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ABSTRACT 

HENRY CLAY FICKLIN 
FORMER PRINCIPALS' PERCEPTIONS OF THE EFFECTIVENESS OF THE 
EDUCATIONAL LEADERSHIP CONSTITUENT COUNCIL (ELCC) STANDARDS 
ON RAISING THE PERFORMANCE OF AFRICAN AMERICAN MALES ON THE 
STATE HIGH SCHOOL GRADUATION TEST (GHSGT) 
Under the direction of DR. ANTHONY HARRIS 

The purpose of this study was to investigate the perceptions of former principals 

on the effect of the Educational Leadership Constituent Council (ELCC) standards in 

raising the performance of African American males on standardized tests, specifically 

the State High School Graduation Test (SHSGT) in a southern school district. Since the 

implementation of the No Child Left Behind Act of 2001 (NCLB), mounting statistical 

data have shown that African American males are falling behind in the school systems of 

our nation, particularly in the inner-city settings. 

The method used for this study followed the tenets of qualitative research and 

qualitative purposeful selected interviews. Six former principals of secondary schools 

in this southern school district were selected for this study because they could reflect, 

from a first-hand standpoint, on strategies that offer the best solutions to the problem of 

the achievement gap for African American male students. The researcher also sought 

participants who were practicing principals under the NCLB Act of 2001. The researcher 

formulated a priori coding for this study by using the ELCC standards as a basis for the 

codes. The themes identified from the interviews were: 

vii 



(a) The ELCC standards are developing, (b) The ELCC standard of fairness and care 

would promote the performance of African American males, (c) The ELCC standard 

which deals with family and community involvement is not developed fully causing 

African American male performance to suffer, (d) African American males need to have 

expectations clearly defined, and (e) There are barriers and adverse circumstances to the 

ELCC standards that negatively affect the achievement of African American males. 

This research included descriptive detail of six former principals as they reflected 

on the effectiveness of the ELCC standards to improve African American male 

students performance and how each of the standards might be used to narrow the 

achievement gap. It is recommended that further research be completed to document the 

reflective perceptions of teachers, students, parents and the business community on the 

implementation and practice of the ELCC standards in schools. 

V l l l 



CHAPTER 1 

INTRODUCTION TO THE STUDY 

Even though educational leaders often speak of teaching and learning for all students, 

graduation rates for African American male youth have painted a dismal statistical 

picture (Smith, 2005). Since the implementation of the No Child Left Behind Act of 2001 

(NCLB), mounting statistical data have shown that African American males are falling 

behind in the school systems of our nation, particularly in the inner-city settings. After 

several decades of focus on enhancing education achievement for girls with specific 

gender initiatives, the spotlight has been turned in the last two decades to what some refer 

to as a "boy crisis." As a consequence, small-scale initiatives have developed to improve 

or even replace "savage inequalities" (Kozol, 1992) in public school for at-risk boys 

(Teicher, 2006). 

In a 2004 letter to President Bush, U.S. Rep. Danny K. Davis sought to render, in 

words of distress, the condition of African American males from statistical data reported 

by educators as showing no improvement on a continual basis (Black Issues in Higher 

Education, 2004). But still, the plight of African American male students remains 

unacknowledged by a majority of teachers, principals, superintendents, and school board 

members (Smith, 2005). Unfortunately, knowledge and researched data of why African 

American males are continuing to fall into the reported statistical achievement gap are 

limited at best. 

1 
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According to Rosa A. Smith (2005), president of the Schott Foundation for Public 

Education, schools, even in places such as this southern school district, face some hard 

realities: the shortage of highly qualified teachers, dilapidated and outdated technology 

equipment and science labs, few or very limited advanced placement courses, and an 

otherwise intolerable teacher/student ratio. Taking a look at schools across the country, 

Jonathan Kozol (1992) found that the differences among schools were so great between 

poor districts and wealthy districts that he titled his book Savage Inequalities. His works 

sparked a serious investigation into the circumstances that innocent children found 

themselves in as they sought to get an education. Stating that a cursory visit to these 

schools would profoundly shake up anyone, he painstakingly detailed examples of 

extreme physical and educational conditions in poor school districts. Innocent children, 

living in poverty, are the victims of such dire school situations and the problems intensify 

as they move from one grade to another. 

While a limited number of studies has investigated the effect that the transition 

from middle school into high school has on the academic assimilation, adjustment and 

achievement of African American students (Holcomb-McCoy, 2007), research is lacking 

that would give meta-analytical significance to the findings. Therefore, educational task 

forces and action-oriented projects hashed out recommendations across the nation to 

assist in remedying the plight of African American males. They sought to overcome the 

inequalities that lead to poor academic performance in the K-12 system (Boyd, 2005). 

However, these forces and projects seemingly have been only to recommend a general 
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focus on theoretical frameworks and methodological approaches that, for the most part, 

are similar in nature (Davis, 2006). 

The preponderance of researched literature on African American males and the 

achievement gap does not give sufficient attention to the unanswered question of the 

principal's influence on African American males in the high school systems. Certainly, 

the investigation of principals in high schools where large numbers of African American 

males are purportedly educated could add substantially to the limited amount of academic 

literature on the subject, enhance legislative policy discussions and improve our general 

understanding about African American males' achievement (Poynting, Noble & Tabar, 

1999). 

Densely populated communities are prime targets for investigations, because 

the majority of African American students live there and outside forces, including 

environment, social standings and economics, impact their daily educational process 

(Smith, 2005). Consequently, achievement conflicts often arise for minority students 

when they mentally attribute certain achievement attitudes or behaviors with being 

contrary to their social, gender, ethnic or racial culture (Neihart, 2006). For an 

undetermined reason, these conflicts are most prevalent among African American males 

who are affected more by the conflicts than any other group (Bailey & Paisley, 2004). 

Although the National Center for Educational Statistics (NCES) 2005 report shows a 

marked public school student enrollment increase with African Americans representing 

17.3 percent, the same report reflects a continuum of sinking achievement for African 
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American males placing them farther down the educational accomplishment hierarchy 

(Whiting, 2006). 

Therefore, a search for remedies to this deplorable mounting statistic must be deep, 

bold and sincere to fashion real solutions which will positively answer the educational 

and social plight of African American male adolescents (Whiting, 2006). If through 

acquiescence, the educational leaders of our schools abdicate their responsibility of 

finding data-driven solutions to the question of achievement for African American males, 

then the outcome could be the destruction of students most in need of a good education, 

(Smith, 2005), African American males. 

As early as the 1930s, Carter Woodson (1933) fought to have the Negro or African 

American students educated properly about their race in order to assist their success in 

recovering from the oppression of slavery. However, in light of today's situation with 

African American males and the widening achievement gap, success appears to be 

an unutterable message for African American males since school is oriented toward 

extending the influence of dominant cultural values and lineal modes which favor 

middle-class White students to the chagrin of the African American student (Ferguson, 

2000). Woodson's suggestion of "mis-educated" African Americans males "getting 

out of this country to relieve themselves of our stifling traditions and to recover from 

their education" (Woodson, 1933, p.16) should not be prophetic. African American 

male adolescents are "raced and gendered" students, but schools and principals 

have the requirement and responsibility of redress (Davis, 2006). Administrators are 

accountable for the choices they make as school leaders and paramount is their duty 
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to be morally responsible when deciding upon the lives of children. No other area of 

their responsibility and decision making is more important than the administration of 

schools (Strike, Haller & Soltis, 1998) where the lives of all children are impacted either 

positively or negatively forever. 

The role of principals, who are entrusted with the principle of equal respect, requires 

that they regard their students as human beings with intrinsic worth. It also requires that 

principals treat students in a manner which reflects the principal's belief about students 

(Strike et al, 1998), as they seek to narrow the achievement gap for African American 

males which is not a widely researched topic in current literature. Principals have a 

compelling role to set the direction of what happens in schools, and equally important, 

they are also a role model for students (The Children's Aid Society, 2006). The study 

of school leadership must include both bad role models and good role models (English, 

2008). 

The conspicuousness of ethnicity in redefining and developing positive behavior 

through leadership examples for students has been investigated recently, and positive 

leadership examples have been deemed as a significant factor in African American 

student achievement (Holcomb-McCoy, 2007). Unfortunately, however, there seems to 

be a limited supply of positive leadership examples as role models for African American 

males in our schools. 

Society cannot ignore the accountability of principals, because they are key players 

in the ever downward spiraling achievement gap between African American males and 

all others in the schools (Johnson & Uline, 2005). When data show high achievement 
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statistics for most enrollees in their schools, then, administrators, who are mindful, 

should examine those data to find underlying causes for why the few failed (Hoy & 

Tarter, 2008). Administrators, who stay in touch with the details of failure and maintain 

an advanced ability to search for inadvertent consequences of school, are mindful. 

Therefore, the principal will recognize mistakes and "mis-education" and, as a result, 

implement interventions before they escalate into major crises (Hoy & Tarter, 2008). The 

failures of many African American males are interpreted as the failures of principals to 

find explainable and rational evidence for why they failed. 

