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ABSTRACT 

LAURA SUE PERRY NEELY 
AN ANALYSIS OF FACEBOOK INTENSITY AND PRIVACY MANAGEMENT 
PRACTICES OF PUBLIC SCHOOL EDUCATORS IN THE UNITED STATES 
Under the direction of Committee Chair DR. KEVIN JENKINS 

Social networking sites like Facebook continue to gain popularity among all 

segments of the population (boyd & Ellison, 2007; Madden & Smith, 2010). Public 

school employees all over the country are finding themselves facing disciplinary action 

due to participation in this fast growing fad. The problem is that there is a lack of clarity 

in the areas of policy and practice regarding SNS (Butts, 2008; Carter et al., 2008; 

Eltringham, 2010; Foulger et al., 2009; Garland, 2009; Madden & Smith, 2010; 

Openhuizen, 2008). 

The researcher accessed educators who use Facebook through groups on 

Facebook associated with education. Participants completed demographic questions, the 

Facebook Intensity Scale (Ellison, Steinfield & Lampe, 2007) and the Facebook Privacy 

Management Measure (Child, Pearson & Petronio, 2009) by way of an online survey 

provided through Google Forms. The researcher analyzed the data in order to describe the 

general level of educator Facebook intensity and the three domains of their privacy 

management: boundary permeability, boundary ownership, and boundary linkages and 

found significant inverse correlations between Facebook intensity and age as well as 

boundary permeability and age. A significant positive correlation was found between 

xiii 



Facebook intensity and boundary permeability. Significant differences were found 

between males and females on boundary ownership and boundary linkages. 

Increased understanding of the attitudes and ethics of this area might lead to 

greater clarity, better policy, and sounder bases for administrative decision-making in this 

area. The information gained from this study can assist school leaders when providing 

professional learning regarding the appropriate use of SNSs for both instructional and 

personal use. Finally, the results of this study can provide instructional technology 

leaders with new ways to effectively use Facebook as an instructional tool or to inform 

the design of new social networking technology that better fits within the culture of the 

educational institution. 

More research is needed in order to have a clear and rich understanding of the 

ways that educators interact with Facebook. An analysis of other demographic variables 

may result in a greater depth of information. Research using a qualitative approach could 

generate a greater understanding of the reasons why educators use Facebook or other 

social media in the ways that they do. Legal research could be conducted because the law 

is not clear regarding an educator's duty of care when it comes to knowing what current 

or former students are publishing from their private lives on SNSs. 
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CHAPTER 1 

INTRODUCTION TO THE STUDY 

As social networking sites (SNSs) like MySpace, Facebook, and Twitter gain 

popularity among a large segment of the population (boyd & Ellison, 2007; Madden & 

Smith, 2010), there has also been an increase of situations in which public school 

educators have been punished at work for their use of SNSs on personal time (Carter, 

Foulger & Ewbank, 2008; Downes, 2007; Foulger, Ewbank, Kay, Popp & Carter, 2009; 

Todd, DiJohn & Aldridge, 2008). Education associations and leadership organizations 

from around the country, such as the Ohio Education Association (2009), the Association 

of Texas Professional Educators (2010), and the National School Boards Association 

(2010) have recommended that school boards create new policies in order to establish 

standards of behavior regarding public school educators' use of SNSs both at work and 

on personal time. However, the literature suggests that such policies have not caught up 

with the fast pace of technology (Butts, 2008; Carter et al., 2008; Eltringham, 2010; 

Foulger et al., 2009; Garland, 2009; Madden & Smith, 2010; Openhuizen, 2008). 

The issues and concerns that arise from the use of SNSs, especially MySpace and 

Facebook, have been discussed from a variety of perspectives in the literature (Carter et 

al., 2008; Debatin, Lovejoy, Horn & Hughes, 2009; Foulger, et al., 2009; Gilbert, 

Karahalios & Sandvig, 2010). These research studies analyze the issues among a variety 

of populations. Themes from the literature for discussion include the history and the rise 

in popularity of SNSs including details leading up to a description of the most popular 
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site currently, Facebook (boyd & Ellison, 2007). This chapter includes an in-depth 

discussion of a variety of aspects of managing privacy which include (a) privacy 

management practices (Child & Agyeman-Budu, 2010), (b) predictors for privacy 

management behavior (Cho, Rivera-Sanchez & Lim, 2009, Debatin et al., 2009; Gilbert 

et al., 2009), (c) educators' self-disclosure (Hosek & Thompson, 2009) and (d) a new 

definition for the word Friend (boyd, 2006a, 2008). The implications in human resources 

(Todd et al., 2008) are explained from a leadership perspective (Garland, 2009) and 

include the importance of impression management in the workplace (Skeels & Grudin, 

2009). Speech cases as well as moral, legal, and ethical concerns for educators 

surrounding their actions in and out of the classroom (Gaylord v. Tacoma, 1972; 

Pickering v. Board of Education, 1968; Rowland v. Mad River, 1983) are reviewed. This 

chapter will also include the statement of the problem, research questions, theoretical and 

conceptual frameworks, significance, procedures, limitations, delimitations, and 

definition of terms. 

Statement of the Problem 

Lack of clarity is a problem in the areas of policy and practice regarding the use 

of SNSs (Carter et al., 2008; Foulger, et al 2009). Public school educators are being 

disciplined at work for personal disclosure and activities on Facebook or other SNSs, 

activities that have been perceived as immoral by the communities in which they work. 

Behavior such as this negatively impacts students, the community, and the reputation of 

the profession (Carter et al.). At the same time, it would not be constructive to prohibit 

the use of SNSs due to its value as a tool for learning (Carter et al.; Manzo, 2009). 

Additionally, a carte-blanche ban would probably violate the First Amendment rights of 

teachers (freedom of speech, freedom of association). Increased understanding of 
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privacy management practices on Facebook by public school educators might lead to 

greater clarity, better policy, and sounder bases for administrative decision-making in this 

area (Foulger et al.). Such an understanding could allow policymakers to be proactive in 

their promotion of the desirable aspects of Facebook in an effort to help the use of the site 

to fit in with the values of the institution (Shah & Kesan, 2009). 

Research Questions 

RQ\\ What is the intensity of Facebook use by public school educators? 

RQi- What is the level of privacy management on Facebook within the boundary 

permeability domain? 

RQy. What is the level of privacy management on Facebook within the boundary 

ownership domain? 

RQA- What is the level of privacy management on Facebook within the boundary linkages 

domain? 

RQ$: Is there a statistically significant negative correlation between Facebook intensity 

and age? 

Ho: There is no statistically significant negative correlation between Facebook 

intensity and age. 

H$: There is a statistically significant negative correlation between Facebook 

intensity and age. 

RQ(,\ Is there a statistically significant negative correlation between age and the level of 

boundary permeability? 

HQ\ There is no statistically significant negative correlation between age and the 

level of boundary permeability. 
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H(,: There is a statistically significant negative correlation between age and the 

level of boundary permeability. 

RQ-i\ Is there a statistically significant negative correlation between age and the level of 

boundary ownership? 

HQ: There is no statistically significant negative correlation between age and the 

level of boundary ownership. 

Hf. There is a statistically significant negative correlation between age and the 

level of boundary ownership. 

RQg: Is there a statistically significant negative correlation between age and the level of 

boundary linkages? 

Ho: There is no statistically significant negative correlation between age and the 

level of boundary linkages. 

H%: There is a statistically significant negative correlation between age and the 

level of boundary linkages. 

RQg: Is there a statistically significant correlation between Facebook intensity and the 

level of boundary permeability? 

Ho: There is no statistically significant correlation between Facebook intensity 

and the level of boundary permeability. 

H9: There is a statistically significant correlation between Facebook intensity and 

the level of boundary permeability. 

RQ\o- Is there a statistically significant correlation between Facebook intensity and the 

level of boundary ownership? 

Ho: There is no statistically significant correlation between Facebook intensity 

and the level of boundary ownership. 
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H\Q\ There is a statistically significant correlation between Facebook intensity 

and the level of boundary ownership. 

RQn'- Is there a statistically significant correlation between Facebook intensity and the 

level of boundary linkages? 

Ho'. There is no statistically significant correlation between Facebook intensity 

and the level of boundary linkages. 

Hi i: There is a statistically significant correlation between Facebook intensity and 

the level of boundary linkages. 

RQn'- Is there a statistically significant difference in Facebook intensity between men and 

women? 

HQ: There is no statistically significant difference in Facebook intensity between 

men and women. 

Hn- There is a statistically significant difference in Facebook intensity between 

men and women. 

RQn: Is there a statistically significant difference in Facebook intensity between teachers* 

and non-teacher educators? 

Ho: There is no statistically significant difference in Facebook intensity between 

teachers and non-teacher educators. 

H\y. There is a statistically significant difference in Facebook intensity between 

teachers and non-teacher educators. 

RQ\\. Is there a statistically significant difference in the level of boundary permeability 

on Facebook between men and women? 

Ho'. There is no statistically significant difference in the level of boundary 

permeability on Facebook between men and women. 
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H\4'. There is a statistically significant difference in the level of boundary 

permeability on Facebook between men and women. 

RQ15: Is there a statistically significant difference in the level of boundary permeability 

on Facebook between teachers and non-teacher educators? 

H0: There is no statistically significant difference in the level of boundary 

permeability on Facebook between teachers and non-teacher educators. 

H15: There is a statistically significant difference in the level of boundary 

permeability on Facebook between teachers and non-teacher educators. 

RQ\e- Is there a statistically significant difference in the level of boundary ownership on 

Facebook between men and women? 

Ho: There is no statistically significant difference in the level of boundary 

ownership on Facebook between men and women. 

Hie'. There is a statistically significant difference in the level of boundary 

ownership on Facebook between men and women. 

RQ\f. Is there a statistically significant difference in the level of boundary ownership on 

Facebook between teachers and non-teacher educators? 

Ho: There is no statistically significant difference in the level of boundary 

ownership on Facebook between teachers and non-teacher educators. 

H\f. There is a statistically significant difference in the level of boundary 

ownership on Facebook between teachers and non-teacher educators. 

RQn. Is there a statistically significant difference in the level of boundary linkages on 

Facebook between men and women? 

HQ\ There is no statistically significant difference in the level of boundary 

linkages on Facebook between men and women. 
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H\%: There is a statistically significant difference in the level of boundary linkages 

on Facebook between men and women. 

RQ19. Is there a statistically significant difference in the level of boundary linkages on 

Facebook between teachers and non-teacher educators? 

Ho: There is no statistically significant difference in the level of boundary 

linkages on Facebook between teachers and non-teacher educators. 

Hg: There is a statistically significant difference in the level of boundary linkages 

on Facebook between teachers and non-teacher educators. 

Theoretical Framework 

Communication Privacy Management (CPM) (Petronio, 2002) is a theory that 

seeks to explain how people manage private disclosures in their personal relationships. In 

today's global and interconnected society, the ability to communicate with others on a 

personal level is much more available, easy, and convenient (Frampton, 2010). 

Sometimes it is appropriate, depending on one's standards, to disclose private matters and 

feelings and sometimes it is not (Petronio). CPM provides a framework describing how 

people make those decisions. CPM theory applies to this study because the main purpose 

of using a SNS is to share information about oneself. This information includes location, 

relationship status, career information, school enrollment, photos, videos and anything 

else the user decides to share (Facebook, 2010). Public school employees can find 

themselves in disciplinary situations at work through the inappropriate sharing of 

information (Carter et al , 2008; Simmons, 2009; Todd, et al., 2008). 

Choosing to share information about self, students, co-workers, administrators, 

parents, the school system or others outside of the educational setting may seem 

appropriate given that SNSs have privacy settings (Child & Agyeman-Budu, 2010). The 
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user may think that the connections allowed under the privacy settings ensure 

confidentiality. The user may not have Friends that are members of the immediate school 

community. However, this private environment requires a significant amount of trust 

(Child & Agyeman-Budu) in every single Friend on the SNS. 

Significance of the Study 

Prior to the completion of this study, the intensity of use and the privacy 

management practices on Facebook by public school educators in the U.S. was not 

known (Carter et al., 2008, Foulger et al., 2009, Hosek & Thompson, 2009). This study 

has added to the small but growing body of literature that focuses on public school 

educators and their use of SNSs. Currently, much of the literature discussing the use of 

SNSs in the institution of education has a focus on student use in high school (Maranto & 

Barton, 2010) and college (Debatin et al., 2009). 

The information gained from this study may assist policy makers in determining 

the standards of practice that could be created in policies surrounding the use Facebook 

and other SNSs by public school educators. The information gathered from the study 

could be helpful to local and system level administrators. Leaders could use the 

information to guide teachers in their professional growth regarding behavior, reputation, 

and impression management, which are highly valued in most public school communities 

(Carter et al., 2008; Foulger et al., 2009). The study may also inform the direction that 

professional learning could take when teaching public school educators about the 

acceptable use of SNSs in light of any new policies that are developed. If school leaders 

know and understand educator behavior on Facebook, direction and guidance could be 

provided regarding its use (Shah & Kesan, 2010). In addition, research focusing on 

educator use and behavior of SNSs could be used to inform design for new technology 
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created for the specific needs of the educator and that could better fit in with the 

institution of education. In the current technological culture of today, the potential 

positive educational impact that current and future SNSs hold for professionals and for 

students cannot be ignored (Manzo, 2009). 

Procedures 

The researcher used the Facebook Privacy Management Measure (FPMM) (Child, 

Pearson & Petronio, 2009; Frampton, 2010) and the Facebook Intensity Scale (FBI) 

(Ellison, Steinfield & Lampe, 2007). The FPMM was designed to reveal how participants 

manage privacy in three domains of boundary ownership, boundary permeability, and 

boundary linkages and is adapted from Child's et al. (2009) Blogging Privacy 

Management Measure. The FBI (Ellison, et al., 2007) is designed to reveal the level to 

which participants utilize Facebook. The researcher surveyed public school educators 

with an active Facebook account. A snowball sample method was used. Initial 

participants were contacted through the Facebook groups of state education association 

chapters. Respondents were asked to request that their Friends on Facebook who are also 

public school educators complete the survey. The survey was set up through the Google 

Forms survey site. Measures of central tendency are used to describe variables such as 

gender, age, and educator type. The study analyzed the extent to which the variables 

under study are related to Facebook intensity and privacy management. 

Limitations 

The limitations of this study is that survey respondents were self-reporting and the 

researcher does not know the extent of participants' honesty In addition, respondents may 

not have fully understood the questions on the survey or may not have understood how to 

answer the questions. Respondents may not have had the self-awareness skills to 
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adequately and accurately rate themselves on Likert-type statements. The population 

under study was difficult to access because no list exists from which to draw a sample. 

The researcher had 148 responses or which 135 were usable. The respondents self-

identified as educators which may make them comparatively more open than the target 

population of public school educators who use Facebook. 

Delimitations 

A delimitation of this study is that the researcher only surveyed public school 

educators who use Facebook. Even though Facebook is the most widely used SNS in the 

world (Wortham, 2010), users of other less popular yet still widely used SNSs such as 

MySpace (Maranto & Barton, 2010) were not included. The researcher did not ask 

respondents to identify the age of students they work with, years of experience, or degree 

held. The researcher used a quantitative research design. The quantitative design did not 

allow the researcher to understand the reasons why respondents use and manage privacy 

on Facebook in the manner that was reported. The survey was only posted by the 

researcher on certain Facebook Group pages that had a connection to education. This 

limited the availability of the survey to the entire target population. 

Definitions of Terms 

Social Networking Site A Social Networking Site (SNS) has been defined as a 

web-based service through which members can "(a) construct a public or semi-public 

profile within a bounded system, (b) articulate a list of other users with whom they share 

a connection, and (c) view and traverse their list of connections and those made by others 

within the system" (boyd & Ellison, 2007, p.l). 

Friend A Friend on a SNS is a connection that the user allows and gives access to 

his/her published information (boyd, 2006a). For the purposes of this study, friend will 
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be used when referring to the traditional meaning of the word while Friend will be used 

when referring to the connections that are articulated via SNSs (boyd & Ellison, 2007). 

To unfriend someone on a SNS means to break the connection thereby not allowing the 

unfriended user access to published information (Facebook, 2010). 

Public School Educator A public school educator, for the purposes of this study, 

is any person who holds a state issued educator certificate or license and works for a 

public school system (Bureau of Labor Statisics, 2009b). 

Facebook Facebook is the most widely used SNS in the world (Wortham, 2010). 

In July of 2010, it boasted 500 million members. 

Boundary Permeability Boundary permeability is the first of three privacy rule 

foundations described in CPM theory (Petronio, 2002). Permeability refers to the amount 

of disclosure the owner of information reveals. 

Boundary Ownership Boundary ownership is the second privacy rule (Petronio, 

2002). Ownership refers to the process for information sharing with other people. The 

other people become co-owners of the shared information. 

Boundary Linkages Boundary linkages are the connections among co-owners of 

information and make up the third privacy rule (Petronio, 2002). This rule describes the 

process for information sharing beyond the group of co-owners of the information. 

Educator Types The researcher asked participants in this study to reveal their 

educator type. Asking this question allowed the researcher to put participants into groups 

of teachers, administrators, librarians, school counselors, and other. The Bureau of Labor 

Statistics (2009b) categorizes these roles under the umbrella of the field of education. 

Impression Management Impression management is an individual's planned 

process for behavior self- monitoring (Bolino, 1999; Bozeman & Kacmar, 1997; 
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O'Sullivan, 2000). The intended goal of impression management is to maintain or 

improve social standing in a certain context. 

