students in American schools (Jennings & 

Lynn, 2005). Research illuminating the content taught and assessed is vital to 

understanding differences in student learning. Race and identity influence learning 

through the lived experiences students bring to class. This study will interpret the content 

in the standards through the lens of CRT.

Trustworthiness and Researcher Bias

In qualitati ve research studies there are several issues that threaten the validity of 

a methodology in comparison to quantitative research. In qualitative research the ability 

of a research design to address issues related to validity is known as trustworthiness



(Graneheim & Lundman. 2004). This concept uses credibility, dependability, and 

transferability to analyze the validity of qualitative research methods. Credibility 

measures how well the research addresses its intended focus. For this study credibility 

specifically meant the development of themes that included all of the available keywords 

identified. Through focusing strictly on the text in each body of standards to collect data 

and the use of representational quotes from the text, the researcher was able to verify the 

trustworthiness of the methodology and findings (Creswell & Miller, 2000; Elo & 

Kyngas, 2008).

Transferability was also built into the design through the use of clear language 

that provided rich detail about the process and the connection between the data and the 

results. By providing comprehensive descriptions, the researcher could ascertain if the 

methodology or phenomenon being studied was worthy of future replication (Maxwell, 

2005; Merriam, 1998). Because there were no active participants in this study, the issue 

of dependabi lity was reduced to the issue of researcher bias and its role in interpretation.

Researcher bias is present in all qualitative research because of the role that the ? 

researcher plays as the instrument through which the research occurs (Graneheim & 

Lundman, 2004; Maxwell, 2005). The way in which each researcher addresses the threat 

of validity determines the overall utility of the findings. Maxwell (2005) described how a 

reporting and describing researcher bias affects the qualitative research process.

In this study the researcher drew conclusions based on the text and aligned them 

to the theoretical framework of CRT in order to maintain the research focus in this 

contextual analysis study. The reflexive nature of this contextual analysis study made the 

research susceptible to researcher bias (Elo & Kyngas, 2008; Hsieh & Shannon, 2005;
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Schilling, 2006). The researcher was responsible for providing descriptions that explained 

how values and expectations influenced conclusions to assist the reader in making sense 

of the research findings. The search for discrepant evidence and the use o f professional 

feedback assisted the researcher in monitoring researcher bias throughout the qualitative 

research process (Elo & Kyngas, 2008; Graneheim & Lundman, 2004). Instead of 

attempting to minimalize the role of the researcher, the researcher identified ways 

personal bias influenced interpretation.

The researcher is a former Georgia Social Studies student who studied the QCC 

from the perspective of a student. The researcher is also a teacher who formerly taught 

seventh grade standards under the QCC and the GPS at different schools. A deeper 

understanding of both bodies of text resulted in personal observations about the role of 

these documents in instruction. As a researcher, it is important to select a methodology 

that used familiarity with both sets of standards as an advantage. Contextual analysis calls 

for immersion in the text by the researcher (Elo & Kyngas, 2008; Maxwell, 2005). The 

researcher’s previous experience as a student and a teacher enhanced the connection 

between the researcher and both sets of standards. The researcher selected CRT, a 

framework designed to examine the role o f race in public life, to interpret the data 

derived from a contextual analysis of both sets o f standards. The observation of the 

problem, selection of the research design, and the organization of data to be interpreted 

were influenced by the sociocultural background of the researcher. According to Maxwell 

(2005), disclosure of how interpretation occurs adds trustworthiness and integrity to this 

study.
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Limitations and Delimitations 

This qualitative study was designed to identify the essential themes in the GPS in 

seventh grade Social Studies and the QCC it replaced in 2007. The language of the 

standards was analyzed for words that reappear in the text. These terms exemplify the 

essential knowledge in the standards. Content, sub-disciplines, and skills are all language 

included in the QCC and GPS learning standards. Through inductive coding, the 

emphasis in each document can be revealed through keywords that emerge from the text. 

Creswell (2007) identified documents, the subjects of this study, as a form of data that 

can be analyzed qualitatively. As a contextual analysis, this study focused on 

investigating the language in the document and interprets the findings within 

sociocultural contexts. Information about the perceptions and practice of Social Studies in 

Georgia that would have been provided via interviews or observations were excluded 

from this study. Furthermore, this study did not quantitatively analyze the scores and 

performance on CRCT results in seventh grade Social Studies. There were other 

structural limitations as a result of this selected methodology.

One primary limitation was the decision to examine the seventh grade instead of 

another grade level or examining the standards across multiple grade levels. In Georgia 

public education, Social Studies education at each grade level represents a particular 

course o f study within the discipline. One grade level was selected in order to compare 

the QCC and the GPS in a way that emphasized the changes made in one course of study. 

Seventh grade was specifically chosen due to the emphasis of the content on the 

geography of the Eastern Hemisphere, which includes Africa. This contextual analysis 

was framed to understand how African and Asian cultures are presented within two sets



of learning standards in Georgia. In order to understand the relationship between African 

American student learning and content in Social Studies, it is important to focus on a 

particular grade along with the disciplinary knowledge at that level. This study focused 

on content and not student performance on the CRCT, which assesses students on the 

content.

This study is a contextual analysis of the language in the standards that relates to 

the content taught in seventh grade Social Studies in Georgia. Test scores on the CRCT 

from different ethnic groups were not studied due to the multiple factors that result varied 

test performance outcomes. The content cannot be identified as the primary agent in test 

scores without qualitative data from students and teachers.

Delimitations of this dissertation study limit the scope of this inquiry to the 

discipline of Social Studies within the state of Georgia at the seventh grade level. Race ■ 

was analyzed exclusively without reference to multidimensional factors such as gender, 

socioeconomic status, and region. Time and access to target populations such as teachers, 

and students were key obstacles preventing the use of a methodology that used interviews 

to gather data about perceptions of the standards. Access to information also prevented 

the researcher from conducting a study that examined the process for creating and 

implementing the GPS at the state level.

Definitions

Contextual analysis. Contextual analysis is a qualitative research methodology 

that investigates the impact of context on three aspects of learning; orienting, 

instructional and transfer (Arias & Clark, 2004). Developed originally in sociology to 

assess the contextual meaning of subject responses, contextual analysis has been
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expanded to educational research in order to understand learning (Bogdan & Biklen,

1992; Hauser, 1974: McKenney et al., 2006). Text documents can also be assessed 

through a contextual analysis of the content in the text as language (McTavish & Pirro,

1990). The methodology of contextual analysis is carried out by dividing the text data 

into individual units of analysis (McKenney et al., 2006). After a close reading o f the 

units of analysis, codes are created based upon emergent themes within the data using a 

priori coding. Codes are used to further analyze the document within larger social 

contexts.

Critical Race Theory (CRT). Critical Race Theory is a theoretical framework that 

stemmed from critical legal studies via the scholarship of writers such as Bell and 

Delgado (Jennings & Lynn, 2005). This theoretical framework is used to identify and 

describe ways in which institutionalized racism has affected the lives of participants in 

society at large. Pulling from origins in critical legal studies (CLS), CRT seeks to include 

the perspectives of the victims of cultural disenfranchisement into the debate of social 

reform (Ladson-Billings & Tate, 1995; Parker & Lynn, 2002).

Quality Core Curriculum (QCC). The Quality Core Curriculum refers to the 

Georgia objectives for learning that were enacted in 1985 for compliance with the federal 

Quality Basic Education legislation (Barbour et al., 2007). These standards identify 

objectives that are expected to be taught by teachers, although state testing in Social 

Studies over these standards did not begin until 1995. The eighth grade Social Studies 

course composed of these objectives was entitled Georgia Studies.

Georgia Performance Standards (GPS). The Georgia Performance Standards 

(GPS) outlines the current body of knowledge that teachers are expected to teach and



students are expected to master at various grades across the K-l 2 curriculum (Mewbom, 

2009). Introduced by the Department of Education (DOE) in 2005, these standards 

replaced the QCC that had been in effect since 1985. The GPS standards were 

implemented to improve the rigor of the state curriculum following an audit by Phi Delta 

Kappa (Barbour et al., 2007), The GPS standards cover core and elective subjects and 

specify the levels of proficiency that students are expected to achieve.

Summary

This chapter opened with a description of the background of the problem and 

describes the phenomenon this study will investigate. After a brief chronology of the 

change from the QCC to the GPS, the problem was defined as the potential impact this 

administrative change could have on students from African Americans as an ethnic 

minority group. The focus of this study was on Social Studies at the seventh grade level. - 

The goal of the study was to describe the content in the QCC and GPS learning standards.^ 

Changes in state course content are a topic in education with limited preexisting research, 

(Joumell. 2008). The changes in content that occurred in seventh grade Social Studies 

were the heart of the study and provided a rationale for this qualitative contextual 

analysis. The benefactors of this study include various stakeholders who benefit from 

knowledge of the essential elements that Georgia requires students to know and 

instructors to teach. The theoretical framework of CRT used to interpret the findings of 

this contextual analysis. CRT was also presented in this chapter. By identifying content 

in the standards and how this knowledge is presented, this study can be used to inform 

future instructional practice based upon the findings of this analysis. The use of CRT 

offered a unique lens through which to present the information in a social context that



related to the problem. This chapter closed with a description of the process for this 

contextual analysis study and a brief presentation of issues related to validity, researcher 

bias, and limitations of the study.

The next chapter consists of a review of literature related to this study. The topics 

covered include the development of curriculum in American public education and the 

relationship between African American students and Social Studies education. The 

literature review also includes a description of how CRT developed as a theory and its 

application to Social Studies education.



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

Introduction

The purpose of this study was to describe the essential themes in the Quality Core 

Curriculum (QCC) and the Georgia Performance Standards (GPS) for seventh grade 

Social Studies. This literature review consists of two sections that provide academic 

context for the study. The first briefly describes the development of formal curriculum in 

American education. This description focuses on the role of experience in learning and 

the path to the creation of learning standards in Georgia specifically. The second section 

of this chapter discusses the literature pertaining to the relationship between African 

Americans and Social Studies. This literature review includes a description of Critical 

Race Theory (CRT) and its applications to student learning.

The Development of the Curriculum in Public Education 

The nature of this study necessitates a reexamination o f the concept of curriculum and 

how that term is perceived within contemporary contexts. There is no universal 

concurrence about what curriculum is, and views of its essential nature differ among 

individuals. The conflicting visions about what the curriculum should be and do have 

been in contention since the dawn of the 20th century (Schiro, 2008). Debates about the 

nature of curriculum have had a lasting impact on American education and the role that 

school and learning have on society at large. One perspective on curriculum defines it as 

the praxis of instruction which provides experiences from which individuals learn
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(Vygotsky, 1978). The infusion o f prior learning into the concept of curriculum lends 

validity to the previous experiences that collectively form one’s background (Joumell, 

2008). A perspective based on identity is learner-centered and at the same time 

constructivist. The opposing ideology is based on the essentialist approach to learning. 

Schiro (2008) describes the essentialist approach views the student as a recipient of a 

prescribed body of knowledge. Both approaches have been found in the contemporary 

debate surrounding the concept of curriculum and how instruction should occur.

A constructivist perspective of curriculum identifies it as a body of experiences, 

both intended and unintended, that arises from the interaction of an instructor and student 

engaged in a task (Schiro, 2008). Constructivism in education is founded upon 

consideration for personal ideals that people bring to school while recognizing that those 

ideals are founded upon a social perspective that is not shared by all members of society 

(Apple, 2004). In America social status is connected to a hierarchy of power maintained 

by institutions that include the educational system (Pinar, 2004). School is a social 

environment involving various individuals with experiences and expectations that are 

brought to the classroom from the outside world.

Historically experience has been identified as a key factor in the educational 

process. Socrates used a unique form of scaffolding through questions to challenge 

students to reflect on their own experience and pose new answers that can be reevaluated 

(Apple, 2004). In the Socratic method of questioning, the student’s questions are 

answered by more questions that guide the student’s inquiry (Pinar, Reynolds, Slattery,& 

Taubman, 2008). The Socratic method of instruction was constructivist and based upon 

the needs of the learner, but did not have lasting effect in the modem world. The
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dominance of the church and the state over the content taught in early schools prolonged 

the debate about the nature of curriculum throughout the development of western 

civilization (Urban & Wagoner, 2009). In the early educational development of the 

United States, curriculum was seen as a body of essential information that was valuable 

for religious or political value in society. The rise of the American public school system 

rekindled the discussion about what the curriculum should look like for the diverse 

American populace that would be served by public schools (Banks, 1993; Urban & 

Wagoner, 2009).

Pinar, Reynolds, Slattery, and Taubman (2008) identified John Dewey 

(1904/2008) and Franklin Bobbitt (1975) as the two prominent theorists advocating the 

role o f experience in the curriculum of American education. Dewey is presented as a 

theorist who described the curriculum as a process in which experience is not separate 

from content (Pinar et al., 2008). Pragmatist theory, which stems from Dewey, values the 

role of the individual perspective as pivotal in the construction of knowledge (Dimitriadis 

& Kamberelis, 2006). Dewey’s view was learner-centered and he saw the experiences of - 

the student as an instrument through which personal meaning is made (Howard, 2003a). 

The original pragmatic approach to education asserts that knowledge is internalized 

through experiences that are orchestrated by the instructor to engage the students in 

problem solving using the instincts and strengths they bring to the classroom (Schiro, 

2008). Each student’s personal sense of reality, identity, and perception shape the 

learning experience individually.

Bobbitt’s (1975) view of curriculum built upon this notion of curriculum as 

experience with intended and unintended experiences outside of the classroom serving as
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factors that affect learning (Pinar et al.. 2008). The research presented by Bobbitt in his 

seminal text, The Curriculum, linked curriculum to economic outcomes that would serve 

the student upon exit from school through participation in adulthood. Dubbed as social 

efficiency by later theorists, the primary goal of curriculum according to Bobbitt is the 

completion of tasks that have particular and specific objectives in larger social contexts 

(Bobbitt, 1975). Bobbitt (1975) advocated the establishment of predetermined tasks that 

students were expected to master through the process of hands-on learning while 

acknowledging the role of prior learning from the world outside of school.

Bobbitt’s (1975) and Dewey’s (1904/2008) concepts of curriculum differ 

structurally but still include the same components of teachers, students, schools forging * 

expenences within social contexts. Throughout the decades the central concepts of „ 

curriculum expanded to include experiences that are planned and unplanned within . ± 

schools. As American education progressed through the 1940s the definition of ■*.

curriculum continued to evolve within new' contexts (Urban & Wagoner, 2009).

In 1949 Tyler produced Bade Principles o f Curriculum and Instruction, a text 

that would impact the concept of curriculum for the next few decades (Pinar et al., 2008). 

This work established the Tyler Rationale, a linear approach to curriculum that organizes 

learning experiences into objectives that could be later evaluated and represented by a 

numerical score (Pinar et al., 2008;Tyler, 1949). The essentialist assumptions embedded 

in the Tyler Rationale counteract the research by Dewey (1904/2008) and other 

pragmatists who placed emphasis on the personal interests of the student as the starting 

point for curriculum. Tyler used his Eight Year Study as a basis to inquire about the 

outcomes that education should produce for students through the predetermination of



exercises that would aid in the facilitation of learning (Schiro, 2008). A hierarchical view 

of education based upon the dissemination of essential knowledge was the framework for 

the scholar academic approach to curriculum, which is based on traditionally accepted 

norms and the dissemination of specific content knowledge (Apple, 2004). Pinar et al. 

(2008) defined the scholar academic perspective on curriculum as “pre paradigmatic”, 

because it established an accepted pattern that would have lasting impact on perceptions 

of curriculum for the next half century and to the present day.

The essentialist notion of one established curriculum embodying essential 

knowledge for all is displayed in contemporary society through policies such as NCLB, 

which calls for states to consolidate the information that students are expected to know 

(Spring, 2010). In the State of Georgia the Tyler Rationale can be seen in the two major 

pieces of legislation, the QCC and the GPS. The QCC was authorized by the Quality 

Basic Education Act in 1985 (Grant, 2007). The QCC learning standards identified the 

essential information that teachers were expected to teach to students within a school year 

but the content was not linked to a unitary summative assessment that could rate the 

curriculum. Mewbom (2009) described how an external audit by Phi Delta Kappa 

International in 2003 identified the QCC objectives as lacking rigor and open to gaps.

The GPS were introduced between 2005 and 2007 to replace the QCC in all subjects and 

across all grade levels. The GPS specified what content was to be learned and 

coordinated learning experiences through resources that included lesson plans and 

examples of student work (Grant, 2007). The GADOE (2011) refers to both sets of text as 

“curriculum”. The concept of curriculum is accompanied by a strong advocacy for 

assessment that can measure outcomes based upon essential information.



The CRCT and the Georgia High School Graduation Test (GHSGT) both predate 

the GPS and used along with End of Course Tests (EOCT) to assess student acquisition 

of the standards in the QCC and GPS (GADOE, 2011). In Georgia Social Studies, the 

void of the null or hidden curriculum could potentially have adverse effects on students 

from socially marginalized groups who lack the power to influence content of the 

objectives or assessment at the state level (Barbour et al., 2007; Epstein, 2000; Joumell, 

2008).

In the latter portion of the 20th century the critical school of reasoning expanded 

and challenged the Tyler Rationale by placing emphasis on the outside curriculum that 

was originally mentioned by Bobbitt (1975) and Dewey (1904/2008). The critical school 

opposes essentialist notions of curriculum in favor of constructivist approaches that seek ■" 

to change society Curriculum has been described by the critical school of thought as 

ubiquitous because knowledge is necessary to function in all of facets of life in and 

outside of the classroom (Pinar et al., 2008). While critical conceptions of curriculum 

relate to the world outside of school, the school is viewed as the primary vehicle for 

learning (Joumell, 2007). The information omitted from school instruction is defined as 

the null or unstudied curriculum (Apple, 2004). The null curriculum, information not 

taught in the sanctioned curriculum, creates a hidden world of information that sends a 

distinct implied message (Pinar et al., 2008). Pinar (2004) explored the notion of 

curriculum across social, political, and cultural contexts to demonstrate that curriculum is 

rooted in place. Georgia is a southern state in America with citizens who grapple with the 

reality o f race in their lives and the absence of culturally relevant content in the standards 

that comprise the official curriculum (Barbour et al., 2007; Joumell, 2008).
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As the definition of curriculum continues to expand, the role of experience 

continues to be a topic of debate (Pinar et al., 2008). Ethnicity and the concept of race are 

characteristics that impact what students derive from education (Barbour et al., 2007;

Gay, 2003). The theoretical framework of CRT is designed to include the perspective of 

socially disadvantaged cultural groups who have limited influence on decisions made by 

the dominant cultural group (Ladson-Billings, 1995). In the educational system as a 

social institution, the power disadvantage that is experienced by African American 

students in the American South can be addressed by the tenets of CRT (Decuir & Dixson,

2004). This study examines the content of the QCC and GPS standards in seventh grade 

Social Studies with the objective of obtaining a deeper understanding of what information-. 

students from diverse ethnic backgrounds are responsible for learning.

This study uses CRT to interpret the content in the Georgia QCC and GPS 

through the social lens of race. Race is a social construct that impacts the experience and , j

identity of students (Ladson-Billings, 1999). The identification of the content knowledge „ j

lost and gained in the replacement of the QCC with the GPS could assist in the 

identification of the essential curriculum in Georgia’s standards. CRT, the theoretical lens 

used to interpret in this study, is discussed in further detail in the following section.

Critical Race Theory in Education

Critical Race Theory (CRT) is a branch of philosophy that seeks to identify and 

address inconsistencies between the ideal versus the lived experience by questioning 

what is held as true in regards to race (Tate, 1997). The framework for examining the 

struggle for power and equity in a society was developed though the inquiry of thinkers 

such as Kant, Hegel, and Marx (Ladson-Billings, 1995). The axiological component of
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CRT assumes an ideal of what society should or could look like in order to identify what 

it can be improved. The Frankfurt School in Germany was responsible for promoting the 

research that would assert and maintain Critical Theory as a tool for studying inequity in 

western scholarship (Bronner, 2011).

In the United States, the concepts of race and citizenship operate within social 

paradigms that create gaps between the ideals of democracy and the social practices that 

occur in reality (Howard, 2001). CRT focuses specifically on the economic, social, and 

political implications of race and contradictions between what people believe and what 

they actually practice (Ladson-Billing & Tate, 1995). National tenets such as democracy, 

capitalism, equality, and independence are all concepts that are understood differently ,> 

based on the racial characterization of an individual (Banks et al., 2001; Bell, 1988).

CRT is one theoretical framework that is used to investigate this problem because o f the 

historical relationship between race and power in the United States particularly (Ladson- 

Billings & Tate, 1995; Parker & Lynn, 2002).

In the 1970s CRT came from its predecessor critical legal studies to address social 

injustices at the judicial level against African Americans in particular (Delgado & 

Stefancic, 2001). Legal scholars Bell (1988), Freeman (1978), and Delgado (2000) 

developed CRT to understand the concept of race and the consequences of racism 

(Decuir & Dixson, 2004; Ladson-Billings & Tate, 1995). CRT also identifies the White 

middle class as the dominant group with the power to shape social institutions that govern 

patrons of all ethnic backgrounds. Decuir and Dixson (2006) described five key tenets of 

CRT as follows: (a) Counterstorytelling, (b) Permanence of Racism, (c) Whiteness as 

Property, (d) Interest Convergence, and (e) the Critique of Liberalism.



Counterstorytelling is the process of describing an event from the perspective of 

those outside of the dominant group. Delgado and Stefancic (2001) identified the purpose 

of these types of narratives as to debunk myths held by the dominant majority group. 

Countemarratives also assist researchers to understand the impact of racism and bias on 

the victimized and the victimizer within dynamic social contexts (Jennings & Lynn,

2005). According to Delgado and Stefancic (2001), the exclusion of testimony from 

socially marginalized ethnic groups from the master narrative resulted in a reality based 

upon the misunderstandings derived from a legacy of racial bias and discrimination. The 

supplementary' properties within gathering these stories reveal the hidden curriculum of 

historical and social record. CRT positions the legacy of racism in a hierarchy that 4 

permanently affects economic, social, and political spheres of life (Decuir & Dixson, , },. 

2004). The beliefs, acts, beliefs, stereotypes, and assumptions that contribute to racist 

attitudes are pervasive in society and must be identified to understand their impact on / ; 

people (Ladson-Billings, 1999; Lintner, 2004; Tatum. 1992). Do learning standards 

reflect the perspectives and values of a diverse population or a majority?

Legal scholar Harris (1993) defined the White middle class as the benefactor of 

the legacy of racism and discrimination that characterizes American history'. Because of 

the social, political, and economic influence that is associated with being a member of the 

dominant group, Harris defined the physical characteristic of "Whiteness" as a form of 

property in sociocultural contexts (Harris, 1993). According to Decuir and Dixson 

(2004), for centuries Whites had the ability to enjoy rights in the Constitution associated 

with citizenship while African Americans had to overcome drastic challenges to achieve 

basic freedoms. In education years of segregation allowed the formal educational system
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to adopt a dominant perspective that remained in place after integration (Urban & 

Wagoner, 2009).

The concept of interest convergence as proposed by Bell (1988) to describe how 

the incremental social advances of African Americans and socially marginalized groups 

and how these advances benefit the dominant White interests. The final tenet of CRT is a 

critique of the liberal legal ideology of colorblindness, which moves past the question of 

race and assumes neutrality and fairness in the current system (Decuir & Dixson, 2004).

Although research in CRT began more than four decades ago, it was not until the 

1990s that emerging research from the field began to appear in significant volume. 

Ladson-Billings and Tate (1995) introduced CRT to education as a way to understand 

how racism exists and is reproduced in school. The subject of Social Studies is 

particularly receptive to these external debates about the nature of the knowledge students 

learn about the world (Epstein, 2000; Howard, 2003b). Social Studies as a subject 

disseminate limited knowledge to voung people who learn and are tested on one 

perspective of the reality. The value of the individual and the role of experience are 

compromised in order for students to learn the dominant narrative of history which may 

not be essentially true (Loewen, 1995).