Because schools represent complex control mechanisms and are unpredictable, 

principals who are mindful position themselves to observe as much as possible and seek 

a balance for different interpretations while avoiding the destruction of the differentiation 

of diversity and complexity (Hoy & Tarter, 2008). From the center of its existence, the 

principal's responsibility mandates a balanced gauge and an honest accounting of the 

school's effectiveness and ineffectiveness (Marzano, Waters & McNulty, 2005). The 

responsibility falls on the principal as instructional leader and school administrator to 

emphasize and implement the instructional rigor, curriculum innovation, professional 

development opportunities, data-driven decision-making, and visionary strategies to 

shape an effective culture of teachers into a vision-consensus force which will promote 

academic achievement for all students (Tirozzi, 2000), especially African American 

males. Mindful principals are ethically bound to regard the African American male 

achievement gap as severe turbulence (Shapiro & Gross, 2008) in their schools and 
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seek out channels of resources which tend to increase student productivity as innovative 

solutions to the turbulence. 

Principals are not solely to blame for the low achievement of African American 

males as shown in statistical data from standardized tests results (Sims, 2006). However, 

when there is an honest investigation of the learning environment facts, such as noisy, 

distracting and unsafe surroundings, it is difficult to understand why principals are not 

held more accountable for the education of every student (Smith, 2005), both male and 

female, Black and White. 

Statement of Problem 

There exists an increase in the number of schools in the nation, particularly 

inner-city secondary schools, that are not performing at a level to meet the No Child Left 

Behind (NCLB) Act of 2001 requirement of schools making adequate yearly progress 

(AYP) according to a pre-established formula for all schools (Jordan & Cooper, 2003; 

Smith, 2005). Empirical data exist that document school systems in urban areas as 

experiencing high incidents of African American males dropping out of school or being 

suspended or expelled. African American males, as a group, score significantly below 

general expectations on standardized tests and have lower grade point averages than 

others in the secondary school setting (Ogbu, 2003; Baker, 2005). This group of males 

alone has the highest rates of referrals to special education programs and is the most 

underrepresented group in gifted and talented programs (Ferguson, 20003; Whiting, 

2006). This phenomenon has two problems associated with it, high dropout rates and 

high incarceration rates, both of which affects our society socially, financially, politically, 
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and socially at a critical level (Bailey & Paisley, 2004). "The best chance of changing 

these negative social and educational trends for African American male adolescents lies 

within the school environment and will require innovative strategies if the trend is to be 

reversed" (Bailey & Paisley, p. 11). 

Statistical data from reports accumulated from state departments of education indicate 

that African American males represented only 8.6 percent of the nation's public school 

students in 2000-01; however, in some school districts, this same group makes up as 

much as 41 percent of the special education population (Holzman, 2004). Those data also 

reflect that 22 percent of students expelled from school and another 23 percent of students 

suspended are African American males (Polite & Davis, 1999; Skiba, Michael, Nardo & 

Peterson, 2000). The dropout rate of African American males in inner-city schools hovers 

at 50 percent plus (Varias, 2006). These data understandably push the rate of juvenile 

incarceration for African American males to almost three times the rate of White male 

juveniles. It appears that there is a correlation between high dropout rates for African 

American males and the increase of incarceration for the same group (Bailey & Paisley, 

2004). 

The achievement gap tends to be widening between African American males and all 

other males and females in our nation's educational system (Varias, 2005). In the United 

States of America, these data are unacceptable. The problem of how African American 

males are impacted by educational leaders, usually the principal, is significant and holds 

important keys to the development of effective strategies to reverse the trend of the 

widening achievement gap (Hannah, 2004; Liberati, 2004). Finding a solution to the 
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increasing numbers of African American male students failing to achieve at a comparable 

rate to other ethnic groups in the secondary schools of our nation and rendering data-

based decisions will address effectively the trend of low academic achievement for 

African American males in our schools, particularly at the secondary level (Whiting, 

2006; Scott, 2006). Since the education of children in schools is directed, led, inspired 

and structured by the principal, then the key stakeholder who must address this drastic 

circumstance of African American males in the inner city secondary schools is, in fact, 

the principal (Johnson & Uline, 2005). 

"Researchers have sought to explain why some students achieve at higher levels than 

others and what factors influence these differences" (Stewart, 2007, p. 17). However, 

the growth of negative statistical data regarding the African American male student 

continues to mount. There is evidence that some strategies improve the performance 

and achievement of African American males, such as positive male role models (The 

Children's Aid Society, 2006). However, these role models are in short supply (Jordan & 

Cooper, 2003; Hamilton, Hamilton, Hirsch, Hughes, King & Maton, 2006; Lynn, 2006). 

Therefore, the search is ongoing for remedies to the problem of the achievement gap 

for African American males, and it continues to fall short of a solution to the problem 

(Jordan & Cooper, 2003). Certainly, the principal should be a valuable role model and 

champion for the plight of African American male students; however, the literature does 

not empirically support such a claim (Marzano, 2003). The decisions made by the school 

principal definitely affect the performance of the students, particularly African American 

males (Tschannen-Moran & Gareis, 2004). These decisions are vital to the performance 
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of students in schools. However, many of those decisions made according to intuition and 

experience are found lacking in producing productivity among students (Marzano, 2003). 

Therefore, educational leaders call for restructure and strategic policy decision making 

(Snowden & Gorton, 2002). Different models of school management have advanced 

over recent years to improve performance with dependable, cumulative and successive 

decisions. However, the models have not produced a desired result of high, prolonged 

pupil productivity (Jordan, McPartland, Legters & Balfanz, 2000). 

The need for principal leadership that harnesses the strategies, innovations and 

decision-making skills to improve student performance and achievement across the 

spectrum of race, class and economic standing remains an educational challenge (Johnson 

& Uline, 2005). Equipping principals with the skills and support to produce high student 

achievement and overall school success has been the theme of educational institutions 

that research strategic correlations found to produce and improve student achievement 

(Wilmore, 2002). Researchers Robert J. Marzano, Timothy Waters and Brian A. McNulty 

(2005) conducted a meta-analysis of 69 studies in which they searched for particular 

characteristics of principals that resulted in increased student achievement. Subsequently, 

they identified what they referred to as "The 21 Responsibilities and Their Correlations 

with Student Academic Achievement" (p. 42). The responsibility of the principal was 

deemed the essential element for student achievement, and more particular, African 

American males' achievement since required reported data places them at the bottom of 

all school systems' disaggregated data. 



11 

The analysis of research on principals' decision making as it relates to student 

achievement produced a certain and clear realization that standards are necessary for the 

leaders of our nation's schools (Waters & Kingston, 2005). Early attempts to provide 

logical, understandable standards on a wide spectrum for school leaders resulted in more 

than 184 indicators from the Interstate School Leaders Licensure Consortium (ISLLC) 

standards developed in the mid nineties which the Mid-continent Research for Education 

and Learning (McREL) sought to modify into a workable set of guidelines with clarity 

that would aid principals in both first order and second order change (Waters & Kingston, 

2005). Even this left a desire for coherent standards that included the latest data-driven 

research upon which principals could make decisions which positively impacted student 

achievement in the schools (Waters & Kingston). 

Different organizations over a period of several years have come forth with sets 

of standards, that were based upon data-driven research, which improved student 

performance and achievement. The Educational Leadership Constituent Council (ELCC) 

standards emerged as the set of proficiencies that practicing principals should employ to 

improve school leadership, facilitate principal preparation programs and insure improved 

student performance and achievement. The ELCC standards have become the unifying 

force which prevents dependence on individual state standards, organizational standards 

and meta-analytical research (Wilmore, 2002). 

Therefore, the purpose of this study is to determine how former high school principals 

in a southern school district perceive the utilization of the national ELCC standards as 

a means for improving the performance of African American males on the State High 
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School Graduation Test (SHSGT), thus, narrowing the achievement gap of African 

American males in a southern school district's high schools. 

c Research Questions 

The problem of the widening achievement gap for African American males and the 

perception of former principals toward using the validated and reliable ELCC standards 

are significant indicators in the effort to raise performance among African American 

males in our schools, because former principals serve as mentors for practicing principals 

(The NYC Leadership Academy, n.d.). However, disaggregation of academic test 

results by race and gender continued to show African American males at the bottom of 

achievement rankings in this southern school district(Polite & Davis, 1999). 