Security Vulnerabilities Security vulnerabilities are the risks that users take when 

posting personal information and interacting with others on the Internet (Huffman, 2007). 

These risks include identity theft, computer viruses, misuse of personal information, and 

spam email. 

Inappropriate Behavior Examples of inappropriate behavior for professionals 

(including educators) are profanity, sexual innuendo or explicit sexual references, drug 

and alcohol use, acute political opinion, and behavior that portrays the professional as 

rude, mean, disrespectful, intolerant, unethical or bigoted (Carter et al., 2008, Roberts & 

Roach, 2009). The OEA (2009) refers to inappropriate behavior as anything an educator 

would not want to say or do in front of students, parents, or the board of education. 

Appropriate Behavior Considering the given definitions of impression 

management and inappropriate behavior, the researcher used the terms appropriate 

behavior to refer to behavior that is not inappropriate and also works towards effective 

impression management. 

Summary 

This study attempted to determine the Facebook intensity and privacy 

management practices of public school educators in the United States. State and school 

system policies and standards have not kept pace with the quickly developing nature of 

the Internet and SNSs. Moreover, little has been published in the scholarly literature 

regarding issues surrounding the use of SNSs by public school employees. Information 

obtained through this study is meant to assist school systems in the appropriate 

development of such policy, to develop professional learning when providing in-services 
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to teachers on any new policy implementations, and to help SNSs better fit in with the 

value of the institution of education. Chapter 2 of this study explores related literature 

concerning the use and the privacy management practices on Facebook of public school 

educators. 



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

Introduction 

The rise in popularity of Facebook among all segments of the US population 

(Madden & Smith, 2010) has created a new social environment in which traditional social 

values, cues and behaviors do not apply (boyd, 2008). This social convergence has 

created a brand new social environment that scientists and scholars are just now 

beginning to explore and understand (boyd & Ellison, 2007; Foulger, Ewbank, Kay, Popp 

& Carter, 2009; Hosek & Thompson, 2009). Two important ideas emerge to create a 

problem within this social convergence. The first is that educators have historically had 

an expectation in their communities to be guarded, private individuals while displaying 

traditional morals and values (Carter, Foulger & Ewbank, 2008) Second, research albeit 

little, shows that on Facebook, educators' boundaries become more permeable and bend 

towards more self-disclosure of personal information to students (Hosek & Thompson). If 

educators are not maintaining the traditional social script on Facebook, they are setting 

themselves up for conflict in their communities and possibly damaging their careers 

(Carter et al., 2008, Foulger et al., 2009). Research into this area is in its infancy and 

more needs to be known surrounding educator use and behavior on Facebook (Hosek & 

Thompson). 

Communication Privacy Management (CPM) theory (Petronio, 2002) is used in 

this study as a framework for understanding privacy management. A description of the 

14 
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history of social networking sites (SNSs) is included in an effort to provide background 

on the rise in popularity of SNSs and Facebook in particular. Literature surrounding 

privacy management is discussed that includes the description of the new use of the term 

Friend, factors that influence and predict privacy management behavior, reasons for and 

the impact of teachers' self-disclosure, and implications in the workplace stemming from 

educator Facebook use. An exploration of the moral, ethical, and legal concerns 

surrounding the use of Facebook is also included. 

Communication Privacy Management 

CPM (Petronio, 2002) is a theory that seeks to explain how people manage private 

disclosures in their personal relationships. In today's global and interconnected society, 

the ability to communicate with others on a personal level is much more available, easy, 

and convenient. Sometimes it is appropriate to disclose private matters and feelings and 

sometimes it is not. CPM provides a framework describing how people make those 

decisions. The theory can be applied when attempting to understand how and when 

educators disclose information via social networking sites (SNSs) because the main 

purpose of using a SNS is to share information about oneself. This information includes 

location, relationship status, career information, school enrollment, photos, videos and 

anything else the user decides to share (Facebook, 2010). It is through the inappropriate 

sharing of information that public school employees find themselves in disciplinary 

situations at work (Todd, at al., 2008). 

Choosing to share information about self, students, co-workers, administrators, 

parents, and the school system may seem safe given that SNSs have privacy settings 

(Child & Agyeman-Budu, 2010). The user may think that the connections allowed under 

the privacy settings ensure confidentiality. The user may not have Friends that are 
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members of the immediate school community. However, this seemingly private 

environment requires a significant amount of trust of every single Friend on the SNS. If 

SNSs have proved anything, it is that humans live in a metaphorically small, 

interconnected world; that SNSs bring people closer together and allow the revelation of 

more information to more people, privacy settings or not (boyd & Ellison, 2007). CPM 

can be used to analyze educator privacy management practices via SNSs. 

CPM (Petronio, 2002) utilizes the boundary metaphor to describe how people 

regulate the flow of information to others. These boundaries mark the level of openness 

and isolation regarding information sharing so that the owner of the information feels a 

sense of control over the information. The boundary metaphor can also be described as 

the level to which an individual balances publicity and privacy. The flow of information 

and the boundaries that are set by the individual are communicative in nature and are 

regulated by a rule management system. CPM provides a method for understanding the 

rule management system used when individuals make decisions regarding disclosure. 

This method involves five basic suppositions that are the foundation for the rule 

management system. The five suppositions are (a) Private Information, (b) Privacy 

Boundaries, (c) Control and Ownership, (d) Rule-based Management System and (e) 

Privacy Management Dialectics. 

Private Information 

The first supposition, "Private Information," (Petronio, 2002) deals with the 

process of revealing privately held information. In a review of literature of disclosure 

studies, Goodstein and Reinecker (1974) found that, 

while some information about one's self is rather public.. .there is other 
information about one's self that is rather private or intimate and is disclosed 
under special circumstances. This private, intimate information about the self 
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ought to be the focus of both research and theorizing about self-disclosure. If this 
is not done, the term self-disclosure becomes vague and general.. .losing any 
special meaning, (p. 51) 

Disclosure has to do with the actual process of revealing the content of personal 

information about one's self and about others, while intimacy with the recipient is one of 

the reasons that people disclose. Other reasons people disclose include a need to relieve 

stress, self-expression, or to gain a sense of control (Petronio). 

Privacy Boundaries 

The second supposition refers to the boundary metaphor (Petronio, Ellermers, 

Giles & Gallois, 1998). The boundary metaphor describes how people draw the line 

between what is shared and what is kept private. Individuals possess a totality of 

information learned throughout their lives. Each individual, based on his or her personal 

standards, chooses to keep some of that information private. Based on the same 

standards, individuals choose to share some of their learned information. In CPM theory, 

privacy is defined as "the feeling that one has the right to own private information, either 

personally or collectively" (p. 6) (Petronio, 2002). Personal boundaries are those that are 

held and maintained by an individual and mark the borders of what is private and what is 

not. Collective boundaries are those that are held with another person or group of people. 

Collective boundaries may or may not have mutually agreed upon borders defining what 

can be shared and what cannot. Both personal and collective boundary definitions change 

and develop from childhood to adolescence to adulthood. 

Boundary Control 

The third supposition deals with control and ownership (Petronio, 2002). In the 

world today, the topic of privacy rights is an ongoing issue. People believe they own 

information, but there is a legal ambiguity surrounding information ownership rights. 
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Maintaining or desiring control of information is a response to the belief that it is owned, 

and is what makes ownership and control so closely connected. Through control of 

information, people perceive safety from exposure. CPM proposes that, due to the nature 

of the belief that personal information can be held under personal control, people reveal 

and conceal this personal information to others whom they trust. 

As referred to in the second supposition of boundaries, people manage both 

ownership and control, personally and collectively (Petronio, 2002). Personal information 

regarding the self comes with an expectation to control the reveal or conceal boundary. 

Collectively held information is under the control of those who share it. When the 

information is held collectively, the shareholders "enter into a contract of responsibility" 

(p. 10) to co-own and therefore control the flow of the information (Petronio). Of 

particular importance to educators are the issues surrounding co-ownership of 

information. Families, corporations, and other institutions have both unspoken as well as 

agreed upon rules regarding disclosure of information. 

The concept of control of owned information is pivotal within boundaries that are 

both personally and collectively held. Control protects ownership. However, the necessity 

for control implies that information is inherently vulnerable to undesired revelation, 

which carries with it potential vulnerabilities. The decision to conceal or reveal "hinges 

on a risk-benefit ratio" (Petronio, 2002, p. 10) for the shareholders of the information. In 

the process of boundary control, there is an attempt to control the balance of revealing or 

concealing information based on the level of vulnerability deemed acceptable. 

Rule-based Management System 

The fourth supposition refers to a rule-based management system and contains a 

framework for understanding how information is handled (Petronio, 2002). Boundary 
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regulation happens between two related levels: personal management and collective 

management. Personal management of information is the process by which one controls 

outside access to private information. Collective management is the control of access to 

shared information. When information is shared, the recipient becomes a co-owner 

whether he wants to or not. The expectation is that some level of boundary management 

will take place (Petronio, 2000). The actual management of information is often assumed. 

CPM posits that a coordination effort should take place in an effort to manage the private 

information (Petronio, 2002). 

As described in supposition four, CPM is a rule-based management system. The 

system is founded upon three management processes or rules (Petronio, 2002). The first 

is privacy rule foundations, which refers to the development of rules as well as the 

specific properties of each rule for managing privacy. The second rule is boundary 

coordination, which describes the manner in which privacy is regulated in the collective 

management process. Finally, the third rule, boundary turbulence, is the supposition that 

boundary coordination can and will lose synchronization among information 

shareholders. 

Privacy Management Dialectics 

The fifth and final supposition of the CPM theory is that of privacy management 

dialectics (Petronio, 2002). Dialectics is term that describes the tension between 

opposing ideas. The specific dialectical idea described through CPM theory is the 

seemingly opposing relationship between the need to be both private by concealing and 

public by revealing. Most research in this are focuses solely on the revelation process. 

CPM seeks to examine an added perspective regarding how the level of privacy 

fluctuates as a result of revealing. 
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Application ofCPM Theory 

CPM has been utilized as a theoretical framework in a variety of studies 

(Caughlin & Afifi, 2004; Child, Pearson & Petronio, 2009; Hosek & Thompson, 2009; 

Mazer, Murphy, & Simonds, 2007). In a study of topic avoidance among heterosexual 

dating couples as well as among college students and their parents, Caughlin and Afifi 

(2004) sought to solve a conflict in the communication literature. Some research showed 

that topic avoidance is healthy in relationships while other research showed that topic 

avoidance is an indicator of an unsatisfying relationship. CPM theory, with its proposal 

that revealing private information can create feelings of vulnerability, was used as way to 

understand why research participants would avoid certain topics. Results showed that 

topic avoidance in the relationships studied was either benign or somewhat beneficial to 

the relationship (Caughlin & Afifi). 

Mazer et al. (2007), conducted research analyzing the effects of teacher disclosure 

via Facebook on the motivation and learning of college students as well as the classroom 

climate. The researchers used CPM theory as a framework to interpret the ways that 

college professors, either intentionally or unintentionally, used self-disclosure (or not) to 

motivate students, foster the learning process, and create a positive classroom climate. 

Results of the study showed that students reported higher levels of motivation and 

learning as well as a more positive classroom climate when their professors had high 

disclosure rates on a Facebook profile. However, students also indicated that the high 

self-disclosure rates had a negative impact on perceived teacher credibility (Mazer, et 

al.). 

In a qualitative study by Hosek and Thompson (2009), CPM theory was used to 

analyze the development of privacy rules and boundaries in the development of the 
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teacher-student relationship in the college classroom. Participants described the rules by 

which they created boundaries between themselves and students. Instructors also 

explained when boundaries became permeable regarding self-disclosure. The findings 

from the study suggested that the course content, motivation to strengthen teacher-student 

relationships, and the situational context influenced the creation of privacy rules. 

Boundary permeability was based on the teacher-student relationship. Instructor 

participants described feelings of tension between the desire to be themselves and the 

ability to meet the expectations for the role of a teacher (Hosek & Thompson, 2009). 

In order to develop the Blogging Privacy Management Measure (BPMM), Child 

et al. (2009) conducted a series of pilot studies applying CPM theory within the context 

of blogging. The BPMM measures privacy management practices of bloggers by 

gathering data across the multiple dimensions within the rule-based system of CPM: 

boundary ownership, boundary permeability, and boundary linkages. Strong validity and 

reliability for the instrument were determined as a result of the study (Child et al., 2009). 

One of the foundational ideas of CPM theory is that of shared information and the 

assumption of boundary control among the shareholders of that information (Petronio, 

2002). CPM theory can serve as a framework for understanding the nature of teachers' 

privacy management practices (Child & Agyeman-Budu, 2010) on Facebook. 

The History of Social Networking 

The earliest version of online social networking started with Bulletin Board Sites 

in the late 1970s and early 1980s (Nickson, 2009). Compuserv, a popular site with the 

public at large in the late 1980s, allowed its members to share files and access current 

events and stories from the news. In the early 1990s, American Online (AOL) changed 

the way people used the Internet by encouraging members to interact socially with one 
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another through email and chat rooms. By the late 1990s, the Internet was developing and 

changing direction towards more connectivity, availability, and openness (Nickson). 

Social networking sites in their current state have a few key aspects in common. 

A social networking site (SNS) is a web-based service through which members can "(a) 

construct a public or semi-public profile within a bounded system, (b) articulate a list of 

other users with whom they share a connection, and (c) view and traverse their list of 

connections and those made by others within the system." (boyd & Ellison, 2007, p.l) 

Using this definition, SixDegrees.com was the first true SNS launched in 1997. 

SixDegrees.com encouraged its members to invite other members to join (Nickson, 

2009). It was the first online site to combine a list of social features such as creating a 

profile, sending and receiving messages, creating and listing Friends and surfing other's 

Friends lists. Creating and interacting with one another's profiles for social reasons was 

the sole purpose. However, the site closed in 2000 (boyd & Ellison; Nickson). 

Between 1997 to 2001, a variety of Internet sites were created in an effort to 

connect people online through the creation of profiles and a public list of Friends (boyd 

& Ellison, 2007; Nickson, 2009). On AsianAvenue, BlackPlanet, and MiGente, users 

could post profiles for personal and professional relationships (Nickson). On LiveJoumal, 

users could manage privacy settings including giving Friends the permission to read 

personal journal entries. Cyworld, a Korean site with a virtual world theme launched in 

1999, added a social networking component by 2001. A web community based in 

Sweden, LunarStorm, relaunched itself as a SNS in 2000. It featured Friends lists, a 

guestbook, and journal entries (boyd & Ellison). 

By 2001, SNSs began to emerge as a tool for users to strengthen and grow 

business networks (Nickson, 2009). Ryze.com, Tribe.net, and Linkedln are examples of 

http://SixDegrees.com
http://SixDegrees.com
http://Ryze.com
http://Tribe.net
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SNSs created for this purpose (boyd & Ellison, 2007). All three sites were closely 

connected through their creators who wrongly assumed that the sites could exist 

simultaneously while avoiding competition (Festa, 2003). Linkedln emerged as a 

powerful business networking service (boyd & Ellison) and now boasts over 30 million 

members. 

Friendster, which included a relationship component (Cohen, 2003), demonstrated 

great success, gaining three million users in its first year. (Nickson, 2009). It was 

launched in 2003 as a response and competitor to the online dating site Match.com, an 

example of a profitable network service (Cohen). Friendster included both a Friend-

finding and dating component (O'Shea, 2003) by helping people make connections 

through Friends of Friends, instead of connecting strangers with similar interests. The 

idea was that a friendship connection would generate a better romantic match than one 

made between strangers (boyd & Ellison, 2007). Its first users were heavily represented 

by bloggers, gay men, and Burning Man festival attendees (boyd, 2004). The Burning 

Man Festival has been in existence since 1966 and is a festival for which "tens of 

thousands of people gather in Nevada's Black Rock Desert to create Black Rock City, a 

temporary metropolis dedicated to community, art, self-expression, and self-reliance. 

They depart one week later, having left no trace whatsoever" (Burningman.com, 2010). 

As the popularity of Friendster grew, users found frustrating technological and 

social challenges due to overloaded servers (boyd, 2006b). In addition, the cultural 

balance of the site was upset by new membership made popular though media coverage. 

Users now found themselves socializing in an Internet context with close friends, old and 

new acquaintances, co-workers, and even supervisors. The mix of social connections 

existed in contrast to the normal social rules of face-to-face interactions. In addition, 

http://Match.com
http://Burningman.com
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rumors started that Friendster would start to charge for its use. For these reasons, the 

popularity of Friendster began to falter in the U.S. However, Friendster maintained a 

strong foothold in Southeast Asia including Malaysia, the Philippines, Indonesia and 

Singapore (Goldberg, 2007). 

Beginning in 2003, many SNSs were created in an effort to mimic the initial 

success of Friendster (boyd & Ellison, 2007, Nickson, 2009). Some were purely social, 

while others tried to reach a certain demographic. Visible Path and Xing, along with the 

older Linkedln, targeted the business community. Dogster connected strangers through 

shared hobbies and interests, Care2 provided a space for activists to meet, and MyChurch 

focused on connecting Christian church members. SNSs began to increase the amount of 

user-generated content and grew to include music, photo and video sharing via Last.fm, 

Flickr, and YouTube respectively (boyd & Ellison). Google launched a SNS with a social 

focus called Orkut while Microsoft created Window's Live Spaces. Both of these 

corporate created SNSs received a tepid reception in the U.S., but became popular in 

other countries such as Brazil (Fragoso, 2006) and India (Madhavan, 2007). However, 

with the creation of the site MySpace, U.S. users finally found a popular and user-

friendly SNS (Nickson). 