Culturally relevant approaches to instruction are recommended by theorists in the 

field to address the injustices perpetrated against African American as well as all other 

students under the current educational system (Altschul, Oyserman, & Bybee, 2006; Gay, 

2001; Lynn, 1999). There is research suggesting that socially marginalized students do 

not perform well because they do not identify with the dominant culture that is 

represented in standards, textbooks, and assessments (Gay, 2002; Howard, 2002;
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Loewen, 2009). This contextual analysis study uses CRT to interpret data revealed in the 

QCC and GPS standards. "Intersectionality" describes the researcher's responsibility to 

account for characteristics such as gender and class that work with race to affect student 

learning through cultural identity at various levels (Crenshaw, 2002). "Intersectionality" 

is important in understanding the interactions taking place within the social contexts of a 

classroom (Crenshaw, 2002). The focus o f this study on text limits this contextual 

analysis study from addressing characteristics of gender or class. Content knowledge is 

the data that was interpreted in this study based on the concept of race alone.

Parker and Lynn (2002) also indicated a need for researchers in the field of 

education to be aware of the culture of power that exists in schools and to understand the 

rules and dynamics of how knowledge is negotiated and created in class contexts. CRT 

research can assist in understanding how race, power, and practice intertwine in the 

classroom environment. Critical race theorists insist that all students deserve an education 

that informs them of their own heritage and the history of their fellow citizens (Akbar, 

1998; Jennings & Lynn, 2005; Ladson-Billings, 2003b). Identification of the content 

knowledge in learning standards is foundational for future research about how students 

create meaning in Social Studies education.

Cultural Diversity and Social Studies 

According to Ladson-Billings (2003b), the debate concerning content in Social 

Studies originated when the discipline became part of the core curriculum in 1913. 

Howard (2003a) noted that the ambiguity of the title “Social Studies” and the 

responsiveness of the subject matter to external sociopolitical pressures created 

controversy from the start. Socialization and the ability to deal with social problems
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became the primary goals of Social Studies when it was introduced during the 

Progressive Era of the early Twentieth century. Progressivism was a part o f a national 

movement that was aimed at enacting political, economic, and social reforms necessary 

to adjust to demographic shifts in the American populous (Urban & Wagoner, 2009). 

Immigration, urbanization, and industrialization shifted where people lived and how they 

viewed the purpose of education. During this time period Progressivism emerged as an 

educational reform movement that would mark the beginning of the modem school 

(Urban & Wagoner, 2009).

Urban and Wagoner (2009) described two the forms of educational progressivism 

as administrative and pedagogical. The administrative focused upon the needs of society 

while the pedagogical looks at the child. Curriculum differentiation, particularly at the 

secondary level, is a product of progressive theory in practice. Attention to skills and 

knowledge that relate to economic development influenced many decisions during this 

time period. While the administrative progressivism established many norms that exist in 

education today, pedagogical progressivism continues to be minimized as a framework 

for reforming public education (Urban & Wagoner, 2009).

Social Reconstructionist Theory became more prominent during the 1930’s and 

1940’s. Through this theory early forms of advocacy for socially marginalized students 

were introduced to academic debate (Pinar et al., 2008). Urban and Wagoner (2009) 

defined Social Reconstructionist Theory as the idea that the collective needs of the 

community were connected to the social welfare of all members of society Social 

Reconstructivism counteracted individualism, which was then seen as a hallmark of 

academic thinking. George Counts was partially responsible for introducing Social



Reconstructionist theory in reaction to the administrative approach of progressivism prior 

to the Great Depression (Urban & Wagoner, 2009). When examining the role social 

construct of race in curriculum and learning, the voices of Carter G. Woodson and 

W.E.B. Dubois emerge.

Culturally relevant pedagogy for African American learners came from Social 

Reconstructionist perspective. Scholars Woodson (1933/1993) and Dubois (1903/1989) 

advocated for a Social Reconstructionist approach to instruction during the early 

Twentieth century because of the unique experience of African Americans in the United 

States. Ogbu (1992) described Africans Americans as a minority group who share a 

unique perspective on education and mainstream culture because of their specifically 

marginalized social status in American history. Through research Dubois and Woodson 

were able to present a case for a pedagogy that was sensitive to the historical perspective 

of powerless African Americans living as emancipated citizens under the codes of Jim 

Crow segregation during the early 1900’s.

According to Dubois (1903/1989), African Americans approached education as a 

mean toward seeking self-identity and social recognition and economic proficiency 

within a social reality entrenched in injustice. In his historic publication The Souls o f  

Black Folk, Dubois also admonished against social efficiency perspectives for African 

American education proposed by Booker T. Washington that focused on economic 

advancement as the primary rationale for education (Urban & Wagoner, 2009). In the 

opinion of Dubois (1903/1989), the absence of knowledge pertaining to the whole learner 

would result in only tentative gains. Washington and other scholars in favor of a practical 

approach saw little utility in the humanities, including history. An educational philosophy



with an emphasis on industrial training dominated much of the institutional framework 

and instructional practices for African Americans during the early Twentieth century 

(Urban & Wagoner, 2009). Social, emotional, and intellectual goals derived by education 

were gifts from African American teachers who took it upon themselves to incorporate 

cultural knowledge and into the formal curriculum (Urban & Wagoner, 2009). After the 

work of Dubois there remained a vital need to address the hidden curriculum pertaining 

to the historical legacy of African American people living as minorities in a nation 

grounded by a strong European cultural influence.

Woodson (1933/1993) wrote The Miseducation o f the Negro, which examined the 

hidden implications of education for African Americans prior to the Great Depression. 

Woodson, like Dubois, scrutinized the social efficiency approach to education for African 

Americans by presenting social examples that demonstrated how education without 

content that informs individuals of their heritage will not increase that group's social 

standing over the time. According to Woodson (1933/1993), the unique history of 

African Americans living in the shadows of Reconstruction left a void pertaining to the 

historical, cultural, and social legacy that influenced status of African Americans in a 

segregated America. Woodson (1933/1993) identified education as a tool for social 

understanding and communal solidarity as opposed to pecuniary incentives. Despite the 

educational opportunities available to African Americans today, the issues of inequality 

cited in Woodson's work persist even after racial integration of schools (Ladson-Billings 

& Tate, 1995). The present study will revisit the role of culture and history in the content 

knowledge of Social Studies using Georgia's seventh grade QCC and GPS.



The Civil Rights Movement had a profound impact on education following the 

1954 Supreme Court decision in Brown vs. Board of Education of Topeka (Love, 1994; 

Urban & Wagoner, 2009). This case used the Fourteenth Amendment of the U.S. 

Constitution to eliminate the practice of legalized racial segregation under "separate but 

equal" schools within a school system (Kluger, 2010). Racial integration of the nation's 

schools had obvious and unforeseen consequences for African American and Caucasian 

students in regard to the status and perspective of culture in the curriculum. Physical 

integration did not necessitate curricular integration. Banks (1993) described the 1960s 

and early 1970s as decades where research on the issue of race in education culminated 

into the ethnic studies movement. Research from this time period sought to address the 

larger social dilemma of racism and social identity for African Americans and later other 

socially marginalized groups at the academic level. The ethnic studies movement sought 

the inclusion of Black history into the curriculum in the form of separate courses, not 

infused to the core curriculum (Banks. 1993). Limited inclusion led to the reprinting and 

printing of publications pertaining to the historical perspective of less dominant cultural 

groups victimized by discrimination in academia at the secondary level as well as in 

higher education (Banks et al., 2001).

The 1970s multicultural education was a movement begun by African American 

educators seeking full inclusion of ethnic content into the curriculum for 

underrepresented ethnic groups (Banks et al., 2001; Ladson-Billings, 2003a). Banks 

(1993) described the history of multicultural education as four phases that continue 

through present day:
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1. Phase one. Scholars with Social Studies backgrounds began to incorporate the 

concepts from ethnic studies into the school curriculum.

2. Phase two. The call was made for multiethnic education and systematic 

changes in the total school to promote educational equality.

3. Phase three. Other cultural groups based on gender, physical ability, or sexual 

orientation demand for the inclusion of their histories into the curriculum.

4. Phase four. Research and practices are promoted that attempt to situate 

variables associated with race, class, and gender that are pertinent to 

understanding.

Under the definition proposed by Banks (1993), multicultural education is a 

theory for proposing that cultural knowledge changes the racial attitudes of students and 

teachers through exposure to the history and customs of underrepresented people. 

Multicultural education can have minimal or maximum impact on the construction of 

knowledge within a particular educational setting. The potential of multicultural 

education depends on variables such as informational depth, instructional strategy, and 

teacher readiness (Banks et al., 2001). Ogbu (1992) asserted that multicultural education 

is not easily defined and can follow one of several proposed models. Examining 

curriculum through the perspective o f the less dominant culture can be employed to gain 

a deeper understanding o f past and present phenomena (Ogbu, 1992). The ambiguous 

nature of culture as a concept has dispersed the goals of multiculturalism across many 

societal groups, leaving many unresolved questions about how or if multicultural 

education could help the African American people it was originally developed to assist.



The literature indicates that cultural diversity is a factor that heavily influences 

how knowledge is presented and perceived in the contemporary Social Studies classroom 

(Epstein, 2000; Gay, 2003; Ogbu, 1992; Sampson & Garrison, 2011). The recent 

standards movement sweeping the nation has intensified the call of advocacy for socially 

marginalized voices in the Social Studies curriculum at primary, middle, and secondary 

levels (Joumell, 2008). This discussion arises from a perceived disconnection between 

the lived and academic experiences of students of Social Studies (Tatum, 1992; Epstein,

2000). The information presented in the Social Studies curriculum to African American 

students and other minority groups often positions their legacy at the periphery of the 

dominant Eurocentric perspective (Epstein, 2000; Howard, 2001; Seixas, 1994). Many : . 

states have in place and continue to consolidate Social Studies learning objectives into 

standards that can be itemized on high stakes tests (Tanner, 20008). The cost of these 

revisions is the information that is excised and added to the hidden curriculum that is 

growing in Social Studies. What impact can the absence of culturally relevant content 

have on socially marginalized students?

Research is emerging that reveals a relationship between student identity and 

academic content (Altschul, et al., 2006; Berry, Jay, & Lynn, 2010; Oyserman, Gant, & 

Ager, 2005). Altschul et al. (2006) conducted a study demonstrating how African 

American identity schemes are central to school persistence. Their study indicated that 

African American students hope to obtain a sense of belonging from school.

Performance and ability to set goals were affected by the students' ability to feel 

culturally connected to the instruction on racial levels (Altschul et al., 2006). The content



that comprises the learning standards that guide instruction identify the knowledge that 

students must learn in order to perform highly.

African Americans continue to display significant long term psychological effects 

that indicate a need to forge cultural identities that reflect the lived experiences and the 

social contexts that create them (Berry et al., 2010). Berry et al. (2010) described 

counterstories as embodying the inequity that permeates life in daily American life. The 

racism in the education and social spheres negatively affects the identity of politically 

disadvantaged stakeholders (Berry et al., 2010). The absence of information relating 

Social Studies content to the experience of minority student populations is a drawback of 

current Socials Studies education (Epstein, 2000). ;

African American Students and Social Studies

The connection between African American students and the Social Studies in the 

literature is inconsistent. Research reveals that African Americans consistently perform 

lower than students from other ethnic groups on criterion referenced tests overall (Love, 

1994). When Social Studies is assessed, scores also vary by racial group. The National 

Center for Educational Statistics (NCES) released the Nation's Report Card to assess the 

periodic performance of the nation's students in core academic subjects. With the 

exception of one area (fourth grade civics), African American students ranked last in 

fourth, eighth, and twelfth grades on the National Assessment of Educational Progress in 

U.S. history, civics, and geography (NAEP, 2010). These outcomes are not conclusive, 

yet they could be tangible manifestations of a deeper issue regarding race and content 

knowledge in Social Studies.
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Epstein (2000) conducted a study examining the perceptions of a group of African 

American high school history students towards Social Studies. The research revealed a 

general lack of interest, boredom, and personal irrelevance as attitudes many African 

American students hold towards Social Studies as it is presented in many classroom 

contexts (Epstein, 2000; Howard, 2003). A negative overall perception of the subject has 

a direct bearing on learning, comprehension, and performance (Loewen, 2009). Research 

by Epstein (2000) and Howard (2003) report African American students display negative 

attitudes to the mainstream Social Studies curriculum. Ladson-Billings (1998) suggests 

that the unique social transformation of the status of African American people from 

property to citizens as a major variable in the difficulties that group faces in education. 1 * 

Ogbu (1982) referred to the acculturation process in educational settings as a cultural 

discontinuity for many African American students. Ogbu presented primary and 

secondary cultural discontinuities as differences in culture before and after contact with 

that of the dominant American W hite middle class. Differences that exist between 

African American culture and mainstream Social Studies content knowledge affect the 

student on personal, intellectual, and practical levels (Oyserman et al.. 2005).The 

connection between poor perceptions held by African American student in Social Studies 

and the lack of cultural content knowledge in Social Studies standards specifically is an 

area of research that requires more attention.

Historically, there has been contention surrounding the content knowledge 

comprising Social Studies and the subject information that should be taught to students in 

public schools (Banks et al., 2001). This debate in Social Studies education has 

intensified over the decades within larger social, political, and economic contexts.
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Research by Ladson-Billings (1998) examined how the human characteristic of ethnicity 

relates to how environmental factors have shaped the progression of history and the 

subsequent world. Current sociocultural realities are the product of centuries of injustice, 

racism, political exploitation, and economic discrimination that constitute a critical part 

of American history for some populations (Ladson-Billing & Tate, 1995; Lintner, 2004; 

Ogbu, 1992). The descendants of African, Native American, and Asian people have 

struggled to participate equally in the American educational establishment.

The personal legacy embedded in family history holds the key to student 

understanding of history and other Social Studies (Epstein, 2000; Seixas, 1994). For 

African Americans and students from other minority ethnic groups, this family history „ 

includes integration into the formal educational establishment as a product of legislation 

fifty years ago. Since that time minority students have been expected to learn Social 

Studies and history through a dominant culture perspective that placed them at the 

periphery' of the mainstream narrative (Howard, 2003b; Ladson-Billings, 1995; Lynn, 

1999; Ogbu, 1992). The battle for equitable cultural representation in content knowledge 

and how content should be taught in the school curriculum has always occupied 

significant space in the field of Social Studies education at the secondary levels (Gay, 

2002; Ladson-Billings & Tate 1995).

The dominant middle class European American perspective has been identified as 

the primary lens through which knowledge in Social Studies has always viewed and 

taught in most public school systems (Banks, 1993; Howard, 2003; Ladson-Billing & 

Tate, 1995; Ogbu, 1982). Howard (2003) says that in a nation as ethnically diverse as the 

United States there limitations created by offering one perspective of Social Studies to
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many different people. According to Gay (2003), this dominant focus drives the way that 

standards, textbooks, and assessments are written in Social Studies. The textbooks, 

teacher preparation, and intended curriculum collaborate to perpetuate the problem of 

underrepresentation with materials that reiterate the dominant perspective (Banks et al.,

2001). Avoidance of the issue of race prevents positive and meaningful change that takes 

multicultural education beyond the inclusion that is currently limited and tokenistic (Gay, 

2003).

Although research is limited, in recent decades researchers have attempted to 

identify academic, emotional, social, and practical consequences that the aforementioned 

practices have on children from diverse cultural backgrounds (Banks et al., 2001; Lynn, 

1999). While this research is beneficial in advocating for socially marginalized students 

in academia overall, more research is needed that examines these issues about Social 

Studies at the state level specifically. African American students in particular display low 

interest, motivation, perception, and rank lowest when it comes to performance in Social 

Studies (Epstein, 2000; Howard, 2001; Sampson & Wade, 2010). Sampson and Wade 

(2010) conducted a study in which they used qualitative research methods to gauge 

whether or not African American high school students preferred teaching that was more 

culturally relevant. Students cited cultural irrelevance and teacher attitude as key factors 

to negative perceptions about the subject (Sampson & Wade, 2010).

As a discipline, Social Studies can provide meaningful and relevant information 

that allows individuals to locate themselves on the landscape of human existence (Banks, 

1993; Howard, 2001). The quest for equity in the content of the Social Studies curriculum 

is a debate that has plagued American education for years and has increased in recent



decades (Gay, 2003; Joumell, 2008; Ladson-Billings, 2003b). According to the National 

Council for Social Studies (NCSS, 2011), the cultural, political, and historical nature of 

the discipline has made it the most controversial subject when determining what 

knowledge will be taught to students in schools. Geography, history, civics, economics, 

and behavioral sciences are subjects in the genre of Social Studies that represent vital 

links to inter and intrapersonal understanding within sociopolitical contexts. The 

connection to the past and present society embedded in the content knowledge serves as a 

structural premise for participating in society and the world at large.

Changes in policy at the federal and state levels resulting from NCLB (2001) 

refueled the need for the discussion about the content in Social Studies and its impact on 

socially marginalized students (Tanner, 2007). New research is beginning to emerge that 

measures the impact of these changes in Social Studies (Barbour et al., 2007; Joumell, 

2008). Recent changes that consolidate state curricula into predetermined learning 

standards may alter how students build cultural connections through the study of Social 

Studies.

Summary

Chapter Two contained a review of the literature related to the problem that 

inspired this research study. The first section of the chapter examines the concept of 

curriculum and its evolution over time. The examination of curriculum placed an 

emphasis on experience and the role of identity on how students learn. The history of the 

QCC and the GPS close the first section of the literature review. The second section of 

the literature review examines Critical Race Theory, the theoretical framework employed 

in this study. Discussion of CRT focused on the development of the philosophy and a



description of the five tenets defined by Decuir and Dixson (2004). The third section of 

Chapter Two reviews literature related to the history of the debate pertaining to cultural 

content in the Social Sciences The concluding section of the chapter present literature 

related to the topic of African American students and the subject of Social Studies. 

Chapter Three will present the methodology used in this contextual analysis study.



CHAPTER THREE 

METHODOLOGY 

Introduction

This qualitative context analysis study was designed to examine the similarities 

and differences in language between the QCC and the GPS in seventh grade Social 

Studies. This chapter describes the methodology of the study. It opens with a review of 

the purpose of the study. The research questions are presented with a description of the 

procedures for data collection, analysis, and interpretation. This description includes an Jfe 

explanation of the inductive coding process that was used and the method of data analysis*!:, 

and measurement through the theoretical lens of CRT. The conclusion of this chapter 

discusses trustworthiness in qualitative research and its application to this study. 

Researcher bias and the limitations of this qualitative context analysis of the QCC and the 

GPS in seventh grade Social Studies are also discussed.

Purpose

The purpose of this study was to provide an in depth presentation of the essential 

content in the QCC and GPS for seventh grade Social Studies and interpret those themes 

using CRT. As a contextual analysis, this study examined the language in each document 

through a set of codes. Through the process of enumeration, this study identified words 

that appear most frequently in each document. The words were classified under codes 

were then applied to both original documents to test inter-rater reliability. The content in

42
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the language of the standards is essential as an indicator of the tone and perspective of 

Social Studies content in Georgia (Barbour et al., 2007; Joumell, 2008; Tanner, 2007). 

This contextual analysis study was designed to reveal information about the GPS and 

QCC standards as text documents. The interpretation of the essential content used the five 

tenets of CRT as described by Decuir and Dixson (2004) to understand the potential 

influence of the language of standards on the learning experience of African American 

students. This data is essential to understanding the potential relationship between content 

in the standards and how students from diverse ethnic backgrounds learn Social Studies 

in Georgia.

Research Questions 

The research questions for this study are:

•  What are the similarities and differences in language between the Quality

Core Curriculum (QCC) and the Georgia Performance Standards (GPS) in

seventh grade Social Studies?

• How can Critical Race Theory be used to interpret content in the Quality

Core Curriculum (QCC) and the Georgia Performance Standards (GPS) in

seventh grade Social Studies?

Data Collection 

Inductive Coding Procedures 

Each standard within the QCC and GPS served as individual units of analysis in 

this context study. The standards were typed into a word processor as individual units of 

analysis. A close reading of both the QCC and the GPS in seventh grade Social Studies 

began the inductive coding process. The researcher was responsible for annotating the



text and highlighting key ideas and words that capture the impression of each standard. 

Patterns of repetition, similarities, and differences in the language were all considered 

trends that contributed to identifying the essential nature of each standard as a unit of 

analysis (Kain, 1998). Kain (1998) asserts that by breaking the information into smaller 

units of meaning, the researcher has the active role of categorizing these units into larger 

groups that represent thematic paradigms. Through reflection and questioning, the 

researcher examines how and why the patterns fit into larger thematic paradigms. As the 

principal investigator in this study, the researcher was responsible for maintaining a 

record of impressions and rationale for the organizational schemes that contributed to the 

identification of categories. The thematic elements that emerged from each text from 

enumeration revealed the themes that represent each group of data (Table 1). The themes 

were included in Chapter Four describes the results of the data collection process. 

Chapter Five includes impressions recorded from an in depth reading of both sets of 

standards and the development of codes from observed themes.

The researcher maintained a journal that was completed each day of the inductive 

coding process. Entries included the personal expectations, reactions, and perceptions of 

the principal investigator throughout the inductive coding process. Representative 

excerpts from the researcher’s journal were cited in the conclusion of this study in order 

to present transparency in the qualitative research process (Maxwell, 2005). The 

outcomes were used to compose the conclusions reached in Chapter Six at the close of



Enumeration

Enumeration is the process by which both documents were reviewed to count the 

number of times repeated words appear in the QCC and the GPS in seventh grade Social 

Studies. The findings of the enumeration process were recorded into tables that were 

included in the appendix of this study. Each code was based on the enumeration data and 

was operationally described and defined in a coding matrix that included as an appendix 

to this study. The table includes the prominent words and the number of appearances in 

each document. The coding matrix also includes the codes that used to analyze each 

document (Appendices E and F).

Data Analysis

The standards for each document were retyped and loaded into ReCal software 

program. ReCal has the capability to collect, tabulate, and report qualitative data. Each 

standard was presented as an individual unit of analysis with the codes developed during 

data collection as options (Freelon, 2010). A separate tab labeled “None of the above” 

was also included to provide an option for standards that do not apply to any of the codes . 

developed. Two raters, the researcher and an outside objective evaluator, evaluated both 

sets of standards using the codes provided. Both evaluators had access to the coding 

worksheet and the coding matrix with the category descriptions developed during data 

collection. Two evaluators, the principal investigator and an outside rater, used the codes 

to analyze the QCC and GPS. Both evaluators were aware that they could choose as 

many or as few codes as they felt applied to each standard.

The responses that each evaluator provided for each item was placed into a table 

that recorded the responses for each standard within the QCC and the GPS in seventh
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grade Social Studies. The data retrieved from both raters were compared using the ReCal 

software to calculate Cohen’s Kappa for inter-rater reliability (Tables 3 and 4).

According to Cohen (I960), the levels of agreement between two judges can be 

used to rate independent units of data. Cohen’s Kappa is a nominal description of the 

proportion of units in which the judges agreed (Cohen, 1960). The nominal scale 

provided for inter-judge agreement can be applied to assessing results or anticipating the 

chance of agreement between two independent judges (Cohen, 1960). The Cohen’s 

Kappa measurement is represented by a coefficient of agreement. The maximum 

measurement o f+1.00 indicates perfect agreement between judges while the minimum 

measurement for antithesis is 0 though some research indicates that it could potentially be 

less (Cohen, 1960). In this study Cohen’s Kappa was calculated by ReCal software in 

order to assess the level of agreement between two judges on the themes found in the 

QCC and GPS for seventh grade Social Studies. Cohen’s Kappa was used to include 

inter-rater reliability in this qualitative study.

Inter-rater reliability allowed the researcher to determine the degree of 

consistency for the codes developed for both documents (Salkind, 2008). Cohen’s Kappa 

measured the level of agreement between two evaluators. Numerically agreement was 

measured as equal or less than 1. For this study, codes for standards that had a level of 

agreement of a Cohen’s Kappa between .60 and 1 were considered to be moderate to 

strong (Sun, 2011). Codes with moderate (.60) to strong (1) levels of agreement between 

both raters were analyzed according to themes used to analyze each set of standards. Any 

codes found were described and compared in order to understand any similarities or 

differences between both documents. The findings were analyzed to identify which codes



were present in both documents and validated for inter-rater reliability. Figure 1 is a 

visual representation of the process.
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Data Interpretation

The findings of the contextual analysis of the language in the QCC and the GPS 

in seventh grade Social Studies were interpreted using the five tenets of CRT. Decuir 

and Dixson (2004) define these concepts as (a) Counterstorytelling, (c) the Permanence 

of Racism, (c) Whiteness as Property, (d) Critique of Liberalism, and (e) Interest 

Convergence (See Table 1). Discussion of the similarities and differences found 

between the two documents was an integral part of the data interpretation process. The 

interpretation focused primarily on standards with codes that rated with a Cohen’s Kappa 

level of agreement of 0.6 and greater.