Historically, slavery for African Americans left psychological remnants of confusion 

and unpredictability. Therefore, a generational succession of segregation, racism 

and educational and economic deprivation (Hrabowski, 1998) makes standards for 

educational leadership desirous but not mandatory as a springboard to fulfill new 

opportunities. The long-held belief among African Americans that education has the 

power of delivery from the social and economic ills which plague African Americans 

communities has, since the Emancipation Proclamation, been a light for African 

Americans perhaps more so than in any other ethnic community in our society. The 

time-honored belief in education as a vehicle to successful living persists in the homes 

of African Americans males (Woodson, 1933); however, the startling statistics of low 

academic achievement and performance, that seem to defy education as the powerful 

problem solver, need broad research in an effort to find necessary solutions to the 
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problem of the ever downward spiraling achievement gap (Mandara, 2006). African 

Americans with a history of having to fight and jeopardize their lives simply to learn to 

read and write are weary of the disparity of statistics within our schools. The persistent 

Black/White achievement gap is certainly an anathema to the educational values of 

African American families (Bailey & Paisley, 2004). 

Therefore, as a qualitative research tool, the use of semi-structured interviews, 

with purposefully selected former principals, this researcher sought to gauge, more 

specifically, the perceptions of former principals regarding the use of the ELCC standards 

as a means for improving the performance and achievement of African American males in 

the schools of this southern school district. Mentoring by former principals of practicing 

principals is needed in the effort to address the problem of African American males' 

low academic performance. Inexperienced principals often lack the clear knowledge of 

how to best expend newly committed funds (Allen, 1992). The former principals can 

provide valuable information to assist in the development of a strategy to remedy the 

achievement gap. Wilmore (2002) points out that 

Just because you are already an administrator in no way means that you should 
stop growing and learning while performing your job. Administrators who no longer 
seek to learn, grow, synthesize, and apply what they have learned are no longer 
leaders. At best, they are managers. Regardless, they are not all they could be. All 
organizations obtain ultimate productivity only when their leaders continue to 
grow, learn, synthesize, and apply what they have learned, (p. 104) 

When former principals reflect upon their rich thick experiences, anything is possible 

with enough data, advice and goodwill (Wilmore). Essentially, the questions for this 

descriptive study will be guided by the following research questions: 
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1. How do former principals view the extent of use of ELCC standards in the 

high schools of the Middle Georgia Regional Education Service Agency 

(RESA) district? 

2. How do former Middle Georgia RESA high school principals view the role 

of ELCC standards in affecting the scores of African American males on the 

Georgia High School Graduation Test (GHSGT)? 

3. What barriers do former principals perceive to the implementation of the ELCC 

standards as a means of raising the performance of African American males on the 

GHSGT? 

The efficacy of principals in applying standards is a basic testament to what they 

think and what they do (Tschannen-Moran & Gareis, 2004). If schools are to change 

for the better, then the principal is the key agent to improving not only the performance 

and achievement of students, but also the accountability of teachers (Tschannen-Moran 

& Gareis) . The principals' role is to secure the fundamentals of the school's mission 

as a teaching and learning environment. Additionally, the principal should create a 

school vision of high standards with fidelity in the educability of all children (Murphy, 

Elliott, Goldring & Porter, 2007), especially at the secondary level, which is unique and 

significant. Then, how former principals perceive the ELCC standards certainly must 

be factored in as vital to closing the achievement gap between African American males 

and other groups in the educational setting, because former principals serve to mentor 

current principals. The experience and advice of former principals are needed for this 

critical situation, because they possess the detailed knowledge to facilitate sufficient 
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dialogue which would enhance the professional growth of practicing principals regarding 

researched-based, measureable, and realistic school improvement processes (Tripses, 

2008). 

Conceptual Framework 

Improvement of the performance of African American males in the Middle 

Georgia RESA secondary schools was paramount. Recognizing the proper context for 

"cognitive and behavioral functions" (Tschannen-Moran & Gareis, 2004, p. 573) of all 

stakeholders in the achievement gap was vital for a true perceptional concept. The U.S. 

public educational system had insured trends of dysfunctional operations and genocidal 

behaviors in its education of African American males, because the system's White 

middle-class pattern of assimilation was not germane to the experiences of African 

American males (Ferguson, 2000; Joseph, 1996; Smith, 2005). 

Therefore, the conceptual framework for this study was threefold. First, the principal 

was the key to the success of all students in school. "Research has long validated the 

single most important characteristic of effective schools is their principal" (Wilmore, 

2004, p. 4). The school was dependent on the principal's administration, organization and 

use of finances to bring all the needed resources together in order for students to succeed 

(Marzano, et al., 2005). Closing the achievement gap was the challenge of principals 

as secondary school practitioners and policy makers (Mayer, 2008). The perception of 

former principals as mentors produces a valuable tool for the current plight of principals 

as they try to find solutions to narrowing the achievement gap. Wilmore (2004) advanced 
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that principals need help to survive, "rejuvenate and prepare to face the challenges of 

each new day"(p. 3). 

Second, the plight of African American males, generally the most vulnerable group 

in school, was very serious and has the potential to impact educational standardized tests 

data for years to come (Fleming & Garcia, 1998). African American males continued 

to register the lowest statistics for all areas of academic record keeping (Smith, 2005). 

African American males, who must past the SHSGT to successfully complete high 

school, were generally and most heavily at the center of the achievement gap crisis 

(Roderick, 2003). 

And, third, this study focused on standards which served as avenues to school 

improvement and student achievement with the specific standards of ELCC, which are 

verified and reliable, as the paragon for improving student achievement. The Educational 

Leadership Constituent Council standards embody the Interstate School Leaders 

Licensure Consortium (ISLLC) standards (Saleh & McBride, 2007) helping to solidify 

the reform movement in our nation's educational system. 

The conceptual framework theorized that when experienced or former principals 

reflected on the ELCC standards' ability to improve student achievement based upon 

undisputed data collected by researchers over several years (Sanders & Simpson, 2006), 

they advised mentee principals to make data-driven decisions and fully implement the 

ELCC standards in schools. The emergence of Mezirow's (1991) transformative learning 

or reflectivity offered a broad context for the reflective perspectives of former principals 

regarding the ELCC standards as a means of improving the academic performance of 
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African American males (Dirkx, 1998). Transformational learning is basically a rational 

mechanism for construing meaning out of experience to guide future accomplishments 

(Clark & Wilson, 1991). Mezirow's theory integrated inner reflection with decisions and 

action (Wang & King, 2006). Transformational learning took place when one critically 

reflected and conducted rational discourse (Merriam, 2004). The framework of this study 

was enhanced by Wilmore's (2004) Induction Partnership Model for implementation of 

the ELCC standards, which provided for mentors to reflect "based upon common sense 

and practically" (p. 12), creating a "win win" situation for all stakeholders (Covey, 1990). 

Therefore, African American males, who are placed last in the statistical data required 

by NCLB, would benefit from the principals' developed new knowledge based upon the 

ELCC standards as reflected by former principals. 

Significance of the Study 

The significance of this study to educational leadership is that it will add to the 

literature where data, based upon the ELCC standards, become an integral part of the 

effort seeking to solve the problem of the achievement gap for African American males. 

However, there is a deficit of literature in the area of application of the ELCC standards 

and the outcome of their usage as well as the reflectivity of former principals about their 

effectiveness in closing the achievement gap for African American males. The problem 

of the achievement gap for African American males had escalated. The school reform 

movement of 2001 did not produce a decrease or narrowing of the gap (Beecher & 

Sweeny, 2008). Research for years on the problem of the achievement gap finally focused 

on the best practices (Fusick & Charkow-Bordeau, 2004). Therefore, professional 
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educational organizations have collaborated in an attempt to remedy the achievement 

gap by developing and recommending ELCC standards for principal leadership which 

have proven to produce improved student performance in all groups of students in both 

elementary and high schools. 

The findings of this study provided useful information for the adoption of the national 

validated and reliable ELCC standards in Georgia schools. The findings of the study also 

1) addressed the development of knowledgeable, skilled and efficacious high school 

administrators; 2) added to the knowledge base of what was known about former high 

school principals' reflective perceptions of the implementation of the ELCC standards in 

a southern school district; and finally, 3) aided in the development of a prescription to 

improve the fortunes of African American males in an high stakes' testing environment. 

While educational leaders in much of the literature advocated the belief that all 

children can learn, the performance of African American males in secondary school was 

a detraction from the good work of schools and their leadership in this southern school 

district. An answer to the problem of the widening achievement gap among African 

American males would greatly benefit the idea that no child would be left behind. The 

reflective perception of former principals about the use of the ELCC standards gave 

credence to their implementation in our schools. 

The strategies needed to answer the question of the achievement gap, hopefully, were 

those found within the ELCC standards. Their application to the leadership of schools 

was vital if educators intend to narrow and close the achievement gap. What former 

principals think about the standards led to their recommendation for implementation. 
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Gauging the former principals' perception was a first step in the process of full 

implementation of the standards. Former principals were less exposed politically, and 

therefore, more forthcoming with their perspectives on what had been their life's work. 

The reflective perception of former principals was broader concerning ELCC standards, 

because of their wide experience. Essentially, this study gave a better grasp of how 

former principals viewed the ELCC standards and gave advice to practicing principals as 

effective measures which insured that African American males were not continuing to fall 

between the cracks. 