When Friendster membership began to decline due to the rumor of an upcoming 

fee-based system for its use, its members started posting messages and profile updates 

encouraging others to join MySpace (boyd & Ellison, 2007). The founders attracted 

disappointed Friendster users through their "see-what-you're-missing" marketing strategy 

(Nickson, 2009). MySpace continued to gain popularity through an unexpected 

relationship with independent rock bands that had been banned from Friendster for 

profile rules violations. The bands attracted a new and different user base and helped 
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MySpace grow due to the mutually beneficial relationship. "Bands wanted to be able to 

contact fans, while fans desired attention from their favorite bands and used Friend 

connections to signal identity and affiliation" (boyd & Ellison, 2007, p. 25). 

Even though it was ignored by the news media for two years (boyd & Ellison, 

2007), MySpace set itself apart from other SNSs by adding user-requested features (boyd, 

2008). Members could personalize their profiles using HTML code, which allowed for 

creative graphics, layouts, and backgrounds (Perkel, 2008). In addition, MySpace 

changed its membership policy choosing not to restrict teenagers from joining the site. By 

2004, teenagers were joining my space in droves (boyd & Ellison). The news media 

finally began to notice when, in July 2005, MySpace was purchased by News 

Corporation for $580 million (BBC, 2005). The media attention further increased 

popularity, which was followed by problems. Legal action was prompted when 

accusations of responsibility for a string of sexual encounters among adults and minors 

occurred (Consumer Affairs, 2006). A moral panic over the presence of sexual predators 

on SNSs spread nationwide (Bahney, 2006), but research has shown that such a fear was 

unwarranted (Finkelhor, Ybarra, Lenhart, boyd, & Lordan, 2007; Wolak, Mitchell, & 

Finkelhor, 2006). Very few incidents ever occurred involving sexual predators using 

SNSs to facilitate encounters. By January 2011, unable to compete against the immensely 

popular Facebook and Twitter, MySpace laid off 50 percent of its employees (Perez, 

2011). 

Like MySpace, other SNSs were created to attract a particular user base with the 

hopes of growing popular with a larger audience (boyd & Ellison, 2007). Facebook, 

which began in 2004 as a SNS only for Harvard students, eventually began to support 

other university and college networks (Cassidy, 2006). Users initially had to have a .edu 
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email address to become a member and helped to create a perceived culture of privacy 

and intimacy due to its somewhat closed-network nature (boyd & Ellison). Starting in late 

2005, Facebook began to allow high school students, business professionals and 

eventually any Internet user to gain membership access to its site. However, access for 

everyone did not mean that users were granted easy access to individual networks. From 

2006 until today, Facebook has continued to gain massive global popularity due to its 

intuitive user interface and variety of accessible features and applications (Nickson, 

2009). Even though Facebook has and continues to grapple with ongoing user privacy 

management concerns (Dignan, 2010), it reached 500 million members worldwide in 

July, 2010 (Worfham, 2010). 

An event that speaks to the pervasive nature of SNSs in American culture is the 

Word of the Year (WOTY) winners and finalist lists from Oxford Dictionaries 

(Simmons, 2009). In 2010, a WOTY finalist was retweet, which means to repost a status 

update on the SNS Twitter. In 2009, the winner was unfriend, which means to break the 

connection of a Friend on Facebook. A WOTY finalist in the same year, hashtag is the 

use of the # symbol to mark a word or group of words to allow searching of the marked 

word(s) on Twitter (Oxford University Press, 2009). In another recognition of the 

popularity of SNSs, the word tweet was a finalist for the 2008 WOTY. Tweet means to 

make a written post on Twitter (Oxford University Press, 2008). Merriam-Webster's 

WOTY list included the word facebook in its 2007 finalist list (Merriam-Webster, 2007). 

They refer to facebook as a verb, meaning to post something on Facebook. 

Managing Privacy 

Research regarding how people use SNSs is in its infancy (boyd & Ellison, 2007; 

Foulger et al., 2009). However, market research (comScore, 2007) shows that SNSs are 
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expanding, which has prompted the flow of investment and advertising dollars from 

corporations. Meanwhile, companies and other organizations are blocking access to the 

sites in the workplace. In 2007, the U.S. military put a ban on soldiers accessing 

MySpace (Frosch, 2007). Government employees in Canada are prohibited from 

accessing Facebook at work (Benzie, 2007). Legislation was proposed by the U.S. 

Congress to bar youth from accessing SNSs in schools and public libraries (H.R. 5319, 

2006; S. 49, 2007). 

Security studies (Gross & Acquisti, 2005; Huffman, 2007; Sophos, 2007) have 

warned that there are risks associated with the open nature of Facebook because it gives 

the user a sense of privacy. However, user profiles are more accessible that the average 

user understands (Downes, 2007). A Facebook ID probe conducted by the Internet 

security company Sophos (Sophos) showed that users on Facebook are susceptible to 

phishing attacks as well as online identity theft. In their probe, they found that Facebook 

users disclosed enough personal information to a user described as a "small green plastic 

frog" (Huffman, 2007, p. 3) to allow the fake user to send nefarious emails, to create 

malware targeted at the user, to discover user passwords, and to impersonate them 

(Huffman). 

In a study by Shah and Kesan (2009), the role that institutions have on the 

development of communication technology and its level of privacy was analyzed. The 

study points out that the one of the first online privacy concerns in the early 90s was the 

implementation of cookies. Cookies are the small pieces of identification data that a 

website places on a user's computer when the user visits the website. They are used to 

remember the user when he returns to the site. When cookies were first implemented, 

average users did not have any awareness that such a data exchange was taking place. 
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The resulting concerns from this practice eventually prompted the creation of a 

consortium of business and technology institutions to develop standards for addressing 

privacy and security flaws. Their study showed that an institution's knowledge of 

technology users' tendencies could assist policy makers when developing rules for its 

use. In turn, the rules regarding security and privacy influence the use of communication 

technology and development (Shah & Kesan). Unlike the business and technology 

communities, educational institutions are just now developing such standards in the early 

part of the 21st century (Butts, 2008; Openhuizen, 2008; Eltringham, 2010). 

In a review of literature by social networking expert danah boyd (2008), she 

found that the popularity of Facebook has changed the ground rules for managing 

privacy. She describes the space between information that is secret and information that 

is meant to be known by anyone in the public as an "immense gray area" (boyd, 2008, p. 

18). Facebook users initially treated Facebook as if it was in that cloudy zone. Users post 

information that may have contextual meaning when viewed on a user's profile. 

However, when the News Feed, which is the running list of user posts that appears upon 

accessing Facebook, was introduced in late 2006, it showed user posts out of any implied 

or intended context. The News Feed moved information on Facebook from the gray area 

to the extreme position of public knowledge and created a "social convergence" (boyd, 

2008, p. 18). 

A social convergence occurs when different social settings with their own set of 

cultural rules come together to create a new social environment (boyd, 2008). In face-to-

face situations, people act according to the social norms of the context in which they are 

set. Behavior depends on the situation. People typically act differently in a bar or club 

than they do in a house of worship, even though both places are in the public sphere. The 
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social convergence created on Facebook has created a situation in which people do not 

have a learned set of rules for behavior. They do not have a social script. The benefit of 

this social convergence is the ability to quickly access, share, and spread information. 

However, with that benefit comes a certain level of loss of control over information in the 

gray area of normal social contexts (boyd). 

Redefining Friend 

A confusing issue that has arisen from the use of Facebook surrounds the 

definition of the word friend (Simmons, 2009). The confusion has particular importance 

in the life of an educator because educators are taught that it is generally not appropriate 

to be friends with students and their parents (McBride & Wahl, 2005). In fact, a study by 

Hosek & Thompson (2009) showed that a slightly negative impact was made on teacher 

credibility due to instructor presence on a SNS. In traditional social communication, the 

average person is clear about what a friend is, as well as the different types of friends 

such as distant friend, close friend, best friend, family friend, and even non-friend (boyd, 

2008; Simmons). On a SNS, a Friend is anyone with which the user chooses to make a 

connection. Friend in this context can refer to friends in the traditional sense described 

above or to people that have never met in person. Friends must be requested and accepted 

before access to the user profile is allowed. Once access is granted, Friends can view and 

write comments on each other's profiles, tag photos of each other, tag each other in notes, 

and message back and forth via the internal message system (West, Lewis & Currie, 

2009). In addition, Friends can see each other's lists of Friends, can unFriend each other, 

and view each other's Facebook activities via the News Feed (boyd; West et al., 2009). 

While the Facebook system is set up to view all Friends as friends, not every connection 

made on Facebook is representative of the traditional definition of friendship (boyd). 
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Problems were created for users when Facebook implemented the News Feed 

because it allowed all Friends on the site to view posts and other Facebook activities out 

of context (boyd, 2008). Facebook users were concerned because the News Feed could 

cause misunderstanding and misinterpretation of information thereby having negative 

effects in both the Facebook environment and in face-to-face relationships. In addition, 

not all Facebook users wanted to read about each and every Friend's activities. 

While Facebook assumes that all Friends are friends, participants have varied 
reasons for maintaining Friendship ties on the site that have nothing to do with 
daily upkeep (boyd, 2006a). For example, some users treat the Friends list as an 
address book. They may not wish to keep in contact with the girl that they knew 
from freshman psych, but having that connection may come in handy down the 
road. Yet, there is a difference between the ever-growing address book and the list 
of people that individuals pay attention to on a daily basis." (boyd, 2008, p. 17) 

Having hundreds of Friends is commonplace making it difficult to remember exactly who 

all of them are (boyd). When people share information with others it is a sign that trust is 

being extended and creates a social currency that is reciprocally needed to maintain a 

friendship. An outcome of friendships is social and emotional support. SNSs Friendships 

do not require the reciprocity (boyd, 2006a). 

Predictors for Privacy Management Behavior on Facebook 

Without a social script to predict behavior on Facebook, researchers are looking 

for other predictors of behavior (Child & Agyeman-Budu, 2010; Cho, Rivera-Sanchez, & 

Lim, 2009; Debatin, Lovejoy, Gilbert, Karahalios & Sandvig, 2010; Horn & Hughes, 

2009). Privacy is multifaceted. It encompasses one's personal autonomy, reputation 

management and social coordination efforts (Phillips, 2004). Privacy literature reveals 

that factors such as personal perceptions and values impact the level of privacy concern 

(Buchanan, Paine, Joinson & Reips, 2006; Joinson, Paine, Buchanan & Reips, 2006). 

Several studies have looked at the connections between demographic variables and 
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concerns regarding online privacy (Cho et al., 2009). Female Internet users were 

generally found to have higher levels of personal privacy concerns than male users. In 

addition, women tended to be less-trusting and take fewer risks than men in a variety of 

online settings (Rodgers & Harris, 2003; Sheehan, 1999). Age and degree attainment 

have been found to significantly influence concerns about online privacy. Older 

individuals (Bellman, Johnson, Kobrin & Lohse, 2004) and better-educated people had 

higher levels of concern about online privacy because, with age and more education, they 

became more familiar with potential problems concerning privacy (Milne & Gordon, 

1994; Wang & Petrison, 1993). 

In a multinational study by Cho et al. (2009), perceptions regarding personal 

privacy and privacy management practices are analyzed. The authors sought to determine 

if these two areas were influenced by demographic factors such as age and gender, level 

of Internet experience, nationality, and/or national culture. The findings indicate that 70 

percent of respondents were somewhat or highly concerned about online privacy. The 

level of privacy concern was found to be significantly influenced by each factor studied. 

Privacy management practices were also found to be significantly influenced by each 

factor. The most notable influence came from national cultural values. Respondents from 

a highly individualistic culture had strong privacy concerns and responded by strictly 

managing privacy online. In contrast, respondents from a low individualistic culture had 

lower concerns regarding privacy. These findings contribute to the growing body of 

literature that seeks to explain online behavior and privacy management (Cho et al.). 

Gilbert et al. (2010) conducted a study of 3,000 social media users from both rural 

and urban settings. They sought to identify differences in behavior on My Space regarding 

number of Friends and privacy management practices. They analyzed the differences 
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between males and females as well as rural and urban users based on cultural differences 

represented in those contexts. Findings indicated that rural and urban users behave 

differently online. Rural users have smaller numbers of Friends, Friends live in closer 

proximity to the user, and they manage privacy more strictly than do urban users. More 

specifically, rural women implemented significantly higher levels of privacy than rural 

men while urban women only slightly implemented higher levels of privacy than urban 

men. Interestingly, even though urban users have more Friends than rural users, both 

populations maintain strong ties via MySpace with the same percentage of their Friends 

(Gilbert et al., 2010). 

Child & Ageyman-Budu (2010) conducted a study in which the Blogging Privacy 

Management (BPMM) measure was used. The study was grounded in both CPM theory 

and Computer-mediated Communication theory. It examined how college students 

develop, use and maintain privacy rules as they participate in blogging and sought to 

make a connection to the communication-based personality dispositions of self-

monitoring and concern for appropriateness. The study showed that college student 

bloggers who possess high self-monitoring skills also strictly managed their privacy via 

the blog. High self-monitors were able to change their behavior regarding self-

presentation depending on the context and audience. The findings of the study were in 

line with previous research demonstrating that high self-monitors were "more flexible 

and capable of managing disclosures in the personal relationships" (Child & Ageyman-

Budu, 2010, p. 961). 

Debatin et al. (2009) conducted a study to investigate how college students 

perceive the risks and benefits to using Facebook as well as their awareness of privacy. 

The researchers found that Facebook is an integral part in the life of a college student. 
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Even though participants claimed an understanding of privacy options, they seemed to 

think that problems arising from a breach of privacy would only be a risk for others. They 

were found to be posting vast amounts of private information through posts, comments, 

photos and videos. Only participants who had personally experienced negative social 

outcomes due to low privacy settings were likely to change settings in order to strictly 

manage privacy on Facebook (Debatin et al., 2009). 

In addition to privacy and security concerns, the negative consequences in a 

user's personal life have now become an issue. Numerous examples have been presented 

in the news media regarding stories about students being suspended from universities and 

people losing their jobs due to perceived private comments, information, or photos posted 

on Facebook (Carter et al., 2008; Downes, 2007). Colleges and school systems across the 

nation have begun the process of extending Internet acceptable use agreements to include 

regulations for the use of SNSs (Butts, 2008; Eltringham, 2010; Openhuizen, 2008). 

Education and leadership organizations such as the Ohio Education Association (2009), 

the Association of Texas Professional Educators (2010), and the National School Boards 

Association (2010) have recommended that school boards create new policies in order to 

establish standards of behavior regarding public school employees' use of SNSs both at 

work and on personal time. As a result of the need for new policy to address SNS use, 

new businesses have been created to help organizations develop such policy (Higher Ed 

Hero, 2010). 

Teacher's Self-Disclosure 

Issues surrounding privacy and self-disclosure are a central concern for educators' 

use of SNSs (Carter et al., 2009), and are only beginning to be addressed thoroughly in 

the scholarly literature (Hosek & Thompson, 2009). In a study by Gross & Acquisti 
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(2005), it was found that while "privacy may be necessary for intimacy, trust may 

decrease within an online social network" (p. 73). The researchers point out that the use 

of SNSs has created a new type of intimacy; one in which people become open to sharing 

personal information with a large number of Friends; information that they would not 

normally share with the same people in face-to-face interactions, despite the decrease in 

trust. SNS Friends encompass a range of people from strangers to acquaintances to actual 

close friends. The type of intimacy created on a SNS can be viewed as strange or become 

problematic when an educator shares personal information with students or other school 

community members via a SNS (Mazer et al., 2007). 

In a study analyzing the effects on students of teacher self-disclosure on 

Facebook, Mazer and colleagues (2007) found that a mostly positive impact was made on 

the climate of the classroom, student motivation and affective learning. However, a 

slightly negative impact was made on teacher credibility due to membership on 

Facebook. Student participants in the study gave suggestions for teacher use of Facebook. 

Students wanted teachers to be accessible on Facebook for class content and questions 

about homework, assignments or materials. They wanted the teacher to maintain a high 

level professionalism. They wanted the teacher to be accessible to them, but did not want 

the teacher viewing their profiles to find personal information out about them. These 

findings fall in line with the results from a study (West, Lewis & Currie, 2009) analyzing 

how college students manage and value privacy in the public sphere of a SNS that their 

parents are also members of. 

In a research studies (Cayanus, 2004; McBride & Wahl, 2005) done prior to the 

international popularity of SNSs, the impact of teacher self-disclosure in the classroom 

was analyzed. McBride & Wahl (2005) described teachers as social actors in the 
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classroom and the community. Teachers must balance self-disclosure in order to maintain 

expected and appropriate boundaries between themselves, their students, and the 

community in which they work. Teachers have to carefully choose private, personal 

information to share so that a positive classroom climate in which the students feel 

connected to the teacher can be established. However, choosing to share the wrong 

information could cause a loss of teacher credibility and any negative results from over-

sharing. 

McBride & Wahl (2005) found that the right amount and right kind of self-

disclosure allows teachers to create an immediate classroom. Immediacy (Mehrabian as 

cited in Mazer et al., 2007) is behavior that creates physical and emotional closeness 

among people. Earlier research (Christophel, 1990) found that teacher immediacy had a 

positive impact on classroom climate, motivation and student learning. Teachers share 

personal information about themselves such as their hobbies, personal stories, and 

families but kept other information private such as income level, negative relationships, 

sexual topics and any other information they felt could damage their credibility. Teachers 

who choose appropriately to share personal information have positive classroom climates 

and are perceived as credible and knowledgeable by their students (Cayanus, 2004; 

McBride & Wahl, 2005). 