Validity and Reliability

In qualitative research, validity can also be referred to as trustworthiness. 

Graneheim and Lundman (2004) identified trustworthy research through the properties of 

credibility, dependability, and transferability. Credibility refers to the ability of a study to 

address its intended focus (Cresswell, 2007; Graneheim & Lundman, 2004). This study 

focused on the learning standards for one grade level to promote credibility and depth. 

The standards were studied exclusively as text and will exclude other external variables 

that can confound the research focus.

Transferability is the extent that a qualitative study can be applied to similar 

situations. Future research seeking to investigate standards or use Critical Race Theory as 

an interpretive lens can potentially benefit from this research framework. As a contextual 

analysis study, a detailed description of the process is critical to achieving transferability. 

This study contains an interpretation chapter with a conclusion section that included 

excerpts from a researcher journal reflecting the researcher’s reactions during the
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inductive coding process. Dependability refers to the impact that change over time can 

have on the veracity of data collected (Graneheim & Lundman, 2004). This context 

analysis study is historical in nature because it examined both the QCC and the GPS in 

seventh grade Social Studies as archival texts. The use of two evaluators to rate the codes 

provided the data to use Cohen’s Kappa as a screen that can contribute to trustworthy 

research. The data collected was also subject to the interpretation of the researcher.

Researcher Bias

The researcher is the primary instrument through which interpretation developed. 

Researcher bias is an eminent concern in open-ended qualitative research (Maxwell, 

2005). Because an inductive approach was used to code the data, the researcher 

recognized the role of potential bias. This study also used input from an outside evaluator 

to limit researcher bias in this context analysis study. The interpretation section of this 

study described how these factors shaped the analytical process. In this contextual 

analysis, the researcher was responsible for recording impressions and the rationale for 

the codes that emerge from both archival texts. Maxwell (2005) advocated the inclusion 

of a discussion that discloses the values and expectations that affected the direction of a 

qualitative study. This study includes a conclusion section with these reflections.

Inter-rater Reliability 

The researcher and an objective outside evaluator identified any codes that 

applied to each standard presented on a coding worksheet. Cohen’s Kappa was used to 

calculate inter-rater reliability between the responses of both evaluators for each standard 

using ReCal. Only codes with a Cohen’s Kappa rating of .60 or higher were included as 

data for further analysis and interpretation. Inter-rater reliability contributed to the
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trustworthiness of the inductive codes developed in this qualitative context of the QCC 

and the GPS in seventh grade Social Studies. A comprehensive presentation o f the data 

collection process worked to address and identify researcher bias in this study.

Rich Descriptions 

Creswell (2007) addressed the necessity for data that is clear, rich, and 

descriptive. In this study several tables present information in a manner that is descriptive 

of the context analysis process. The appendix includes the coding matrix that identified 

the codes and the defining operational meaning of each. Tables of the standards, the rater 

responses, and the Cohen’s Kappa rating for the contents of both documents were 

presented. The use of comparison enhanced the transferability of the data collected in this 

contextual analysis of the content in the QCC and the GPS in seventh grade Social 

Studies. The researcher was responsible for recording the impressions and rationale for 

decisions made that affect the outcome of this study.

Limitations

McCaslin and Scott (2003) defined limitations as the parameters that are . . t- 

established by the selection of a methodology for collecting data in a particular study. 

Creswell (2007) defined four types of information that can be collected in qualitative 

research: documents, interviews, observations, and audio-visual materials. This study 

focused on two documents to identify the textual content that is indicated in the research 

question. This study was a qualitative context analysis of the information identified in a 

contextual analysis of two public archival documents, the QCC objectives and the GPS in 

seventh grade Social Studies. Because the methodology of this study did not include 

interviews, the input of students, teachers, parents, and other community stakeholders



was excluded. Observations and audio-visual materials were also excluded, limiting the 

scope and description of the transition described in the narrative.

Context analysis as a methodology was used to review the standards as archival 

documents available for public record. African Americans were the target group 

considered throughout the analysis of the data. Research in CRT was used to situate this 

phenomenon within social contexts by applying to research related to the concept of race 

for members of the target group. Findings from this analysis may not be generalizable to 

other demographic groups such as Hispanics, who also face similar challenges in 

performance in Georgia Social Studies. Future research is needed to apply CRT to the 

specific social perspective of different socially marginalized groups. This study does not 

include a quantitative analysis of the statistics or determine the validity of any tests used 

to gauge student learning. The language in the standard is the primary source o f data in 

this contextual analysis study.

Delimitations

The primary delimitation is the decision to focus on the academic discipline of 

Social Studies. Although the GPS redefined the knowledge to be learned in all subjects 

in the state of Georgia, this study examined this process as it applies to Social Studies in 

seventh grade. Another delimitation is that the researcher decided to examine Georgia’s 

transition exclusively without attempting to compare the GPS to standards in other states, 

Because of the nature of Social Studies as a discipline composed of sub-disciplinary 

subject areas, not all states offer the same courses in the same grade levels (Barbour et, 

al., 2007). The alignment of courses and grade levels across states created a challenge 

that could not be addressed in this study. The decision to examine seventh grade Social
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Studies within the State of Georgia focused the scope of the study on the content shift 

caused by a change in educational policy. This study identified the transition from an 

epistemological perspective to identify the knowledge that was lost and acquired as a 

result of the change from QCC to GPS. Content information was analyzed and interpreted 

through the theoretical lens of CRT to understand the ways this change potentially affects 

African American students’ perception, learning, and performance.

Summary

This chapter described the methodology that was used in this study. The problem 

was briefly reviewed and research question restated, l he method of data collection and 

the procedure of this proposed qualitative contextual analysis were described. Data. 

interpretation was described using CRT as a proposed theoretical framework. The chapter 

concluded with a discussion of validity' and trustworthiness risks associated with this 

contextual analysis as a qualitative methodology .



CHAPTER 4 

RESULTS 

Introduction

This chapter presents the data revealed by a qualitative contextual analysis of the 

Quality Core Curriculum (QCC) and the Georgia Performance Standards (GPS) in 

seventh grade Social Studies. The purpose of this study was to provide an in-depth 

presentation of the themes in both documents through an analysis of the language used in 

each text. The research question asks: What are the similarities and differences in 

language between the QCC and GPS? In order to perform this assessment the researcher 

identified essential themes in both documents. The themes found were used to develop 

codes that can be used to analyze the text in these different sets of learning standards. 

This chapter will be organized around the two steps in the data collection process, for this 

contextual analysis.

The first section is the observations from a close in-depth reading of both 

documents by the researcher. Themes, keywords, and overall trends found within the 

QCC and GPS will be presented individually. The second section will present results 

from enumeration, a procedure counting the number of times keywords appear in a 

document. The chapter will close with a summary of how themes from both documents 

were used to develop inductive codes to be used in data analysis. Inductive coding is a 

qualitative process that uses themes that emerge from the text (McTavish & Pirro, 1990).

53
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This contextual analysis used data derived from these procedures to organize and analyze 

the text in the QCC and GPS for seventh grade Social Studies.

Results of Close Reading of the QCC and GPS 

Overall Standards, Themes, and Keywords in the QCC 

The QCC for seventh grade Social Studies consisted of twenty-four standards. 

Each is written in the form of a task that specifies what students should be able to do with 

information in each learning standard. The language included in this document 

emphasizes the Eastern Hemisphere of the Earth. Each standard applies to the regions of 

“Asia, the Middle East, and Africa” (GADOE, 1998). The language in the QCC standards 

is broad in scope and does not specify names and places. The QCC standards use,the 

disciplines within Social Studies to provide students with an understanding of the region 

of the world being studied. In the QCC these topics are labeled as Geographic 

Environment, People, Culture, Economics. History, Cultural Characteristics and the 

Modem Period (GADOE, 1998). For this study the researcher used the content in the 

standards to classify information in the seventh grade Social Studies QCC and GPS under 

the general descriptive domains of Physical Geography, Cultural Geography, Economics, 

Government, and History.

The subject of Geography, the study of the Earth, was observed by the researcher 

in eighteen of the twenty-four QCC standards. The theme of Geography compliments the 

global nature of the information in the standards by providing information about the 

regions of the continents in the Eastern Hemisphere. Geography as a subject includes 

knowledge pertaining to physical and human characteristics of places. Physical 

Geography includes all environmental references. Terms such as “physical features”,
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“climatic zones”, and “natural resources” all align with the theme of Physical Geography 

in the standards. Students are asked to “locate”, “describe” and “explain” these features. 

Specific names of geographic features are not identified in the language of the QCC.

Cultural Geography involves the study of people around the Earth and their way 

o f life. References to “human development”, “migration”, “ethnic groups”, and 

“language” provide examples of subjects that relate to the theme of Cultural Geography. 

The QCC standards focus on students knowing how the environment impacts people in 

“Asia, the Middle East, and Africa” (GADOE, 1998). They also focus on tracing the 

social, political, and economic development of “various” groups of people in the region 

of study. Religion is a concept found once in the QCC standards. The researcher decided 

to include religious content within the category of Cultural Geography due to the limited 

number of references in the document. The QCC standards do not specify any groups, 

individuals, or events that must be learned for the cultures of the Eastern Hemisphere. 

Language in two of the QCC standards related to culture included words such as.“trace” 

and “development” (GADOE, 1998). References to the development of people and 

institutions created the need for a History category to account for the presence of 

historical content in the standards.

History is a theme identified in the QCC standards through the inclusion of terms 

related to the growth of people and their institutions over time. The QCC standards 

require that students understand the impact of the environment over time on human 

cultures. The theme of History coincides with that of Cultural Geography which seeks to 

understand humans’ ways of living. One example of this can be seen in the standard 

requiring students to trace the “migrations and development of various groups and how
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they impacted Asia, the Middle East, and Africa” (GADOE, 1998). The documentation of 

the development of a peoples’ past is the subject of historical inquiry. In the QCC culture 

is presented as a product of the history of the people in a particular region.

The impact of history on culture is implied in the QCC standards. Through 

studying the development of cultural institutions, the student is studying history. In 

examining the interaction between people and their environment over time, students are 

examining History. The overall QCC document primarily addresses Cultural Geography 

through an emphasis on ways that people live in the region. In the QCC there are no 

specific names, events, or dates that are provided to outline what history should be taught 

to meet this standard. The theme of Economics was also observed in the QCC objectives 

using the same ambiguous description.

As another sub-discipline in Social Studies, Economics examines how people 

with unlimited wants distribute scarce resources in local and global markets. The 

geographic aspect of the Economic theme focuses on resources of the region and their 

impact on the life of people around the world. The QCC standards use the theme ®f 

Economics to include economic systems, activities, and their development in “Asia, the 

Middle East and Africa”. The standards to not specify an economic system in particular 

or what aspects of economic systems students should focus on. As a human activity the 

ways in which people trade and access resources in a place relates to the themes of 

Geography and Economics. Traditional, market, and command economies all operate 

within regions to structure the distribution of wealth. Economic themes in the standards 

are described under the topic of “Modem Period”, placing Economics in a contemporary 

context. Economics content knowledge includes currency, systems of ownership, and the



ways that the factors of production sustain populations in the Eastern Hemisphere. 

Economics is also presented as a way to assist with social issues that have developed over 

time. Socioeconomic issues such as unemployment and distribution of resources are not 

specified in the text of the QCC. Government is another theme related to current issues 

that was discovered in the QCC standards.

Government is a theme that appears in the QCC standards, but not as prominent 

as the themes of Geography or Economics. In the QCC Government is presented as a 

social institution with the potential to “impact the attitudes and behavior of people” 

(GADOE, 1998). The theme of Government was observed through the standards focusing 

on civic participation and the various types of political structures across the region.

People in the Eastern Hemisphere live within monarchies, dictatorships, democracies, 

and other hybrid government systems. The standards in the QCC target the lasting impact 

of government institutions on the regions and people they govern. Under the QCC 

students were also expected to know the location and political boundaries of all the 

countries found in “Asia, the Middle East, and Africa”. The language in the standard • - V 

implies that students are responsible for learning the one hundred and three nations that 

occupy Africa and Asia. The political borders of nations have applications in Geography 

as well as Government.

Overall Standards, Themes, and Keywords in the GPS

The GPS for seventh grade Social Studies study the Eastern Hemisphere of the 

Earth focusing on the three regions of Africa, Southwest Asia (the Middle East), and 

South and East Asia. It is important to note the change in language from “The Middle 

East” to” Southwest Asia” to describe one region of Asia. South and East Asia are
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combined into a single region of study under the GPS. The term “Africa” includes the 

nations all of the nations on the continent. In the GPS the term “Africa” also refers to the 

nation of Egypt, which was formerly identified as a part of the “Middle East” region 

under the QCC. Within the GPS, specific countries are cited as examples of phenomena 

that students are expected to learn. Countries serving as examples serve as case studies 

for each region of the Eastern Hemisphere. The GPS have a different structure that 

accommodates more content information.

The GPS are more specific and targeted in identifying the knowledge to be 

learned. They begin with a standard unit of information students are expected to know 

and add layers of threads with details that are specific to each of the three regions. The 

addition of threads to supplement the learning standards results in a more extensive and 

longer document. The information included in the GPS standards is contemporary, with 

little attention spent on the development of the Eastern Hemisphere prior to the Twentieth 

Century. Themes that represent topics within Social Studies will be used to organize the 

concepts in the QCC and GPS for this close reading. *

Geography is one theme that was observed in the GPS for seventh grade Social 

Studies. The subject of Geography consists of two branches Physical and Cultural 

Geography. Physical Geography is observed through the inclusion of specific landforms, 

bodies of water, and countries that students are expected to locate. Descriptions of the 

physical environment focus on the impact that natural problems have on people in a 

region. Issues related to climate and resource distribution are cited in the GPS as 

environmental concerns that impact population density by shaping the surrounding
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habitat. Human-environmental interaction is an evident theme that is combines the 

physical and human aspects of geographic study.

In this document Cultural Geography is a minor theme that specifically asks 

students to focus on certain ethnic groups. The concept of human environmental 

interaction in the GPS addresses three specific factors. Human environmental interaction 

in the standards focuses on how people live, work, and how they travel in the countries 

selected as case studies. Religion is the main cultural indicator that students are required 

to learn about the ethnic groups of “Africa, Southwest Asia, and South and East Asia”. 

The theme of Cultural Geography in the GPS is precise in defining what students should 

know. All of the references Cultural Geography are linked to the themes of Economics or 

Government. Economics and Cultural Geography as themes share the four references in 

the GPS such as “standard of living” and “levels of education” (GADOE, 2011). Literacy 

rates and the reference to “human capital” instead of “humans” present a strong economic 

focus for cultural standards. Nationalist movements throughout the region during the 

Twentieth Century exemplify the connection between Cultural Geography, Government 

and History. In the GPS Cultural Geography was minimal in comparison to Economics.

The researcher observed that Economics was a separate theme that occupies a 

dominant role in the GPS. The standards involving this theme require that students 

understand the role of economic growth, types of capital, distribution of natural 

resources, investment, and Gross Domestic Product (GDP). Economic concepts are 

applied throughout the text to the three regions of the Eastern Hemisphere included in the 

GPS. Economics as a theme uses geography to identify specific contributions that each 

region studied makes to the international market. Commodities such as gold, oil and
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diamonds are included for Africa and Southwest Asia. There are no specific resources 

listed for South and East Asia. Local economic activity is also not elaborated in the GPS. 

There is also a standard that requires students to explain personal money management 

choices. The use of national currencies and GDP for countries in the region combines the 

theme of Government as well as Economics.

The other dominant theme that emerges from the GPS is that of Government. As a 

subject within Social Studies, Government relates to the other themes while maintaining 

its own sovereignty as a theme in the text of the seventh grade Social Studies GPS. 

Locating specific countries in Africa and Asia applies geographic techniques to specific 

political boundaries on a map. The inclusion of GDP, currency, and economic systems » 

indicate areas where Government aligns with the theme of Economics. The theme of 

Government must be applied to how countries grapple with issues such as war, famine, 

and poverty. The GPS standards require that students identify types of government 

systems. Specific countries are cited as examples of the government systems that students 

are expected to know. The leadership structures and the level of civic participation are all 

examples of content knowledge included in the theme of Government. Another theme 

found in the GPS that connects with that of Government is History.

In the GPS history takes on a political perspective as opposed to a cultural one. 

History is a theme in the standards that is focused on specific developments that took 

place in the Twentieth Century. Most of these have to do with changes in power, 

nationalism, previous wars, and political leaders. Religion is in the standards as a social 

institution, but not the development of them. All historical understandings in the GPS are



cited as “change leading toward the 21st century”. The wording of the GPS limits the 

presence and scope of history in these learning standards to the last 100 years.

Enumeration Results

Enumeration is the counting of the number of times a word appears in a body of 

text. The process of enumeration was the second step performed in this contextual 

analysis study of the QCC and GPS in seventh grade Social Studies. After placing the 

text for both documents in Microsoft Word 2010, the researcher was able to perform 

enumeration. Keywords representing the themes identified in the close reading were 

counted using the “find” feature in Microsoft Word 2010. Table 2 displays the results of 

enumeration for keywords in both documents.

According to Table 2, the GPS standards contain much more content than the 

QCC standards. The two most heavily emphasized areas in the GPS are Government and 

Economics. Words such as “political” and “government” display the increased presence 

o f the theme of government. Several words adding detail and specificity to this theme 

appear in the GPS for the first time. Economics, another dominant theme in the GPS, 

appears much less in the QCC standards than in the GPS. “GDP”, “capital”, and 

“currencies” appear in the GPS adding depth to the scant presence of the word 

“economics” in the QCC standards. Some words in the GPS appear once per region 

studied (Africa, Southwest Asia, and South and East Asia), increasing the number of 

appearances. The QCC uses terms once in a general sense to apply to the whole region.
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Table 2 Results o f  Enumeration for Keywords Observed in the QCC and GPS for Seventh 

Grade Social Studies

Theme Keyword
# of times 
in the 
Q.C.C.

# of times 
in the 
G.P.S.

Economic '*>; „ 14
Economy 0 4

Gross Domestic Product (G.D. P) • %'i :

Capital 0 6

Currencies 0 3

Government Political 3 8

• t  »■" a  ■ S y r " . *“ 1

Republic

. %, t  *

0
' I tffT -  * .

9

,  0
4k < ‘UK.

Communism 0 3

Culture •: Cute® „ 3.

Human 4 3 (capital)

t • f i t  ’ . J
Development 6 2

Physical >

Geographic " 3 0

Resources
Region

5

6

4  r

7

'& ..§>-'IS Mib  <
h t -  f  -- «

The word “geographic” was eliminated from the text o f the GPS standards. 

Physical geography concepts remained consistent between the QCC and GPS. Most of 

these words relate to the location and identification of places and features. Religion is the 

only cultural concept that appeared more in the GPS (nine times) as opposed to the QCC 

(one time). “Culture” and words that relate to that theme remained relatively consistent



between the two documents. "The word “development” has historical connections. The 

word “development” decreased from six appearances in the QCC to two appearances in 

the text of the GPS. The word “human” in the QCC only appears as “human capital” in 

the GPS. The inclusion of the word “capital” connect culture revert back to the larger 

theme of Fxonomics found in the GPS.

Throughout the close reading and enumeration processes several themes emerged

the various concepts found within the QCC and GPS in seventh grade Social Studies. 

These categories were directly converted into codes that were placed into ReCal software 

to conduct data analysis. These codes were labeled Economics, Government, Physical 

Geography, Cultural Geography, and an open code. The open code gave the researcher 

and another coder the opportunity to write in themes that emerged through the analysis 

process. Tables 3 and 4 present the calculations for Cohen’s Kappa using ReCal.

Table 3 Results for Cohen’s Kappa Rating o f Inter-rater Reliability for the QCC for  

Seventh Grade Social Studies

Theme Observed Percent Agreement Cohen’s Kappa

Economies . 875 0.709677
Government / Politics 87.5 0.590909

Code Development

that aligned with sub disciplines within Social Studies. Themes represent and organize

Culture
Physical Geography 87.587.5 0.742857

0555556
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Table 4 Results for Cohen’s Kappa Rating o f  Inter-rater Reliability for the GPS for  

Seventh Grade Social Studies

Cohen's Kappa 

091624365
0.54155496 

0.61967213 
0.87468354 

0.75811518

Chapter Four presents the results of this contextual analysis study. The chapter 

opens with the evidence provided by an in-depth reading of the QCC and GPS for 

seventh grade Social Studies as text documents. Initial impressions and a description of 

emphasized content are included in the description of the in-depth reading. The themes 

observed in the data are identified and defined in Chapter Four. The process for creating 

codes based upon observed themes is described. The chapter closes with a presentation of 

the data gathered though enumeration which counted the number of times keywords 

appeared in the text of both documents.

Theme Observed 

Economics
Government / Politics 

Cultural Geography
Physical Geography 

History

Percent Agreement

80.80808081

93.93939394
*9^95959596

92.92929293

Summary



CHAPTER 5

DATA ANALYSIS AND INTERPRETATION OF DATA

Introduction

This chapter begins with an overall comparison of the Quali ty Core Curriculum 

(QCC) and the Georgia Performance Standards (GPS). The analysis of the text in both 

documents will be divided using codes developed from themes in found during data 

collection. Based on the analysis of both sets of standards by two coders, each section 

identifies the statistics for inter-rater reliability using Cohen’s Kappa from the software, 

program ReCal (Freelon, 2010). Each section also identifies the similarities and s, 

differences for each theme found in the QCC and GPS. The second half o f this chapter 

involves interpretation. This process used the five tenets of Critical Race Theory (CRT) 

to interpret the language and themes in the standards from an African American 

perspective.

Data Analysis 

Overall Comparison o f the QCC and the GPS

Similarities

Upon initial observation, the content included within the QCC and GPS cover the 

same general content knowledge for seventh grade Social Studies. The overall subject 

of both sets of standards is the study of the Eastern Hemisphere of the Earth. The land 

and the people of the continents of Asia and Africa are identified in the language of both 

documents. Though located in the Eastern Hemisphere, the continent of Australia is

65



excluded. Australia is also included in the sixth grade standards. While focusing on the 

Eastern Hemisphere, Social Studies content related themes emerge from both documents. 

The themes identified were Physical Geography, Cultural Geography, Government, 

Economics, and History. These concepts provided the foundation for the general structure 

of the outline for the seventh grade Social Studies course. Both documents also include 

standards identifying map and globe skills that students are expected to master. By using 

the language of the disciplines within Social Studies the course attempts to cover a large 

region using multiple types of Social Studies content knowledge.

Differences

The most obvious difference observed between the QCC and the GPS is the 

structure of each set of standards and the depth of knowledge included in each document. 

The structure of the QCC consists of a table with twenty-four content standards. The 

topic, concept, and skills affiliated with each content standard are provided in subsequent 

columns. The use of general language like the word “various” adds a layer of ambiguity 

to the content knowledge cited QCC standards. The information used to fulfill this quota 

is left to the school or classroom levels due to the broad and general descriptions in the 

QCC. An adaptable approach is not echoed in the language of GPS.

The GPS consists of eleven content standards that are divided into categories by 

topic. Beneath each standard are several strands that specifically identify each fact that 

students are expected to learn. The strands in the GPS identify specific content 

knowledge such as places, concepts, people, events, and issues. The language in the GPS 

cites names and descriptions of information that apply to the content standard. Skills are
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addressed separately in a matrix that lists the Social Studies skills that students are 

expected to master throughout K-12 education.

Each standard describes the content information students are expected to know for 

the three regions covered. Located in the Eastern Hemisphere the regions labeled in the 

QCC are “Asia, the Middle East, and Africa” (See Appendix B). Each characteristic that 

students must learn about is applied across these geographic regions collectively. The 

GPS studies the same area of the world using a slightly different approach. Africa, South 

and East Asia, and Southwestern Asia are the three regions correspond with the sections 

within the GPS. In this document the standards are repeated with content strands that 

apply the characteristic to each region exclusively. The repetition of standards provides 

student with multiple opportunities to learn the same learning standard. For example, one 

standard in the GPS requires students to “explain the difference between a religious 

group and an ethnic group” (See Appendix C). This standard is repeated three times 

throughout the text of the document, once for each of the regions investigated.