As an educator who has witnessed the decline of achievement for the African 

American males in the secondary schools over the years, this researcher would find it 

rewarding to see the application of the ELCC standards in schools reverse the trend of 

African American male students as falling in last place in educational statistical data. The 

potential of the ELCC standards to allow African American males to enjoy the benefits of 

truly learning and making their secondary schooling meaningful and rewarding rested in 

how they were perceived by school leaders, especially former principals, because they 

served as vital resources to education (Hoy & Tarter, 2008). The reflective perceptions of 

former or experienced principals weigh heavily upon the actions of practicing principals 

(Wilmore, 2004). Principals usually seek out advice and data which help them form their 

own perspectives. Society, the state, and this southern school district are better served by 

the reflectivity of former principals' perception and reality regarding the ELCC standards 

on African American males' academic achievement. This new knowledge, produced 

by transformational learning (Mezirow, 1991), through critical reflection developed, 
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compared, contrasted, and possibly reformulated key premises on which perspectives of 

narrowing the achievement gap were constructed (Dirkx, 1998). 

Procedures 

The researcher reviewed the self-reported archival data from schools in this southern 

school district for first time test-takers of the SHSGT to determine the status of the 

schools' overall performance with special attention to the progress or decline of African 

American males. The No Child Left Behind Act of 2001 reporting requirement had 

accumulated an excellent resource for archival data, and it contained information from 

across the state which included this southern school district. The data showed that 

African American males were last in achievement on the SHSGT in this southern school 

district. Therefore, the use of purposeful selected former principals for semi-structured 

interviews gave some reflective hindsight about their perceptions of the effectiveness 

of the ELCC standards to assist African American males with their performance on the 

SHSGT. The experience and efficacy of former principals in this study underscored and 

encouraged their use for reflective perspectives of the ELCC standards. Accordingly, this 

research was qualitative in its design, because it sought to collect descriptive data which 

emphasized understanding the former principals' perception or point of view (Bogdan & 

Biklen, 2007) about the effectiveness of the ELCC standards to improve the performance 

of African American males on the GHSGT. It was also qualitative in that the researcher 

interviewed carefully selected samples of former principals from this southern school 

district using a semi-structured instrument. Conceptually, the population for the study 

included all former principals of the sixteen of the high schools within this southern 
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school district with an African American male enrollment of at least 10 percent of the 

student body. 

The ethnomethodological interview of selected former principals was appropriate for 

this study because it was a unique examination of what the former principals perceived 

the ELCC standards to be in relation to African American males and the achievement 

gap. It was difficult to quantify perceptions of former principals on the ELCC standards, 

because of the varied qualities of each principal; therefore, the qualitative approach 

was necessary. The interviews brought out factors that were qualitative and descriptive 

without the manipulation of any variable. The former principals were free from the job-

related pressures of the interview process, and generally delivered their perspectives 

based on experience with candor. The responses in the interview were free flowing which 

rendered them all important because in this qualitative design every word had meaning. 

Limitations/Delimitations 

The researcher notes that there were limitations to this study which might impact the 

outcome. One of the limitations was that the findings were limited to the individualized 

perceptions of the ELCC as understood by former principals who may be influenced by 

the race, age or gender of the principals as the standards relate to the African American 

male. Another limitation was that some former principals may not be as familiar with the 

ELCC standards as others, and some may have no working knowledge of the ELCC 

standards at all. There was also the possibility that some former principals may have 

lacked the integrity in their answers expected or assumed by the researcher. Additionally, 
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semi-structured interviews left untouched very vital information about the ELCC 

standards that was perceived, but not asked. 

Delimitations most notable were that archival data were used as a basis for the 

selection of former principals to be interviewed in this study, and subjects selected for 

purposeful sampling were accessible within a traveling distance of no more than 50 miles. 

Therefore, another delimitation was the use of purposeful samples for the interview, 

because the interview of especially selected former principals gave those principals an 

opportunity to share the information about their schools' success with African American 

males. A factual delimitation was that former principals were not governed by the 

Institute Review Board of the various school districts that once employed them and 

decided to participate in the study without an outside approval. Again, the researcher 

notes that the former principals selected were a heterogeneous group of various ages and 

pedagogical experiences making the reflective perceptional perspective broad in regard 

to the ELCC standards effectiveness to enhance the performance of African American 

males on the SHSGT. 

Definition of Terms 

In this study, several terms were used which needed clarification as they related to 

this research. First of all, the terms Black, Negro and African American were used 

interchangeably and referred to males living in America of African descent. Their use was 

in relation to a time period in which the term was appropriate to describe males from 

African heritage usually depending on the period in which the literature was written. 
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The Achievement Gap was a term which referred to the statistical point difference in 

the academic achievement of students reflected by the data in the public schools on 

standardized tests given to measure achievement and performance. 

The term Turbulence referred to situations in the school where there were issues 

that impacted the normal flow of school life; a specific issue that needed immediate 

resolution; the whole school function was threatened; or, a serious danger of destruction 

to the whole mission of what school stood for. It referred to the ability to calibrate the 

seriousness of all school situations and, in this case, the passing of GHSGT for 

graduation. 

The Educational Leadership Constituent Council (ELCC) Standards were a set of 

seven verified and reliable school leadership standards agreed upon by several 

professional entities which collaborated through intense dialogue and discourse and 

adopted them to improve the leadership of schools and the preparation of school leaders. 

The ELCC standards represented years of research by the National Policy Board for 

Educational Administration, National Council for the Accreditation of Teacher Education, 

Interstate School Leaders Licensure Consortium and mostly all of the other professional 

educator associations. The ELCC standards combined the standards of these groups and 

many states into one set of researched standards. The effectiveness of the Educational 

Leadership Constituent Council standards on African American males was the focus of 

this study. 

A southern school district was a seven county area of the state that was serviced by an 

agency of the state's department of education with the mission to maximize education 
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effectiveness, to increase student achievement, and to ensure high performing schools. 

The southern school district has an adult focus, that is, it develops the resources of 

adults, principals and teachers, to help the performance of children in school. 

The NCLB Legislation referred to the Elementary and Secondary Education Act as 

reauthorized by the No Child Left Behind Act of 2001 to close the achievement gap with 

accountability, flexibility, and choice, so that no child was left behind (U. S. Department 

of Education, 2008). 

Purposeful sampling substituted when random sampling was not available for 

the study. It involved the selection of subjects for the study because of particular 

characteristics needed to test merging themes or perceptions of the study. For this study, 

former principals were chosen because of their work within this southern school district. 

A semi-structured interview involved an interview in which the same general 

questions or topics were presented to each subject for a response. There was no 

predetermined list of questions for the subjects to respond to, and the researcher allowed 

the subject to talk in general about their experiences and thoughts. The responses were 

free flowing and facilitated ease in movement from one point to another. There was no 

probing into topics that arose, but the researcher recorded only what was said by the 

subject without an in- depth probe. 

Summary 

There was an educational achievement gap between the performance of African 

American males and all other groups in the nation. The southern school district 

experienced a broadening achievement gap evidenced by the reporting requirements of 
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the NCLB legislation of 2001. While the role of principals in the implementation and 

creation of valid solutions to address the achievement gap and its unwholesome impact 

on the lives of African American males was paramount, their actions had not been 

considered widely as vital components to narrowing the gap. The Educational Leadership 

Constituent Council had developed several standards that had been verified as being 

reliable and having validity in raising the academic performance and achievement of 

students. The students naturally included African American males who were the students 

generally falling at the bottom of all statistical data reported. The perceptions of former 

principals towards the usage of the ELCC standards held important keys to unlocking 

a rationale for the stifling low performance of African American males on standardized 

tests in both the nation and this southern school district. 

This researcher sought to gauge by interview the perspective of selected former 

principals regarding implementation of the ELCC standards as they represented 

attitudes both for and against a proven resource to narrowing the achievement gap of 

the lowest academically rated students in our educational system, African American 

males. The reflective perspectives of former principals were important data examined 

for the mentoring, improvement and development of practicing principals as they 

sought to seriously impact the performance of all students, particularly African 

American males. Mentoring, according to Maxwell (1995), was known as a critical 

factor in the development of leaders in every establishment, school or organization. 

Finally, the application of the knowledge and skills referenced by the ELCC standards 

by former principals, who once were vital stakeholders in the quest to close the 
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academic achievement gap especially for African American males, was beneficial to all 

stakeholders in the district as the NCLB 2014 deadline for every child mastering his or 

her grade level approached. 



CHAPTER 2 

REVIEW OF LITERATURE 

Early Concerns About Educational Achievement 

Rudolf Flesch (1955) developed a significant contribution to the betterment of 

public-school teaching methods when he published the book, Why Johnny Can't Read. 

The book was one of the earliest, according to the Chicago Tribune, that brought the 

question of achievement gaps into the open and clearly articulated arguments that people 

had been putting forth with respect to the shortcomings of public education. He argued 

that methods used for teaching children to read in U.S. schools were the main problem. 