Research shows that appropriate teacher self-disclosure and immediacy has a 

positive impact on the classroom (Cayanus, 2004; McBride & Wahl, 2005). However, 

research has not been conducted to explore specifically how educators are disclosing and 

managing privacy on SNSs given the new social and relational dynamics present (boyd, 

2008; Gross & Acquisti, 2005). This begs the question: Are educators on Facebook 

following the traditional social script that is expected of them? 
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Carter et al. (2008) ask the question, "Are there any rules when it comes to 

teachers using social networking sites?" (p. 682). The authors are in agreement with other 

work (boyd, 2008, Gross & Aquisti, 2005; Hosek & Thompson, 2009) when they purport 

that SNSs have a created a shift in culture regarding privacy. People feel more 

comfortable sharing more information about themselves online than they normally would 

in face-to-face interactions (boyd; Carter et al., 2008; Gross & Acquisti; Hosek & 

Thompson). Some educators who use SNSs expand their Friends list to include current 

and former students and their parents despite the fact that they are not friends with same 

people in traditional social interactions (Carter et al.). Some teachers have disclosed too 

much or have disclosed inappropriate information resulting in damaged credibility and 

even disciplinary action at work. Questionable content has included racy or explicit song 

lyrics, candid photos, profanity, posts about sex, drugs, or alcohol, and venting too 

specifically about work frustrations (Carter et al.). 

Despite this concern, some educators are using SNSs for positive impact in the 

classroom (Carter et al.). It is a simple way to relate to students in an environment in 

which students feel comfortable. In addition, SNSs are an effective tool to communicate 

with students, parents, and the community. Using SNSs that are heavily used by students 

and the community makes it easy to spread the word about school or system-wide news, 

events and activities. 

In a qualitative study by Hosek & Thompson (2009), they made an analysis of 

college instructors' criteria for creating boundaries and managing privacy. The 

researchers found that teachers were motivated to disclose when it was applicable to class 

content as well as when it would improve relationships with students. Instructors that 

participated were aware of the type and amount of disclosure and boundary permeability 
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that is acceptable in order to maintain a professional and formal teacher-student 

relationship. However, the same instructors' boundaries became more permeable when 

the teacher-student relationship was moved online. These findings are similar to results 

found in studies (Dobransky & Frymier, 2004; Jaasma & Koper, 2002) done to analyze 

outside-the-classroom communication between teachers and students. Instructors' 

boundary permeability becomes more open when the relationship is moved outside of the 

classroom even though both inside-the-classroom and outside-the-classroom interactions 

are classified as face-to-face interaction. 

When Hosek & Thompson (2009) analyzed the results of their study through the 

lens of CPM theory (Petronio, 2002), they found that instructors conducted a risk-benefit 

analysis before deciding to disclose information about themselves to students. Benefits 

perceived and expected were an improved classroom climate and increased student 

motivation and achievement, which lie in agreement with previous studies describing the 

benefits of teacher self-disclosure (Mazer et al., 2007; & McBride & Wahl, 2005). The 

perceived risks of self-disclosure described by participants were categorized into the 

three areas of role risk, face risk, and stigma risk. Role risk refers to credibility, face risk 

deals with embarrassment to self or others, and stigma risk has to do with the 

maintenance of reputation. 

Instructors in the study (Hosek & Thompson, 2009) did not appear to participate 

in boundary coordination with students because they felt as if they owned any 

information disclosed, and boundary coordination only takes place between co-owners of 

information (Petronio, 2002). Instructors allowed boundary access when the relationship 

with the student changed; the student graduated, the course ended, or the student revealed 

information, which prompted the teacher to reciprocate in an demonstration of support 
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(Hosek & Thompson). The authors recommended that further research is needed to 

"identify the ways in which rules and boundaries are created and maintained inside and 

outside the classroom" (p. 329) due to the well-established benefits and consequences of 

self-disclosure established in the literature. 

Implications in the Workplace 

Leadership: Guiding the Appropriate and Instructional Use ofSNSs 

There has been rapid advancement of technology and access to technology in last 

decade (Garland, 2009). Students and educators alike are using laptops, smartphones, and 

other mobile technologies on a daily basis. The increased technology use has transformed 

instructional practice and challenged the role of the principal as technology leader. 

Garland (2009) suggests that the principal must lead the way in the ethical uses of 

technology while also promoting the desirable and effective aspects of technology in 

instruction. As the use of Facebook and MySpace skyrocketed in 2006 and 2007 (boyd & 

Ellison, 2007), professional organizations warned against its use, even suggesting that 

educators avoid membership all together (Associated Press, 2007). However, in 2008, an 

article in the American School Board Journal by Dillon suggests different. "Find ways to 

harness the educational value of social networking. Some schools and educators are 

experimenting successfully with chat rooms, instant messaging, blogs, wikis, and more 

for after-school homework help, review sessions, and collaborative projects" (Dillon, 

2008, p. 16). 

While some educators have chosen not to join a SNS because of the perception 

that the risks outweigh the benefits, others find it beneficial personally and professionally 

(Kist, 2009). Teachers who find it beneficial see the instructional capabilities it offers and 

also understand the limits on personal information that can be posted on a SNS. 
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Innovative instructional ideas include using SNSs to promote group work among 

students, keeping parents informed about class content and activities, and maintaining an 

educational relevancy in the life of a student. Garland (2009) and Williams (2008) 

suggest that, as the leader in schools, principals should become familiar with SNSs in 

order to protect students and guide teachers. 

Carr (2009) also suggests that educational leaders should have a thorough 

understanding of the ways that SNSs work and how teachers in their schools and people 

in their communities use them. She warns that online community participation on mass 

email, blogs, and SNSs could cause a media crisis if school and district leadership are not 

paying attention. By the time a local news station publishes an investigation involving the 

school or a heavily attended protest of school board policy or school event takes place, it 

is too late to contain. However, when leaders are participating, even if silently, in the 

online chatter of a community, what could be a crisis could be managed and stemmed 

ahead of time. Carr (2009) suggests taking the same role that corporations do on SNSs. 

Corporate marketers monitor SNSs to find out what the general public is saying about 

their products. 

The total share of Internet use by generation Y (ages 20-34) is 30% (Carr, 2009). 

Generation X (ages 35-46) is not far behind with 23%. Baby Boomers (ages 47-56) 

barely differ with a 22% share. In total, 75% of people using the Internet are roughly the 

same age as the working population of educators. School systems should update policies 

and procedures for both hiring and for current employees regarding Internet use including 

SNS use in order to avoid crisis, loss of productivity, and litigation, and to better manage 

school system reputation. In addition, Carr (2009) suggests that rather than ban SNS use, 
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steps should be taken to teach employees how to use it appropriately. "Fair or not, 

educators are held to higher standards" (p. 47). 

Even though the Ohio Education Association (OEA) in 2007 suggested that 

teachers stay off of MySpace and Facebook altogether (Associated Press, 2007), by 2009, 

they published a memo to members containing more specific guidance for SNS use by 

teachers (OEA, 2009). Guidance offered including the suggestion to avoid posting 

material that would not also be shared in front of students, parents, or the board of 

education. They asked that members maintained an appropriate profile while maintaining 

professionalism. Members were warned to never post anything that could identify a 

student and to avoid criticisms of students and school officials. "Unfortunately, school 

employees do not have the same free speech rights as the general public and the content 

and impact of some speech may subject members to discipline, including termination" 

(OEA, 2009, p.l). They prompted union members to educate themselves about privacy 

options of SNSs and to take advantage of all available privacy management settings. 

Specifically, the OEA (2009) urged members to set their profiles to private; not allowing 

them to be open to the general user. Finally, they advised teachers to carefully consider 

all Friend requests and not to accept a Friend request from an unknown person. Despite 

the lengthy and specific list of instructions for educators regarding the use of SNSs, a 

footnote is written that states the memo is "not meant to be comprehensive or a substitute 

for common sense when using social networking sites and it is not intended to provide 

legal advice" (OEA, 2009, p. 1). 

Implications for Career Options 

The widespread use of SNSs has caused a shift in the ways that human resource 

personnel screen applicants and potential employees (Beal & Strauss, 2008; Carr, 2009; 
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Carter et al., 2008; Kist, 2008; Roberts & Roach, 2009). School principals are conducting 

online searches for undergrads before they are allowed to begin student teaching in their 

buildings (Carr; Kist). The intent is to find out if there is any information posted on the 

Internet or on SNSs that would potentially cause a problem if the pre-service teacher 

were to work at the school. For the same reasons, even students are conducting Internet 

searches on their teachers and principals (Carter et al.). Companies that recruit on college 

campuses search the Facebook and MySpace profiles of job applicants (Roberts & 

Roach). Outside of what is typically considered inappropriate behavior like foul language 

and overt or covert references to sexual encounters, drug use, and alcohol use, some 

recruiters also frown upon extreme political opinion and comments or images that give 

the impression that the user is often rude, gossips, is mean to others, has questionable 

ethics, or is sexist or racist. Such companies and their recruiters are alerting career centers 

at universities about what they have found. The expectation in the corporate community 

is that the universities will do something to educate college students about appropriate 

use of SNSs and how it can impact future career options. 

Beal & Strauss (2008), suggest that users of SNSs should brand themselves 

knowing that current and future employers have access to a host of personal information 

online. They make suggestions for managing an online reputation by asking four 

questions, (a) Who is the targeted audience for influence? (b) What is the desired 

perception of self? (c) What are the identified short, intermediate, and long-term goals? 

and (d) What amount of personal information should be revealed on a SNS? Beal & 

Strauss (2008) maintain that a professional should join a variety of SNSs while keeping 

the previous four questions in mind in order to create a well-managed and positive 

professional profile. 
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Impression Management 

Research regarding the ways that SNSs affect workplace culture and climate is in 

its infancy (DiMicco & Millen, 2007). Organizations are beginning to respond by 

creating SNS policies as they slowly learn more about employee SNS use and how it 

affects employees and the organization (Madden, Fox, Smith & Vitak, 2007). Madden et 

al. (2007) describe how SNSs have created a digit footprint for its users. A digital 

footprint is made when something is posted on the Internet in connection with a person's 

name. On a SNS, the potential exists for voluntarily and privately shared information to 

be involuntarily shared in a public setting. Once information considered private is now 

considered part of the user's digital footprint and allows information from the personal 

life to cross into the professional life (Madden et al.). 

Impression management refers to the intentional process of behaving in a manner 

for which the goal is to improve one's social standing as perceived by others (Bolino, 

1999; Bozeman & Kacmar, 1997; O'Sullivan, 2000). Often, an organization requires that 

its members behave in ways that conform to the culture and climate of the workplace. 

The members of an organization effectively manage impression when others perceive 

their behavior to match the expected identity. (Bozeman & Kacmar; Gardner & Martinko, 

1988). SNSs have blurred the boundaries between professional life and personal life 

(DiMicco & Millen, 2007) because SNSs provide colleagues an additional 

communication tool. The additional communication conduit makes the task of impression 

management that much more difficult (Frampton, 2010; Madden et al., 2007) than before 

the widespread use of SNS. Currently, colleagues have a greater opportunity to know 

more about one another regardless of whether such knowledge is desired (Madden et al). 
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Skeels & Grudin (2009) conducted a study in which they analyzed the ways that 

employees of Microsoft grappled with SNS membership and how it affected life in the 

workplace. Participants reported that not only was it difficult to manage an online 

persona for both work and home, but that it was also strenuous to mark and manage the 

boundaries between work and home. Management difficulties were further compounded 

by the decision making process and perceived effects of accepting or denying Friend 

requests from co-workers in either a superior or subordinate position. Participants also 

reported finding it difficult to understand and apply the choices for privacy settings 

(Skeels & Grudin, 2009). 

In the current technological culture, users of SNSs are creating long lasting digital 

footprints that can have an undesired effect on impression management in the workplace 

(Madden et al., 2007). SNSs as well as the greater space of the Internet provide more 

places to find information online (Frampton, 2010). Activities on SNSs such as status 

updates, posted links, images, comments, videos and even personal information may be 

easily accessed depending upon the privacy management practices of the individual user 

(Madden & Smith, 2010). Such accessibility forces professionals who value impression 

management and success in the workplace to carefully consider and manage online 

presence (Frampton). 

Legal Concerns 

Moral and Ethical Expectations of Teachers 

Society has a longstanding reputation of being interested in the lives and activities 

of teachers outside of the classroom (Angus, 2001; Cohen & Scheer, 1997; Carter et al., 

2008). A published job vacancy for a school master in colonial Massachusetts in 1664 

required that any man applying be a Christian, have the utmost standards of personal and 
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moral behavior, and be approved by the town minister (Angus). In 1915, a local board of 

education in West Virginia (as cited in LaMorte, 1999) published a set of rules of conduct 

for teachers: 

(1) You will not marry during the term of your contract, (2) You are not to 
keep company with men, (3) You must be home between the hours of 8:00 
P.M. and 6:00 A.M. unless attending a school function, (4) You may not 
loiter downtown in ice cream stores, (5) You may not travel beyond the 
city limits unless you have the permission of the chairman of the board, 
(6) You may not ride in a carriage or automobile with any man unless is 
your father or brother, (7) You may not smoke cigarettes, (8) You may not 
dress in bright colors, (9) You may under no circumstances dye your hair, 
(10) You must wear at least two petticoats, (11) Your dresses must not be 
any shorter than two inches above the ankle, and (12) To keep the 
schoolroom neat and clean, you must sweep the floor at least once daily; 
scrub the floor at least once a week with hot, soapy water; clean the 
blackboards at least once a day, and start the fire at 7:00 A.M. so the room 
will be warm by 8:00 A.M. (p. 203) 

Arizona's statute that reads, "teachers shall not engage in conduct which would discredit 

the teaching profession" (Arizona Administrative Code R7-2-1308, 2003) leaves much 

open for interpretation. It can be complicated for a teacher to live up to the standard of 

conduct expected in the community (LaMorte). Broadly interpreted state laws combined 

with unspoken cultural expectations can be the reason that teachers sometimes lose their 

jobs and why pre-service teachers cannot enter the field of education in the first place 

(Carter, et al., 2008). 

Landmark Case Law 

State and federal case law over the last 40 years demonstrates how teachers have 

been fired or non-renewed for behavior that does not violate legal job standards or the 

criminal code. Instead, the behavior is viewed by the community as immoral, unethical, 

or undesirable for those in the teaching profession. Irving Kaufman, a Circuit Court 

Judge in Russo v. Central School District (1972), wrote, "Events that occur in small 
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towns sometimes have a way of raising large constitutional questions" (p. 4). Case law 

involving freedom of expression shows how educators' speech rights have been 

challenged. The researcher will include both behavior and speech cases in this section 

because social networking sites provide a means of communicating both to the general 

public. 

In 1972, James Gaylord, a teacher at a Tacoma, Washington high school was 

terminated when a former student told the assistant principal that Mr. Gaylord was a 

homosexual {Gaylord v. Tacoma, 1975). In the termination letter Mr. Gaylord received, it 

was written, "The specific probable cause for your discharge is that you have admitted 

occupying a public status that is incompatible with the conduct required of teachers in 

this district. Specifically, that you have admitted being a publicly known homosexual" 

(Gaylord v. Tacoma, p. 6). At the time of his termination, Mr. Gaylord had 12 years of 

experience with a flawless personnel record. He sued the school district and the case went 

all the way to the Washington Supreme Court, which upheld the termination. The court 

found that Mr. Gaylord's sexuality was immoral and that it stood in the way of his 

effectiveness in the teaching role. The supporting reasons for the court's decision 

included the use of a definition of homosexuality from the New Catholic Encyclopedia, a 

description of the criminality of homosexuality, and that a person of such immorality 

would be an inherent disruption to the educational process of the classroom (Gaylord v. 

Tacoma). Mr. Gaylord appealed to the US Supreme Court but was denied certiorari. 

However, Justices Brennan and Marshall dissented. They would have granted certiorari 

[Gaylord v. Tacoma, 1977). 

In another case involving the perceived immorality surrounding sexual 

preference, Marjorie Rowland, a school guidance counselor was fired for telling co-
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workers she was bi-sexual {Rowland v. Mad River, 1983). Her problems began when the 

school secretary repeatedly asked Ms. Rowland why she was in a good mood. Ms. 

Rowland eventually told her it was because she was in love with a woman, which 

apparently upset the school secretary so she relayed the information to the principal. On 

another occasion, a mother of a student became upset with Ms. Rowland because she had 

counseled her to accept her own son's homosexuality. While Ms. Rowland did not 

disclose her sexual preference to the mother, she did tell the vice principal because she 

was worried that this incident might put her job in jeopardy. She only continued to reveal 

her sexuality to co-workers when she was attempting to garner support from her friends 

when she knew she would face disciplinary actions based on her bisexuality. The 6th 

Circuit Court of Appeals upheld her termination. When Ms. Rowland appealed, the US 

Supreme Court denied certiorari. However, Justice Brennan dissented, writing a lengthy 

discussion supporting his reasons for doing so (Rowland v. Mad River, 1985). 