The language used to define each region covered in both documents organization 

of the course and can potentially impact learning for students. The language in the QCC 

emphasizes the theme of Geography to describe the development of people and their 

institutions over time. The GPS uses a world studies approach that employs die multiple 

sub disciplines within Social Studies to learn speci fic details about Asia and Africa 

within contemporary contexts. The findings of this contextual analysis of the QCC and 

GPS are focused on the content within themes that two coders applied to the QCC and 

GPS for seventh grade Social Studies.
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Physical Geography

Overall Analysis

As a discipline that falls under the larger category of Geography, Physical 

Geography includes knowledge related to the Earth itself. Examples of Physical 

Geography include the location of places, information related to natural resources, 

weather phenomena, and environmental issues. In this contextual analysis study the 

theme of Physical Geography one of four themes used to code the content in the QCC 

and GPS by two evaluators.

Both evaluators agreed that Physical Geography appeared in eight out of twenty- 

four content standards (33%) in the QCC and seventeen out of ninety-nine content 

standards (17%) in the GPS. The difference in the volume of content in each document is 

a major difference that influenced the data gathered in this study. At twenty-four 

standards long, the QCC is a very dense document that uses multiple themes within 

standards to convey broad concepts. The GPS is an extensive text organized into 

segregated themes that examine specific Social Studies content knowledge. A 

compartmental approach made it possible to detect themes affiliated with each individual 

standard. Given this difference, Physical Geography was identified in one third of the 

content in the QCC. Even though the GPS contains four times the amount o f standards, 

Physical Geography was recognized in less than a quarter of the text. According to 

Bednarz, Downs, and Vender (2003) the decreased presence of Geography is an issue 

that looms for the future of Social Studies. A nationwide emphasis on Geography in the 

1990’s was not renewed or included in the No Child Left Behind Act that was passed in



2001 (Bednarz, Downs, & Vender, 2003). This shift could be connected to the presence 

of Physical Geography in the language of the Georgia standards (Dunn, 2010).

The statistical analysis of this data for inter-rater reliability resulted in a Cohen’s 

Kappa rating of 0.74 in the QCC and 0.88 in the GPS for the theme of Physical 

Geography (Freelon, 2010). This data measuring inter-rater reliability indicates that both 

coders agree to having found evidence of Physical Geography in both documents. Even 

though both coders agree that this topic does not occupy a very large portion of either 

document (33% of the QCC and 17% of the GPS), the presence of the theme Physical 

Geography is a significant element in both documents.

Similarities

The QCC and the GPS both begin with the use of Physical Geography to ensure 

students understand the location of landforms, climate zones, and countries throughout 

the regions being studied. Cities are not specified in either document. While the amount 

of detail pertaining to this theme differs between the QCC and GPS, the approach 

remains consistent between the two. The location of the places students are required to 

remember is applied to other concepts within the theme of Physical Geography.

Both the QCC and the GPS apply the concept of location of a place to the 

environmental issues faced by the people a particular region. The distribution of 

resources and climate are presented as ways in which the environment impacts the lives 

of people throughout the region. The issues caused by regional climate and environment 

are related to the theme of Physical Geography. Both documents imply that there is a 

large amount of physiographic diversity throughout Asia and Africa. The QCC and the 

GPS communicate the use of different types of maps to reveal this data. Both the QCC
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and GPS also include standards requiring teachers to provide students with the necessary 

skills to decipher representations o f the Earth.

Map and globe skills are another concept from Physical Geography that is 

represented in both the QCC and the GPS standards for seventh grade Social Studies.

Map and globe skills are included as a necessary part of the course. In the QCC six 

content standards were devoted to describing the map and globe skills that students were 

expected to develop during this course of study. In the GPS a chart is included that 

specifies twelve skills that are to be learned by the student. The skills chart in the GPS 

indicates the grade level each skill is to be introduced and mastered. It is important to 

note here that all twelve of these skills are expected to be mastered by students prior to 

the conclusion of seventh grade. The use of a map legend, comparison of physical and 

political maps, the use of directions, and the ability to draw inferences from maps are all 

skills documented in the QCC and GPS standards.

Differences

As mentioned earlier, the GPS contain more detailed and specific content 

knowledge than the QCC. The language in the QCC is general and implies that students 

comprehensively learn the information pertaining to the Physical Geography of a 

particular region. The QCC requires students to locate the “countries”, “climate zones”, 

and “regions” of “Asia, the Middle East, and Africa” (See Appendix B). Language in the 

general descriptions of the QCC implies that students are responsible for learning about 

all of the items that apply to each standard. While the GPS requires students to learn the 

same information, they specify names of countries and climate zones for each region 

covered in a section of the standards. The use of specific countries as examples in the



GPS that students are required to know consolidates the information to be learned into a 

limited body of knowledge. Out of fifty-five African nations, students are responsible for 

learning five. The issues faced by the nations in Asia and Africa were also classified as 

Physical Geography.

The GPS also provides the description of specific environmental issues, problems 

and challenges faced by the people of an area. Air pollution, desertification, and water 

scarcity are all topics identified in the text of the GPS (See Appendix C). The QCC 

indicates that students must study all environmental issues because the text in the 

document does not identify which issues or climate zones are to be learned. Across the 

expansive range of Africa and Asia there are an innumerable amount of issues related to 

Physical Geography. The GPS attempts to representatively consolidate information while 

the QCC leaves decision about this content to the district or classroom level. Both sets of 

learning standards also differ in their approach to exposing students to Social Studies 

concepts related to Physical Geography.

The QCC uses the concept of Human-Environmental Interaction to combine 

elements of both Physical Geography and Cultural Geography to present Social Studies 

content. Human-Environmental Interaction refers to the processes by which the physical 

environment impacts and is impacted human actions (Dunn, 2010). The language of the 

QCC involves words such as “traces”, “development” and impact to describe content 

related to the theme of Physical Geography (See Appendix B). Human environmental 

interaction is a concept from Physical Geography particularly related to the impact that 

humans have had on the Earth.



Physical Geography is a theme related to distribution o f resources, a concept that 

has a deep impact upon the separate theme of Economics. This connection is amplified in 

the GPS which approaches Physical Geography using the theme of Economics. The 

language in the document relates to the environment’s impact on population distribution, 

occupations, and transportation (See Appendix C). The language in the GPS defines the 

economic activities that students will assess for environmental impact in the same way 

that environmental issues are predetermined in the text of the GPS.

Cultural Geography

Overall Analysis

The theme of Cultural Geography is the derivative of the larger discipline of 

Geography which is included within the subject of Social Studies. Cultural Geography 

refers to the study of people around the world and their ways of life. Cultural Geography 

includes topics such as ethnicity, religious customs, and art. This theme was observed by 

the researcher in both the QCC and the GPS and developed into a code category to 

evaluate both sets of standards. In this contextual analysis two raters used this code to 

evaluate the standards of the QCC and GPS. Both raters agreed that Cultural Geography 

was evident in eight out of twenty-four QCC standards (29%) and seventeen out of the 

ninety-nine GPS standards (17%) in seventh grade Social Studies. As is the case with 

Physical Geography, there is a decrease in the amount of Cultural Geography content in 

each set of standards.

Statistical analysis of this data for inter-rater reliability resulted in a Cohen’s 

Kappa rating of 0.67 in the QCC and 0.82 in the GPS for the theme of Cultural 

Geography (Freelon, 2010). The results of both coders reveal strong agreement about the



recognition of this theme in the text of the QCC and GPS. The topics of the volume and 

the data in each document revealed data about how information pertaining to human 

culture is included. The extent of Cultural Geographic content is greater in the QCC than 

the GPS despite the fact that it is a smaller document. Upon further comparison more 

similarities and differences emerged throughout the presentation of content related to 

Cultural Geography in the language of the QCC and GPS.

Similarities

One way in which Cultural Geography was identified in the standards was 

through the study of social institutions such as economics and government, which are 

separate themes in this study. The QCC specifically refers to religion, government, and 

economic system as social institutions. The GPS identifies religion with Cultural 

Geography while Economics and Government are separate theme categories. Religion, 

Economics, and Government are linked to culture and present in both sets of standards.

Cultural Geography can also be identified in both sets of standards by language 

including the term “ethnicity” (See Appendices B and C). Although this information is 

presented differently in each document, QCC and the GPS both require students to be 

familiar with information related to ethnic groups within the Africa and Asia. The content 

knowledge related to the theme of Cultural Geography is related to how Georgia students 

perceive people from this part of the world and how some students identify with their 

own personal heritage. The presence of Cultural Geography in the QCC and GPS is the 

extent of the similarities between both documents.
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Differences

The difference in the structure of the standards influences the data in this 

contextual analysis. The GPS is broken into three regions Africa, Southwest Asia, and 

South and East Asia. Two standards related to Cultural Geography repeat for each 

region, resulting in a total of six references to Cultural Geography in the GPS. One GPS 

standard requires students to “explain the differences between an ethnic group and a 

religious group”, while the other asks students to “evaluate the how the literacy rate 

affects the standard of living” (See Appendix C). The GPS applies each standard for each 

region that students are expected to know. Africa and Asia include a tremendous amount 

of cultural diversity that the GPS excludes in order for students to focus on the religion of 

each region.

When applied to Africa, one standard requires students to “explain the diversity of 

religions within the Arab, Ashanti, Bantu, and Swahili ethnic groups” (See Appendix C). 

The language in this standard does not ask students to study culture pertaining to the 

people of these ethnic groups, just the religion practiced by each. Actually the Bantu and 

the Swahili are not ethnic groups but languages. Within the Bantu language family, there 

are several hundred different ethnic groups and languages within Africa, Ashanti being 

one of them. Swahili is one of the official languages of East African nations such as 

Tanzania and Kenya. Information or language in the standards that does not corroborate 

with evidence from the discipline is misleading for students. In the efforts to identify the 

criteria to be learned, the GPS limits and potentially distorts Social Studies content 

knowledge. The QCC attempts to address the Social Studies content using the opposite 

approach of broad language that applies to a wide range of cultural content.



The QCC uses general language that to identifies the cultural indicators to be 

learned without identifying specific ethnic or religious groups. The standards use the 

word “various” in reference to the ethnic groups that students are expected to identify. 

Ambiguous content descriptions in the QCC create a void in identifying cultural 

geographic content that had to be supplemented by the teacher, the textbook, or remain 

unspecified. The QCC manages to address more characteristics about ethnic groups of the 

region studied by the standards. This language in the QCC applies to linguistic patterns, 

cultural contributions, migration, settlement, social institutions, cultural development, art, 

music, literature, and religion. In the QCC, Cultural Geography is present in a significant 

amount of the information in the seventh grade Social Studies QCC standards even 

though the total number of standards is limited in number. The QCC also contains 

language that connects human culture to the surrounding physical environment.

Human Environmental Interaction is a concept that combines Physical and 

Cultural Geography to explain the impact that humans and the Earth have each another. 

The theme of Cultural Geography is used to analyze impact the environment has on 

human ways of life (NCSS, 2012). The language of the QCC refers to students knowing 

“how human actions impact the physical environment” and how migrations “impacted 

Asia, the Middle East, and Africa” (See Appendix B). The connection between people 

and the environment is emphasized through language of the QCC. The GPS does not 

mention Human Environmental Interaction specifically, but the concept is embedded in 

the study of issues that are presented for each region studied.

The GPS takes on an economic approach to studying human culture. It identifies 

religion, literacy rate, and standard of living, as the characteristics used to describe the
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people of the region. The GPS as a document is much longer than the QCC, but it 

includes little Cultural Geography in proportion to other themes revealed in this 

contextual analysis. The language in the text refers to the types of work people do, how 

they travel, and where they live. The GPS requires students to “compare and contrast the 

prominent religions in Southern and Eastern Asia: Buddhism, Hinduism, Islam, 

Shintoism, and the philosophy of Confucianism” (See Appendix C). Specific descriptions 

in the GPS specify the content students must learn. While both the QCC and GPS 

include information related to Cultural Geography, the extent of detail in the language 

varies between the two documents.

Government

Overall Analysis

Government is a theme that emerged in the language of the QCC and GPS 

standards which relates to the political structures and the distribution of power within a 

nation-state. Forms of government, political processes, civic participation, national 

conflict, and nationalism are all forms of content related to the theme of government. The 

researcher identified content related to this theme in the QCC and the GPS for seventh 

grade Social Studies. A code was created for the theme of Government that was used by 

two raters to evaluate both documents. The raters agreed that the theme of Government 

appeared in five out of the twenty-four QCC standards (21%) and nineteen out of 

nineteen out of ninety-nine GPS standards (19%).

When the responses were compared for both evaluators the level of inter-rater 

reliability produced a Cohen’s Kappa that was lower than the other themes in this study. 

The Cohen’s Kappa reading for Government in the QCC was 0.59 and in the GPS 0.54



(Freelon. 2010), Due to the low levels of inter rater reliability for Government in both 

standards, this section will share the small amount of data that was agreed upon by both 

coders in this section. A description of content agreed upon by both coders will provide 

some picture to the reader as to what content might have contributed to low levels of 

agreement for the theme of Government, which was an essential element under the GPS 

during enumeration.

One standard in each document stood out as an area of contention between the 

two coders. The contention between coders impacted the Cohen’s Kappa reading for the 

theme of Government. In the QCC disagreement between the two evaluators arose over 

the decision to classify political maps under the theme of Government. In the text of the 

QCC Government was observed in five of the standards by both coders

In the QCC the raters also gave different responses on standards that referred to 

the voting rights and personal freedoms in Asia Although the word “government” does 

not appear verbatim in the standard, the word does appear to apply to the content 

associated w ith the theme through politics. A difference of interpretation on this item 

may have contributed to the difference in response between coders. The brief analysis in 

this chapter only discusses the standards in which both coders agreed related to the theme 

of Government. Comparing this text allows the study to examine similarities and 

differences in how the theme of Government appears in the QCC and GPS.

Similarities

It is important to show that both the QCC and the GPS include language 

identifying the basic forms of government structure found within the region of Africa and 

Asia. Both documents describe the role of the government in defining the nation and the
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impact that government decisions have of human attitudes. The QCC and the GPS also 

identify the government’s role in assisting people to deal with the regional issues that are 

faced in Africa and Asia. The concepts of civic participation, democracy, and voting 

rights all manifestations of the theme of Government found by both coders in each 

document. History, a separate theme in this study, is used to describe the development of 

Government in both documents. The QCC and the GPS contrast in the level of specificity 

detail in the content involving this theme.

Differences

The language in the QCC is general when referring to the inclusion of 

Government structure and power distribution in political systems found throughout the 

region. The word “various” to apply to the “types” of government systems that students 

are expected know form the regions of “Asia, the Middle East, and Africa” (See 

Appendix B). The researcher interpreted that “types” alluded to forms of government 

such as democracy, authoritative, or socialist. The QCC standards refer to Government as 

a social institution with a development that has impacted people and the physical 

environment. The use of the word “development” in the QCC adds a historical 

perspective that implies students must learn how Government structures came to 

existence throughout Asia and Africa. The general language in the QCC creates 

ambiguity in the presentation of information from the theme of Government in the 

learning standards for seventh grade Social Studies. Both raters agreed that the GPS uses 

models to present Government for students to learn.

The GPS specifically define three models of power distribution, three models of 

citizenship participation, and the description of two forms of democratic government.



These concepts are presented in separate threads and through the analysis of certain 

countries as case studies. For instance, the GPS identify the People’s Republic o f China 

as an example of a communist government structure. A vocabulary based approach is 

used to familiarize students with content related to Government. The distribution of 

power in unitary, confederation, and federal government systems are identified as 

Government applications in the GPS. The terminology for civic participation includes 

autocratic, oligarchic, and democratic. The GPS uses detail and specific terms to relate 

the theme of Government to students.

Economics

Overall Analysis

Economics was another theme identified in both the QCC and GPS for seventh 

grade Social Studies. Economics pertains to the ways in which people with unlimited 

needs and wants compete for scarce resources using factors of production. Topics such as 

currency, production, trade, market, command, and GDP are example of the theme of 

Economics in the language of the QCC and GPS. Economics was developed into a code 

that was used by two raters to evaluate the QCC and the GPS. Both raters agreed upon 

the presence of Economics in seven out of twenty-four QCC standards (29%) and in 

thirty-four out of ninety-nine GPS standards (34%). The frequent appearance of 

economic content in the standard resulted in high percentages in the content of both 

documents. The minor presence of the theme of Economics in the QCC does not 

overshadow a literal emphasis of economic content in the standards. Economics has 

several standards that specifically deal with the topic of Economics exclusively, not a 

combination of themes. In the QCC Economics is presented as a social institution that



humans use to survive throughout regional contexts. Fundamental economic questions 

about production are aligned with references to natural resources and international trade.

In the GPS Economics plays a dominant role as a central theme in the language of 

the text. The concepts use to convey economic content are repeated in each of the three 

sections for each region of study. Human activity is studied as it applies to the type of 

work and travel people perform. The GPS identifies humans within the description of 

capital. Countries are selected as case studies that illustrate the types of economic 

systems that students are expected to learn. In the GPS these forms of content work 

collectively to comprise the thirty-four standards that Economics was recognized in. 

These factors contribute to the high percentage o f this theme in the document.

Statistical analysis of the responses for inter-rater reliability resulted in a Cohen’s 

Kappa of 0.71 for the QCC and 0.91 for the GPS (Freelon, 2010). This indicates that 

there were strong levels of agreement between the responses for both coders in the theme 

of Economics. One discrepancy between the coders that appeared in the QCC showed 

different responses about a standard describing the distribution of resources on Earth. 

While one coder indicated that the distribution of natural resources was related 

Economics, it was not coded by the other rater. This discrepancy impacted the Cohen’s 

Kappa for the QCC. Both documents contain a significant amount o f concepts related to 

the theme Economics. This made economic content easily recognizable in both 

documents. A comparison of the similarities and differences between both documents 

will be used to describe the details of the strong Cohen’s Kappa levels of agreement for 

the theme of Economics.



Similarities

In the QCC as well as the GPS students are presented with content identifying the 

fundamental economic questions and three economic systems used by a society to answer 

those questions. Both documents identify the concept of scarcity to place the theme of 

Economics within environmental contexts. There appeared to be a connection between 

resource distribution and how that impacts trade within large and small places. 

Specialization and the increasing role of international interdependence are presented as 

major trends impacting life for people throughout regions of Africa and Asia cited in both 

standards. Each text differs in the approach and extent of economic content knowledge 

included in the standards.

Differences

An analysis of the theme of Economics reinforced the observed trend of a QCC 

with general content language and a specific GPS that identifies specific standard 

knowledge. The QCC begins by referring to basic economic activities such as 

“producing”, “exchanging”, and “investing” that students must apply to “all” economic 

systems (See Appendix B). The language “all” is general in scope and similar to the use 

of the word “various” used in reference to other themes investigated in this study. The 

QCC includes reference to the development of these systems throughout the region.

The QCC examines a very large region and applies the standard across this area in 

a holistic manner. The traditional, command, and market systems all exist in the regions 

of Africa and Asia. The omission of these terms from the QCC creates ambiguity as to 

how these concepts will be taught. The general reference to the theme of Economics in 

the QCC is counteracted by the more detailed nature of the GPS.



The CiPS is divided into three regions Africa, Southwestern Asia, and South and 

East Asia. Content standards defining economic systems and basic economic questions 

are repeated for each region studied. For each region the national economies of selected 

countries are selected as case studies for the economic systems that students must learn.

In this document the terms “traditional”, “command”, and “market” are included to 

directly specify the content within the theme of Economics (GADOE, 201 l c). The 

market system in particular is emphasized through the phrase “voluntary exchange” in a 

GPS standard emphasizing trade between nations. The text of the GPS also identifies 

nations as mixed economies between command and market. Macroeconomic concepts 

such as GDP are included to illustrate how trade occurs between nations in the region of 

the world studied. “Trade barriers”, “embargoes”, and “tariffs” are additional examples of 

terms related to the theme of Economics found throughout the GPS. The theme of 

Economics plays a dominant role in the seventh grade Social Studies GPS in presence, 

detail, and depth of content knowledge.

History1

Overall Analysis

History was a theme that was observed in the QCC and the GPS standards for 

seventh grade Social Studies. Ib is  theme is refers to content that analyzes evidence to 

investigate people, places, and events from the past. Settlement, migration, conflict, 

revolution, and occupation are all concepts from world history that describe the recent 

history' of the people living in the regions studied in the standards. The theme of History 

was used as a code that used by two raters to evaluate the QCC and GPS in this 

contextual analysis. Both raters agreed that History was evident in three out of twenty -



four QCC content standards (13%) and fourteen out of ninety-nine in the GPS (14%) for 

seventh grade Social Studies. The broad language used in the QCC standards did not 

specifically use the word “history” in the standard. History occupies a supporting role in 

the QCC, embedded in standards that infuse multiple themes related to the regions of 

Africa and Asia. In the GPS the theme of History is just the least represented in the text 

of the standards for seventh grade Social Studies. The history section of the GPS has the 

least amount of content for students to learn. The academic approach used in the GPS 

reduces history standards to a brief body of content that must be remembered by students. 

The minimal amount of History related content in the GPS and QCC is also connected to 

the fact that seventh grade Social Studies is a “World Studies” course, not a “History” 

course (See Appendix C). It is also important to note that these findings are based on the 

level of agreement between the ratings of the two coders who analyzed each document.

Statistical analysis of this data for inter-rater reliability resulted in a Cohen’s 

Kappa rating of 0.56 in the QCC and 0.76 in the GPS for the theme of History (Freelon, 

2010). Since the measurement for inter rater reliability was low for the QCC in history, 

the observations agreed upon by both coders will be briefly mentioned in this section in 

order for the reader to understand the low Cohen’s Kappa.

One area of contention between the two coders in the QCC that impacted the 

Cohen’s Kappa rating related to the concept of migration. The standard in question 

required students to “trace the migration and settlement of people over time” (See 

Appendix C). One coder coded for history while the other classified it as Cultural 

Geography. This discrepancy lowered the Cohen’s Kappa for the theme of History in 

the QCC. For this reason the level of agreement is lower in the QCC than the GPS for



this analysis. The comparison of similarities and differences is based on the agreements 

between raters measured by the Cohen’s Kappa rating for inter-rater reliability. 

Similarities

The primary similarity between both documents is the fact that they do manage to 

include some aspect of history within each set of standards. The QCC and the GPS use 

History to explain the development of people in a particular region up to contemporary 

contexts. Both sets of standards differ in extent and detail related to the people of the 

regions of Africa and Asia. This difference does not overshadow the necessity for History 

to be included in the language of both standards. In the QCC History was identified 

through the term “development”, while the GPS uses the phrase “continuity and change” , 

to present Historical content knowledge (See Appendices B and C). The contrast in how 

this content is delivered reveals data about the potential impact of the difference in the 

language of learning standards.

Differences

The similarities between both sets of learning standards end with the presence of . 

History in both documents. The general language in the QCC implies the examination of 

thousands of years of history for “various” people throughout the regions of Asia and 

Africa. It simply requires the teacher and the student to “trace the development” of the 

people and social institutions of the region. The range of this information can span from 

the development of the samurai code in Japan to the construction of an ancient library in 

Timbuktu. The QCC also refers to the impact of the physical environment on human 

history and cultural development through the concept of human-environmental 

interaction. The endless array of information included in these descriptions leaves the
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final content decision to the site or classroom level. Within this study the QCC produce a 

low Cohen’s Kappa (0.56) for evaluation of History in the text. The GPS begins with the 

standards in the QCC and adds strands that define specific content.

The GPS is succinct and clear in the description of what historical content 

students will learn in seventh grade Social Studies. Each of the three regions studied 

includes five to seven chunks of content information spread across several strands within 

a larger standard. In the GPS the content standards specifically cite that content related to 

History will be limited to the Twentieth or Twenty-First centuries. Events associated with 

the Ancient World, Pre-Colonial, and Colonial times are lost due to the focus o f the 

Historical content. The information included in the theme of History was not focused to,f *. 

the region of study. One standard within the section of the GPS for Southwestern Asia 

required students to know the Holocaust which took place in Europe while another ,

focuses on United States presence in the region. Investigations that discuss the pertinence . f' i

and relevance of content included in the GPS are important to understanding the value j

that Social Studies content language can have on instruction and learning.

Interpretation

Counterstorytelling

Defined within Context

According to Decuir and Dixson (2004) counterstorytelling is one of the 

foundational tenets of Critical Race Theory. The concept of counterstorytelling refers to 

the use of multiple perspectives to tell counterstories that challenge the accepted truths 

that support societal preconceptions (Delgado & Stefancic, 2001). In Social Studies 

education this concept can be a manifested as the use of approaches that support the



incorporation of content that embodies more than one perspective to understanding the 

world. Counterstorytelling is a concept vital to the supplementation of dominant 

perspectives within Social Studies (Ogbu, 1992; Urban & Wagoner, 2009). There are a 

number of activities and resources that Social Studies teachers can incorporate in order 

display multiple viewpoints in the language of the standards (Gay, 2003). According to 

Gay (2003), the content of a Social Studies course should reflect multiple perspectives in 

an effort to promote relevance and understanding.