He took the position that children who lack achievement in reading do so because the 

methods by which they are taught were totally wrong and, further, defied logic and 

common sense (Flesch, 1955). His book pointed out that since 1925, the Unites States has 

been the only modern country that has anything such as remedial reading classes. 

Flesch continued to note other professionals in the field of education who have 

concluded along with him that the problem of achievement, or lack of it, in the American 

schools was the method by which children were taught. He used Sears' (1952) book 

review of Irving H. Anderson and Walter F. Dearborn, authors of The Psychology of 

Teaching Reading, professors at the University of Michigan, Dearborn, and Harvard 

professor emeritus, respectively, to further validate his claim. Sears' review cited 

examples of results in the methods of student achievement used in the book. Anderson 

27 
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and Dearborn advanced that a lack of understanding in children was a simple matter of 

telling the child what the word or phrase was, rather than expecting the child to guess. 

Flesch also referenced Professor Edward A. Dolch of the University of Illinois, author of 

Teaching Primary Reading, who also agreed that simply showing or telling the child a 

word that he does not know was the preferred method, rather than other methods used in 

the American system. 

The argument that Flesch (1955) advanced is essentially teaching children to read 

using the American system of the word method prohibits reading progress and creates 

an advanced system of guessing. Again adding creditability to his position, Flesch used 

Professor Arthur I. Gates of Teachers College of Columbia University, considered the 

authority in the matter of teaching reading to children, and his book The Improvement 

of Reading, published by the National Education Association. Gates' argument for why 

students failed to read was that they are taught to guess rather than to know the word. 

The statement Flesch used in his conclusion can be readily applied to our problems with 

public education today. He summarized all of his ideas about how to improve education 

for children in the American School system: 

It used to be the typical American ideal - and practice - to give children a better 
education than their parents had. Fathers who never got beyond eighth grade sent 
their children to high school; high-school graduates proudly watched their sons 
getting college degrees. But things have changed in the last ten, twenty years. For the 
first time in history American parents see their children getting less education than 
they got themselves, (p. 117) 

Finally, Flesch (1955) pointed out that his purpose was not to argue about doctrines 

and theories or to fix blame for what has happened, but rather to focus on starting over 

and doing a better job with the 33 million children who were then entering public schools 
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and learning to read. His insight into the problem of the achievement gap was predictive 

of the achievement gap that currently plagues our educational system with African 

American males being right at the end of all statistics related to educational achievement 

and performance in the schools of our nation and in this southern school district. 

Elizabeth Douvan and Joseph Adelson (1966) in their book The Adolescent 

Experience, a national research study based on two national interview studies conducted 

by the Survey Research Center in 1955 and 1956, touched upon the subject of school 

achievement of boys. They pointed out that our culture urged boys to begin a search for a 

work identity early and that boys' realistic concerns centered on the task of choosing and 

training for a work future. The study noted that boys demonstrate a strong achievement 

motivation coupled with occupational concerns which were fairly stable and realistic 

(Douvan & Adelson). The study postulated that boys who had made occupational career 

choices were realistic in plans for their future. The study also advanced the idea that even 

these boys' fantasies were preoccupied by thoughts of what they wanted in terms of their 

future work; therefore, their educational preparation was guided by those plans for their 

future work goal (Douvan & Adelson). Essentially, they interpreted the collected data as 

boys having a strong need for achievement. 

This study barely broached the underachievement of boys, except for the mention 

of broken homes which many of the urban boys had experienced. The data suggested 

that boys suffer more visibly than girls as a result of a broken family. The boys of 

the study appeared more impacted in very many areas of their development: in the 

adoption of adult role models, in their opinion on achievement and self-reliance, in 
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their respect for authority, in the maintenance of normality and guidelines, and in some 

stages of interpersonal development (Douvan & Adelson, 1966). While this study did 

not disaggregate the data into racial groups, the implication was that many Blacks were 

subjects of the interviews as evidenced by Appendix A - the Personal Data sheet. Race 

was also the first question for the interviewer to fill out by checking one of the boxes 

which were labeled White, Negro, Other, respectively. 

Barry and Patricia Bricklin (1967) continued the concern for underachievement in 

their book Bright Child-Poor Grades with straightforward language to both mothers and 

fathers about their role in their children's underachievement. The authors discussed what 

schools must do to correct the emotional conflict and injuries that they saw as a root 

cause of children's underachievement. Using the psychological research of Zygmunt A. 

Piotrowski (1957) who elucidated the importance of Human Movement response that was 

first pointed out by Hermann Rorschach (1932), the Bricklins put forth data that seemed 

appropriate to address much of the underachievement prevalent among Black male 

students today. Their statements seem appropriate for the situation faced today, because 

remedies for the crisis of the achievement gap are absent. One passage of the book the 

authors sought to give reason for underachievement: 

Many underachievers psychologically over-equate aggressive attitudes with 
competitive attitudes. Since most underachievers are already terrified by the idea of 
acting aggressively or even feeling angrily inclined, the idea of being competitive also 
becomes taboo. Because the underachiever psychologically sees competition as a 
form of aggression (and since angry feelings are taboo), he inhibits competitive 
attitudes. He inhibits them even in situations where they would be appropriate. 
Underachievers have poor tolerance for frustration. They do not stay at a task very 
long. The typical underachiever will only try things he knows he can do. He must be 
assured success before he will even start. 
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Many underachievers have a marked tendency to regress. This means they deal with 
stress in infantile ways. They dislike personal responsibility, (pp. 14-15) 

This research also referred to the fear that exists among many boys, especially Black 

boys, that if they perform well in school, they would be considered sissies, because 

they think the work done in school is for girls. For some reason these boys are already 

culturally sensitive about their masculinity and this fact alone tends to produce a negative 

reaction the prospect of doing school work. They have internalized the work as being 

feminine and, therefore, reject it. Very often because the boys feel that society may 

see them being weak, they turn to pugnacious actions and aggressive behavior in the 

classroom (Bricklin & Bricklin, 1967). 

The concern expressed more than forty years ago, without the categorization of 

race, is applicable in the present day struggles with the achievement gap between White 

students and Black students. This problem has continued to grow and manifest itself 

most seriously with Black male students. 

The Bricklins (1967) in the concluding portion of their book subtitled Excellent 

Achievers and Underachievers- Important Similarities: Some Speculations cite Erik 

H. Erikson's 1962 book titled Young Man Luther where he made the comparison of the 

best and highest achievers being slightly different than the worst and lowest achievers. 

"Delicate shifts of balance in mental forces and structures are at work here. Such delicate 

shifts can determine whether intense emotions will be used for constructive or destructive 

purposes"(p. 150). Black males demonstrated this very thin line of demarcation with 

those who achieve and those who underachieve. They pointed out that a very important 
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element in this difference is the ability of the child to make decisions without confusing 

his real self with other factors. 

Developmentally, the most eventful consciousness in the life of any Black child 

is his realization of his own ethnicity, with all the baggage that comes with that fact 

(David, 1968). A vital element of achievement is the freedom to inquire about things 

misunderstood. Children made to feel stupid for not paying attention to questions will 

shy away from this time proven method of learning and will not question things in 

general (Bricklin & Bricklin, 1967). "The realization can come as mild awareness that is 

taken in stride, or it can come as a rude shock that results in a trauma; but whatever the 

circumstances, a new understanding of the self influences the child's every thought and 

emotion from that day forth" (David, 1968, p. 14). What effect the school has on a child 

should not be overlooked or not given prominence in the child's development, because, 

for most children, school is the main activity in their lives for at least thirteen years and 

controls most of their waking hours (Minuchin, Biber, Shapiro & Zimiles, 1969). 

Economically deprived children, especially minorities, need school to assist in their 

upward mobility to improve the status of their lives. Middle class students' schooling is to 

maintain the status quo from one generation to the next. Good schools assist and inspire 

at-risk students to exceed the generation of their parents, while encouraging the social 

upper class student to at least do as well as their parents (Jordan & Cooper, 2003). 

The Achievement Gap and African American Males 

In light of today's situation with African American males and the achievement 

gap, forward movement is a predestined message since school is organized to secure 
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prevailing cultural values and expressive styles which underscore and support middle-

class White students to the peril of the African American students (Ferguson, 2000). 

Carter Woodson (1933) fought to have the Negro or African American correctly educated 

about their ethnic identity to assist their forward movement in recovering from the 

oppression of human captivity. The suggestion of Woodson that "mis-educated" African 

Americans males, get "out of this country to relieve themselves of our stifling traditions 

and to recover from their education" (Woodson, p. 16) should not be prophetic. 

The student academic achievement gap was racial in its focus and predictably 

academia gave it preeminence. The timeworn issue has been the subject of an ongoing 

debate, with various researchers offering postulations on the question (Comeaux & 

Jayakumar, 2007). Many African American youth struggled in their quest to obtain a 

quality education. There was a problem with what the current educational systems were 

producing in the schools and in the larger society with respect to the African American 

male student. The full usage of the innate abilities of African American male students 

and the vast amount of resources available must give society the best in academic results, 

economic stability, and social upward movement (The Frederick D. Patterson Research 

Institute, 2004). 