In Erb v. Iowa (1974), a teacher's certificate was revoked and he was terminated 

after the board of education found out that he was having an affair with a married 

woman. Even though the superintendent supported the continuation of Mr. Erb's teaching 

position and Mr. Erb offered his resignation, the board refused to accept either. The 

board supported its decision saying the basis for which was moral turpitude. Mr. Erb 

appealed and the case made its way to the Supreme Court of Iowa, which reversed. The 

court held that no sufficient evidence was found to support the revocation of the teaching 

certificate and that having an affair was not enough to demonstrate an inability or 

unfitness to teach. They went so far as to say that the revocation of the teaching 

certificate was illegal (Erb v. Iowa, 1974, p. 6). 
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In Eckmann v. Board of Education (1986), the facts of the case describe Jeanne 

Eckmann, a teacher in Hawthorn School District of Illinois who was terminated for 

having a child out of wedlock. She sued and the trial court held in her favor saying that 

she provided sufficient evidence that she was fired for issues surrounding her alleged 

immorality. The board of education did not provide sufficient evidence to support their 

claims that she was negligent and insubordinate. In addition, the trial court awarded 

damages to Ms. Eckmann totaling $3,310,000. The board appealed to the District Court. 

The higher court agreed with the lower court regarding the termination, but reduced the 

monetary award to a total of $750,000 {Eckmann v. Board of Education). 

The following case differs from the above examples as it relates to a claim of free 

speech. In East Hartford Education Association v. Hartford Board of Education (1977), 

Richard Brimley, an English teacher, was reprimanded by the school board for refusing 

to wear a tie to work, even though he knew it was required in the school dress code. The 

Second Circuit Court of Appeals held in favor of the school board. They found that the 

teacher had no course of action for his claims that his right to free expression and privacy 

were violated. They supported the school's dress code asking men to wear a tie while 

teaching. The code was implemented in an effort to maintain a culture of traditional 

values and to generate respect for authority. The court found that the tie requirement did 

not violate the constitution {East Hartford Education Association v. Hartford Board of 

Education). 

In Pickering v. Board of Education (1968), a landmark case that has particular 

importance to educators, a teacher was terminated after writing a letter that was published 

in the local newspaper criticizing the board of education for the way it worked to raise 

funds for the school system. The board felt as though his letter was "detrimental to the 
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efficient operation and administration of the schools of the district and that the interests 

of the school required the teacher's dismissal" (p. 3). Both the circuit court and the State 

Supreme Court of Illinois affirmed this reasoning and the termination. However, the US 

Supreme Court reversed saying that the teacher's constitutional right to free speech had 

been violated. It found that the fact that the author of the letter was a teacher was 

"insubstantially involved" (p. 1) in the content and purpose of the letter. The teacher 

should be regarded as an ordinary citizen in this case, and have the right to speak on 

matters of public concern {Pickering v. Board of Education). Later, the Pickering case 

was used as a test to determine the purpose of speech as a matter of public concern in 

Connick v. Myers (1983). In this instance, the Court held that public employee speech is 

not protected unless it is made regarding matters of public concern. Most recently, in 

Garcetti v. Ceballos (2006), the Court held that government employee speech is not 

protected under the First Amendment if the speech was made pursuant to his/her 

employment. 

In Russo v. Central School District (1972), Susan Russo was dismissed from her 

teaching position because she refused to say the Pledge of Allegiance and salute the flag. 

Each day during the pledge, she stood in respectful silence and did not try to influence 

others to mimic her behavior. The school district terminated her saying she failed to 

perform her duties as a teacher. The district court found in favor of the school district. On 

appeal from the teacher, the Second Circuit Court of Appeals reversed. It found that the 

lower court's finding that the teacher was terminated for reasons other than not saluting 

the flag were in error. It found the Ms. Russo's right to free speech was violated because 

she stood in silent protest and did not disrupt her class (Russo v. Central School District). 
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In another speech case, Givhan v. Western Line Consolidated School District 

(1979), the US Supreme Court more narrowly defined protected speech for teachers. In 

this case, Ms. Givhan was terminated from her teaching position after privately 

expressing her concerns to the principal regarding policies and practices of the school 

district. The school district claimed she was hostile, made unreasonable demands, and 

that her speech was not protected because it was made privately. The district court 

reversed and ordered her reinstated. On appeal from the school district, the Fifth Circuit 

Court of Appeals reversed, agreeing with the school district's claims. On appeal from the 

teacher, the U.S. Supreme Court reversed and vacated the court of appeals judgment. The 

Court held that private expression was, in fact, protected speech {Givhan v. Western Line 

Consolidated School District). 

Current Case Law 

In a search for federal and state case law for the terms "Facebook" and "teacher", 

20 results were returned. Of these, only one was actually about a teacher's actions on 

Facebook. In Bloomer v. Becker College (2010), a student member of the equestrian 

team, Beth Bloomer filed suit against her coach and the college. She claimed that the 

coach sexually harassed her and that the college did nothing about it when it was 

reported. Among a list of unacceptable behavior on the coach's part is the fact that he 

posted pictures of Ms. Bloomer on Facebook in awkward positions. The court found in 

favor of the student {Bloomer v. Becker College). The Bloomer v. Becker College case 

fits with the theme of the section of this study, which seeks to highlight cases in which 

perceived immoral behavior is displayed and is the only current example of case law even 

mentioning the issue of educator use of Facebook that this researcher found. 
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Current Events: Educators and Facebook 

In the absence of a plethora of current case law, it is necessary to review media 

coverage of events leading to educators being reprimanded, suspended, or terminated due 

to activities on Facebook and other SNSs. As a follow up to a 2007 four-day series 

covering teacher misconduct, the Columbus (Ohio) Dispatch published an article entitled 

"Teachers' Saucy Web Profiles Risk Jobs" (Riepenhoff & Richards, 2007). They 

describe three teachers who posted inappropriate content along with professionally 

identifiable information on their MySpace pages. A young teacher from northeastern 

Ohio described herself as "an aggressive freak in bed," "sexy" and "an outstanding 

kisser." A private school teacher in central Ohio wrote that she was just married, has been 

drinking to the point of intoxication, was a smoker, experimented with drugs, and went 

skinny-dipping. The third teacher was from Cleveland and posted that he was in a dirty 

mood. He had obviously connected with his students as Friends on MySpace. One left a 

comment on his profile. The four-day series, "The ABC's of Betrayal" spurred a public 

response from the teacher's union, the Ohio Education Association (OEA). The OEA 

memo warned teachers about joining MySpace and Facebook. 

While this advice might seem extreme, the dangers of participating in these two 
sites outweigh the benefits. Because of the high standards placed on school 
employees and the risk of job and career loss, the OEA recommends avoiding 
even the appearance of impropriety. (OEA as cited in Riepenhoff & Richards, 
2007, p. 1) 

In Charlotte, North Carolina, several teachers in the Charlotte-Mecklenburg 

School District were given a range of consequences from as light as a reprimand to 

suspension with a recommendation for termination (news-record.com, 2008). The 

disciplinary actions were made in response to teachers' comments and images posted on 

Facebook. The teacher recommended for termination wrote on Facebook that she teaches 

http://news-record.com
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"in the most ghetto school in Charlotte." She called her students "chitlins." The 

newspaper reported that a local news station, WCNC-TV, searched Facebook and found 

other pages that included posted images by female teachers in sexually suggestive poses. 

Another teacher used the "N-word" while a special education teacher posted a comment 

that she hated her students. The school system spokesperson said, "When you're in a 

professional position, especially one where you're interacting with children and parents, 

you need to be above reproach. I think they just didn't think these things through. That's 

kind of mind-boggling" (news-record.com, 2008, November 12, p.l). In a follow up 

article, the Charlotte Observer interviewed National School Boards Association attorney 

Jim Hutton. "This is a new frontier in education, where technological and social norms 

are outpacing law and policy" (news-record.com, 2008, November 14, p.l). A week later 

the school district warned teachers in a memo that they could be suspended or fired for 

making "inappropriate comments" on SNSs like Facebook (news-record.com, 2008, 

November 19). 

The list of examples of educators facing disciplinary action at work for their 

comments and posts on SNSs like Facebook and MySpace is well documented in the 

news media. The media in metro Atlanta covered the events surrounding a teacher firing 

in rural Bartow County School System in 2009 (Buffmgton, 2009; Staples, 2009; 

Vanhoos, 2009). The young high school teacher posted photos on Facebook in which she 

was drinking a glass of wine (Buffmgton; Staples) while on vacation in Europe 

(Vanhoos). In another post, she used an expletive when she described an event she was 

going to named "Crazy Bxxxx Bingo" (Buffmgton). An art teacher in Austin, Texas was 

fired when she posed for a series of artistic nude photographs, a teacher in New York 

state was fired for an inappropriate YouTube video, and a middle school physical 

http://news-record.com
http://news-record.com
http://news-record.com
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education teacher in St. Augustine, Florida was fired for photos on MySpace that were 

not pornographic but were deemed "inappropriate" by the school system superintendent 

(Carter et al., 2008). In fact, in each of the above cases, a school system official, union 

representative, or attorney labels the behavior not as illegal or unethical, but as 

inappropriate (Buffington; Carter et al., 2008; news-record.com, 2008; Staples; 

Riepenhoff & Richards; Vanhoos). 

Educators have worked for school systems with unspoken expectations that are a 

reflection of community values since the beginning of education in America (LaMorte, 

1999) and will continue to do so. In each of the cases described previously, teachers were 

reprimanded, terminated, or had their certificates revoked by local boards of education 

based on issues surrounding behavior or speech that was perceived as immoral and 

unacceptable for a teacher in that community. This moral issue is compounded by the fact 

that little case law exists to shed light on the parameters for educator use of Facebook 

(Carter et al., 2008; news-record.com, 2008). 

Summary 

This review of literature gives an overview of scholarly work in the areas of 

recent research surrounding educator use and privacy management practices on 

Facebook. Research and theory regarding the ways that educators manage privacy on and 

use SNSs is just recently being developed (boyd & Ellison, 2007; Hosek & Thompson, 

2009). Therefore, CPM theory (Petronio, 2002), a theory from the communication 

literature which describes the way that people make decisions regarding disclosure and 

privacy, has been used as a framework to interpret the findings of this study. The history 

of SNSs provides a background for understanding the roots and development of social 

networking over the last 30 years. The new definition of the term Friend, factors that 

http://news-record.com
http://news-record.com
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influence privacy management behaviors, the reasons and impact of teacher self-

disclosure, and implications for SNS use in the workplace fit together to describe the 

multifaceted nature of privacy management. Finally, an overview of the moral, ethical, 

and legal considerations have been discussed in effort to highlight the serious nature of 

problems that can occur when educators speak or act in public in ways that the 

community does not tolerate. 



CHAPTER 3 

METHODOLOGY 

Introduction 

The purpose of this study was to determine specifically how public school (P-12) 

educators use and manage privacy on Facebook. Public school educators, as defined in 

this study are people who hold a state issued educator certificate or license and work for a 

public school system (Bureau of Labor Statistics, 2009b). This chapter explains the 

process the researcher used to gather data from educators regarding use of Facebook as 

well as privacy management on Facebook to determine if there is a statistically 

significant relationship between these two factors. The hypotheses and research questions 

are included. This chapter includes a description of the research design, population, 

sample, participants, instrumentation, data collection, and reporting methods. 

Research Design 

This study used a non-experimental quantitative research design. Data from the 

independent variables of gender, age, and educator type as well as the descriptive data 

from the Facebook Privacy Management Measure (FPMM) (Child, Pearson & Petronio, 

2009) and the Facebook Intensity scale (FBI) (Ellison, Steinfield & Lampe, 2007) are 

described using measures of central tendency, such as mean, median, mode and range. A 

narrative accompanies the numerical data to describe the respondents. The narrative also 

describes how the participants as a whole demonstrate Facebook intensity and manage 

privacy in the three domains of boundary ownership, boundary permeability, and 
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boundary linkages. 

The independent variables in this study are gender, age, and educator type. 

Specifically, educator type refers to the primary educator role of the participant. 

Participants were able to identify themselves as (1) school system administrator, (2) 

school administrator, (3) teacher, (4) school guidance counselor, (5) librarian/media 

center specialist or (6) other. 

The dependent variables in this study are Facebook intensity (Ellison et al., 2007) 

and privacy management as defined by the three domains of the FPMM (Child et al., 

2010): boundary permeability, boundary ownership and boundary linkages. Facebook 

intensity can be described by a set of attitudes about and usage levels of Facebook as 

measured by the FBI (Ellison et al.) Privacy management, as measured by the FPMM 

(Child et al.) falls into three domains. Boundary permeability is the first of three privacy 

rule foundations described in CPM theory (Petronio, 2002). Permeability refers to the 

amount of disclosure the owner of information reveals. Boundary ownership is the 

second privacy rule (Petronio). Ownership refers to the process for information sharing 

with other people. The other people become co-owners of the shared information. 

Boundary linkages are the connections among co-owners of information and make up the 

third privacy rule (Petronio). This rule describes the process for information sharing 

beyond the group of co-owners of the information. 

Population 

There are approximately 3.7 million educators in the U.S. (Bureau of Labor 

Statistics, 2009a; Bureau of Labor Statistics, 2009b). However, the target population of 

this study is currently employed public school educators in the USA who also use 

Facebook. A public school educator is defined by the applicable state rules where the 
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educator is employed. All such full time P-12 public school employees are included in 

this definition. 

At the time of the study, there was no available list of the target population. The 

accessible population was defined initially by members of associations with common 

interests and use of Facebook. The accessible population may have differed from the 

target population because they were more willing or more able to reveal information 

about themselves on Facebook by joining groups such as an education association. The 

accessible population may have tended towards comparatively more open privacy 

management by having permeable boundaries, many linkages, and more flexible rules 

surrounding boundary ownership. In addition, the accessible population may have 

demonstrated a higher intensity of use of Facebook when compared to that of the target 

population. 

Members of several Facebook Groups define the sampling frame. 

Table 1 
Facebook Groups on which the survey was posted 
Facebook Group Name 
Ohio Education Association 
Springboro Chapter of the Ohio Education Association 
Columbus Chapter of the Ohio Education Association 
National Education Association Today 
US Department of Education 
Indiana Department of Education 
Georgia Department of Education 
Florida Department of Education 
Indiana Federation of Teachers 
Ohio Federation of Teachers 
Illinois Federation of Teachers 
Illinois Education First 
Support Our Wisconsin Teachers 
Georgia Education Alliance 
Education Pioneers 
Educators for Excellence 
Education Equality Project 
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Education Week 
Speak up for Education and Kids 
Facebook in Education 

Participants were accessed through a posted message on each Facebook Group profile. 

In order to post a message on the profile, the researcher had to like the page (by clicking 

the "Like" button) to have the ability to post. Only the Springboro Ohio Education 

Association site allowed the researcher to have the link posted from the moderator of that 

particular Facebook Group. The posted message was the same on each Facebook Group 

profile. It gave an overview of the study and an invitation to participate. A link was 

provided in the posting which took the user from Facebook and to the Google Forms 

survey page. 

Additional respondents were generated by the snowball sampling method. 

Members of the initial sampling frame were asked to identify their Facebook Friends who 

are also public school educators who would be willing to participate in the study. Those 

responding in turn were asked to identify additional possible respondents who fit the 

definition of the target population. The survey instruments were provided via Google 

Forms to the additional possible respondents by the person who shared the opportunity to 

participate. 

Sampling Method 

The planned sample included all those willing to respond whom generally fit the 

definition of the target population. The researcher used a snowball sampling method, 

which has been implemented in other studies focusing on SNS use (Allen, Coopman, 

Hart & Walker, 2007; Frampton, 2010; Gilbert, Karahalios & Sandvig, 2010). Snowball 

sampling was appropriate to use in this study because the method allowed the researcher 
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to gain access to a population for which a defined list and location of members did not 

exist. The researcher began by using a purposeful sampling process and asked the 

members of 20 educationally associated Facebook Groups to take the survey and pass it 

on to other possible participants. 

The snowball sampling method in this study began with the members of the 

purposeful sample. Then, the researcher asked the initial participants to contact other 

qualifying participants, which are public school educators who use Facebook, to take part 

in the study. Participants continued to contact others to participate until the survey 

window expired, which was 30 days in length. The researcher requested that participants 

share the survey link along with the description of the study by posting it on Facebook. 

Participants 

The initial participants in this study were public school educators who had an 

active Facebook account and were members of one of the Facebook Groups on which the 

researcher posted the link. Due to the nature of a snowball sample, participants grew to 

include members of the general population of public school educators who use Facebook. 

After acquiring IRB approval from Mercer University, all participants were contacted 

through Facebook by placing a description of the survey along with a link to access it. 

The link took participants from the Facebook site and into Google Forms, the survey site 

used to host the survey. Once the survey was accessed, the web consent form appeared 

before participants could answer any survey questions. Participants agreed to participate 

by reading and electronically indicating consent. Participants were asked to use the 

Facebook to share the survey information and link with their public school educator 

Friends on Facebook in order to create the snowball sampling method. 
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Instrumentation 

The survey instrument used in this study has three sections. Section one asked 

demographic questions, section two presented the FBI (Ellison et al., 2007), and section 

three presented the FPMM (Child et al., 2009). Participants were presented with an 

overview of the study and the ability to indicate informed consent before being presented 

with the three sections of the survey. 

The survey begins with section one and asked participants to reveal gender, age 

and educator type. The gender question asked participants to choose from male or female. 

The open-ended age question asked the participants to choose their age from a drop down 

list ranging from ages 18 to 99. The educator type question asked the participant to 

choose his/her primary role in the public school system from (1) school system 

administrator, (2) school administrator, (3) teacher, (4) school guidance counselor, (5) 

librarian/media center specialist or (6) other. The other choice allowed the participant to 

write in his job title if the given choices did not apply. 