According to Lintner (2004) CRT has the potential to reduce the marginalization 

of socially disenfranchised groups through the recognition of content knowledge that 

counteracts stereotypes found in Social Studies instruction. The seventh grade Georgia,.^ 

Social Studies standards examine the territory of Africa and Asia. A large portion of thi§ 

region is sometimes referred to as the Third World. Do the QCC or the GPS present 

counterstories that expand the popular conceptions that are held about the people of this 

region? Is the region presented in a way that encourages students to feel a connection to 

the content studied? The content included within a world studies course can also impact, , 

how students see the people from that part of the world (Dunn, 2010). The presentation of 

this information can influence the way students of all ethnicities view themselves (Lynn, 

1999).

According to Lynn (1999) an approach rooted in Critical Race Pedagogy (CRP), a 

concept derived from CRT, is appropriate for understanding the how the interaction of 

instruction addresses inequity derived from race. In order for students of African descent 

to develop a positive sense of self identity, content knowledge is required that connects 

these students to information related to their culture (Lynn, 1999). In CRT examine ways



in which schools perpetuate and can potentially improve the impact of ethnocentric 

practices amongst the administrators, teachers, and students who facilitate those attitudes. 

The perspective in the language embedded within the seventh grade QCC and GPS will 

have great bearing on how Social Studies content knowledge is perceived, learned, and 

internalized by students of diverse ethnic backgrounds in the state of Georgia.

Applicable Themes

The first theme from this study that related to the concept of counterstorytelling 

w'as the theme of Cultural Geography. In the QCC standards general language directs the 

student to learn the development of the culture for various etlmic groups inhabiting in the 

regions of Africa and Asia. Ethnicity serves as the primary characteristic in the social 

constructs of race and racism (LadsoD-Biliings, l999).The lack of specific content 

knowledge in the QCC implies that the presentation of knowledge is not limited to a 

single perspective. The researcher observed how the general language in the QCC 

provided districts and schools with the autonomy to adjust the curriculum to meet the 

needs of their students while maintaining compliance with the language iu the standards. 

Vague language in the QCC leaves ample space for the district or teacher to select 

content from an infinite body of knowledge reflecting various voices, perspectives, and 

truths. Social Studies content about the world can potentially relate to the student’s 

perception which is related to the content they are exposed to in class (Epstein, 2010; 

Ladson-Billings, 2003a). The personal connection between the students and the content is 

related to counterstorytelhng, which is autobiographical in nature because of the 

connection to the lived experience of the individual.



Pinar, Reynolds, Slattery, and Taubman (2008) describe the autobiographical 

nature of knowledge development through the creation of spaces where students can find 

their own voice in the content. Location of the student voice is a described as a 

constructive process that is rooted in the life history that each individual brings to the 

classroom (Pinar et al., 2008). The teacher also embodies body of experiences that 

cooperate with classroom experience to create knowledge. The continent of Africa and 

the history of its people is a critical part of the process of personal knowledge creation for 

thousands of students in ethnically diverse states like Georgia (Joumell, 2008). How 

content is presented in the standards plays a role in the learning process for students 

looking to school for answers to questions pertaining to their identity (Parker & Lynn,. 

2002). Pinar et al. (2008) discuss the importance of narrative of lived experience that is 

embodied in counterstorytelling. The QCC uses vague language that refers top experience 

in more of a suggestive tone. The GPS uses precise terminology that lists the names of 

data students must learn. The trend seems to be the elimination of spaces that permit the 

construction of identity through the content of the seventh grade Georgia Social Studies^ 

Standards. According to Tanner (2007), the adoption of new standards has placed 

culturally relevant content at the peripheral of Social Studies content knowledge. While 

there is a significant portioh of information pertaining to ethnicity in the GPS, it cannot 

account for the valuable information that is missing from the standards.

Cultural developments can range to include ancient empires, foods, dances, 

clothing, customs, and folklore (NCSS, 2012). One standard in the QCC cites “linguistic 

patterns and cultural contributions” as the types of content from Cultural Geography that 

teachers were required to present to students in seventh grade Social Studies (See
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Appendix B). Cultural Geographic content is characterized by the rich knowledge that 

positions the learner within the sociocultural contexts o f the place studied. Other 

language in the text of the document performs similar functions.

The approach in the QCC seems to encourage the teacher to present the counter 

narratives of the people of the region studied. Another instance of this connection was 

found in the language of another standard that requires students to “trace the migrations 

and settlements of various groups and how they impacted Asia, the Middle East, and 

Africa” (See Appendix B). Information related to the symbiosis between humans and 

their surrounding environment describes how people develop culture. The Silk Road, the 

spread of Islam, the trading network of the Indian Ocean, and the Transatlantic Slave ,, 

Trade are just a few of the mass migrations taking place in the Eastern Hemisphere over 

the course of several centuries. All of these are concepts that are not cited in the GPS 

which would be included under loose language descriptions in the QCC. The teacher 

becomes responsible for locating and implementing the materials that will present content 

related to Cultural Geography. The content in the QCC demonstrates how the continent* 

of Africa and Asia have made significant cultural contributions to humanity that are 

worthy of study in public education through the study of Cultural Geography. The GPS 

approached the topic of inclusion by identifying the cultural content students need to 

know about the regions of Africa and Asia.

Religion is the only cultural characteristic that students are expected to learn in 

the GPS. Language in the GPS standards requires students to know the “difference 

between an ethnic group and a religious group” (See Appendix C). While religion has a 

tremendous impact on the life of the people in the region, it is not the only aspect of



humanity shared by the people In the Africa section of the GPS, the document attempts 

to identify ethnic groups through the study of religion. 'Hie GPS asks students to “explain 

the diversity of religions within the Arab, Ashanti, Bantu, and Swahili ethnic groups” 

(See Appendix C). Bantu and Swahili are language distinctions not ethnic groups. The 

Ashanti are selected as a representative West African ethnic group, but the nation of 

Ghana is mentioned nowhere else in the GPS standards. Instances such as this 

demonstrate the lack of space for counterstories in the content of the GPS. The language 

in the GPS is direct and succinct in setting parameters around the theme of Cultural 

Geography for teachers and students. The teacher has latitude to teach additional 

information, but without the sanction of the standards and at the potential expense of t$$t 

results on the CRCT (Joumell, 2008; Tanner. 2007). The difference in language between 

the two documents has implications in Physical Geography as well as Cultural 

Geography.

The theme of Physical Geography includes the use of a globe and maps to 

understand the Earth. In the seventh grade QCC and GPS for Social Studies the inclusion 

of political boundaries of countries across the landscape of Africa and Asia demonstrate 

this theme. The QCC includes a standard that asks students to “trace the important 

historical developments of the regions o f Asia, the Middle East, and Africa” (GADOE, 

1998). General language in the QCC includes the Colonial and Pre-colonial Era of 

Africa and Asia. The GPS contains language that only refers to the regions of Africa and 

Asia after European contact. The Pre-colonial world includes the use of different maps 

that display borders and regions that predate contemporary political boundaries.



Historical information such as this is a counterstory that relates to the location of places 

prior to the European domination of the region.

The GPS uses the theme of Physical Geography requiring students to locate 

several countries in reach region that students are expected to locate. Physical features are 

listed as well. In the GPS geographic landmarks are only described by Eurocentric titles, 

not indigenous ones. One example of counteracting ethnocentrism in Physical geography 

would be defining Victoria Falls in Eastern Africa though the language of the indigenous 

people who live there. Another potential example would be the use multiple perspectives 

found in documents to describe the first encoimters between cultures from the native 

perspective. The Social Studies theme most closely associated with the concept of 

development over time is History.

In this contextual analysis study History can only be interpreted within the GPS 

due to the low level of inter-rater reliability between coder responses for History in the 

QCC (0.56). The scope of the GPS only includes historical content from the Twentieth 

and Twenty-first centuries. The narrow scope of reference curtails how far back the. 

student will be able to research history within the language standards. Many Georgia 

students have connections to the regions of Africa and Asia that predate the Twentieth 

century. In the GPS the events that are to be studied during the Twentieth century are also 

identified in the standards. Race in the content of the GPS is associated with the concept 

o f apartheid in South Africa and process for European partitioning of the continent of 

Africa. Limitations in the range of the content specified in the language of the content 

limit students of all backgrounds who seek to understand the regions and the people of 

Asia and Africa through, multiple perspectives.



Permanence o f  Racism

Defined within Context

The second theme identified by Decuir and Dixson (2004) refers to idea that 

racism is a permanent factor in American life represented within many social institutions. 

CRT investigates the concept of racism and how it relates to issues of inequity in 

education (Howard. 2003). Educational stakeholders have the opportunity to address or 

avoid the issue of race through the approach used to structure educational content for 

students. As a content area Social Studies is responsible tor presenting information to 

students that is directly related to the foundations of racism in society. According to 

Tadson-Bibings (1999) racism is a social construct that is related to ignorance about 

cultural distinctions and contributions affiliated with people of various ethnicities. The 

themes and disciplines within Social Studies work cooperatively to assist students in 

understanding the regions of Africa and Asia. Africa and Asia are areas of the w orld 

outside of the dominant European culture and have traditionally been subject to racial 

stereotyping. What content is included and excluded in the standards could play a pivotal 

role in how people in these regions, and their descendants, are understood by students. 

Applicable Themes

The CRT tenet describing the permanence of racism was not widely observed in 

the QCC or the GPS standards for seventh grade Social Studies. The subject matter at this 

level emphasizes the regions of the Eastern Hemisphere. The study of American racism 

only relates to the theme of History which was observed in the GPS during the course of 

this study. A scholar academic approach in the GPS towards content emphasizes the 

essential content students should know about a place



By restricting the study of history to certain events that took place over the course 

of the past one hundred and twelve years, the standards eliminate vast amounts of 

pertinent history from the scope of the course. The Transatlantic Slave Trade was a tragic 

event that took place between the Fifteenth through the Nineteenth centuries involving 

American, European, and African collaboration to remove millions of people from Africa 

to live as slaves in the Americas and Europe. The legacy of American racism roots back 

to the Colonial period during the Transatlantic Slave Trade (DuBois, 1903/1989), which 

is omitted from the seventh grade GPS in Social Studies. The use of culturally relevant 

material that relates racism to the content can connect students to the material in a way 

that is relevant and consistent with their lived reality (Berry et al., 2010). African 

American students comprise thirty-seven percent of the entire state school population 

(GADOE, 201 lb). Racist attitudes are perpetuated through the omission of information 

pertinent to knowledge about the legacy of people from diverse ethnicities.

Whiteness as Property

Defined within Context

As the third tenet from Critical Race Theory’, Whiteness as Property is defined by 

Decuir and Dixson (2004) as the privilege that Whites reserve as a result of a historical 

legacy of racial inequity caused by policies that disenfranchised minority cultural groups. 

The concept of Whiteness as Property has been used in education to explain the lack of 

African American students in high rigor advanced academic programs (Ladson-Billings 

& Tate, 1995). This contextual analysis applies to Whiteness as Property by analyzing 

language described in the content from Social Studies learning standards such as the 

QCC and the GPS. This interpretation attempts to identify perspectives in the content of
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both documents through the identification of examples from the text from each 

document.

Applicable Themes

The concept of Whiteness as Property as presented by Decuir and Dixson (2004) 

describes the limited participation for African American students in courses with higher 

levels of academic rigor. The rationale provided for the development and implementation 

of the GPS was to add rigor to the QCC (Mewbom, 2009). This contextual analysis uses 

Whiteness as Property to interpret the composition of the content in Georgia’s seventh 

grade QCC and GPS. The perspective used and the approach used to present that view is 

a pivotal factor in how Social Studies information is internalized by socially marginalized 

students (Gay. 2003).

The QCC uses a broad and all inclusive language to describe the content to be 

taught. A nonspecific approach leaves room for multiple perspectives that can be used to 

illustrate themes in Social Studies through the study of the cultures of Africa and Asia.

In the QCC white privilege is allayed by the opportunity to infuse content that includes a 

vast array of information from various outside cultures. The QCC uses language that 

include the people of the region and their language, customs, ethnic diversity, history, 

economic practices, and unique connection to the Earth. A strong emphasis on Physical 

and Cultural Geography the QCC encourages exploration of the development of people 

over time. The QCC provides space for students to understand perspectives outside o f the 

dominant culture. Ideas such migration, human-environmental interaction, and others 

emerge as vehicles that students can use to make these connections between Social 

Studies themes. This approach is not consistent in the GPS.



In the GPS, White Privilege emerges through language in which the dominant 

culture is reflected in labels for the information to be learned from seventh grade Social 

Studies. The standards transform each theme of Social Studies into a list of vocabulary 

that must be remembered by the students. For example, African geography is limited to a 

focus on seven African countries. What rationale was provided for the examples 

included in the standards? Why must history be limited to the last century? Who decides 

which historical leaders are included in the GPS? The objective nature of this document 

determines what aspects of Africa and Asia students will be expected to learn in seventh 

grade Social Studies. The role of the assessment also plays a part in focusing the scope of 

the teacher in the classroom (Tanner, 2007). Content knowledge is segregated by region 

and by discipline. Within each region the content knowledge to be learned is labeled 

using a Eurocentric lens to understanding the land and people of Africa and Asia. 

Excluded information becomes a part of the null or the missing curriculum (Pinar et al., 

2008). In History this is done by defining parameters for content related to the theme.

A focus on the Twentieth and Twenty-first centuries provides an incomplete 

picture of the regions studied. The legacy of time prior to European domination is 

excluded by those with influence to determine History standards for the GPS (See 

Appendix C). The African History section of the GPS includes a standard that identifies 

the “European partitioning” of Africa as the earliest event that students are expected to 

know about African history. Whiteness as Property is evident in the GPS content in the 

fact that students are not required to know about any content about Africa prior to contact 

with Europe. The GPS reflects this concept to a lesser degree in other themes found in 

the documents.



Influence is seen in the language of the GPS related to Geography as well. A 

Eurocentric approach is also evident in the definition of the important features o f ethnic 

groups to be studied. The overall focus o f the GPS on the themes of Government and 

Economics implies that the land the Eastern Hemisphere is defined by the religion, 

politics, and capital. Humans are presented as capital and as participants in government 

systems that resemble the nation-states o f Europe. Traditional government systems are 

overlooked in the standards in favor of contemporary western government systems. The 

specific language in the GPS carries implications by including and excluding content 

descriptions.

Critique o f Liberalism

Defined within Context

One of the hallmark tenets of CRT is the critique of the belief in the liberal notion 

of neutrality of law and colorblindness in society (Decuir & Dixson. 2004). According to 

Decuir and Dixson (2004) attempts to ignore the issue of race justify the removal of race 

based policies and ignore the characteristic of race as a central issue in the history of 

American society. In Social Studies education liberalism is manifested through the 

presentation of content information that does not include race or instances of judicial 

abuse (Decuir & Dixson, 2004; Parker & Lynn, 2002). Gains in cultural content made by 

proponents of multicultural education could be erased by new standards written through 

the lens of liberalism. Developing standards through the ideals of colorblindness and the 

assumption of equality of the law makes the study of race seem unnecessary (Ladson- 

Billings, 1999). This interpretation will review the themes in the QCC and GPS for
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seventh grade Social Studies to anaivze how these documents include the concepts of 

race and or colorblindness.

Applicable Themes

The QCC and the GPS both handle race in different ways. QCC uses general 

language that alludes to the topic of race through words such as “ethnicity” that connect 

the content in the standards to the characteristic of race. The requirement for students to 

learn about the development of the ethmc groups and their impact of the land includes 

content related race without mentioning the term “race” literally. Because the text of the 

QCC uses general themes to make reference to Social Studies content, the issue of 

colorblindness is unobserved. The QCC appears to make an attempt to incorporate 

ethnicity and the concept of race into the seventh grade Social Studies standards. It is up 

to the district or the teacher to use supplementary information to perform this task within 

instructional contexts. The GPS does not place this much autonomy in the language of its 

text.

[he GPS uses detailed language that defines how race will be included in the 

standards. For example, the topic of apartheid is required content in the seventh grade 

standards. References to apartheid are the limit of the extent to which this document 

includes the topic of race in all of Africa. Religion is emphasized in relationship to 

culture. Between the QCC and the GPS there is seems to be a reduction in tire range of 

what is described about the people of Africa and Asia. This approach avoids describing 

ethnic groups and other topics related to race. The GPS reveals content in a way that 

appears to be objective, but. manages to exclude information that can potentially impact 

how students will view the region and its people. There is a GPS standard that requires
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students to know the religion of the “Swahili” ethnic group. Swahili is a language spoken 

throughout Eastern Africa. Students who could later visit these areas or interact with 

people from these areas could do so with a misconception about the ethnicity of the 

people. The Massai and the Kikuyu are examples of ethnic groups in Kenya, one of the 

countries selected for study. The concept o f colorblindness appears in the presentation of 

Government in the QCC.

In the QCC government is studied as a social institution along with economic 

systems, and religious institutions. Students are required to study the development, 

structure, and impact of government on the attitudes of people. In the GPS Government is 

studied as an exclusive theme in relationship to the region. Government structures are 

presented as neutral functional entities. The examination of government Africa and Asia 

without reference to corruption, overthrow of power, and paramilitary gangs is not 

consistent with the reality of the region. Pirates in Somalia, conflict in Sri Lanka, and 

election unrest in Zimbabwe are all major issues that are not included in the language of 

the standard for government. The vocabulary based approach to the GPS includes terms 

such as “oligarchy”, “autocracy”, and “parliamentary” describe government in the 

standards (See Appendix C). The assumed neutrality of law in the presentation of models 

and preselected examples in the GPS makes this tenet of CRT applicable to the theme of 

Government in the GPS (Decuir & Dixson, 2004).

Interest Convergence

Defined within Context

In Critical Race Theory the tenet of Interest Convergence is centered upon the 

idea that gains for people of color, African Americans in particular, are only



accomplished at times and to a degree when such advancements serve the self-interests of 

Whites (Decuir & Dixson, 2004). This concept is used to understand the extent and rate 

by which racial discrimination is addressed in society. In Social Studies education the 

factor of Interest Convergence seeks to understand how content related to race is 

presented in the standards. The types of content knowledge included and how it connects 

to other concepts and themes can illustrate the larger ideals embedded within learning the 

standards as a text document. In this study content revealed in themes found in the QCC 

and the GPS will be interpreted in order to understand the interests served by the 

inclusion of different Social Studies material.

Applicable Themes

In this study the CRT tenet of Interest Convergence relates to the ability to 

recognize multiple autonomous voices within the QCC and GPS for seventh grade Social 

Studies. The QCC attempts to provide space for the counterstories of marginalized 

groups through the use of language in the standards that is general in scope and can be 

applied to content throughout the region. Linguistic patterns, the arts, and other cultural 

indicators are specified in the language of the QCC in a way that offers opportunities to 

focus on content information outside of the interests of the dominant culture. Interest 

Convergence did not appear to be present in the QCC.

The use of Economics as a primary overlapping theme in the GPS resulted in an 

approach that examines Africa and Asia using some characteristics of Interest 

Convergence. The language in the standards examines the world in terms of capital when 

referring to natural resources, human labor, and entrepreneurship in the region. In this 

contextual analysis study subordinate themes of Cultural Geography, Physical



Geography, and History were overshadowed by the central themes of Government and 

Economics that dominate the GPS. Art and cultural expression is removed from the 

language of the curriculum. Traditional economies and government power structures are 

not as strongly emphasized as contemporary models. Standards emphasizing GDP, 

international trade, and currency serve the interests of teaching students business and 

economic expansion in the developing world. There is an opportunity cost for economic 

emphasis in the GPS.

The specific language of the GPS and the focus on Economics as a theme 

diminishes space to incorporate content that represents the socioeconomic interests of 

marginalized ethnic groups. Between the QCC to the GPS there appears to be a shift in * 

the tone of content from Cultural Geography to Economics. This view of Africa and Asia 

as trading partners in the GPS standards can change the way that the region may appear 

to a student. African American students operating in the framework of places as 

economies could see geographic knowledge as aligned with the western business interests 

within the region studied (Ladson-Billings Sc Tate, 1995). Students are individuals with 

an ethnic identity that needs relevance to derive personal meaning academic content 

(Gay, 2001; Ogbu, 1992). The GPS standards limit the potential for a constructivist 

approach to learning Social Studies. In the GPS the end at which students are expected to 

arrive is predetermined by the language of the standard. The content in the state standards 

shapes the course of study (Spring, 2010). Interest convergence is counteractive to the 

nature of Social Studies which is a subject rich in diverse content (Howard, 2003a). The 

reality of criterion referenced assessment creates the need for standards that quantify 

information into content that can be tested (Tanner, 2007). Assessment overshadows the
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interests of socially marginalized groups to the point where they converge with dominant 

interests for the sake of performance.

Summary

Chapter Five includes the analysis and interpretation o f the data collected in this 

contextual analysis of the QCC and GPS in seventh grade Social Studies. An overall 

comparison of the language in both sets of standards opens Chapter Five. The similarities 

and differences observed in the primary reading are located in the overall comparison.

The themes of Physical Geography, Cultural Geography, Economics, Government, and 

History are used to analyze the language in the QCC and the GPS for seventh grade 

Social Studies. Each theme is described before discussing the similarities and differences . 

found in both sets of standards. The second half of Chapter Five uses the five tenets of 

Critical Race Theory (Decuir & Dixson, 2004) to interpret the content language and 

themes found in the QCC and GPS. Evidence from the study is used to understand if 

Counterstorytelling, Permanence of Racism, Interest Convergence, Whiteness as 

Property, and the Critique of Liberalism can be applied to consider African American 

perceptions of the content presented in the language of the learning standards.



CHAPTER SIX

DISCUSSIONS. CONCLUSIONS, AND RECOMMENDATIONS

Introduction

Chapter Six will perform three basic functions related to this study. One primary 

task is a review of the data collected in this contextual analysis of the QCC and GPS in 

seventh grade Social Studies. The findings of this study will be summarized in 

relationship to the original research design framed in Chapter One and Chapter Three of 

this dissertation. This chapter will also discuss findings of the study and how this data 

applies to the original research question. That investigation will include a discussion of 

the significance of this data for the stakeholders specified in Chapter One. The purpose of 

this chapter is to consider the potential implications of the findings o f this research. This 

discussion will include recommendations from the researcher and offer suggestions for 

future research on this topic.

The format of this chapter includes headings aligned to the discussions which 

comprise each section. Chapter Six opens by summarizing the study overall and the 

research design that was carried out. The data collected in this contextual analysis is 

summarized in the following section entitled “Findings” (p.105). The Conclusion section 

of this chapter attempts to answer the original research using the data gathered in the 

research process. The final portion of this chapter considers the potential implications 

that these conclusions could have on the target group. The target group includes all
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educational stakeholders related to Social Studies education in Georgia. Suggestions for 

future research and recommendations will be included in the Implications section.

Summary of the Study 

A contextual analysis of the QCC and GPS standards in seventh grade Social 

Studies was conducted in order to identify the emergent themes in each document. The 

purpose of this study is related to the national trend of states developing standards that 

identify the information that students must learn in course of study. This study is an 

initial attempt to use contextual analysis to review content contained within a recently 

adopted body of Social Studies standards. An in-depth approach to analyzing the 

language in the Georgia’s seventh grade Social Studies standards was used to reveal the 

essential information for the QCC and the GPS. This study also interpreted the content 

knowledge identified using CRT in order to understand the potential impact of the 

language of the standards on African Americans as an ethnic group in Georgia’s public 

educational system.

The review of the literature related to this study was divided into three categories. 

Research related to the development of curriculum in public education examines the role 

of experience in learning within the larger social and political contexts that impact 

instructional practice. CRT is a theoretical framework used in education to conduct 

research investigating the impact that race has on student learning. Research conducted 

within the field of CRT was included in this study in order to understand the development 

and application of this framework to investigate race in public education. The connection 

between experience, educational practice, and race culminated in the decision to include 

literature related to the role of cultural diversity on Social Studies education in particular.
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This examination was extended into a review of literature related to the connection 

between African American students particularly and Social Studies. The research related 

to Georgia Social Studies is limited, and virtually nonexistent for the seventh grade 

curriculum. After revealing the essential information in old and new state standards this 

study interprets the potential impact of the language on the learning of African American 

student learning. The methodology used to accomplish this objective involved several 

steps.