The thought of African American adolescent male students as at-risk was not a fresh 

idea (Jordan & Copper, 2003). Many researchers chronicled their troubled existence in 

school and in communal life. Researchers coined the phrase "endangered species" for 

African American male adolescents as early as the mid 1980s (Hare, 1987). Kunjufu 

(1986) advanced the idea that the public school system was the forum and place that had 



34 

done the most damage toward the destruction of Black boys. Hare (1987) exerted that 

society leads Black men to believe their self-worth as inferior to that of others. 

Black males also viewed the center of their motivation as somewhat beneath those of 

others (Parrott, 1984). Jordan and Cooper (2003) wrote that Kunjufu advanced the idea 

that in schools, the places of learning, Black men, historically, have experienced a series 

of confusing and difficult features that take from them equal access to successful lives. 

Special education, tracking and ability grouping, and standardized testing were offered as 

demonstrations of structural educational roadblocks. 

For the past several years, phrases such as school reform, restructuring, redesign, 

and school improvement have been at the forefront of educational engagement seeking 

potential means to cause the necessary revolutions needed to address the crisis of at-risk 

students (Jordan & Cooper, 2003). The forty-third president of the United States, George 

Walker Bush, sought to effect change in the United States educational ranking getting 

Congress to pass legislation that would necessitate accountability by the states using 

standards and assessments (U.S. Department of Education, 2002). Throughout the Bush 

administration's attempt to address the implementation of the No Child Left Behind Act of 

2001 (NCLB), there has been mounting statistical data which show that African American 

males are falling behind in the school systems of our nation, particularly in the inner-city 

settings. Now that disaggregated data is the responsibility of school systems to account 

for failure among student groups and report it (Varias, 2005), African Americans males 

have been shown to score time and again, on average, beneath other groups on measures 

of academic achievement (Poliakoff, 2004). Almost all statistically developed data of the 
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performance indicators show that Black male students are grouped at the bottom of the 

distribution of school failure, in absenteeism, dropouts, suspension and expulsion, and 

low standardized test scores (Jordan & Cooper, 2003). 

Many undertakings by researchers that looked into the African American male gender, 

style of living and socioeconomic factors sought to determine their influence on academic 

achievement over the last several years. A developing concern of educational leaders 

has been gender differences as it relates to academic achievement (Roderick, 2003). 

The Frederick Patterson Research Institute (1997) reported that African American males 

disproportionately contrast to African American females on negative indices of academic 

achievement. 

Another study linked the less than sufficient academic and social performance of 

African American male adolescents to the lack of good role models, their own low 

self-esteem, a situational hopelessness, productivity dysfunction, and denigrating low 

expectations by the school, communities, and society at-large (Lee & Bailey, 1996). 

However, while the educational trials and tribulations of economically disadvantaged 

Black students has been a widely reported subject and has been debated extensively, the 

academic performance of the more socially established African American children has 

received little to no attention at all. Even though economic and educational resources are 

available in the home, well-established African American youth were not performing in 

school at the same level of their White counterparts (Gosa & Alexander, 2007). Schools 

have the mission of educating the youth in our society, yet no other agency similarly 

commissioned to enhance and develop our youth has been criticized as much. And, 
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ironically, even with broad disapproval of the operation of schools from leaders, parents, 

and even students, only a small effort has gone into retooling our educational institutions 

(Keith-Spiegel & Spiegel, 1973). Doing well in school has been an established way for 

individuals to pull themselves up in Western Civilization. It also is the main avenue by 

which generations passed their fortunes on to their children (Gosa & Alexander, 2007). 

In a study released by The Civil Rights Project (2004) at Harvard University titled 

Losing Our Future: How Minority Youth are Being Left Behind by the Graduation 

Rate Crisis, the data reflected what has become common knowledge in the education 

community: There was an intense, conscious failure to educate those students with the 

least hope who required the very best that public schools could offer (Smith, 2005). 

Socioeconomic disadvantages are the largest reason for most of these children's academic 

under performance, in that African American families fall behind Whites in the normal 

measures of socioeconomics' stability (Gosa & Alexander, 2007). 

Rosa Smith (2003) of the Schott Foundation stated that Black boys were the worst 

example of a product coming out of public education system. However, empirical and 

mixed-methodological investigations have not been given appropriate consideration to 

progress the discussions for insuring effective remedies toward closing the achievement 

gap of African American male students and countering problematic approaches 

(Fashola, 2005). There was a general understanding that African American adolescents, 

particularly males, were the most likely to reject school and develop peer groups or gangs 

that dissuaded them from applying themselves and becoming successful (Roderick, 

2003). Public concern over the plight of African-American youth, particularly male 



youth, is at an all time high. Incidents of violence, teenage male sexual exploitations, 

decreasing college enrollment, and an increase in illiteracy rates has given rise to public 

opinion indicating that something is seriously wrong with African American male youth 

(Davis, 2006). 

However, the 1996 National Association of Secondary School Principals' Breaking 

Ranks report suggested that there are many challenges that needed corrective actions in 

the American high schools in spite of race/ethnicity, social or economic status, or cultural 

development of its students. The available educational literature fostered some policy 

and practice considerations for the schooling of Black men that asked a vital question: 

What can be implemented within the limitations of school restructure to advance the total 

achievement and school performance for Black male students (Jordan & Cooper, 2003)? 

Unfortunately, knowledge of why African American males are continuing to slip 

into the statistical achievement gap is limited at best. In urban schools, overlooked and 

not acknowledged, are some hard realities: few teachers regarded as highly qualified, 

insufficient and outdated technology and science labs, the lack of Advanced Placement 

courses, and insufficient teacher/student ratios (Smith, 2005). Detris Honora Adelabu 

(2007) purported in her investigation that researchers suggested that African American 

adolescents function in a climate of prediction predicated on gender where classroom 

instructors view African American females more positively than males, perhaps adding 

to the gap in their under achievement. African American males were at the highest 

possibility of suffering harm from exclusionary disciplinary practices including being 

expelled, suspended and receiving corporal punishment (Cartledge, Tillman & Johnson, 
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2001). Townsend (2000) purported that higher rates of discipline referrals, suspensions, 

and expulsions did nothing to improve considerably the classroom performance of 

African American male students. Therefore, a firmly profound pattern of repeating 

grades, dropping out of school, and becoming academically demoralized only served to 

widen the achievement gap between ethnic minority and White students (Cartledge et al., 

2001). Moreover, quitting high school is an assured route into the penal system for Black 

men (Pluviose, 2007). 

Unfortunately, some research data show an interesting drop in performance at about 

the ninth grade right after the move from middle school. A limited number of studies 

have investigated the outcome that the transition from middle school to high school has 

on the academic assimilation and achievement of African American students (Holcomb-

McCoy, 2007). Given the statistics and the basic reasons for the drop in performance, 

determining appropriate remedies to address the problem will be difficult and daunting. 

The raw data have reached near epidemic dimensions. Several reports released at the 

start of 2006 highlighted a litany of destructive trends: "50% of all black males quit 

high school; 72% of black male high school dropouts did not have a job in 2004; and 

upon reaching their mid 30s, 60%) of black male high school dropouts had already been 

introduced to the prison system" (Scott, 2006, p.l). The verbal and visual accounts of 

the education of African American males were immersed in a discourse of academic 

decline. Studies on this marginalized sector of students were carefully backgrounded in 

achievement statistics that pointed out the less than stellar academic and social processes 

of African American males (Davis, 2006). 
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There have been educational task forces across the country charged with developing 

recommendations that would include a series of action-oriented projects to help African 

American males overcome the inequalities that lead to poor academic performance 

in the K-12 system (Boyd, 2005). One such effort is mentoring. Mentoring programs 

attempt to foster a relationship that is too often missing from the lives of disadvantaged 

children and youth. The evidence was sufficient to encourage practitioners to promote 

mentoring relationships of youth (Hamilton, Hamilton, Hirsch, Hughes, King & Maton, 

2006) and especially among young Black males. Some researchers advocated a close 

look at Black men's pedagogical practice as a tool to improve the social conditions of 

African Americans (Lynn, 2006). Two studies, one in Los Angeles and another in Boston, 

both seeking to help improve the academic achievement of poverty-stricken Black male 

students, argued that the presence of Black men positively influenced the academic 

achievement of African American students (Lynn). 