Section two of the survey presented the questions from the FBI (Ellison, et al., 

2007), which is designed to determine the intensity of use on Facebook. The self-

reporting scale has strong reliability (Cronbach's alpha =0.83) and is designed to measure 

the amount of daily active engagement with Facebook, the number of Friendships, and 

the level of emotional connectedness of the user to Facebook. Participants responded to 

eight questions using a five-point Likert-scale for which l=strongly disagree and 

5=strongly agree. Example questions include "I am proud to tell people I'm on 

Facebook" and "Facebook has become part of my daily routine" (Ellison et al.). 

Section three of the survey presented the questions from the FPMM, which is an 

adaption of Child's et al. (2009) Blogging Privacy Management Measure. The FPMM 
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was used in this study to analyze the manner in which participants manage their privacy 

on Facebook. The self-reporting scale consists of 18 items representing the three domains 

that describe the rule-based management system of Petronio's (2002) CPM theory; (1) 

boundary permeability, (2) boundary ownership and (3) boundary linkages. The rule-

based management system provides a framework for understanding how information is 

handled both personally and among co-owners of information. Participants responded on 

a 7-point Likert-scale ranging from "strongly disagree" to "strongly agree." For the 

boundary permeability and boundary linkages questions, a higher score on the Likert-

scale indicates that the respondent tends toward more openness (Child et al.). For the 

boundary ownership questions, the reverse is true and the questions must be reverse 

coded by the researcher. Sample items on the measure include (1) "I often tell intimate, 

personal things on Facebook without hesitation," (2) "Seeing intimate details about 

someone else on Facebook makes me feel I should keep their information private," and 

(3) "I regularly link to interesting websites or fan pages to increase traffic on my 

Facebook profile" (Child et al.). The BPMM has a good reliability level (a = .72) as 

demonstrated in the literature (Child et al.; Child & Agyeman-Budu, 2010). In a study by 

Bethany Frampton (2010), in which she used the adapted version, the FPMM maintains 

acceptable reliability (a = .77, m = 2.91, sd = .72). 

Research Questions and Hypotheses 

Research regarding both the manner in which people manage their privacy on 

SNSs and how they use SNS is in its infancy (boyd & Ellison, 2007; Hosek & Thompson, 

2009). The literature shows that privacy management is a concern for users of social 

media (Child et al., 2009; Debatin et al., 2009; Frampton, 2010). Social media use is 

especially a concern for educators because educators are expected to behave in ways 
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defined by the communities in which they work (Carter et al., 2008). When behavior on 

Facebook is in conflict with both written and unwritten standards for educator behavior, 

leaders in education are faced with enforcing discipline and managing possible public 

relations disruptions (Carr, 2009). In addition, Madden and Smith (2010) show that 

Facebook use is on the rise. Hence, this study has determined how public school 

educators in particular use and manage privacy on Facebook. The research questions and 

accompanying hypothesis statements provide a focus for data collection and reporting. 

RQ\\ What is the intensity of Facebook use by public school educators? 

RQi. What is the level of privacy management on Facebook within the boundary 

permeability domain? 

RQ3' What is the level of privacy management on Facebook within the boundary 

ownership domain? 

RQ4. What is the level of privacy management on Facebook within the boundary linkages 

domain? 

RQs'. Is there a statistically significant negative correlation between Facebook intensity 

and age? 

Ho: There is no statistically significant negative correlation between Facebook 

intensity and age. 

H5: There is a statistically significant negative correlation between Facebook 

intensity and age. 

RQd'. Is there a statistically significant negative correlation between age and the level of 

boundary permeability? 

HQ\ There is no statistically significant negative correlation between age and the 

level of boundary permeability. 
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H^\ There is a statistically significant negative correlation between age and the 

level of boundary permeability. 

RQi: Is there a statistically significant negative correlation between age and the level of 

boundary ownership? 

HQ: There is no statistically significant negative correlation between age and the 

level of boundary ownership. 

Hf. There is a statistically significant negative correlation between age and the 

level of boundary ownership. 

RQ&: Is there a statistically significant negative correlation between age and the level of 

boundary linkages? 

HQ\ There is no statistically significant negative correlation between age and the 

level of boundary linkages. 

H%: There is a statistically significant negative correlation between age and the 

level of boundary linkages. 

RQ9. Is there a statistically significant correlation between Facebook intensity and the 

level of boundary permeability? 

HQ\ There is no statistically significant correlation between Facebook intensity 

and the level of boundary permeability. 

Hg: There is a statistically significant correlation between Facebook intensity and 

the level of boundary permeability. 

RQ\o- Is there a statistically significant correlation between Facebook intensity and the 

level of boundary ownership? 

Ho: There is no statistically significant correlation between Facebook intensity 

and the level of boundary ownership. 
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Ho'- There is a statistically significant correlation between Facebook intensity 

and the level of boundary ownership. 

RQu. Is there a statistically significant correlation between Facebook intensity and the 

level of boundary linkages? 

HQ. There is no statistically significant correlation between Facebook intensity 

and the level of boundary linkages. 

H\ i: There is a statistically significant correlation between Facebook intensity and 

the level of boundary linkages. 

RQu. Is there a statistically significant difference in Facebook intensity between men and 

women? 

Ho: There is no statistically significant difference in Facebook intensity between 

men and women. 

H2: There is a statistically significant difference in Facebook intensity between 

men and women. 

RQn: Is there a statistically significant difference in Facebook intensity between teachers 

and non-teacher educators? 

Ho: There is no statistically significant difference in Facebook intensity between 

teachers and non-teacher educators. 

Hn'- There is a statistically significant difference in Facebook intensity between 

teachers and non-teacher educators. 

RQu: Is there a statistically significant difference in the level of boundary permeability 

on Facebook between men and women? 

Ho: There is no statistically significant difference in the level of boundary 

permeability on Facebook between men and women. 
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H\4: There is a statistically significant difference in the level of boundary 

permeability on Facebook between men and women. 

RQis: Is there a statistically significant difference in the level of boundary permeability 

on Facebook between teachers and non-teacher educators? 

Ho: There is no statistically significant difference in the level of boundary 

permeability on Facebook between teachers and non-teacher educators. 

H\5\ There is a statistically significant difference in the level of boundary 

permeability on Facebook between teachers and non-teacher educators. 

RQi6'- Is there a statistically significant difference in the level of boundary ownership on 

Facebook between men and women? 

Ho: There is no statistically significant difference in the level of boundary 

ownership on Facebook between men and women. 

H\6: There is a statistically significant difference in the level of boundary 

ownership on Facebook between men and women. 

RQn: Is there a statistically significant difference in the level of boundary ownership on 

Facebook between teachers and non-teacher educators? 

Ho: There is no statistically significant difference in the level of boundary 

ownership on Facebook between teachers and non-teacher educators. 

H\f. There is a statistically significant difference in the level of boundary 

ownership on Facebook between teachers and non-teacher educators. 

RQig: Is there a statistically significant difference in the level of boundary linkages on 

Facebook between men and women? 

Ho: There is no statistically significant difference in the level of boundary 

linkages on Facebook between men and women. 
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H\%: There is a statistically significant difference in the level of boundary linkages 

on Facebook between men and women. 

RQ19. Is there a statistically significant difference in the level of boundary linkages on 

Facebook between teachers and non-teacher educators? 

H0: There is no statistically significant difference in the level of boundary 

linkages on Facebook between teachers and non-teacher educators. 

H\9: There is a statistically significant difference in the level of boundary linkages 

on Facebook between teachers and non-teacher educators. 

Data Collection 

Data collection began after the researcher was granted Institutional Review Board 

approval. The researcher presented participants with a description of the study and the 

ability to indicate informed consent before taking the survey. Respondents could not be 

identified because they accessed the survey through Google Forms, which is completely 

outside of Facebook. Any Internet user could access Google Forms without creating a 

user account. Only the researcher was required to have a Google account, user ID and 

password, which were required to create the survey and collect the data. No questions 

were asked of participants that asked them to reveal personally identifiable information 

and therefore information checking was not utilized. Facebook was only used as a tool 

for alerting possible participants that the survey was available on Google Forms. At the 

end of the survey, participants were thanked and alerted that the survey was complete. 

They were given an option to use Facebook to share the information and link to the study 

as a method of contacting other public school educators with whom they are Friends on 

Facebook in order to ask them to participate in the study. 
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Data were collected using a survey created and maintained by the researcher in 

Google Forms. Google Forms was a good choice to use for the data collection in this 

study because (1) it was free to use; (2) it did not have a limit to the number of 

participants, questions, or length of time for availability and (3) it maintained the raw 

data in a secure environment that could be exported to Excel for use with SPSS. 

Participants were able to access the survey through a link provided by the researcher. The 

researcher is the only person who has access to the response data that was collected. The 

spreadsheet generated in Google Forms showed responses and maintained raw data from 

each participant. The data were exported from Google Forms into Excel to make it 

compatible with SPSS. Once the data were in Excel, it was uploaded for analysis in SPSS 

while maintaining the complete fidelity of the data collected. In addition, the raw data can 

be made available for future research, if needed. 

Response Rate 

In order to maintain a confidence level of 95%, a minimum of 200 participants 

were sought (Dillman et al., 2009). In order to garner a substantial sample, the researcher 

used strategies that have been shown to increase response rates up to 60%. The researcher 

provided a survey that was on a topic of high interest to the target population, was 

tailored to the situation, took less than ten minutes to complete, and had a pleasing and 

simple visual and response layout (Dillman, et al.; Radhakrishna & Doamekpor, 2008). In 

addition, the researcher followed up the original participation request with frequent 

reminders to participate (Dillman et al.). The survey was available for 30 days. 

The researcher used defined completion rates to determine if a participant's 

responses were included in the data analysis. If the participant completed less than 50% 

of the survey, this was considered a break-off and not included (Lavrakas, 2008). Partial 



67 

completions were determined when the participant completed between 50% and 94% of 

the survey. Partial completions were not included. A survey was considered completed 

when the participant completed 95% or greater (Lavrakas). 

Data Analysis 

Summary statistics from each section of the survey are presented in tables that 

show the questions asked, the number of responses, the mean response (when applicable), 

and the standard deviation. 

Data analysis for the questions indicating a relationship was conducted through 

the use of a Pearson correlation. For the questions indicating a difference, an independent 

samples Mest was used to test the hypotheses associated with those questions. 

Descriptive statistics were used to understand how the demographic variables of educator 

type, gender, and age are related to the various aspects of Facebook intensity and the 

three domains of privacy management, which are boundary ownership, boundary 

linkages, and boundary permeability. 

Reporting Results 

Measures of central tendency (mean, median, mode and range) are used for the 

descriptive data gathered on the independent variables and the dependent variables. 

Correlation coefficients and the level of difference are reported for each research 

question. Each measure is included in the appendices. Tables for each measure and the 

demographic questions are used to enhance the narrative presentation of results. 

Information included on each table includes the questions asked, the number of 

responses, the mean and standard deviation scores for each statement of the measures. 

Summary 

This study sought to find a relationship and a difference between Facebook use 
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and privacy management practices on Facebook among public school educators in the 

United States. Hence, adaptations of the general linear model were used to analyze the 

data collected in order to identify statistically significant differences among the variables 

under study in research questions two through four and eight through sixteen. A Pearson 

correlation was used to identify possible relationships between the variables indentified 

in research questions seventeen through nineteen. Studies have shown support for the 

research design and implementation of the measures to be used (Allen et al., 2007; Child 

et al., 2009; Frampton, 2010; Gilbert et al., 2010). The population identified for study 

was U.S. public school educators who use Facebook because little is known about how 

this population uses Facebook (Foulger et al., 2009; Hosek & Thompson, 2009). The 

researcher described the methodology in detail so that the most accurate data analysis 

may be conducted and replication of results may be achieved. 



CHAPTER 4 

RESULTS OF DATA ANALYSIS 

Introduction 

The purpose of this study was to determine if any significant relationships existed 

between the age, gender and role of public school educators and their level of Facebook 

intensity and privacy management practices in the three domains of boundary 

permeability, boundary ownership, and boundary linkages. This study also determined if 

any significant relationships existed between the demographic variables of age, gender, 

and role and the levels of intensity and privacy management. While previous research has 

identified differences in Facebook use along demographic variables, none has been 

conducted to identify any such relationship or difference among the population of public 

school educators. Researchers have looked for predictors of behavior on SNSs (Child & 

Agyeman-Budu, 2010; Cho, Rivera-Sanchez, & Lim, 2009; Debatin, Lovejoy, Horn & 

Hughes, 2009; Gilbert, Karahalios & Sandvig, 2010). Differences have been identified 

between men and women, rural and urban (Gilbert et al., 2010), self-monitoring levels 

(Child & Agyeman-Budu, 2010), and cultural variables (Cho et al., 2009). However, 

research into this area remains its infancy and more needs to be known surrounding 

educator use and behavior on Facebook (Foulger, Ewbank, Kay, Popp & Carter, 2009; 

Hosek & Thompson, 2009. 

The researcher posted a short description and a link to the study on 20 different 

Facebook Groups associated with education in some way. 
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Table 1 
Facebook Groups on which the survey was posted 
Facebook Group Name 
Ohio Education Association 
Springboro Chapter of the Ohio Education Association 
Columbus Chapter of the Ohio Education Association 
National Education Association Today 
US Department of Education 
Indiana Department of Education 
Georgia Department of Education 
Florida Department of Education 
Indiana Federation of Teachers 
Ohio Federation of Teachers 
Illinois Federation of Teachers 
Illinois Education First 
Support Our Wisconsin Teachers 
Georgia Education Alliance 
Education Pioneers 
Educators for Excellence 
Education Equality Project 
Education Week 
Speak up for Education and Kids 
Facebook in Education 

Members of the Facebook Groups had access to the description and link in order to 

participate. The description encouraged public school educators to participate and to pass 

on the survey to other eligible participants for response. The survey was available for 30 

days. After the data collection period was over, the data were examined to determine 

eligible responses. Data checking was conducted by calculating Mahalanobis' distance 

measure of how much each respondent differed from the average of all respondents on all 

the study variables. A large Mahalanobis distance identified a respondent as having 

extreme values on one or more of the study variables. The number of such extreme 

respondents was found to be within the acceptable range given the sample size. 

The intensity scale scores were found by first converting the scores of its 

constituent items to z-scores. This was done because two of the variables (average 
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minutes per day and number of Facebook Friends) that define the intensity scale had 

much greater standard deviations than the other six items in the scale. Then the intensity 

scale score for each individual was defined as the average of their z-scores. This had the 

effect of giving each of the eight items in the intensity scale equal weight in determining 

the intensity scale score for each respondent. The privacy scale scores for each individual 

were defined as the average of their raw scores. Statistical analysis was conducted using 

SPSS 16.0 in order to address the following research questions and hypotheses. 

Research Questions and Hypotheses 

The researcher had four non-directional questions about the level of participants' 

Facebook intensity and privacy management in the three domains. The results were 

described using descriptive statistics and the corresponding histograms. The researcher 

had seven hypotheses about the relationship between the predictor variable of age and the 

criterion variables of the levels of Facebook intensity and privacy management in the 

three domains. Pearson correlations were conducted to test the hypotheses. Finally, the 

researcher had eight hypotheses about the difference between the independent variables 

of gender and role and the dependent variables of Facebook intensity and privacy 

management in the three domains. An independent samples t-test was conducted to test 

the hypotheses. For the questions about a difference between males and females, the 

sample sizes were adjusted to account for the difference in size. The independent samples 

Mest for those questions was conducted with equal variances not assumed. 

Alternative Hypotheses 

1) There is a statistically significant negative correlation between Facebook intensity and 

age. 
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2) There is a statistically significant negative correlation between age and the level of 

boundary permeability. 

3) There is a statistically significant negative correlation between age and the level of 

boundary ownership. 

4) There is a statistically significant negative correlation between age and the level of 

boundary linkages. 

5) There is a statistically significant positive correlation between Facebook intensity and 

the level of boundary permeability. 

6) There is a statistically significant positive correlation between Facebook intensity and 

the level of boundary ownership. 

7) There is a statistically significant positive correlation between Facebook intensity and 

the level of boundary linkages. 

8) There is a statistically significant difference in Facebook intensity between men and 

women. 

9) There is a statistically significant difference in Facebook intensity between teachers 

and non-teacher educators. 

10) There is a statistically significant difference in the level of boundary permeability on 

Facebook between men and women. 

11) There is a statistically significant difference in the level of boundary permeability on 

Facebook between teachers and non-teacher educators. 

12) There is a statistically significant difference in the level of boundary ownership on 

Facebook between men and women. 

13) There is a statistically significant difference in the level of boundary ownership on 

Facebook between teachers and non-teacher educators. 
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14) There is a statistically significant difference in the level of boundary linkages on 

Facebook between men and women. 

15) There is a statistically significant difference in the level of boundary linkages on 

Facebook between teachers and non-teacher educators. 

Null Hypotheses 

1) There is no statistically significant negative correlation between Facebook intensity 

and age. 

2) There is no statistically significant negative correlation between age and the level of 

boundary permeability. 

3) There is no statistically significant negative correlation between age and the level of 

boundary ownership. 

4) There is no statistically significant negative correlation between age and the level of 

boundary linkages. 

5) There is no statistically significant correlation between Facebook intensity and the 

level of boundary permeability. 

6) There is no statistically significant correlation between Facebook intensity and the 

level of boundary ownership. 

7) There is no statistically significant correlation between Facebook intensity and the 

level of boundary linkages. 

8) There is no statistically significant difference in Facebook intensity between men and 

women. 