Upon initially reading both documents for this study, the researcher maintained a 

count of the number of times content related words appear in each. The words that 

appeared the most were organized into themes. Once themes were identified through an 

in depth reading of both documents, the language of the standards was analyzed by two 

coders using emergent concepts in the text. Physical Geography, Cultural Geography, 

Government, Economics, and History were the labels given to these themes that were 

used in this contextual analysis study. Using coding worksheets (Appendices E and F) 

coders assessed the language in the standards in order to determine if the themes were 

present in the language of the standard. Then using ReCal software, the responses by 

each coder were measured for inter rater reliability using Cohen’s Kappa. Standard-theme 

combinations that were agreed upon by both coders were further analyzed for similarities 

and differences in language.

This data was then interpreted using the six tenets of CRT as described by Decuir 

and Dixson (2004). Counterstorytelling, Permanence of Racism, Whiteness as Property, 

Interest Convergence, and Critique of Liberalism are the six tenets of CRT that were used 

by the researcher to interpret the content data provided by contextual analysis.



105

Interpretation was used in order to consider the possible impact of these findings on the 

learning of African American students in particular. Examples from the standards and 

research from the field of CRT is used to situate both documents within racial contexts as 

they do or do not apply to the six tenets of CRT.

Findings

The research questions identified for this study warrant the use of contextual 

analysis to identify the similarities and differences in language between the QCC and the 

GPS in seventh grade Social Studies. The second question identifies CRT as the 

theoretical framework that would be applied to the content information identified in both 

sets of learning standards.

This first step in the research process was an in depth reading of both the QCC 

and GPS standards. Throughout the in depth reading process content related words 

emerged from each text document. Terms that appeared more than three times were 

counted within both sets of standards (See f able 2). This was the enumeration procedure 

used to gain access to the essential themes within each document. In the QCC recurring 

words appeared in a range of four to seven times without any outliers. In the GPS the 

words “economics” and “government” both appear more than ten times. Information such 

as this was used to create codes that could be used to analyze both sets o f standards. The 

themes that emerged among the data collected by an in depth reading and enumeration 

provided a basis for the codes used in this study. Physical Geography, Cultural 

Geography. Economics, Government, and History identify the themes that were 

developed into codes that were used to conduct a contextual analysis of the QCC and 

GPS in seventh grade Social Studies. The five themes aligned with sub-disciplinary
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content areas within the subject of Social Studies. Both documents differ in their 

approach to presenting these concepts in the language of the standards.

Differences in structure made the use of themes an ideal approach to a comparing 

the essential information in both sets of standards. The organization of both documents 

had an impact on the findings of this contextual analysis study. The QCC consists of 

twenty-four standards that offer broad explanations that sometimes combine several 

themes in a single standard. The GPS has ninety-nine standards that are segregated into 

separate domains that represent the specific region to be learned. All standards were 

grouped into themes that organized them into categories representing a theme. Each 

theme was entered on a coding worksheet that was created for each set o f standards as 

units of measure (See Appendices E and F). The researcher and another coder applied the 

codes developed through enumeration to identify the presence and extent of each theme 

in the QCC and the GPS. Cohen’s Kappa was used to measure the level of inter-rater 

reliability between these responses for each thematic code (See Tables 3 and 4). The data 

identified in this contextual analysis was presented thematically in Chapter Five. Chapter 

Five also uses the five tenets of CRT as described by Decuir and Dixson (2004) to 

interpret the same content language.

The similarities are few and limited to the scope of the content covered in each 

document. Both sets of standards cover content related to the same region of the world. 

The Eastern Hemisphere is the subject of seventh grade Social Studies in Georgia. The 

course emphasizes on Africa and Asia, which are broken down into three smaller regions 

in each set of standards. Both the QCC and GPS also display the thematic codes used in 

this study in alternate formats.
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While the coders agreed that each theme was present in both the QCC and the 

GPS to some degree, there were a several differences in the language of both documents 

that were observed in this contextual analysis study The cause of these differences is 

embedded in the language of the standards.

The broad language observed in the QCC applies multiple themes across all three 

regions of Africa and Asia. This leaves the interpretation of the theme in each QCC 

standard up to the each practi tioner The GPS divides each region into sections that are 

then seperated according to the themes found in each one. The specific and organized 

language observed in this text document simplifies the theme identification for this 

document. This factor resulted in higher Cohen’s kappa ratings for many themes. By 

dividing standards into sections by theme, the GPS limit the amount of ambiguity 

associated with identifying themes in the QCC which seemed to use more general 

language Through the contextual analysis using themes that were agreed upon by both 

coders, more differences emerged between these text documents

One difference revealed was the in the types of Social Studies content knowledge 

emphasized in each document. Cultural Geographv was the most prominent theme in the 

QCC standards. The general language in the QCC uses terms such as “various” to 

identify the human characteristics that students were expected to learn In contrast the 

GPS contained specific language related to the theme of Cultural Geography emphasizing 

religion. Government and Economics content dominates the language in the GPS. The 

QCC focuses on people and their customs within environmental contexts, while the GPS 

emphasizes human institutions. History was a theme that provided contention and low



Cohen’s Kappa measurements. The supporting role that History plays in both sets of 

standards may have contributed to low levels o f agreement.

Physical Geography was present in both documents, but looked differently due to 

the language used to present the theme. The QCC uses loose language that is very general 

in scope and does not specify any particular countries or features that students must 

remember. The researcher noted that this characteristic seemed to imply that students 

were expected to learn all of the countries in Africa and Asia. The GPS uses language 

that names the countries students are expected to know. The structure of the standards, 

language, and the approach used in each document impacted the appearance of content 

for Georgia’s seventh grade Social Studies course. s

Interpretation of the themes identified in the QCC and the GPS was accomplished 

through the theoretical lens of CRT. Interpretation wets accomplished using Decuir and 

Dixson’s (2004) five tenets of CRT. A description of each CRT concept was provided 

along with a brief discussion about polentially applicable themes from the QCC and GPS.

Counterstorytelling refers to the inclusion of narratives that offer multiple -/? 

perspectives upon a particular topic. The language in the QCC alluded to counterstories 

embedded in references to various cultures in the Eastern Hemisphere. The GPS revealed 

specific language which limits the opportunities for counterstorytelling by specifying the 

content to be learned in the language of the standard. “Permanence o f Racism” is a CRT 

tenet related to the how content in the learning standards addresses the topic of racism in 

the content. The QCC does not include language that deals specifically with the concept 

of racism. The GPS addresses the concept of racism by identifying South African 

apartheid, which was a system based upon racism, in the language of the text. The CRT
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tenet of “Whiteness as Property” acknowledges the privileges that Whites are entitled to 

as a result of previous inequalities that revert to race. The theme of Whiteness as Property 

was not directly identified in the language of either document. The concept of Whiteness 

as Property applied to the presence of a Eurocentric perspective in the language of the 

QCC and the GPS for seventh grade Social Studies.

CRT opposes liberal perspectives that present society as colorblind and law as 

neutral Decuir and Dixson (2004). The CRT tenet of a Critique of Liberalism was not 

largely observed in either the QCC or the GPS. Government, being a central theme in the 

GPS avoids topics like corruption which reveal bias in human institutions. Outside of 

minor references, a liberal stance was not noted for the QCC learning standards. The final 

CRT tenet explored was Interest Convergence which refers to the tendency of socially 

marginalized groups to be referenced as they apply the dominant perspective. In the QCC 

the concept of Interest Convergence appears in vague language that generally includes 

race in the standards as a human characteristic. The emphasis in the GPS on Government 

and Economics made the language in the GPS emphasize capital and politics. The 

cultures of the people are not emphasized in the language of the GPS. The interpretation 

of the QCC and GPS is related to the larger implications of these findings within changes 

in Social Studies education.

Implications

The implications of this contextual analysis have a connection to recent changes 

in Social Studies standards at the state and national levels. The State of Georgia 

introduced the Common Core Georgia Performance Standards (CCGPS) during the 2012- 

2013 academic year which are being used to supplement the GPS. During 2011, the
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National Council for Social Studies (NCSS) published a body of national standards that 

can be used concurrently with preexisting state standards in order to add meaning and 

depth to Social Studies instruction. These developments allude to the importance of 

standards to the student learning experience. This section examines the potential 

implications of these factors on student learning as they apply to the findings of this 

contextual analysis of the QCC and GPS in Social Studies at the seventh grade level.

The CCGPS are a collection of literacy standards that are used along with the 

GPS to guide instruction in all grades and subjects in the state of Georgia. These 

standards were adopted in 2010 by the Georgia Department o f Education to join forty- 

five other states as a part of a national effort to provide a consistent framework that . ^ 

prepares students for success in the contemporary postsecondary environment (GADOE, 

2012a). The CCGPS does not eliminate or alter the Social Studies GPS; it uses Social 

Studies as a space to advance student literacy. The inception process for the CCGPS was 

accomplished via a process that involves experts in the field of research, national 

education organizations, and educators (GADOE, 2012a). Through the use of a 

development process that incorporates the feedback from multiple stakeholders, the 

CCGPS attempts to offer a comprehensive approach to instruction of students. An 

emphasis on skills in the CCGPS aligned with the content focus identified in the GPS. 

This approach combines Constructivist and Academic educational paradigms in order to 

enhance the student learning experience.

The flexible nature of Social Studies as a subject matter obstructed the possibility 

of one set of content standards across national regions (NCSS, 2011). In Social Studies 

the CCGPS address instructional strategies as opposed to the content emphasis found in
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the GPS. In grades six through eight the CCGPS in History/Social Studies includes tasks 

that identify literary techniques teachers and students must apply to the content 

knowledge in the GPS through instruction. The Georgia Department of Education 

(2012a) identifies the CCGPS reading standards as ten tasks that are categorized under 

the following headings:

1. Key Ideas and Details

2. Craft and Structure

3. Integration of Knowledge and Ideas

4. Range of Reading and Level of Text Complexity

The tasks identified in the reading standards of the CCGPS apply to the various 

informational texts that students will encounter in History/Social Studies. Teachers are 

expected to use various texts as sources that present multiple perspectives on the Social 

Studies content in the GPS standards. Examples of text sources include journal entries, 

quotes, literature, visuals, and much more. Within each informational text document the 

student is then required to identify perspective, opinion, and in order to gain a critical 

understanding of the text. As Social Studies skills, reading techniques are presented in the 

QCC as individual standards and the GPS as a separate appendix. In the CCGPS these 

literacy skills are infused as an integral part of the standards. The CCGPS is presented as 

a “common sense” next step aligned to the GPS (GADOE, 2012b). According to the 

GADOE (2012b) the emphasis on reading a range of texts offers potential for depth of 

understanding to the Social Studies content. Writing is the other primary literacy theme in 

the CCGPS.
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Writing appears in the CCGPS for literacy in History/Social Studies with an 

emphasis on discipline specific content. Literacy criteria specific to Social Studies is used 

to evaluate student writing. The Georgia Department of Education (2012b) list ten tasks 

with threads that are identified by the following headings:

1. Text Types and Purposes

2. Production and Distribution of Writing

3. Research to Build and Present Knowledge

4. Range of Writing

The tasks that fall under these categories in the CCGPS emphasize the ability of the 

student to generate writing that elaborates on a topic related to the content identified in 

the GPS. Expository and argumentative literary techniques use content related vocabulary 

to enhance disciplinary knowledge throughout the steps of the writing process. In contrast 

to the grammar specifications that Language Arts teachers assess, Social Studies teachers 

will look for organization and topic development in the writing samples collected from 

students (GAI)OE, 2012b).

Through the inclusion of writing that encourages students to develop a position on 

a specific topic, Social Studies in the CCGPS assume a constructivist approach that is 

rooted in the prior knowledge of the indi vidual. Critical reasoning encourages students to 

take a position creating greater opportunities for personal connections to the content 

(Gay, 2001) According to Ladson-Billings (2003b) students of various backgrounds 

benefit from the freedom to formulate a perspective on Social Studies content that is 

based upon their lived experience. Literacy provides students with the tools to become 

researchers within the discipline. It is important to note that this only applies to the
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essential content knowledge identified in the GPS. According to Howard (2003a) the 

Social Studies content that teachers and students are using to structure learning can still 

impact students of diverse ethnic backgrounds. The missing content in the GPS for Social 

Studies remains an area of concern for educational stakeholders in Georgia (Joumell, 

2008). The goals behind the implementation o f the CCGPS are directly linked to the 

implications for the data collected in this contextual analysis study.

The literature reviewed for this study identifies the rationale for the GPS replacing 

the QCC was to add rigor to the standards (Mewbom, 2009). The rationale of added 

academic rigor is also cited as the primary rationale behind the introduction of the 

CCGPS standards (GADOE, 2012a). Through the introduction of critical thinking and 

higher order reasoning, students are encouraged to make personal connections to the 

content identified in the GPS standards. The clarity in the language of the GPS provides 

reference points that link to assessment of the content. The texts that are selected by the 

teacher/district could have a pivotal impact on the understanding gained by the student 

(Gay, 2003). The current stigma of Social Studies being driven by the textbook is 

prevalent in research instruction within the field (Loewen, 2009). The textbook represents 

the academic approach to Social Studies that is limited in the range of perspectives 

offered to students. The endless range of evidence available to Social Studies students 

will include various voices describing a topic, person, or event. These types of encounters 

exemplify the tenets of Counterstorytelling that are advocated by Critical Race Theory 

(Delgado & Stefancic, 2001). Educational experiences can be enriched for diverse 

students across regions based upon the application of literacy techniques to concepts
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shared in Social Studies standards like the GPS. While content remains state specific, the 

skills and expectations of the discipline are shared by forty-six states (GADOE, 2012a).

Consistency across states and districts is another rationale for the implementation 

of the CCGPS. The Georgia Department of Education (GADOE, 2012a) notes that 

through interstate collaboration materials can be developed that aid in the development, 

instruction, and assessment of topics in the content. The resources used to deliver Social 

Studies knowledge is built upon the content structure of the GPS. The rigor o f both the 

CCGPS and GPS allow for uninhibited development within the parameters set by the 

standards. Discussions, student writing, class readings, and other projects are all linked to 

the content in the GPS standards. Under the CCGPS, the language of the GPS standards 

remains the primary resource that determines what information is taught or not taught 

(GADOE, 2012b). The QCC originally used language that was did not specify the exact 

content knowledge that students were expected to know. The GPS identifies content 

knowledge while the CCGPS will provide literacy techniques to facilitate the delivery of 

that information. The CCGPS uses interstate literacy standards to drive the GPS in Social 

Studies. Both sets of standards impact the experience at the classroom level through the 

placement of requirements of the teacher for planning, instruction, and assessment of 

content knowledge.

The Georgia Department of Education (GADOE, 2012a) notes that effective 

implementation of the CCGPS is based upon teacher content knowledge, pedagogical 

skills and ability to create contextualized tasks for students. The instructor has an explicit 

and central role in facilitating instruction within the CCGPS that is not specified in the 

GPS independently. The depth offered by the innovation of literacy in Social Studies
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offers flexibility and immersion into the disciplinary content in a way that can facilitate 

deeper meaning for students (Sampson & Wade, 2011). Reading and writing are both 

used to communicate, interpret, and evaluate themes within the content knowledge.

The findings of this contextual analysis study of the GPS and QCC attempt to 

identify the content information that students are using literary strategies to make 

meaning of. The strong content focus in the GPS on Economics and Government found 

in this contextual analysis study continue to dominate the information in the seventh 

grade Social Studies curriculum. In the GPS History remains limited to information 

occurring after the start of the Twentieth Century. Summative assessment through the 

CRCT in Social Studies continues to measure student proficiency on content in the GPS. 

The primary implications of the CCGPS shape how GPS content will be understood in 

Social Studies and the methods teachers must use to deliver instruction.

The National Council for Social Studies (NCSS) is the largest professional 

association in the United States that is dedicated specifically to Social Studies education 

(NCSS, 2011). The enhancement of the Social Studies instruction is facilitated through 

publications, conferences, and resources such as national standards published by the 

NCSS. The NCSS acknowledges that Social Studies consists of several relevant 

disciplines that work collectively to address issues in the subject related to academic and 

social phenomena(NCSS, 2012). The overall goal of the national standards is the 

organization of the general content knowledge into large themes that identify the big 

ideas in the covered in the subject matter. The rationale provided for a thematic 

framework is to add rigor, critical thinking, and real world applications to state standards 

that deal primarily with content (Herczog, 2010). This is not unlike the provided by the
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Georgia Department of Education for developing and implementing the CCGPS 

(GADOE, 2012b). The NCSS has been working over the course of the past two decades 

to draft national standards that can impact Social Studies instruction for various 

educational stakeholders.

The NCSS published National Curriculum Standards fo r  Social Studies: A 

Framework for Teaching, Learning, and Assessment in 2010 to replace previous national 

standards that were published by the organization in 1994 (Golston, 2010). The 2010 

National Curriculum Standards consist of ten themes found in Social Studies that are 

referred to as “enduring understandings”. These themes are listed as:

1. Culture

2. Time, Continuity, and Change

3. People, Places, and Environments

4. Individual, Development, and Identity

5. Individuals, Groups, and Institutions

6. Power, Authority, and Governance

7. Production, Distribution, and Consumption

8. Science, Technology, and Society

9. Global Connections

10. Civic Ideas and Practices

The themes were developed by the NCSS to expose students at all grade levels to the key 

concepts of the Social Studies in a way that prepares students for postsecondary 

application of these ideas without obstructing the content found in individual state 

standards (Herczog, 2010). This contextual analysis study found the language in the GPS
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to be detailed and specific as opposed to the broad and non-specific language found in the 

QCC. The NCSS devised their national themes to be used along with state standards 

such as the QCC or GPS in order to prepare students to become civically responsible 

students of the Twenty-first century' (Colston, 2010). Also known as enduring 

understandings, these ten themes are intended to be aligned to instruction and assessment 

though big ideas that is present in the state standards. The Georgia Department of 

Education issued a collection of documents known as frameworks that are align the 

enduring understandings of the NCSS to the instructional units that comprise the seventh 

grade Social Studies GPS (GADOE, 2012b)

The supplementary instructional frameworks developed by the Georgia 

Department of Education supplement tne GPS and the CCGPS through the incorporation 

of themes developed by the NCSS. The most prevalent enduring understandings cited in 

the seventh grade Social Studies GPS are those aligned to content in the themes of 

Government and Economics Government is identified in the NCSS standards as “Power, 

Authority, and Governance” (Golston, 2010). In the Georgia frameworks this theme , 

applies to nine standards, three in each unit o f content, rhe NCSS standards identify 

Economics as “Production, Consumption, and Distribution” (Golston, 2010). This 

enduring understanding applies to eleven standards across the units of study in the 

seventh grade Social Studies GPS. The reliance on themes is consistent with the method 

of this contextual analysis study which identified Government and Economics as the 

predominant themes in the Social Studies GPS. Culture is the only other NCSS concept 

identified in the GPS frameworks. The enduring understanding of Culture was observed 

in six GPS standards. The findings of this contextual analysis study identify, religion and



literacy rate as the only concepts that align with the theme of Culture. The Georgia 

Department of Education cites that Time, Continuity, and Change as present in the 

standards without identifying this theme in the frameworks. This leaves six NCSS themes 

that were not referenced by the Georgia Department o f Education in the GPS standards 

instructional framework for seventh grade Social Studies.

The remaining themes identified in the GPS instructional framework include 

concepts from the five themes of Geography. Location, Human-Environmental 

Interaction, and Movement/Migration comprise the themes from Geography that are used 

as enduring understandings for the seventh grade GPS in Social Studies (GADOE, 

2012b). It is important to note that these concepts are to be used by teachers to deliver 

meaningful instruction related to the content in the standards. The questions and ideas 

linked to each enduring understanding have possibilities for transferability to previous 

and future Social Studies content knowledge. Content themes are also linked to products 

that display evidence of student learning. Assessment of the GPS instructional framework 

connects to the skills addressed in the CCGPS, particularly in writing (GADOE, 2012a). 

The NCSS standards are used to enhance the content in the GPS without changing the 

content knowledge included. The findings of this contextual analysis of the content in the 

seventh grade Social Studies standards is supported by the descriptions of the 

instructional framework published by the GPS (GADOE, 2012b). The connection 

between the GPS, CCGPS, and NCSS standards could impact the learning experience for 

teachers and students in several ways.

The NCSS standards are similar to the CCGPS in the fact that both sets of 

standards are intended to address limitations in documents like the GPS which primarily



focuses on content. The use of major concepts in the NCSS is an attempt to increase the 

meaning derived from Social Studies instruction through relevance that is intended to 

promote student engagement (NCSS, 2012). While the Georgia Department of Education 

aligns four of these NCSS enduring understandings to the GPS standards, there are other 

enduring understandings that are not addressed by the seventh grade Social Studies 

content. People, Places, and Environments along with Global Connections are two 

essential NCSS themes not addressed in the GPS. Limitations such as these inhibit the 

potential of a world studies course such as the one taken by Georgia seventh graders 

(Dunn, 2010). The attempt to include geographic themes instead of more of the enduring 

understandings of the NCSS provides insight about the complexion of the course. 

According to the Georgia Department of Education (GADOE, 2012a), the non-specific 

language in the QCC lacked the rigor that was needed to align to the CCGPS. The overall 

goal of the alignment between the NCSS, GPS, and CCGPS relates to the development of 

critical thinking about Social Studies phenomena that relate to the contemporary world of 

the student. Teachers and students have ample opportunities to develop these skills within 

the parameters created by the content in the GPS standards. Instruction, student 

engagement, and assessment converge within the GPS standards. The NCSS and CCGPS 

play a supportive role in the dissemination and acquisition of disciplinary content.

Recommendations

This study was conducted in order to reveal more information about the language 

and the content between the QCC and the GPS standards. The contextual analysis 

process provided insight about the content students are expected to know and the way 

that information is framed in the standard. Further research is needed that compares this
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content data to teacher testimony and student performance data to see if there may be a 

connection between the three. Based upon the findings of this context analysis, there are 

two key recommendations that can be applied to the GPS standards.

One obvious recommendation would be to decrease Government and Economics 

to create room for more information related to Cultural Geography. In the GPS this 

imbalance results in a document that unilaterally presents information in a way that 

focuses more on human institutions than human culture. Expanding the History theme to 

information that precedes the Twentieth Century is one way in this can be accomplished. 

This would allow the inclusion of information about the region that presents it in a pre

colonial context that offers new perspectives on Africa and Asia. For African American 

students who have bonds with Africa during this time period, there are potential personal 

connections in these changes that can contribute to increased student learning.

Another recommendation offered by this study is the elimination of the GPS in 

favor of new standards based on a constructivist framework. Research in the field of 

Critical Race Pedagogy focuses on how students of different backgrounds learn. 

According to Howard (2003b) students require opportunities to find their voice in the 

Content before creating meaning based on personal experience. Teachers would need 

training and access to materials that facilitate the development of cultural connections in 

the material and how to teach them to students. In Social Studies this means that each 

student will walk away from class with a different understanding based on their personal 

interpretation of the material (Howard, 2003 b). The recollection of predetermined facts 

on a test does not reflect the higher order thinking characterized by the subject matter. 

These connections allow student to reveal more about their learning.



While recommendations call for drastic changes be made to the GPS standards, 

the most pressing need is for more research regarding Social Studies content. Analysis of 

standards in other grade levels and other states will identify similarities in differences in 

Social Studies content found in standards. Future research is also needed that measures 

the impact of the language in the standards on student learning. As research expands in 

the field of Critical Race Pedagogy, studies such as this can add depth by presenting the 

content of the standards. The consideration of outside perspectives in this type of research 

adds a new input that can offer insight on the topic of race in education. Discussions 

about the content taught in Social Studies are necessary for the sake of students who 

deserve equal educational opportunities that provide all students with opportunities to
- F i t i

connect to the material they are required to learn.

Conclusions

The language of the standard impacts the extent and direction of the content to be 

studied. This contextual analysis of the QCC and GPS for seventh grade Social Studies 

identified similarities and differences in the language o f both documents. The change 

between the two is reflected by a shift from language that highlights Geography and 

History to an emphasis on Economics and Government. A framework rooted in social 

institutions creates real world applications that are cited by the Georgia Department of 

Education (201 lc). According to Howard (2003a) the shift towards more contemporary 

educational contexts is a part of a phenomenon that is occurring at the expense of cultural 

information. The CCGPS offers ways for teachers to add multiple perspectives to the 

content that is presented in the GPS (GADOE, 2012a). African American students and
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all other students in Georgia are presented with standards that minimalize race. Capital 

and religion are identified as the primary cultural indicators studied in the GPS.