Another effort to help with the problem of African American males was the chaos 

theory which sought to explain the academic challenges of African American youth 

(Polite, 1994). Scholars Calabrese and Underwood (1994) focused on the prevailing 

sociopolitical conditions that predispose teacher attitudes and expectations about the 

students that allow educators to abuse their position, power, and prestige to control 

and exploit African American and other marginalized students. However, these 

recommendations generally focus on theoretical frameworks and methodological 

approaches that are comparative in nature (Davis, 2006). 
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However, education can be quite differential, in terms of both quality and access to 

services. The degree to which all children receive an equitable education in this country 

is continually debated. For instance, the over representation of African American male 

students in special education continues to be one of the most persistent and unresolved 

issues in education (West-Olatunji, Baker & Brooks, 2006). Sadly, Black males were 

grossly underrepresented in specialized gifted education classes and abundantly 

represented among those who suffer school failure and dysfunctional attitudes towards 

education (Whiting, 2006). Additionally, according to the U.S. Department of Education 

Office of Special Education Programs (2001), The Civil Rights Project (2002), and the 

National Research Council (2002), African American children were most represented in 

the disability categories of mild and moderate mental retardation and serious emotional 

disturbance, while fewer were represented in programs for the gifted and talented. 

Achievement conflicts arose for students when they associated certain achievement 

attitudes or behaviors with betrayal of their social, gender, ethnic or racial culture 

(Neihart, 2006). The politics of identity had emerged as a critical theme in educational 

theory and practice (Davis, 2006). The African American male is perhaps more 

affected by these conflicts that any other group. At the same time, competing notions of 

masculinity were circulating within a national discourse on the "Black male crises" with 

the potential to dramatically impact education reform and social policy (Davis, 2006). 

Researchers stressed that masculinity was not an individual or biological trait; rather, 

it makes itself known through social interaction (Davis, 2006). However, Barry and 

Patricia Bricklin (1967) cited the fear of being feminine as being so intense that it is not 
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only a "contributing cause" but also, in many cases, the main cause of underachievement 

in males. Even in gifted African American males, achievement conflicts arose when 

they associated certain achievement attitudes or behaviors with betrayal of their gender 

(Neihart, 2006). Thence, it is not surprising that African American males often experience 

difficulty in social domains, such as education (Nogurea, 2003). 

In the face of mounting evidence that schools were losing alarming numbers of 

young Black men, some educators were bolstering one response to the crisis: creating 

public schools designed to serve African American males (Gewertz, 2007). It was 

imperative that educators continue to address the unique issues faced by urban African 

American children. Many urban children are from low income families, which are not 

only economically poor, but also socially underserved. There are a variety of reasons 

why African American youth do not perform well in school and /or eventually drop out. 

Dropping out of school is a symptom of the larger issues affecting youth (Somers, Owens 

& Piliawsky, 2008). 

African American males, like all students, needed to have a connection with the 

school and feel accepted and that they belong. The feeling of acceptance and belonging 

were important components which encouraged students to value school and achieve 

academically (Osterman, 2000). African American males failed to connect with the 

academic community which suggested that the social and political climate within schools 

had led to a culture of low expectations and limited support for African American 

students contributing to the achievement gap (Steele, 1992). 
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While raising the important question as to whether African American males have 

been endangered or ignored in education, Jerlando Jackson and James Moore III 

(2006), commented on the February 2006 special issue of Teachers College Record and 

proclaimed that the existing body of knowledge about African American males is both 

limited and disjointed. The special issue included explorations of suspected reasons for 

African American males' academic achievement, or lack thereof, raising such issues as 

family functioning, compensation and humanity with young people. Other findings in 

this special issue suggested that a disparate impact between African American males and 

White males may exist in hiring practices in academic leadership which could adversely 

affect achievement levels of African American males (Jackson & Moore, 2006). 

Therefore, a search for answers to this unacceptable trend must be broad and 

sincere to fashion real solutions to addressing the educational and social plight of 

African American male adolescents (Whiting, 2006). One approach noted by a White 

teacher of African American High School students was that leaders must connect with 

African American culture. Without mistake, their life is drastically different from that of 

other cultures (Hale, 2003). It is important to understand how other variables affected 

achievement for African American adolescents, especially for those students who 

were struggling academically. Thus, it is beneficial to explore factors that contribute to 

adolescents' perceptions, attitudes, and behaviors toward their academic performance 

(Somersetal.,2008). 

There are four important factors that have been identified as influencing the academic 

success of African American adolescents. School, peers, parents, and neighborhood 
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environment all play roles in African American students' academic achievement 

(Newman, Myers, Newman, Lohman, & Smith, 2000). If educational leaders are allowed 

to abdicate their responsibility of finding solutions to the problem of low academic 

achievement for African American male students, then the result is an educational 

genocide of the most vulnerable students (Smith, 2005), African American males. Peer 

groups may be negative toward African American students who succeed academically 

and could ridicule them as "acting white" (Grantham & Ford, 2003). Since parental 

involvement plays a positive role in the academic success of students, administrators 

should promote the academic success of African American students by exploring avenues 

to get parents involved in their schooling (Somers et al., 2008). 

The developing researched literature on African American males and the achievement 

gap offers some insight into the question of the environment's influence on African 

American males in the high school systems. Therefore, the study of former principals' 

perceptions about the use of ELCC standards in high schools may substantially contribute 

to academic literature, to policy discussions and to the general understanding (Poynting, 

Noble & Tabar, 1999) about African American males' achievement. In communities, 

where the majority of African American students reside, outside forces do play a role 

(Smith, 2005). 

The Critical Role of School Leaders 

African American male adolescents are subjects who have been the objects of both 

race and gender retribution, and as a result educational systems and principals have 

a moral obligation of academic redemption (Davis, 2006). Administrators are to take 
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ownership of their decisions, and they have a high commitment to decide in a virtuously 

responsible manner. The existence of opportunities more critical than decisions made in 

the administration of schools are lacking (Strike, Haller & Soltis, 1998). 

Educators speak of teaching and learning for all students, and yet statistics show 

dismal graduation rates for African American youth (Smith, 2005). In a 2004 letter 

to President Bush, U.S. Rep. Danny K. Davis described the conditions relating to 

African American males, based upon statistical data, as continuing to decline (Illinois 

Congressman Calls on President to Convene Commission on Black Males, 2004). And 

yet, the majority of teachers, principals, superintendents, and school board members 

remain complicit in their silence about the plight of black male students (Smith). 

The role of principals, who are entrusted with the principle of equal respect, requires 

that they regard human beings as having intrinsic worth and treat them accordingly 

(Strike et al, 1998). In attempting to close the achievement gap for African American 

males, the researched literature seems to lack a focus on principals. However, because of 

their vital role in setting the direction of what happens in schools and being a role model 

for students, a study of leadership has to include bad actors as well as good ones (English, 

2008). The salience of ethnicity in the shaping of behavior through modeling recently 

has been investigated and positive male modeling has been determined as a significant 

factor in African American male student achievement (Holcomb-McCoy, 2007). 

However, there is a scarcity of positive male role models for African American males in 

our schools. 
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Because of the increased attention to accountability and student performance, 

especially since the 1983 National Commission on Excellence in Education's report A 

Nation at Risk, a new role has emerged in school leadership with the principal being the 

catalyst for achievement, high performance and success for all stakeholders (Wilmore, 

2002). 

The role of the principal became the primary voice of the school, the champion 
of free and appropriate education for all students and the chief proponent of the 
value of education in a democratic society. In other words, the principal became the 
main educational facilitator of the learning community, (p. 5) 

Through a powerful and dynamic presence the effective school administrator must 

communicate high expectations for teachers and students alike. The effective principal 

must provide a model for the behavior of teachers through personal accomplishments and 

demonstrated character (Marzano, Waters & McNulty, 2005). 

Principals cannot escape accountability in the ever increasing achievement gap 

between African American males and all others in the schools. If data show high 

achievement levels for most students in their schools, then, the mindful administrators 

examine the data to find reasons for why the few failed (Hoy & Tarter, 2008). To be 

mindful is to have a rich awareness of detail and advanced ability to scan for unintended 

consequences so that one can discover and correct errors before they escalate into major 

crises (Hoy & Tarter, 2008). Society views the failure of many African American males 

as also the failure of principals to find reasons for why they failed. After several decades 

of focus on improving education for girls, attention has been turning to what some have 

coined a "boy crisis." As a result, small-scale initiatives have sprung up to supplement or 

even replace inadequate public school experiences for at-risk boys (Teicher, 2006). 



46 

Knowing that schools are complex and unpredictable, mindful principals position 

themselves to see as much as possible and try to reconcile different interpretations 

without destroying the nuances of diversity and complexity (Hoy & Tarter). Central 

to the principal's responsibility is a balanced and accurate accounting of a school's 

successes and failures (Marzano, Waters & McNulty, 2005). The burden falls on 

the principal to provide the instructional acumen, curriculum support, professional 

development opportunities, data-driven decision-making, and visionary perspective to 

mold a faculty of teachers into a unified force to advance academic achievement for all 

students (Tirozzi, 2000), especially African American males. 

Mindful principals are bound to view the African American male achievement gap 

as severe turbulence (Shapiro & Gross, 2008) in their schools and seek solutions to it. 

Principals are not solely to blame for the low achievement of black males. But when there 

is a look at the facts, it is difficult to fathom why principals have not shouldered more 

responsibility for the education of every student (Smith, 2005). 