9) There is no statistically significant difference in Facebook intensity between teachers 

and non-teacher educators. 
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10) There is no statistically significant difference in the level of boundary permeability 

on Facebook between men and women. 

11) There is no statistically significant difference in the level of boundary permeability 

on Facebook between teachers and non-teacher educators. 

12) There is no statistically significant difference in the level of boundary ownership on 

Facebook between men and women. 

13) There is no statistically significant difference in the level of boundary ownership on 

Facebook between teachers and non-teacher educators. 

14) There is no statistically significant difference in the level of boundary linkages on 

Facebook between men and women. 

15) There is no statistically significant difference in the level of boundary linkages on 

Facebook between teachers and non-teacher educators. 

Research Questions 

1) What is the intensity of Facebook use by public school educators? 

2) What is the level of privacy management on Facebook within the boundary 

permeability domain? 

3) What is the level of privacy management on Facebook within the boundary ownership 

domain? 

4) What is the level of privacy management on Facebook within the boundary linkages 

domain? 

5) Is there a statistically significant negative correlation between Facebook intensity and 

age? 

6) Is there a statistically significant negative correlation between age and the level of 

boundary permeability? 
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7) Is there a statistically significant negative correlation between age and the level of 

boundary ownership? 

8) Is there a statistically significant negative correlation between age and the level of 

boundary linkages? 

9) Is there a statistically significant correlation between Facebook intensity and the level 

of boundary permeability? 

10) Is there a statistically significant correlation between Facebook intensity and the level 

of boundary ownership? 

11) Is there a statistically significant correlation between Facebook intensity and the level 

of boundary linkages? 

12) Is there a statistically significant difference in Facebook intensity between men and 

women? 

13) Is there a statistically significant difference in Facebook intensity between teachers 

and non-teacher educators? 

14) Is there a statistically significant difference in the level of boundary permeability on 

Facebook between men and women? 

15) Is there a statistically significant difference in the level of boundary permeability on 

Facebook between teachers and non-teacher educators? 

16) Is there a statistically significant difference in the level of boundary ownership on 

Facebook between men and women? 

17) Is there a statistically significant difference in the level of boundary ownership on 

Facebook between teachers and non-teacher educators? 

18) Is there a statistically significant difference in the level of boundary linkages on 

Facebook between men and women? 
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19) Is there a statistically significant difference in the level of boundary linkages on 

Facebook between teachers and non-teacher educators? 

Descriptive Statistics 

The desired participants for this study were P-12 public school educators who use 

Facebook, and 148 people responded to the survey over a period of 30 days. The first 

survey question asked respondents to identify their primary role in the field of education. 

Five choices were given: (1) school system administrator, (2) school administrator, (3) 

teacher, (4) school guidance counselor, (5) librarian/media center specialist in addition to 

a blank box in which the respondents could fill-in the name of their role if it was not a 

given choice. Other roles given by the respondents were behavior liaison, speech-

language pathologist, school psychologist, interpreter, technology resource teacher, 

retired teacher, and parent. In the process of data checking, the researcher discovered 

that the majority of respondents were teachers. There were not enough of the other types 

of educators to conduct analysis on a role by role basis. Therefore, the educator divided 

the respondents into three groups: teachers (JV=105), non-teacher educators (N=30), and 

non-educators (N=\3). Non-educators were excluded from data analysis and included 

partial and incomplete submissions, the retired teachers, the parents, and the one 

respondent who did not indicate a role. Most of the respondents were women (N=126), 

while 15 were men. One respondent did not give gender. Ages of respondents ranged 

from 21 to 70 and the mean age was 41. 

After data checking and cleaning, the researcher 135 responses with complete 

data. Completion was determined if the respondent skipped one or less questions. 134 out 

of 135 responses considered to be complete were 100% complete. The responses that 

were not considered to be complete were the six people who chose not to participate and 
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indicated as such by answering the first question as No. The other responses that were not 

considered were the respondents who fell into the non-educator role, of which there were 

seven. The demographic variable tables below include summary statistics for the 135 

respondents included in data analysis. The intensity scale includes data from 142 

respondents. 

Table 2 
Summary statistics for metric demographic variable 
Individual Items TV M SD 
Age 135 41 9.12 

Table 3 
Frequency statistics for non-metric demographic variables 
Individual Items TV 
Gender 135 
Male 15 
Female 120 

Educator Type 135 
Teacher 105 
Para-professional/Teacher's Aide 2 
School level administrator 8 
System level administrator 1 
Counselor 4 
Librarian/Media Center Specialist 6 
Other 9 

Table 4 
Summary statistics for Facebook intensity (raw scores) 
Individual Items and Scale TV M SD 
Facebook Intensity (Cronbach's alpha = .85) 
Facebook is a part of my everyday activity. 
I am proud to tell people I'm on Facebook. 

Facebook has become a part of my daily routine. 

I feel out of touch when I haven't logged onto Facebook for a 
while. 

I feel I am part of the Facebook community. 

I would be sorry if Facebook shut down. 

142 
142 
142 

142 

142 

141 

142 

3.73 

3.99 

3.62 

3.92 

3.37 

3.38 

3.70 

.90 
1.11 

.98 

1.19 

1.26 

1.13 

1.22 
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In the past week, on average, approximately how many 140 1.19 1.04 
minutes per day have you spent on Facebook? (0 = Less than 
10 minutes, 
1 = 10-30 minutes, 2 = 31-60 minutes, 3 = 1-2 hours, 4 = 2-3 
hours, 5 = More than 3 hours) 
About how many total Facebook friends do you have? 141 6.04 2.31 
(0=10 or less, 1 = 11-50,2 = 51-100,3 = 101-150,4= 151-
200, 5 = 201-250, 6 = 251-300, 7 = 301-400, 8 = more than 
400) 

Table 5 
Summary statistics for privacy management 
Individual Items and Scale N M SD 
Facebook Privacy Management Measure (Cronbach's alpha = 127 2.19 .72 
.79) 
When I face challenges in my life, I feel comfortable talking 127 2.40 1.39 
about them on Facebook. 
I like my Facebook profile to be long and detailed. 127 2.09 1.36 
I like to discuss work concerns on Facebook. 127 1.51 1.00 
I often tell intimate, personal things on Facebook without 127 1.46 .92 
hesitation. 
I share information with people whom I don't know in my 127 1.63 1.11 
day-to-day life. 
I update my Facebook status or content frequently. 127 3.03 1.91 

I have limited the personal information posted on Facebook. 127 2.36 1.78 

I use shorthand (e.g. pseudonyms or limited details) when 127 3.64 2.40 
discussing sensitive information so others have limited access 
to know my personal information. 
If I think that information I posted really looks too private, I 127 1.80 1.62 
might delete it. 
I usually am slow to talk about recent events on Facebook 127 3.11 1.90 
because people might talk. 
I don't post certain topics on Facebook because I worry who 127 2.08 1.65 
has access. 
Seeing intimate details about someone else on Facebook, 127 3.09 1.93 

makes me feel I should keep their information private. 
I use Facebook so that others can link to me with similar 127 3.06 2.05 
interests. 
I try to let people know my best interest on Facebook so I can 127 2.22 1.65 
find friends. 
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I allow people with a profile or picture I like to access my 
Facebook profile. 
I comment on Facebook profiles to have others check out my 
Facebook profile. 
I allow access of my Facebook profile through any of these: 
directories or key word searches. 
I regularly link to interesting websites or fan pages to increase 
traffic on my Facebook profile. 

127 1.56 1.27 

127 1.63 1.23 

127 1.66 1.23 

127 1.53 1.05 

Findings 

Research Question 1 

The distribution of Facebook intensity of the respondents in this study is slightly 

negatively skewed. 
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Figure 1. Histogram showing the distribution of mean z-scores for Facebook intensity. 

In general, public school educators tend towards a high intensity of use. They tend to 

enjoy using Facebook and have a positive attitude towards its role in their lives. They 
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frequently update their profiles and have large numbers of Friends. 

Research Question 2 

The level of boundary permeability of the respondents in this study is positively 

skewed. 

Figure 2. 
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Histogram showing the distribution of scores for boundary permeability. 

In general, public school educators do not disclose private information that is personal or 

co-owned. They towards a narrow breadth and a shallow depth of information shared on 

Facebook. The mean score for permeability was 1.98 and the mode was 1.00. 

Research Question 3 

The level of boundary ownership of the respondents in this study is positively 

skewed. 
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Figure 3. Histogram showing the distribution of scores for boundary ownership. 

In general, public school educators are concerned about who might have access to their 

profiles. They do not freely grant access to information they post on Facebook. The mean 

score for ownership was 2.63 and the mode was 2.00. 

Research Question 4 

The boundary linkage process of the respondents in this study is positively skewed. 
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Figure 4. Histogram showing the distribution of scores for boundary linkages. 

In general, public school educators tend to be concerned about who might have access to 

their profiles. They do not tend to use Facebook as a means for creating and maintaining 

networks. The mean score for linkages was 1.94 and the mode was 1.00. 

Research Question 5 

A Pearson correlation coefficient was calculated for the relationship between 

participants' Facebook intensity and age. A weak negative correlation was found (r (133) 

= -.18, p < .05) indicating a significant inverse relationship between the two variables. 

Younger participants tend to have higher Facebook intensity. 

Research Question 6 

A Pearson correlation coefficient was calculated for the relationship between 

participants' level of boundary permeability and age. A weak negative correlation that 

was significant was found (r (133) = -.23, p < .01) indicating an inverse relationship 
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between the two variables. Younger educators tend towards allowing greater access or 

ease of access to their profiles on Facebook. 

Research Question 7 

A Pearson correlation coefficient was calculated for the relationship between 

participants' level of boundary ownership and age. A weak correlation that was not 

significant was found (r (133) = -.1 \,p > .05). Age is not related to the level of boundary 

ownership. 

Research Question 8 

A Pearson correlation coefficient was calculated for the relationship between 

participants' boundary linkages processes and age. A weak correlation that was not 

significant was found (r (133) = -.03, p > .05). The age of an educator is not related to 

their boundary linkage process. 

Research Question 9 

A Pearson correlation coefficient was calculated for the relationship between 

participants' level of Facebook intensity and the boundary permeability. A strong positive 

correlation that was significant was found (r (133) = .58,/? < .001). Educators who have a 

higher level of Facebook intensity also tend to allow greater access to their Facebook 

profiles. 

Research Question 10 

A Pearson correlation coefficient was calculated for the relationship between 

participants' level of Facebook intensity and boundary ownership. A weak positive 

correlation that was not significant was found (r (133) = .09, p > .05). Facebook intensity 

is not related to the level of boundary ownership. 
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Research Question 11 

A Pearson correlation coefficient was calculated for the relationship between 

participants' level of Facebook intensity and the boundary linkages process. A weak 

positive correlation that was not significant was found (r (133) = .16, p > .05). Facebook 

intensity is not related to the boundary linkages process. 

Research Question 12 

An independent-samples t test was calculated comparing the mean z-score of 

Facebook intensity of participants who are men to the mean z-score of Facebook intensity 

of participants who are women. No significant difference was found (/(133) = -.88,/? > 

.05). The mean z-score of the men (m = .16, sd = .74) was not significantly different from 

the mean z-score of the women {m = -.03, sd = .73). 

Research Question 13 

An independent-samples t test was calculated comparing the mean z-score of 

Facebook intensity of participants who are teachers to the mean z-score of Facebook 

intensity of participants who are non-teacher educators. No significant difference was 

found (7(133) = .59, p > .05). The mean z-score of the teachers (m = .01, sd = .74) was 

not significantly different from the mean z-score of the non-teacher educators (m = -.08, 

sd = .70). 

Research Question 14 

An independent-samples t test was calculated comparing the mean score of 

boundary permeability on Facebook of participants who are women to the mean score of 

boundary permeability on Facebook of participants who are men. No significant 

difference was found (^(133) = -.89,/? > .05). The mean score of the women (m = 1.95, sd 

= .93) was not significantly different than the mean score of the men (m = 2.19, sd = 
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1.03). Male and female educators do not disclose information on Facebook differently. 

Research Question 15 

An independent-samples t test was calculated comparing the mean score of the 

level of boundary permeability on Facebook of participants who are teachers to the mean 

score of the level of boundary permeability on Facebook of participants who are non-

teacher educators. No significant difference was found (7(133) = -.33,/? > .05). The mean 

score of the teachers (m - 1.96, sd - .90) was not significantly different than the mean 

score of the non-teacher educators (m = 2.03, sd = 1.09). Teachers and non-teacher 

educators do not give or limit access to their Facebook profiles differently. 

Research Question 16 

An independent-samples t test was calculated comparing the mean score of 

boundary ownership on Facebook of participants who are women to the mean score of 

boundary ownership on Facebook of participants who are men. A significant difference 

was found (7(133) = -3.36, _p < .001). The mean score of the women (m = 2.52, sd = 1.06) 

was significantly lower than the mean score of the men (m = 3.55, sd = 1.22). Female 

educators maintain greater control over their posted information on Facebook than male 

educators do. 

Research Question 17 

An independent-samples t test was calculated comparing the mean score of 

boundary ownership on Facebook of participants who are teachers to the mean score of 

boundary ownership on Facebook of participants who are non-teacher educators. No 

significant difference was found (f(133) = .86,/? > .05). The mean score of the teachers 

(m = 2.67', sd = 1.13) was not significantly different than the mean score of the non-

teacher educators (m = 2AT, sd = 1.10). Teachers and non-teacher educators do not 
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disclose either personal or co-owned information on Facebook differently. 

Research Question 18 

An independent-samples t test was calculated comparing the mean score of 

boundary linkages on Facebook of participants who are women to the mean score of 

boundary linkages on Facebook of participants who are men. A significant difference was 

found (7(133) = -3.44, p < .001). The mean score of the women (m = 1.84, sd = .96) was 

significantly lower than the mean score of the men (m = 2.80, sd = 1.28). Female 

educators use Facebook less for networking purposes than male educators do. 

Research Question 19 

An independent-samples t test was calculated comparing the mean score of the 

boundary linkages process on Facebook of participants who are teachers to the mean 

score of the boundary linkages process on Facebook of participants who are non-teacher 

educators. No significant difference was found (7(133) = -.08, p > .05). The mean score 

of the teachers (m = 1.93, sd = 1.04) was not significantly different than the mean score 

of the non-teacher educators (m= 1.95, sd = 1.02). Teachers and non-teacher educators 

do not use Facebook to create and maintain networks differently. 

Summary 

In summary, the public school educators who participated in this study enjoy the 

frequent use of Facebook and employ a positive attitude towards its use. Despite this 

level of Facebook intensity (m=3.75, sd = .73), public school educators have low scores 

on boundary permeability (m=1.98, sd=.94), boundary ownership (m=2.63, sd=l.\2), and 

boundary linkages (ra=1.94, sd=l.03). Three statistically significant relationships were 

found among the participants. There is a negative correlation between age and Facebook 

intensity (r (133) = -.18,/? < .05). Younger educators tend to have a higher intensity of 
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Facebook use than older educators do. There is a negative correlation between age and 

boundary permeability (r (133) = -.23,p < .01). Younger educators tend to have more 

permeable boundaries. They allow greater access or ease of access to their profiles on 

Facebook. There is a positive correlation between Facebook intensity and boundary 

permeability (r (133) = .58, p < .001). As the level of intensity increases, so does the 

amount of open boundary permeability. Two statistically significant differences were 

found among the variables. There is a significant difference between men and women in 

the level of boundary ownership (f(133) = -3.36, p < .001). Educators who are women 

maintain greater control over personal and co-owned information than their male 

counterparts do. There is a significant difference between men and women in the 

boundary linkages process (t(\33) = -3.36,p < .001). Educators who are men use 

Facebook to create and maintain networks more than educators who are women do. There 

were no significant relationships and no significant differences on any of the remaining 

variables. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, RECOMMENDATIONS 

Summary of the Study 

Social networking sites like Facebook continue to gain popularity among all 

segments of the population (boyd & Ellison, 2007; Madden & Smith, 2010). Public 

school employees all over the country are finding themselves facing disciplinary action, 

including the loss of a job due to participation in this fast growing fad (Carter, Foulger & 

Ewbank, 2008; Downes, 2007; Foulger, Ewbank, Kay, Popp & Carter, 2009; Todd, 

DiJohn & Aldridge, 2008). This sort of behavior negatively impacts public school 

employees, students, the community, and the reputation of the profession. In many 

instances, technology has outpaced the development of local school policy, state ethics 

commissions, and local and state law when it applies to public school employees' use of 

such social media (Butts, 2008; Carter et al., 2008; Eltringham, 2010; Foulger et al., 

2009; Garland, 2009; Madden & Smith, 2010; Openhuizen, 2008). The problem is that 

there is a lack of clarity in the areas of policy and practice regarding SNSs (Carter et al.; 

Foulger, et al.). Increased understanding of the attitudes of educators on Facebook might 

lead to greater clarity, better policy, and sounder bases for administrative decision

making in this area (Foulger et al.). In order to gain more understanding, the study 

evaluated the intensity of Facebook use as well as the privacy management practices of 

public school educators on Facebook. 

88 
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In order to access participants, the researcher posted a short description and a link 

to a survey on 20 different Facebook Groups' profiles. The Facebook Groups used by the 

researcher each had an educational affiliation. When members of the Facebook Groups 

visited the group profile, they had access to the description and link in order to 

participate. The description encouraged public school educators to participate and to pass 

on the survey to other eligible participants. After a 30-day data collection period, the data 

were examined, checked and cleaned to determine eligible responses. Multiple regression 

analysis was conducted to determine the existence of any outliers of which there were 

none. Data were analyzed using the Pearson correlation and independent samples Mest 

procedures. Statistical analysis was conducted using SPSS 16.0 in order to address the 

research questions. 