The complexity of Social Studies is reflected in the language of the QCC and GPS 

for seventh grade. This study revealed a modernist skeleton in the language in the Social 

Studies content, using the sub-disciphnes within the subject to shape the overall outlook 

of the course. The empirical nature of Government and Economics as sub-disciplines 

coincide with the structure and intent lor the GPS. Historical data for the GPS is within 

the T wentieth Century, setting parameters around History'. The limitation on historical 

content could provide a starting point for the more extensive History classes taken at the 

secondary level in Georgia The same could be true for Geography as well which is also 

offered at the secondary level. The battle between sub-disciplinary content minimizes the 

opportunities to address race specifically in the content of the standards. The CCGPS . 

use literacy as a means of providing students with the opportunity to pursue further 

inquiry (GADOE, 2012a). The instructor has strategies in the CC GPS that provide ways 

for students to incorporate personal experience to studying the content in the GPS.

Student- centered approaches can be used to supplement Content identified in the 

standards. The broad language in the QCC provided little direction for teacher and 

students. The GPS identifies specific limitations through language that specifies the 

content students need to know about the regions of Africa and Asia. The CCGPS is a 

medium between the two by offering strategies mid literacy connections to the knowledge 

identified in the GPS. African American as well as other students benefit from student 

centered approaches that allow them to incorporate their personal experience into Social 

Studies (Gay, 2001). The subject of Social Studies is dynamic and immense in content



knowledge (Tanner, 2007). As states adopt learning standards that determine the 

academic proficiency of their students, it remains necessary to use research as a way to 

understand how the characteristic o f race applies to the content within these documents. 

It will be interesting to see if the Common Core Standards and the NCSS standards can 

cure the inadequacies and accentuate the strengths of the state learning standards.
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APPENDIX B

GEORGIA QCC STANDARDS FOR SEVENTH GRADE SOCIAL STUDIES



Georgia's Quality Core Curriculum

Social Studies
Grade 7



Introduction to Social Studies 
Quality Core Curriculum 

K-12

The primary purpose of Social Studies education in Georgia schools Is to help students become productive and 
responsible citizens. The Social Studies curriculum enables students to develop the abtftty to make informed decisions 
that balance concern for indrvfduai interests and the pubiic good in a cutturaHy diverse and interdependent world.

Exemplary Social Studies Instruction provides opportunities for students to acquire knowledge, reflect upon and use that 
knowledge, and gain a better understanding of self and others The Social Studies program includes the study of 
geography, history, political science, economics, behavioral sciences, and the humanities.

Knowledge (what students need to know about various soda! science and related disciplines), skMs (what students 
should be able to do with acquired knowledge and skilis), and values (mandated by the State Legislature in 1991) are the 
three major elements that comprise the Social Studies guidelines as established by state and national organizations. 
Social Studies instruction should be meaningful, integrative across teaching and learning, value-based and challenging. 
Through such a process students wiU develop the necessary knowledge, skills and values of a committed, competent 
citizen who participates in the cMc affairs of the community and nation.

Georgia's Quality Core Curriculum (QCC) revision team, composed of PK-16 Social Studies educators from throughout 
the state, focused on the following concerns:

-refining content standards to clarify content and skills 
-correlating content standards to appropriate core values 
-building on concepts introduced at earlier stages of instruction 
-providing content standards that are clearly measurable 
•identifying civic responsibility, Information processing, and 
problem-solving skills
-restructuring content for a more equitable grade-level 
distribution.

895
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Specifically, in two areas within this curricula pattern the content has been redistributed. At the fourth and fifth grade 
ievete, the original content standards that were In the QCC have been incorporated into a two-year study of United States 
history. The study of Canada, formerly in fifth grade, has now been incorporated into the sixth grade curriculum.

In grades six and seven, the history/geography pattern was retained; however, certain regional areas were rearranged to 
reflect greater similarity between place and cultures. In both cases, these patterns are being offered to encourage in- 
depth study of specific content areas, to expand the use of multi-media resources, and to provide greater opportunities for 
students to engage in active and hands-on learning experiences.

(96
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Introduction to Social Studies 
Quality Core Curriculum 

Grades 6-8

In the revised 6-8 Social Studies curriculum, emphasis in the sixth and seventh grades is placed on the cultural and 
geographic study of selected regions In the eighth grade, students will study the geography and history of Georgia within 
the broader context of United States History.

Suggested regions tor sixth grade study are the Americas, Europe, and Oceania. Suggested regions for seventh grade 
study are Asia, Africa, and the Middle East However, each school system has the flexibility to sequence these cultural 
regions to reflect its unique curriculum, goals, and resources



Georgia Quality Jore Curriculum
12/1/97

CwrM Conteof Standard Topic CteNpt No CM

Social Studies: Grade 6-7

Geography and World Cultures

SS. 8-7.1 Define* and locates regnm of the Americas, Europe. and Oceania climate /ones tutd 
physical features on maps and gfcmes

Geographic EnrtronmefW Physical Resources Skills
Cimtehc zxmet 
Physical fealuret

SS.8-7.2 kiailifie* various ethnic groups feuttd in regions of the America"'. Europe and OceatoA 
and then impact on the development of tiw tweeted region*.

People Ethnic Groups Skdj.v
CahurrMtaguMdc maps 
Globe skilfs

SS.8-7.J Identifies tad locates legiom in tlw America*. Europe and Oceania. Region Location Skills:
Map pccgecilous
Ofidrytecms
Atlases

SS.87.4 Explains how natural icsourccs and pt<y*icat fewuros influence htroett activity in the 
Americas, Europe, m\c Oceania

Geographic Emttonmew Human interaction with the 
Environment

Skills.
Economic activity maps 
Meaning of color on map*

SS.8-7.5 Defines scarcity and discusses examples m the Amertoe. Europe, and Oceania ncogitghrc Environment Economics SkiHr
IndustrhrifegncultunH map* 
Resource dfctrihutiop maps

SS.6 7.8 Describes how unequal dtsfctbcUon of timiteri resources kwh to specializationand 
interdependence among peoples and nations.

Geographic Environment Homan Interaction with Lite 
Bnvimnmenl

Skills
Trade route maps

SS.6-7.7 Traces the migrations and settlements of vjvkmm groups and entrains then impact on the 
development of each tegton

Culture History Skills
Migratory route maps

S S 8 -7 J Explains how people m all economic systems engage in certain basic economic 
activities’
-producing
• excnaogmg
• consuming 
-saving, and
• investing

f'onmunk Systems liconomK Activity Skills
Koooosmc maps 
Graphs/chart*

Tuesday December 09.1997
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Georgia Quality ~ore Curriculum i tn m

C w n t Content Standard Topic Carnapt Notes

SS.6-7.2fl Contra** physical and political maps of (he Americas, Furope, and Oceania. Map Hid Ulobe Skill* interpretation

SS.fl-7.21 Makes generalizations aboui Iwman activities in a geographic region using map 
information

Map and Globe Skills Interpretation

SS.6-7.22 Compares map(s) and teat ouscripuons oi'an area to draw inferences from them Map and Globe SkiHs Interpretation

SS.67.2S M anures and compares different travel roues fair, land mh1 water). Mqp and Gk>bc Skills Symbols and legends

SS.C-7.2fl Identifies and locates region* in Alia, the Middle Tart and Africa Geographic Environment Local ton Skills:
Map projections 
Ond systems 
AtliMS

SS.67.25 ideates the countries of Ana, the Middle L'ati and Africa on a world map Geography Environment Location Skills:
Locates by grid.

SS.fl7.2fl Identifies and locales climatic zones and phytic*! features on maps and identifies the 
physical processes dial slmpc these fcauwws.

Geographic Envimmeot Physical features SMis:
Meaning of colors on maps

SS.fl7.2T Explains Itow natural resources and physical feature* influence human activity ht Asia, 
the Middle Hast, and Africa and how btenar actions then modify the physical 
environment.

Geographic Environment Human Environment Interaction Skills.
Economic activity maps

SS.S-7.21 Identifies die charges th«  occur in the meaning, use, distribution, end importance of 
resources and defines scarcity and its impact

Geoy/aphic PnYtroiBivwit Economic*
Resource*
Distribution

Skills
iodiulrili/agricaJtund maps 
Resource distribution maps

SS.6-7.2S Describes how unequal dnttibaUofl of limited resources leads to specialization and 
oaUcim of economic imcrdcrejvtcncc on Itartti s surface

Geographic Environment Ecutomics 
Unequal Distribution 
Speoiidixation

Skills
Trade route maps

SS.fl7.30 Identifies various ethnic groups found in i«gK#n o f Asia the Middle Bast Hid Africa 
and describe* impacts on the development or the selected regions by these groups (e g , 
linguistic patterns and cultural conl'ibution*).

JYopIt Ethnic Groups Skills
Guitars)/lingo n*ic maps 
Globe riitts

SS.S-7.31 Traces tl»c migrations and sulflement ofvenous groups Mid how they impacted Asia, t ir  
Middle Fast, and Africa

Culture History Skills:
Migratory route maps

u>



Georgia Quality -ore Curriculum
Content Standard Top* Concept

SS.6-7,32 fcxplatm how people in all economic system* engage m certain basic economic
activities;
- producing
- cxchmging
• consuming
• svrmg, said
• investing

Economic Systems Ecotmmic Activity Skills
Economic maps 
Graphs/charts

SS.6-7.33 Traces the important historical developments of the regions of Asia, the Middle Hast and I lisrory 
Africa and how geographic factors have influenced events and contfniOftS in the past

Historical Development Skill*
TimelinesGraphs
D ia g ra m *

SS.6 7.M T ram  the important political developments i.1 Asia, the Middle East, and Alfa* History
dam s how cooperation and conflict contribute to these developments

M a te d  Development

Diagrams

SS.6-7.3S Trace* the important social and cuHtmd oevclopmrnts of \\i* . the Middle lr*st. and Hisiury
Africa.

Social and Cuiuuai Diversity Skills;
1 undines
Graphs
Diagrams

SS.S7.36 I’raeet ttvc important w w m ic  development* nf As.a, the Middle East, and Africa History Skills:
Timelines
Graph*
Diagrams

SS.S-7.S7

SS.t-7.J8

Assesses the cultutal expressions o f art. music, and literature. Cultural Characteristic*

Explain! how the social institutions (government, religion and economics) influence the Cultural Characteristics 
attitude! and behavior o f people.

Cultural Expression* 

Social Institutions

SS.8-7.J8 Identities the political and economic structures tiiat have evolved to deal >viih bmrw Modern lAtriod
issues in Axin, die Middle East and Africa

SS4-7.40 Describes the ways in which a citizen participate* m the various types of government in Modem Period
the countries o f Asia, the Middle East w d Africa.

Political Structures

Types nf Government

SS6 7 41 Describe* how major technological advancements have contributed to the standard of Modern Period 
living of each region and how this affects access to. and tiae of, resources

Technologkal Advancement*

Toes day, December 0 9 ,1997 901



Georgia Quality Jore Curriculum
Course Camtmst Standard Tnpk Cnrtecpt

SS.6-? 42

SS.8 7.43

S S S 7 M

SS.S-7.45 

SS4 746

Identifies the % oe im tc  questions asked by a»y society regarding production inwn 
natural and human resources 
«What w it be produced?
- How wdl it be produced?
• For whom will it be produced?

Uses the map legend to mteipret the specort use nt *yfrbo<» representing various kinds ot 
information, such as food, production, languages and population.

Develops graphs, charts, diagrams, timelines, and maps to in cipret and present 
geographic information

Contrasts physical and political maps of Ac same areas

Makes gcnmalkations about human «M*« ities in a geographic region umng map 
in formation

Map and Olobc Skills

M*> and Globe Skills

and Globe Sfcrth 

Map and Globe Skills

SS.4 7 47 Cuiupia’S* map(i) and text description* ot an rax* to draw inferences from item Map and Globe Skill*

SS.6-7.48 Measures and compares different travel routes (ate, land and watcfl. Map and Globe Skills

Society
Production
Resources

Symbols and Legends

interpretation

Interpretation 

Human Activity

Inferences

Travel Routes

Tuesday. December 09,1997 902



APPENDIX C

GEORGIA GPS FOR SEVENTH GRADE SOCIAL STUDIES



137

Grade Seven
Africa, Southwest Asia (Middle East), Southern and Eastern Asia
Seventh grade is the second year of a two year World Area Studies course. Seventh grade 
students study Africa and Asia. The goal of this two year course is to acquaint middle school 
students with the world in which they live. The geography domain includes both physical and 
human geography. The intent of the geography domain is for students to begin to grasp the 
importance geography plays in their everyday lives. The government/civics domain focuses 
on selected types of government found in the various areas in order to help students begin to 
understand the variety of governments in the world. The economics domain builds on the K-5 
economics, however, the focus shifts from the United States to how other countries answer 
the basic questions of economies. The history domain focuses primarily on significant events 
in each region from the twentieth and twenty-first centuries
AFRICA
Geographic Understandings
SS7G1 The student will locate selected features of Africa.
a. l ocate on a world and regional political-physical map: the Sahara, Sahel, savanna, tropical 
rain forest, Congo River, Niger River, Nile River. Lake Tanganyika, Lake Victoria, Atlas 
Mountains, and Kalahari Desert
b. l ocate on a world and regional political-physical map the countries of Democratic 
Republic of t he Congo (Zaire). Egypt, Kenya, Nigeria, South Africa, Sudan, and South 
Sudan.

SS7G2 The student will discuss envir onmental issues across the continent of Africa.
a. Explain how water pollution and the unequal distribution of water impacts irrigation, trade, 
industry, and drinking water.
b. Explain rfte relationship between poor soil and deforestation in Sub-Saharan Africa.
c. Explain the impact of desertification on the environment of Africa from the Sahel to the 
rainforest.

SS7G3 The student will explain the impact of location, climate, and physical 
characteristics on population distribution in Africa.
a Fxplain how' the characteiistics in the Sahara, Sahel, savanna, and tropical rain forest affect 
where people live, the type of work they do, and how they travel.

SS7G4 The student will describe the diverse cultures of the people who live in Africa.
a. Explain the differences between an ethnic group and a religious group.
b. Explain the diversity of religions within the Arab. Ashanti, Bantu, and Swahili ethnic 
groups
c. Evaluate how the literacy rate affects the standard of living.

Georgia Department o f Education 
Dr John D. Barge, State School Superintendent 
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Government/Civics Understandings
SS7CG1 The student will compare and contrast various forms of government.
a. Describe the ways government systems distribute power: unitary, confederation, and 
federal.
b. Explain how governments determine citizen participation: autocratic, oligarchic, and 
democratic.
c. Describe the two predominant forms of democratic governments: parliamentary and 
presidential.

SS7CG2 The student will explain the structures of the modern governments of Africa.
a. Compare the republican systems of government in the Republic of Kenya and the Republic 
of South Africa, distinguishing the form of leadership and role of the citizen in terms of 
voting and personal freedoms.
b. Explain how political, economic, and social conflicts resulted in the independence of South 
Sudan.

SS7CG3 The student will analyze how politics in Africa impacts standard of living.
a. Compare how various factors, including gender, affect access to education in Kenya and 
Sudan.
b. Describe the impact of government stability on the distribution of resources to combat 
AIDS and famine across Africa.

Economic Understandings
SS7E1 The student will analyze different economic systems.
a. Compare how traditional, command, and market economies answer the economic 
questions of (1) what to produce, (2) how to produce, and (3) for whom to produce.
b. Explain how most countries have a mixed economy located on a continuum between pure 
market and pure command.
c. Compare and contrast the economic systems in South Africa and Nigeria.

SS7E2 The student will explain how voluntary trade benefits buyers and sellers in 
Africa.
a. Explain how specialization encourages trade between countries. Compare and contrast 
different types of trade barriers, such as tariffs, quotas, and embargos.
b. Explain why international trade requires a system for exchanging currencies between 
nations.

SS7E3 The student will describe factors that influence economic growth and examine 
their presence or absence in Nigeria and South Africa.
a. Explain the relationship between investment in human capital (education and training) and 
gross domestic product (GDP).
b. Explain the relationship between investment in capital (factories, machinery, and 
technology) and gross domestic product (GDP).

Georgia Department o f Education 
Dr. lohn D. Barge, State School Superintendent 
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c. Explain how the distribution of diamonds, gold, uranium, and oil affects the economic 
development of Africa.
d. Describe the role of entrepreneurship.
SS7E4 The student will explain personal money management choices in terms of 
income, spending, credit, saving, and investing.
Historical Understandings
SS7H1 The student will analyze continuity and change in Africa leading to the 21st 
century.
a. Explain how the European partitioning across Africa contributed to conflict, civil war, and 
artificial political boundaries.
b. Explain how nationalism led to independence in South Africa, Kenya, and Nigeria.
c. Explain the creation and end of apartheid in South Africa and the roles of Nelson Mandela 
and F.W.de Klerk.
d. Explain the impact of the Pan-African movement.

SOUTHWEST ASIA (Middle East)
Geographic Understandings
SS7G5 The student will locate selected features in Southwestern Asia (Middle East).
a. Locate on a world and regional political-physical map: Euphrates River, Jordan River, 
Tigris River, Suez Canal, Persian Gulf, Strait of Hormuz. Arabian Sea, Red Sea, and Gaza 
Strip.
b. Locate on a world and regional political-physical map the nations of Afghanistan, Iran, 
Iraq, Israel, Saudi Arabia, and Turkey.

SS7G6 The student will discuss environmental issues across Southwest Asia (Middle 
East).
a. Explain how water pollution and the unequal distribution of water impacts irrigation and 
drinking water.

SS7G7 The student will explain the impact of location, climate, physical characteristics, 
Distribution of natural resources and population distribution on Southwest Asia 
(Middle East).
a. Explain how the distribution of oil has affected the development of Southwest Asia 
(Middle East).
b. Describe how the deserts and rivers of Southwest Asia (Middle East) have affected the 
population in terms of where people live, the type of work they do, and how they travel.

SS7G8 The student will describe the diverse cultures of the people who live in 
Southwest Asia (Middle East).
a. Explain the differences between an ethnic group and a religious group.
b. Explain the diversity of religions within the Arabs, Persians, and Kurds.

Georgia Department o f Education 
Dr. John D Barge. State School Superintendent 
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c. Compare and contrast the prominent religions in Southwest Asia (Middle East): Judaism,
Islam, and Christianity.
d. Explain the reason for the division between Sunni and Shia Muslims.
e. Evaluate how the literacy rate affects the standard of living.
Government/Civics Understandings
SS7CG4 The student will compare and contrast various forms of government.
a. Describe the ways government systems distribute power: unitary, confederation, and 
federal.
b. Explain how governments determine citizen participation: autocratic, oligarchic, and 
democratic.
c. Describe the two predominant forms of democratic governments: parliamentary and 
presidential.
SS7CG5 The student will explain the structures of the national governments of 
Southwest Asia (Middle East).
a. Compare the parliamentary democracy of the State of Israel, the monarchy of the Kingdom 
of Saudi Arabia, and the theocracy of the Islamic Republic of Iran, distinguishing the form of 
leadership and the role of the citizen in terms of voting rights and personal freedoms.

Economic Understandings
SS7E5 The student will analyze different economic systems.
a. Compare how traditional, command, and market economies answer the economic
questions of (1) what to produce, (2) how to produce, and (3) for whom to produce. -
b. Explain how most countries have a mixed economy located on a continuum between pure
market and pure command. i
c. Compare and contrast the economic systems in Israel, Saudi Arabia, and Turkey.

SS7E6 The student will explain how voluntary trade benefits buyers and sellers in 
Southwest Asia (Middle East).
a. Explain how specialization encourages trade between countries.
b. Compare and contrast different types of trade barriers, such as tariffs, quotas, and 
embargos.
c. Explain the primary function of the Organization of Petroleum Exporting Countries 
(OPEC).
d. Explain why international trade requires a system for exchanging currencies between 
nations.

SS7E7 The student will describe factors that influence economic growth and examine 
their presence or absence in Israel, Saudi Arabia, and Iran.
a. Explain the relationship between investment in human capital (education and training) and 
gross domestic product (GDP).

Georgia Department o f Education 
Dr. John D. Barge, State School Superintendent 
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b. Explain the relationship between investment in capital (factories, machinery, and 
technology) and gross domestic product (GDP).
c. Explain the role of oil in these countries’ economies.
d. Describe the role of entrepreneurship.
Historical Understandings
SS7H2 The student will analyze continuity and change in Southwest Asia (Middle East) 
leading to the 21st century.
a. Explain how European partitioning in the Middle East after the breakup of the Ottoman 
Empire led to regional conflict.
b. Explain the historical reasons for the establishment of the modem State of Israel in 1948; 
include the Jewish religious connection to the land, the Holocaust, anti-Semitism, and 
Zionism in Europe.
c. Describe how land and religion are reasons for continuing conflicts in the Middle East.
d. Explain U.S. presence and interest in Southwest Asia; include the Persian Gulf conflict and 
invasions of Afghanistan and Iraq.

SOUTHERN AND EASTERN ASIA 
Geographic Understandings
SS7G9 The student will locate selected features in Southern and Eastern Asia.
a. Locate on a world and regional political-physical map: Ganges River, Huang He (Yellow 
River), Indus River, Mekong River, Yangtze (Chang Jiang) River, Bay of Bengal, Indian *■'
Ocean, Sea of Japan, South China Sea, Yellow Sea, Gobi Desert, Taklimakan Desert,
Himalayan Mountains, and Korean Peninsula. 'i
b. Locate on a world and regional political-physical map the countries of China, India, ' 
Indonesia, Japan, North Korea, South Korea, and Vietnam.

SS7G10 The student will discuss environmental issues across Southern and Eastern 
Asia.
a. Describe the causes and effects of pollution on the Yangtze and Ganges Rivers.
b. Describe the causes and effects of air pollution and flooding in India and China.

SS7G11 The student will explain the impact of location, climate, physical 
characteristics, distribution of natural resources, and population distribution on 
Southern and Eastern Asia.
a. Describe the impact climate and location has on population distribution in Southern and 
Eastern Asia.
b. Describe how the mountain, desert, and water features of Southern and Eastern Asia have 
affected the population in terms of where people live, the types of work they do, and how 
they travel.
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SS7G12 The student will analyze the diverse cultures of the people who live in Southern 
and Eastern Asia.
a. Explain the differences between an ethnic group and a religious group.
b. Compare and contrast the prominent religions in Southern and Eastern Asia: Buddhism,
Hinduism, Islam, Shintoism and the philosophy of Confucianism.
c. Evaluate how the literacy rate affects the standard of living.

Government/Civ ics Understandings
SS7CG6 The student will compare and contrast various forms of government.
a. Describe the ways government systems distribute power: unitary, confederation, and 
federal.
b. Explain how governments determine citizen participation: autocratic, oligarchic, and 
democratic.
c Describe the two predominant forms of democratic governments: parliamentary and 
presidential.
SS7CG7 The student will demonstrate an understanding of national governments in 
Southern and Eastern Asia.
a. Compare and contrast the federal republic of The Republic of India, the communist state of 
The People’s Republic China, and the constitutional monarchy of Japan, distinguishing the 
form of leadership and the role of the citizen in verms of voting rights and personal freedoms.

Economic Understandings
SS7E8 The student will analyze different economic systems. i
a. Compare how traditional, command, market economies answer the economic questions of 1
( I) what to produce, (2) how to produce, and (3) for whom to produce. 1
b. Explain how most countries have a mixed economy located on a continuum between pure •> 
market and pure command.
c Compare and contrast the economic systems in China, India, Japan, and North Korea.

SS7E9 The student will explain how voluntary trade benefits buyers and sellers in 
Southern and Eastern Asia.
a. Explain how specialization encourages trade between countries.
b. Compare and contrast different types of trade barriers, such as tariffs, quotas, and 
embargos.
c. Explain why international trade requires a system for exchanging currencies between 
nations.
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SS7E10 The student will describe factors that influence economic growth and examine 
their presence or absence in India, China, and Japan.
a. Explain the relationship between investment in human capital (education and training) and 
gross domestic product (GDP).
b. Explain the relationship between investment in capital (factories, machinery, and 
technology) and gross domestic product (GDP).
c. Describe the role of natural resources in a country’s economy.
d. Describe the role of entrepreneurship.