Summary of Major Findings 

According to the results from the FBI (Ellison et al., 2009) (w=3.75, sd = .73), 

public school educators who participated in this study tend to employ a frequent use of 

Facebook, are emotionally connected and hold a positive attitude towards its use. 

The results of the FPMM (Child et al., 2009) (m = 2.19) showed that public school 

educators tend towards a low level of disclosure of private information on Facebook. 

Even though the level of Facebook intensity (m=3.75) tends toward high, public school 

educators have low scores on boundary permeability (m=1.98, sd=.94), boundary 

ownership (m=2.63, sd=\A2), and boundary linkages (m=1.94, sd=\.03). Three 

statistically significant relationships were found among the participants. There is a 

negative correlation between age and Facebook intensity (r (133) = -AS2,p < .05). There 

is a negative correlation between age and boundary permeability (r (133) = -.234, p < 

.01). There is a positive correlation between Facebook intensity and boundary 
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permeability (r (133) = .579, p < .001). Two statistically significant differences were 

found among the variables. There is a significant difference between men and women in 

the level of boundary ownership (7(133) = -3.364,/? < .001). There is a significant 

difference between men and women in the boundary linkages process (^(133) = -3.364,/) 

< .001). There were no significant relationships and no significant differences on any of 

the remaining variables. 

Discussion of Findings 

McBride and Wahl (2005) describe the need for teachers to be social actors and 

conform to the culture of the communities and schools in which they work. However, 

Facebook provides a new environment in which no social script exists (boyd, 2008) to 

provide a framework for acceptable teacher behavior. In addition, there are frequent news 

media reports of teachers behaving poorly and even illegally on Facebook and other 

social media sites (newsandrecord.com, 2008; Riepenhoff & Richards, 2007; Staples, 

2009; Todd, DiJohn & Aldridge, 2008). Despite the news media reports and the existence 

of a new social environment, the public school educators who participated in this study 

seem to adhere to the expectations that they behave as "social actors." They tend towards 

strong privacy management despite a tendency to enjoy Facebook use, have hundreds of 

Friends, and spend significant amounts of time on Facebook each day. 

In a study of bloggers' privacy management behaviors, Child and Agyeman-Budu 

(2010) used the Blogging Privacy Management Measure (BPMM) (Child, Pearson & 

Petronio, 2009) from which the Facebook Privacy Management Measure (Child et al., 

2009) is derived. They found that people who blogged more frequently had higher levels 

of concerns for their own socially acceptable behaviors online, meaning that the more 

someone blogged, the better he behaved. In addition, the boundary permeability or the 

http://newsandrecord.com
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amount of information shared was also positively correlated with blogging frequency. A 

similar connection was tested in this study. The researcher tested a correlation between 

Facebook intensity and boundary permeability. As public school educators intensity 

increased, so did their boundary permeability. At the same time, the increase in boundary 

permeability did not rise to a level of concern. Boundary permeability overall was low. 

Previous studies on factors influencing privacy concerns demonstrated that a 

connection exists between online privacy concerns and individual demographic variables 

such as gender, age and educational attainment (Bellman, 2004; Cho, Rivera-Sanchez & 

Lim, 2009; Milne & Gordon, 1994; Rogers & Harris, 2003; Wang & Petrison, 1993). As 

people get older and gain higher levels of education, they also become more concerned 

about privacy management on the Internet. It can be assumed that the participants in the 

study have attained higher levels of education because they are all educators. Therefore, 

the results of this study are in agreement with previous studies that tested the educational 

factor. Public school educators tend towards strong privacy management which seems to 

indicate a concern for privacy. In addition, this study found a negative correlation 

between age and boundary permeability. Younger educators have more open boundary 

permeability than older educators do. Cho et al. found that women had higher levels of 

online privacy concerns than men did. This study confirmed that finding. Public school 

educators who are women maintain greater control over personal and co-owned 

information than their male counterparts. Additionally, educators who are men use 

Facebook to create and maintain networks more than educators who are women do. 

These two findings seem to indicate that women have a greater concern regarding privacy 

than men do. 
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Conclusions 

The Facebook Intensity Scale (FBI) (Ellison, Steinfield & Lampe, 2007) was used 

by the researcher to measure the level of Facebook Intensity by the public school 

educators who participated in this study. The self-reporting scale has strong reliability 

(Cronbach's alpha =0.83) and maintained strong reliability in this study (Cronbach's 

alpha =0.85). The FBI measured the amount of daily active time spent on Facebook, the 

number of Friendships, and the level of emotional connectedness and attitude of the user 

regarding Facebook. Respondents answered eight items using a five-point Likert-type 

scale for which l=strongly disagree and 5=strongly agree. Example questions included "I 

feel out of touch when I haven't logged onto Facebook for a while" and "I feel I am part 

of the Facebook community" (Ellison et al., 2007). The results of the FBI (w=3.75) 

showed that public school educators who participated in this study tend to employ a 

frequent use of Facebook, are emotionally connected and hold a positive attitude towards 

its use. 

The Facebook Privacy Management Measure (FPMM) (Child et al., 2009) which 

is an adaption of the Blogging Privacy Management Measure, was used in this study to 

determine the manner in which participants manage their privacy on Facebook. The self-

reporting scale consists of 18 items representing the three domains that describe the rule-

based management system of Petronio's (2002) Communication Privacy Management 

(CPM) theory; (1) boundary permeability, (2) boundary ownership and (3) boundary 

linkages. The rule-based management system provides a framework for understanding 

how information is handled both personally and among co-owners of information. 

Participants responded on a 7-point Likert-scale ranging from "strongly disagree" to 

"strongly agree." For the boundary permeability and boundary linkages sections, a higher 
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score on the Likert-scale indicates that the respondent tends toward more openness (Child 

et al., 2009). For the boundary ownership questions, the reverse is true and the questions 

must be reverse coded by the researcher. Sample items on the measure include (1) "I like 

my Facebook profile to be long and detailed," (2) "I share information with people whom 

I don't know in my day-to-day life," and (3) "I comment on Facebook profiles to have 

others check out my Facebook profile" (Child et al., 2009). The BPMM has a good 

reliability level (a = .72) as demonstrated in the literature (Child et al.; Child & 

Agyeman-Budu, 2010). In a study by Bethany Frampton (2010), in which she used the 

adapted version, the FPMM maintains acceptable reliability (a = .77, m = 2.97, sd = .72). 

The scale maintained reliability in this study as well (Cronbach's alpha = .79, m = 2.19, 

sd = .72) 

Even though the level of Facebook intensity (m=3.75) is skewed high, public 

school educators have low scores on boundary permeability (m=l.9S, sd=.94), boundary 

ownership (w=2.63, 5^=1.12), and boundary linkages (m=l.94, sd=\.03). Three 

statistically significant relationships were found among the participants. There is a 

negative correlation between age and Facebook intensity (r (133) — -.182,/? < .05). 

Younger educators tend to have a higher intensity of Facebook use than older educators 

do. There is a negative correlation between age and boundary permeability (r (133) = -

.234, p < .01). Younger educators tend to have more permeable boundaries. They allow 

greater access or ease of access to their profiles on Facebook. There is a positive 

correlation between Facebook intensity and boundary permeability (r (133) = .579, p < 

.001). As the level of intensity increases, so does the amount of open boundary 

permeability. Two statistically significant differences were found among the variables. 

There is a significant difference between men and women in the level of boundary 
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ownership (7(133) = -3.364,/) < .001). Educators who are women maintain greater 

control over personal and co-owned information than their male counterparts do. There is 

a significant difference between men and women in the boundary linkages process 

(7(133) = -3.364,p < .001). Educators who are men use Facebook to create and maintain 

networks more than educators who are women do. 

Implications 

The information gained from this study can assist educational policy makers in 

detemiining the standards of practice that should be created in policies surrounding the 

use of SNSs by public school employees. Large and sweeping policy regarding the use of 

SNSs by public school educators may not be necessary. The results of this study show 

that public school educators are using Facebook in a manner that is consistent with 

common social and behavioral expectations. 

The results of this research can also assist school leaders when providing 

professional learning and guidance when working with teachers regarding the appropriate 

use of SNSs for both instructional and personal use. The review of literature included in 

this study provides a strong foundation for leaders working with educators who use 

Facebook. In addition, the survey instruments employed by the researcher are available 

for any school leader to use with his staff in an effort to conduct an assessment of the 

professional learning needs in the area of online privacy and reputation management. 

Finally, the results of this study may provide instructional technology leaders with 

new ways to effectively use Facebook as an instructional tool or to inform the design of 

new social networking technology that better fits within the culture of the educational 

institution. New social media design may not be necessary. The participants in this study 

demonstrate that they use Facebook in a manner that seems to be in line with common 
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social and behavioral expectations of educators. The results of this study show that 

educators have strong privacy management, which indicates that public school educators 

understand and value privacy. New social media for use in education could use the value 

of privacy as a framework for design, which could make social media both a popular and 

viable instructional tool in the classroom. 

Recommendations for Future Research 

More research is needed in order to have a clear and rich understanding of the 

ways that educators interact with Facebook. In a future quantitative study, an analysis of 

other variables may result in a greater depth of information. Demographic variables to be 

studied could include educators' personal and work location by state, city, school system 

or rural v. urban. Researchers could inquire about years of experience, degree attainment 

and current teaching position. Future studies could be expanded to include private school 

and home school educators. Aspects of teacher behavior or personality could be included 

in research as well as the use of other SNSs. 

Research using a qualitative approach could generate a greater understanding of 

the reasons why educators use Facebook or other social media in the ways that they do. 

Possible areas for inquiry include discovering (1) what types of information is shared, (2) 

what is shared and what is not and why, (3) to whom profile access is given and why, (4) 

what aspects of Facebook could be used in the classroom and how, (5) how Facebook or 

other SNSs could be changed to better fit within the institution of education, (6) what 

guidance could be offered to new teachers regarding Facebook use (7) why educators 

identify their occupation or not (8) what problems educators have experienced due to 

Facebook use and how those have impacted subsequent Facebook use, behavior and 

privacy management. Legal research could be conducted in the area of educator use of 



Facebook. The law is not clear regarding an educator's duty of care when it comes to 

knowing what current or former students are publishing from their private lives on SNSs. 

Future studies should investigate alternative means of accessing the population of 

educators who use Facebook or other social media. This study accessed users via 

Facebook Group pages and a snowball sample. Other ways to access users could be 

accomplished in person at professional conferences, through a school or school system, 

or electronically through email. Accessing users who do not self-identify as educators on 

SNSs would be an important part of getting a better representative sample. 

Summary 

American communities have unwritten and unspoken standards for educator 

behavior (Carter et al., 2008) that include an expectation to be social actors (McBride & 

Wahl, 2005) who are private people that live a traditional and private lifestyle. However, 

Facebook has created a new environment with no social script that allows and even 

encourages people to behave and disclose in ways that are more open (boyd, 2008). 

Research regarding educators' use of Facebook is in the early stages of development, 

especially for P-12 public school educators (Carter et al.; Foulger et al., 2009; Hosek & 

Thompson, 2009). Facebook could be used as an effective tool for classrooms (Manzo, 

2009). However, may schools do not allow access to it and many have no policy for its 

use (Carter et al. & Foulger et al.). This study provides important information regarding 

how educators use and manage privacy on Facebook. Results of this study showed that 

while public school educators tend towards a high intensity of use, they tend towards a 

low level of openness which indicates strong privacy management. These results seem to 

describe educators who use Facebook as people who understand their role as "social 

actor" despite a reported frequent and enjoyable use of Facebook. More research needs to 
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be conducted to find out why teachers use Facebook and what types of information they 

feel should and should not be shared. 



APPENDICES 

98 



APPENDIX A 

Instrumentation 

Section I 

1. What is your gender? 

Male 

Female 

2. What is your age in years? 

(Choose age from drop down box containing age range from 18 to 99) 

3. What educator title best describes your primary role? 

School system administrator 

School administrator 

Teacher 

School guidance counselor 

Librarian/media center specialist 

Other 

Section II 

Facebook Intensity Scale (Ellison, Steinfield & Lampe, 2007) 

Directions: The following statements concern your Facebook account and activity. 

Choose the number that best describes how you feel. 

1= Strongly Disagree 

2= Disagree 
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3= Neutral 

4 = Agree 

5= Strongly Agree 

1. Facebook is a part of my everyday activity. 

2.1 am proud to tell people I'm on Facebook. 

3. Facebook has become a part of my daily routine. 

4.1 feel out of touch when I haven't logged onto Facebook for a while. 

5.1 feel I am part of the Facebook community. 

6.1 would be sorry if Facebook shut down. 

7. In the past week, on average, approximately how many minutes per day have you spent 

on Facebook? 

0 = Less than 10 minutes 

1 = 10-30 minutes 

2 = 31-60 minutes 

3 = 1-2 hours 

4 = 2-3 hours 

5 = More than 3 hours 

8. About how many total Facebook friends do you have? 

0 = 10 or less 

1 = 11-50 

2 = 51-100 

3 = 101-150 

4=151-200 

5 = 201-250 

100 



6 = 251-300 

7 = 301-400 

8 = more than 400 

Section III 

Modified Facebook Privacy Management Measure (Child, Pearson & Petronio, 2009; 

Frampton, 2010) 

Directions: Please consider how you handle private information on Facebook. Each 

statement describes potential habits and patterns. Answer each question by 

indicating how well the following statements describe your current Facebook activities. 

1= Strongly Disagree 

2= Disagree 

3= Slightly Disagree 

4= Neutral 

5= Slightly Agree 

6= Agree 

7= Strongly Agree 

1. When I face challenges in my life, I feel comfortable talking about them on Facebook. 

2.1 like my Facebook profile to be long and detailed. 

3.1 like to discuss work concerns on Facebook. 

4.1 often tell intimate, personal things on Facebook without hesitation. 

5.1 share information with people whom I don't know in my day-to-day life. 

6.1 update my Facebook status or content frequently. 

7.1 have limited the personal information posted on Facebook. 

8.1 use shorthand (e.g. pseudonyms or limited details) when discussing sensitive 
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information so others have limited access to know my personal information. 

9. If I think that information I posted really looks too private, I might delete it. 

10.1 usually am slow to talk about recent events on Facebook because people might talk. 

11.1 don't post certain topics on Facebook because I worry who has access. 

12. Seeing intimate details about someone else on Facebook, makes me feel I should keep 

their information private. 

13.1 use Facebook so that others can link to me with similar interests. 

14.1 try to let people know my best interest on Facebook so I can find friends. 

15.1 allow people with a profile or picture I like to access my Facebook profile. 

16.1 comment on Facebook profiles to have others check out my Facebook profile. 

17.1 allow access of my Facebook profiles through any of these: directories or key word 

searches. 

18.1 regularly link to interesting websites or fan pages to increase traffic on my Facebook 

profile. 
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APPENDIX B 

INSTRUMENTATION APPROVAL: FACEBOOK INTENSITY SCALE 

January 2, 2011 

Laura, 
We are happy to grant permission to use the Facebook Intensity Scale, as long as you cite 
the source paper in your work. Please note that we have made slight modifications to this 
scale over the years. A summary of the scale constructions we've used can be found here: 
https://www.msu.edu/~nellison/TOIL/scales.html 

Good luck with your research. 

Regards, 
Charles Steinfield 

Charles Steinfield 
Professor and Chair 
Department of Telecommunication, Information Studies, and Media 
Michigan State University 
409 Communication Arts and Sciences Building 
East Lansing, MI 48824-1212 

Tel:+1 517 355-8372 
Email: steinfie@msu.edu 
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APPENDIX C 

INSTRUMENTATION APPROVAL: FACEBOOK PRIVACY 

MANAGEMENT MEASURE 

October 20, 2010 

Laura -

I apologize for the delay in getting back to you. This e-mail should serve as permission 
for you to use the measure. I would be happy to see it stimulate further scholarship. This 
is the reason I had it published. I have attached my curriculum vitae. I have hyperlinked 
all of my publications directly from this document. This includes my in-press pieces as 
well. Information about the validity and reliability of the measure is detailed in the 
Child, Pearson, and Petronio (2009) publication as well as the Child and Agyeman-Budu 
(2010) publication. If you look under my advising section, you will see that I have 
hyperlinked Ms. Bethany Dennis Frampton's thesis if you click on her name. 

Thanks and best of luck to you in your thesis. 

Jeff 

Jeffrey T. Child, Ph.D. 
Assistant Professor 
Kent State University 
School of Communication Studies 
PO Box 5190 
Kent, OH 44242 
Office: (330) 672-1224 
Fax:(330)672-3510 
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APPENDIX D 
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r tip wr* :oc 'ne'a-ng car. Ŝ  p.'e 1<' :•- A'E E 227 U Rf 2R &6Q 

I: Ms Iser a aeas^'e 10 wcx art", yoo arc nuc success wn ycur orojecJi 

If yc<j need any fjrhe' ass stance p-ease 'ee f'ee to coract our of te 

Me*cer L'" versify :RB A CTce of Researc Gorpliance 
Phone i478>3C'-4'0l 
F3"f4~81301-2329 
ORG Me-xeTc'Me'cer Eou 

Respectfully 

Av3Ch3iio>ss-:?'cn3':wn BA 2.P CA1 
MerrDer 
instutions! Rev ev/ Boa'c 

105 

http://Edwc.it


APPENDIX E 
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