Historical Understanding
SS7H3 The student will analyze continuity and change in Southern and Eastern Asia 
leading to the 21st century.
a. Describe how nationalism led to independence in India and Vietnam.
b. Describe the impact of Mohandas Gandhi’s belief in non-violent protest.
c. Explain the role of the United States in the rebuilding of Japan after WWII.
d. Describe the impact of Communism in China in terms of Mao Zedong, the Great Leap 
Forward, the Cultural Revolution, and Tiananmen Square.
e. Explain the reasons for foreign involvement in Korea and Vietnam in terms of containment 
of Communism.
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Reading Across the Curriculum 
Reading Standard Comment
After the elementary years, students are seriously engaged in reading for learning.
This process sweeps across all disciplinary domains, extending even to the area of personal 
learning. Students encounter a variety of informational as well as fictional texts, and they 
experience text in all genres and modes of discourse. In the study of various disciplines of 
learning (language arts, mathematics, science, social studies), students must learn through 
reading the communities of discourse of each of those disciplines. Each subject has its own 
specific vocabulary; and for students to excel in all subjects, they must learn the specific 
vocabulary of those subject areas in context. Beginning in the middle grades, students start to 
self-select reading materials based on personal interests established through classroom 
learning. Students become curious about science mathematics, history, and literature as they 
form contexts for those subjects related to their personal and classroom experiences. As 
students explore academic areas through reading, they develop favorite subjects and become 
confident in their verbal discourse about those subjects.
Reading across curriculum content develops both academic and personal interests in students. 
As students read, they develop both content and contextual vocabulary. They also build good 
habits for reading, researching, and learning. The Reading Across the Curriculum standard 
focuses on the academic and personal skills students acquire as they read in all areas of 
learning.
SS6RC1 Students will enhance reading in all curriculum areas by:
a. Reading in All Curriculum Areas
• Read a minimum of 25 grade-level appropriate books per year from a variety of subject 
disciplines and participate in discussions related to curricular learning in all areas.
• Read both informational and fictional texts in a variety of genres and modes 
of discourse.
• Read technical texts related to various subject areas.
b. Discussing books
• Discuss messages and themes from books in all subject areas.
• Respond to a variety of texts in multiple modes of discourse.
• Relate messages and themes from one subject area to messages and themes in 
another area.
• Evaluate the merit of texts in every subject discipline.
• Examine author’s purpose in writing.
• Recognize the features of disciplinary texts.
c. Building vocabulary knowledge
• Demonstrate an understanding of contextual vocabulary in various subjects.
• Use content vocabulary in writing and speaking.
• Explore understanding of new words found in subject area texts.
d. Establishing context
• Explore life experiences related to subject area content.
• Discuss in both writing and speaking how certain words are subject area related.
• Determine strategies for finding content and contextual meaning for unknown words.
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Codes for Data Analysis

(ECON) Economics
The theme of economics describes information that relates to the question of 

resources and how they are used by humans. Topics included within this category 
include trade, consumption, industry agriculture, currency and various forms of capital. 
Capital refers to items that can be used to generate revenue with can be measured at the 
national level by gross domestic product (GDP) The term gross domestic product 
describes the revenue a country’s economy generates in a year. Issues related to poverty 
and wealth also relate to the theme of economics.
(GOV/POL) Government/ Politics

The theme of government applies to information related to governing bodies and 
the structure of power within in them. This category includes information about the ways 
countries distribute authority. This theme describes types of government systems and the 
role of the citizen within them. Political boundaries, elections and shifts in power are all 
included within the theme of government/politics.
(PG) Physical Geography

Physical geography describes information related to the location of things on the 
Earth. Mountains, rivers, lakes, deserts, and oceans will be included in the theme of 
physical geography. Physical geography will be the code ascribed to standards that refer 
to the description of environments, regions, and continents around the Earth. Natural 
resources and climate apply to tliis concept. People and human institutions are not 
included in this description.
(CG) Cultural Geography

Information related to the description of people and how they live will be coded 
as cultural geography. This theme examines the human characteristics, practices, and

• ’ ' v

institutions that epitomize culture in different parts of the world. This includes the 
impact of the environment upon people and the ways in which humans manipulate their 
surroundings to survive. Religion, language, and ethnicity are all concepts that apply to 
the theme of cultural geography.
(HIST) History
The code for history applies to knowledge that describes the progression of people, 
places, and events on in the past. Information related to the past and the development of 
the world are can be coded for history.
Open Code
This is an open code for any emergent themes that are not included in the previous 
descriptions. Coders will write in any codes that emerge during the coding process.



APPENDIX E 

CODING MATRIX FOR QCC



148

Coding Matrix: Quality Core Curriculum Standards Seventh Grade Social Studies

S T A N D A R D  T H R f - A D

Identifies and locates regions in 
Asia, th e  Middle East and 
Africa.

ECON GOV/POL CG PG HIST

Locates th e  countries of Asia, 
th e  Middle East and Africa on  a 
world map.

ECON GOV/POL CG PG HIST

Identifies and locates the  
climatic zones and physical 
fea tu res on m aps and identifies 
th e  physical processes th a t 
shape these  features.

ECON GOV/POL CG PG HIST

Explains how natural resources 
and physical featu res influence 
hum an activity in Asia, th e  
Middle East, and Africa and 
how  hum an actions then  
modify th e  physical 
environm ent.

ECON I GOV/POL P G HIST

Identifies th e  changes th a t 
occur in th e  meaning, use, 
distribution, and im portance of 
resources and identifies scarcity 
and its impact.

ECON ! GOV/POL

Describes how unequal 
distribution of limited resources 
leads to  specialization and 
p a tte rn s  of econom ic 
in terdependence on Earth's 
surface.

ECON GOV/POL P G HIST

7. Identifies various ethnic groups ECON GOV/POL CG PG HIST
found in th e  regions of Asia, the
Middle East and Africa and
describes impacts on th e
developm ent of th e  selected
regions by these  groups (e.g.
linguistic pa tte rns and cultural
contributions).
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8. Traces th e  migrations and
se ttlem en t o f various groups 
and how  they  im pacted Asia, 
th e  Middle East and Africa.

ECON GOV/POL CG PG HIST

9. Explains how people in all
econom ic system s engage in 
certain  basic economic 
activities. Producing, 
Exchanging, Consuming, Saving, 
and Investing

ECON GOV/POL CG PG HIST

10. Traces th e  im portant political 
developm ents of Asia, th e  
Middle East, and Africa and 
show s how cooperation and 
conflict contribute to  these 
developm ents.

ECON GOV/POL CG PG HIST

GOV/POLTraces th e  im portant social and 
cultural developm ents of Asia, 
th e  Middle East and Africa.

ECON

GOV/POLTraces th e  im portant economic 
developm ents of Asia, the 
Middle East and Africa

ECON

GOV/POL iAssesses th e  cultural 
expressions o f art, music, and 
literature.

ECON P G HIST

GOV/POLExplains how  th e  social 
institutions (governm ent, 
religion and economics) 
influence th e  attitudes and 
behavior of people.

ECON

ECON GOV/POL C GIdentifies th e  political and 
econom ic structures th a t have 
evolved to  deal with basic 
issues in Asia, th e  Middle East 
and Africa.

GOV/POLDescribes th e  wavs in which a 
citizen participates in the  
various types of governm ent in

ECON P G HIST
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th e  countries o f Asia, the  
Middle East and Africa.

60V /P 0L  C GECONDescribes how m ajor 
technological advancem ents 
have contributed to  the  
standard  of living of each region 
and how  this affects access to , 
and use of, resources

Identifies th e  th ree  basic 
questions asked by any society 
regarding production from 
natural and hum an resources. 
W hat will be produced? How 
will it be produced? For whom  
will it be produced?

ECON GOV/POL

GOV/POLUses th e  m ap legend to  
in terp re t th e  special use of 
sym bols representing  various 
kinds of information, such as 
food, production, languages, 
and population.

ECON

GOV/POLDevelops graphs, charts, 
diagram s, timelines, and m aps 
to  in terp re t and presen t 
geographic inform ation

ECON

GOV/POL 

ECON i GOV/POL

Contrasts physical and political 
m aps of th e  sam e areas.

ECON

M akes generalizations about 
hum an activities in a geographic 
region using m ap inform ation.

GOV/POLCom pares map(s) and tex t 
descriptions of an area to  draw 
inferences from them .

ECON

ECON I GOV/POL24. | M easures and com pares different 
travel rou tes (air, land and w ater)
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Coding Matrix: Georgia Performance Standards Seventh Grade Social Studies

S T A N D A R D T H R F A D G O V / ' P O L  C U L T  P H Y S  
G f  0  G L O

ECON I GOV/POL CG ! P GLocate on a world and regional 
political physical map: th e  Sahara, 
Sahel, savanna, tropical rain forest, 
Congo River, Niger River. Nile River, 
Lake Tanganyika, Lake Victoria, 
Atlas M ountains, and Kalahari 
Desert.

Locate on a world and regional 
political-physical m ap th e  countries 
of Democratic Republic of the  
Conge (Zaire), Egypt, Kenya,
Nigeria. South Africa, Sudan, and 
South Sudan

GOV/POLECON

ECON ! GOV/POL I C GExplain how w ater pollution and the  
unequal distribution of w ate 
im pacts irrigation, trade , industry, 
and drinking w ater.

ECON GOV/POL I C GExplain th e  relationship betw een  
poor soil and deforestation  in Sub 
Saharan Africa.

ECON i GOV/POL CG | PG : HISTExplain the im pact of desertification 
on th e  environm ent of Africa from
th e  Sahel to the  rainforest.

ECON : GOV/POLExplain how th e  characteristics in 
th e  Sahara, Sahel, savanna, and 
tropical rain fo rest affect w here 
people live, th e  type of work they 
do, arid how they  travel.

P G I HIST i

Explain the differences betw een  an < ECON j GOV/POL P G ! HIST i
ethnic group and a religious group

Explain th e  diversity of religions ECON I GOV/POL CG PG  |
within the Arab, Ashanti, Bantu, and

i
i

Swahili ethnic groups. i 1

HIST

9. | Evaluate how .the literacy rate 
affects th e  standard  of living

ECON j GOV/POL | C G  I P G  ! HIST j
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10. Describe th e  ways governm ent 
system s distribute power: unitary, 
confederation, and federal.

ECON GOV/POL CG PG HIST

11. Explain how  governm ents
d eterm ine citizen participation: 
autocratic, oligarchic, and 
dem ocratic.

ECON GOV/POL CG PG HIST

12. Describe th e  tw o predom inant 
form s of dem ocratic governm ents: 
parliam entary and presidential.

ECON GOV/POL CG PG HIST

13. Com pare the  republican system s of 
governm ent in th e  Republic of 
Kenya and th e  Republic of South 
Africa, distinguishing th e  form of 
leadership and role of th e  citizen in 
term s of voting and personal 
freedom s.

ECON GOV/POL CG PG HIST

Explain how political, economic, 
and social conflicts resulted in th e  
independence of South Sudan.

ECON GOV/POL HIST

Com pare how various factors, 
including gender, affect access to  
education in Kenya and Sudan

ECON ! GOV/POL PG HIST

Describe th e  im pact of governm ent 
stability on th e  distribution of 
resources to  com bat AIDS and 
fam ine across Africa.

ECON GOV/POL

17. Com pare how traditional, 
com m and, and m arket econom ies 
answ er the  econom ic questions of 
(1) w hat to  produce, (2) how to  
produce, and (3) for w hom  to  
produce.

ECON GOV/POL C G PG HIST

18. Explain how m ost countries have a 
mixed econom y located on a 
continuum  betw een pure m arket 
and pure com m and.

ECON GOV/POL C G PG  HIST



19. Com pare and contrast the ECON GOV/POL CG PG HIST
econom ic system s in South Africa
and  Nigeria.

20.

21.

22 .

25.

The s tu d en t will explain how 
voluntary trad e  benefits buyers and 
sellers in Africa.

Explain how  specialization 
encourages trad e  betw een  
countries. Com pare and contrast 
d ifferent types of trad e  barriers, 
such as tariffs, quotas, and 
em bargos.

Explain why international trade 
requires a system  for exchanging 
currencies betw een nations.

ECON

ECON

GOV/POL

GOV/POL

CG

CG

PG

PG

HIST

HIST

ECON GOV/POL CG PG HIST

Describe th e  factors th a t influence 
econom ic grow th and exam ine their 
presence o r absence in Nigeria and 
South Africa.

ECON | GOV/POL HIST

GOV/POLExplain th e  relationship betw een 
investm ent in hum an capital 
(education and training) and gross 
dom estic product (GDP)

Explain th e  relationship betw een 
investm ent in capital (factories, 
m achinery, and technology) and 
gross dom estic product (GDP).

ECON

ECON GOV/POL CG PG HIST

Explain how th e  distribution of 
diam onds, gold, uranium, and oil 
affects th e  econom ic developm ent 
of Africa.

ECON GOV/POL

Describe th e  role of 
en trepreneursh ip .

ECON

The stu d en t will explain personal 
m oney m anagem ent choices in 
te rm s o f income, spending, credit, 
saving, and investing.

GOV/POL

ECON GOV/POL C G P G HIST
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29. The stu d en t will analyze continuity ECON GOV/POL CG PG HIST
and change in Africa leading to  th e
21st century.

30. Explain how  th e  European 
partitioning across Africa 
con tribu ted  to  conflict, civil war, 
and artificial political boundaries.

ECON GOV/POL C G P G HIST

31. Explain how  nationalism  led to  
independence in South Africa, 
Kenya, and Nigeria.

ECON GOV/POL CG PG  HIST

32. Explain th e  creation and end of 
apartheid  in South Africa and th e  
roles of Nelson M andela and
F.W.de Klerk.

ECON GOV/POL CG PG HIST

33. I Explain th e  im pact of th e  Pan- 
African m ovem ent.

CG PG HIST

34. Locate on a world and regional 
political-physical map: Euphrates 
River, Jordan River, Tigris River, 
Suez Canal, Persian Gulf, Strait of 
Hormuz, Arabian Sea, Red Sea, and 
Gaza Strip.

ECON CG P G HIST

35. Locate on a world and regional 
political- physical m ap th e  nations of 
Afghanistan, Iran, Iraq, Israel, Saudi 
Arabia, and Turkey.

ECON GOV/POL CG PG HIST

36. Explain how w ater pollution and th e  
unequal distribution of w ater 
im pacts irrigation and drinking 
w ater.

ECON I GOV/POL CG PG  HIST

37. The stu d en t will explain th e  im pact 
of location, climate, physical 
characteristics,

ECON GOV/POL CG PG  HIST

38. Distribution of natural resources 
and population distribution on 
Southw est Asia (Middle East).

ECON GOV/POL CG PG  HIST
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39. Explain how th e  distribution of oil ECON GOV/POL CG PG HIST
has affected th e  developm ent of
Southw est Asia (Middle East).

40. Describe how th e  deserts  and rivers 
of Southw est Asia (Middle East) 
have affected th e  population in 
term s of w here people live, th e  
type of work they  do, and how they 
travel.

ECON GOV/POL CG PG HIST

The stu d en t will describe the  
diverse cultures o f th e  people who 
live in Southw est Asia (Middle East)

ECON GOV/POL

42. | Explain th e  differences betw een  an 
ethnic group and a religious group.

GOV/POL 

ECON GOV/POL C G

ECON

Explain th e  diversity of religions 
within th e  Arabs, Persians, and 
Kurds.

PG HIST

GOV/POLCom pare and con trast the  
prom inent religions in Southw est 
Asia (Middle East): Judaism, Islam, 
and Christianity.

ECON

ECON GOV/POL C G45. I Explain th e  reason for th e  division 
betw een  Sunni and Shia Muslims.

HIST i

ECON GOV/POL46. I Evaluate how th e  literacy ra te  
affects th e  standard  of living.

GOV/POLDescribe th e  ways governm ent 
system s distribute pow er: unitary, 
confederation, and federal

ECON

ECON GOV/POL CGExplain how governm ents 
determ ine citizen participation 
autocratic, oligarchic, and 
dem ocratic.

GOV/POLDescribe th e  tw o  predom inant 
form s of dem ocratic governm ents 
parliam entary and presidential.

ECON P G HIST

V' , 
;>j
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ECON , GOV/POLThe s tu d en t will explain the  
structu res of th e  national 
governm ents o f Southw est Asia 
(Middle East).

Com pare the  parliam entary 
dem ocracy of th e  State of Israel, 
th e  m onaichy of th e  Kingdom ol 
Saudi Arabia, and th e  theocracy of 
th e  Islamic Republic of Iran, 
distinguishing th e  form of 
leadership and th e  role of the 
citizen in term s of voting rights and 
personal freedom s.

ECON ! GOV/POL C G

C om pare how traditional, 
com m and, and m arket econom ies 
answ er th e  econom ic questions of 
( i)  w hat to  produce, (2) how to 
produce, and (3) for whom  to 
produce.

GOV/POLECON

53. Explain how  m ost countries have a 
mixed econom y located on a 
continuum  betw een  pure m arket

ECON GOV/POL CG PG 1 HIST
j
1

|
J

r a
U H HMEH I IBM

Com pare and con trast the  
econom ic system s in Isr ael, Saudi 
Arabia, and Turkey.

.CON

L ._______

GOV/POL

______

CG PG

..... .  .

i HIST
i

i
L

" ' 4

55. Explain how specialization 
encourages trad e  betw een  
countries.

ECON i GOV/POL! C 6  I P G i HIST j

I

56. Com pare and con trast different 
types of trad e  barriers, such as 
tariffs, quotas, and em bargos.

ECON j GOV/POL j CG j PG  j HIST

I

57. Explain th e  primary function o f the 
Organization of Petroleum  
Exporting Countries (OPEC)

ECON ! GOV/POL CG ! PG  HIST

58. Explain why international trade 
requires a system  for exchanging 
currencies betw een  nations.

ECON j GOV/POL I  C G  I P G HIST
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59. Describe factors th a t influence ECON GOV/POL CG PG HIST
econom ic grow th and exam ine their
p resence o r absence in Israel, Saudi
Arabia, and  Iran. __________

66 . Explain th e  historical reasons for 
th e  estab lishm ent of th e  m odern 
S ta te  of Israel in 1948; include the  
Jewish religious connection to  th e  
land, th e  Holocaust, anti-Semitism, 
and Zionism in Europe.

ECON GOV/POL CG PG HIST

67. Describe how land and religion are 
reasons for continuing conflicts in 
th e  Middle East.

ECON GOV/POL C G P G HIST

GOV/POLExplain th e  relationship betw een 
investm ent in hum an capital 
(education and training) and gross 
dom estic product (GDP).

ECON

GOV/POLExplain th e  relationship betw een 
investm ent in capital (factories, 
m achinery, and technology) and 
gross dom estic product (GDP).

ECON

GOV/POL62. | Explain th e  role of oil in these  
countries' econom ies

ECON

ECON GOV/POL63. I Describe th e  role of 
en trepreneursh ip .

GOV/POLThe stu d en t will analyze continuity 
and change in Southw est Asia 
(Middle East) leading to  the  21st 
century.

ECON

GOV/POL C GExplain how European partitioning 
in th e  Middle East afte r th e  breakup 
of th e  O ttom an Empire led to  
regional conflict.

ECON J

68. Explain U.S. presence and in terest 
in Southw est Asia; include the  
Persian Gulf conflict and invasions 
o f Afghanistan and Iraq.

ECON GOV/POL CG PG HIST
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69. Locate on a world and regional 
political-physical map: Ganges 
River, Huang He (Yellow River), 
Indus River, M ekong River, Yangtze 
(Chang Jiang) River, Bay of Bengal, 
Indian Ocean, Sea of Japan, South 
China Sea, Yellow Sea, Gobi D e se rt, 
Taklimakan Desert, Himalayan 
M ountains, and Korean Peninsula.

ECON GOV/POL CG PG HIST

Locate on a world and regional 
political-physical m ap the  countries 
o f China, India, Indonesia, Japan, 
North Korea, South Korea, and 
Vietnam.

ECON GOV/POL

GOV/POLDescribe th e  causes and effects of 
pollution on th e  Yangtze and 
Ganges Rivers.

ECON

ECON ! GOV/POLDescribe th e  causes and effects of 
air pollution and flooding in India 
and China.

Describe th e  im pact clim ate and 
location has on population 
distribution in Southern and Eastern 
Asia.

74. Describe how th e  m ountain, desert, 
and w ate r featu res of Southern and 
Eastern Asia have affected th e  
population in term s of w here 
people live, th e  types of work they 
do, and how they  travel.

ECON

j....
GOV/POL CG PG HIST

t
_ ■■■■■1■H

ECON

•
GOV/POL CG PG

. ... j

HIST

GOV/POLExplain th e  differences betw een an 
ethnic group and a religious group.

ECON

ECON ! GOV/POLCom pare and contrast the  
prom inent religions in Southern and 
Eastern Asia: Buddhism, Hjnduism, 
Islam, Shintoism and th e  philosophy 
of Confucianism.

Evaluate how th e  literacy ra te 
affects th e  standard of living.

ECON GOV/POL
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78. Describe th e  ways governm ent 
system s distribute pow er: unitary, 
confederation, and federal.

ECON GOV/POL CG PG HIST

Explain how governm ents 
determ ine citizen participation 
autocratic, oligarchic, and 
dem ocratic.

ECON GOV/POL

Describe th e  tw o predom inant 
form s o f dem ocratic governm ents 
parliam entary and presidential.

ECON GOV/POL HIST

84.

Com pare and con trast th e  federal 
republic of The Republic of India, 
th e  com m unist s ta te  of The 
People's Republic China, and th e  
constitutional m onarchy of Japan, 
distinguishing th e  form  of 
leadership and th e  role of the  
citizen in term s of voting rights and 
personal freedom s.

ECON GOV/POL CG PG HIST

Com pare how traditional, 
com m and, m arket econom ies 
answ er th e  econom ic questions of 
(1) w hat to  produce, (2) how to 
produce, and (3) for whom  to 
produce.

Explain how m ost countries have a 
mixed econom y located on a 
continuum  betw een  pure m arket 
and pure com m and

Com pare and con trast the  
econom ic system s in China, India, 
Japan, and North Korea.

ECON GOV/POL

ECON GOV/POL CG PG HIST

ECON GOV/POL CG PG HIST

The s tu d en t will explain how 
voluntary trade  benefits buyers and 
sellers in Southern and Eastern Asia.

ECON GOV/POL CG PG  HIST

Explain how specialization 
encourages trad e  betw een  
countries.

ECON GOV/POL P G HIST



161

87. Com pare and contrast d ifferent 
types o f trad e  barriers, such as 
tariffs, quotas, and em bargos.

ECON GOV/POL C G  P G  HIST

88. Explain why international trade  
requires a system  for exchanging 
currencies betw een nations.

ECON GOV/POL C G P G HIST

89. Describe factors th a t influence
econom ic grow th and exam ine their 
presence o r absence in India, China, 
and Japan.

ECON GOV/POL CG PG  HIST

90. Explain th e  relationship betw een  
investm ent in hum an capital 
(education and training) and gross 
dom estic product (GDP).

ECON GOV/POL CG PG HIST

91. Explain th e  relationship betw een  
investm ent in capital (factories, 
m achinery, and technology) and 
gross dom estic product (GDP).

ECON GOV/POL CG j PG | HIST

92. I Describe th e  role of natural
resources in a country 's econom y.

ECON T GOV/POL C G P G HIST

93. | Describe the  role of 
en trepreneursh ip .

ECON I GOV/POL C G j P G | HIST i

94. The stu d en t will analyze continuity 
and change in Southern and Eastern 
Asia leading to  th e  21st century.

ECON 1 GOV/POL C G I PG HIST

95. | Describe how nationalism led to  J  ECON j GOV/POL 
independence in India and Vietnam.

CG PG HIST

96. Describe th e  im pact of M ohandas 
G andhi's belief in non-violent 
p ro test.

ECON GOV/POL CG P G HIST

97. Explain th e  role of th e  United S tates 
in th e  rebuilding of Japan after 
WWII.

ECON GOV/POL CG PG HIST

98. | Describe th e  im pact of Communism | ECON | GOV/POL | C G [ P G I HIST
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in China in term s of Mao Zedong, 
th e  G reat Leap Forward, the 
Cultural Revolution, and Tiananmen 
Square.

GOV/POLExplain th e  reasons for foreign 
involvem ent in Korea and Vietnam 
in te rm s o f containm ent of 
Communism

ECON
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