For more than 25 years, researchers have described the critical roles leaders play in 

creating effective schools and school districts. If U.S. schools are to close achievement 

gaps, their leaders must possess the appropriate knowledge, dispositions, and skills to 

assume these critical roles (Johnson & Uline, 2005). The necessary knowledge resides 

in the experience of former principals and is shared through mentoring of practicing 

principals. Therefore, the perceptions of former principals about the effectiveness of the 

ELCC standards are vital toward the end of narrowing the achievement gap for African 

American male students. 
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Leadership Standards and Student Achievement 

Finding wide disparities in current practices, Georgia's Professional Standards 

Commission recommended that the state board of education raise standards for the 

training, licensing and evaluation of school administrators (Olson, 1984). School districts 

in middle Georgia investigated various models of school improvement techniques to raise 

the achievement and performance of students. School leaders were trained on selected 

procedures aimed to improve student performance. 

Patricia Davenport and Gerald Anderson (2002) presented a study of the Brazosport 

Independent School District in Texas that showed tremendous improvements in student 

achievement. They called their approach to closing the achievement gap "the eight step 

process"(p. 46). Using W. Edward Deming's model created for Japan to pump life into 

its economy, Davenport and Anderson used the plan, do, check and act model to launch 

a successful following of school leaders who sought to narrow the achievement gap in 

their schools. Their process was data-driven and fostered continuous improvement in 

school performance. The process involved school leaders who would make sure that 

their teachers were following these steps: "1) Test Score Disaggregation, 2) Time Line 

Development, 3) Instructional Focus, 4) Assessment, 5) Tutorials, 6) Enrichment, 7) 

Maintenance, and 8) Monitoring" (Davenport &Anderson, 2002, p. 34). The thrust of 

the process was teacher centered, and success of the largely socially and economically 

disadvantaged student population depended more on what the teacher did than what the 

principal did. Therefore, standards for leadership were missing from this process. 
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The attributes of leaders in schools that have closed achievement gaps fit within 

comprehensive standards (Johnson & Uline, 2005). Research evidence identifies major 

dimensions of behavior that outline leadership for learning. All leadership is not the 

same, and a specific kind of leadership is especially evident in high performing schools 

(Murphy, Elliott, Goldring & Porter, 2007). The standards' movement has endeavored 

to recognize certain components of leadership to serve as benchmarks of accountability 

(Harris, Ballenger & Leonard, 2004). Holye (2001) points out that the National Council 

of Accreditation for Teacher Education (NCATE) is an accountability initiative which 

includes standards for administrator leadership programs. Elaine Wilmore (2002) further 

informed that the Interstate School Leaders Licensure Consortium (ISLLC) and NCATE 

standards were incorporated into the Educational Leadership Constituent Council 

standards (ELCC) and are effective in evaluating university preparation programs seeking 

NCATE accreditation. 

Wilmore (2002) authored the book titled Principal Leadership: Applying the new 

Educational Leadership Constituent Council (ELCC) Standards (2002) as a means of 

explaining and introducing the standards to an audience ready to put behind them the 

failed practices of leadership that had done little to increase student performance. Her 

work was trail blazing in that it was a first attempt to synthesize all of what had been 

written and practiced as guidelines for the preparation of school principals. Several 

professional organizations, including the American Association of School Administrators 

(AASA), Educational Leadership Constituent Council (ELCC), National Council for the 

Accreditation of Teacher Education (NCATE), National Policy Board of Educational 
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Administration (NPBEA), and the Interstate School Leaders Licensure Consortium 

(ISLLC), collaborated and agreed to develop standards that would answer the crisis in 

both school leadership preparation and student performance (Wilmore). 

The study of standards brings together the work of several professional organizations 

that labored for the same goal of improving student performance. The underscoring 

standard for improving schools is that principals must have the knowledge and the skill 

to develop successful schools (Wilmore, 2002). Knowledge and skill are not the same, 

and the absence of one or the other can make a big difference in the success of any 

school. Then there is the desire to do so which is much like the glue that holds skill and 

knowledge together. Understanding concepts is only a fraction of the job for improving 

schools. Reacting to the standards and influencing the outcome of student lives is all 

together another part of the total work of school improvement. Wilmore is very salient 

referring to the role of school leaders. "If being a proactive advocate for all children is not 

our role, whose role is it? We are the school systems of the United States. It is our role, 

our duty, and our obligation to educate every child" (Wilmore, 2002, p. 101). 

The data on the standards, if used in schools by principals, indicate that student 

performance will increase. School leaders need this literature as our schools decline, 

especially the statistics collected on the performance of African American males in our 

nation's school systems. A review of the standards is a necessary part of the literature. 

The standards are to the point and concise: 

A school administrator is an educational leader who promotes the success of all 

students by 
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Standard 1: facilitating the development, articulation, implementation, and 

stewardship of a school or district vision of learning that is shared and supported by 

the school community. 

Standard 2: advocating, nurturing, and sustaining a school culture and instructional 

program conducive to student learning and staff professional growth. 

Standard 3: ensuring management of the organization, operations, and resources for 

a safe, efficient, and effective learning environment. 

Standard 4: collaborating with families and community members, responding to 

diverse community interests and needs, and mobilizing community resources. 

Standard 5: acting with integrity, fairness, and in an ethical manner. 

Standard 6: understanding, responding to, and influencing the larger political, social, 

economic, legal and cultural context. 

Standard 7: through [sic] substantial, sustained, standards-based experiences in 

real settings that are planned and guided cooperatively by university and school 

district personnel for graduate credit, (pp. 113-115) 

Accomplishing the impossible is not the goal of the standards, but having research-

based standards for which to reach for is abundantly important for schools to improve 

(Wilmore, 2002). The role of the principal actually defines the future world. The public 

school principal has an arduous responsibility to produce wholesome citizens for the 

world. "The reason for this is that public education does not serve a public. It creates 

a public. The question is not, Does or doesn't public schooling create a public? The 

question is, what kind of public does it create?" (Postman, 1996, p. 18). Leadership is 
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needed to create the right kind of public. "School leadership is a calling. Some people 

have it; some do not. To have it is a gift. The ELCC standards provide a framework and a 

mechanism from which to work" (Wilmore, 2002, p. 118). 

The Reflections of Former Principals for Mentoring 

Anecdotal evidence purports that former principals make up a large portion of the 

educational leadership professors on many college campuses. A cursory review of 

the biographies of many education researchers reveals that many of them are former 

principals. Former principals command a major role in shaping the frontier of educational 

leadership and school reform after retirement or change of job (Daresh & Playko, 1992). 

They continue to mold the culture and climate of schools through their advice, opinions, 

writings and teachings, long after they have left the active role of principal (Wasden, 

1988). 

Since the early 90s, the mentoring of principals has grown into an acceptable model 

for developing leaders of schools. Principals learn from the experiences of others 

and develop structure and meaning to their role as the key stakeholder in schools. 

Developmental theorist Jack Mezirow (1990) reasoned that principals function within 

systems which possess constructs of beliefs, hypotheses, and cultural assumptions. These 

systems are the vehicles through which their experiences are perceived, reconciled, 

and interpreted for organization and coherency. Former principals are storehouses of 

experiences vital to the practicing and novice school leaders. The reflections of former 

principals are central to effecting change as a method of assessment, identification, and 

reformulation of perceptions held by practicing and novice school leaders. The evaluation 
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of their perspectives can bring about meaningful improvements to both the school's 

culture and climate (Bradley, 2006). 

It is reflective perspective that ascribes meaning and appreciation to the experiences 

of the principal. Examining a new set of standards in relation to one's current 

understanding, and then making recommendations for changes is the essence of reflective 

perception. According to Galbraith (1991), reflection is important when a principal is 

able to "show evidence of understanding the contextuality of their learning and how it 

affects their personal, professional, social and political lives" (p. 131). Kent Peterson 

(1986) used the work of Kolb (1984) on the reflection process adopting it to the school 

administrator. He surmised that reflective analysis is the constant work of principals as 

they seek to discover the elements that best support their operation. 

John Dewey (1959) advocated that new principals incorporate the advice, 

guidance, and interpretation of former and more experienced principals into their own 

administrations. Even with the ELCC standards, the reflective process has involved 

raising and answering questions. Many who subscribe to the theories of Jean Piaget 

(1950) have focused on the individualization of reflection. While the ideal that proactive 

reflection has been clarified and strengthened by those not in a position of authority, 

discussing the events has been advanced by Kurt Lewin (1959). According to Lewin's 

theory, former principals are the best group to analyze, interpret and discuss the ELCC 

standards as they apply to students in this southern school district. Brookfield (1987) also 

purported that proactive reflection is a learning conversation where advice, guidance 
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and interpretation of more experienced principals become a vital asset to novice and 

practicing principals on many subject areas including the usage of the ELCC standards. 

The literature on the use of reflective perceptions is growing as the mentoring model 

for principals become more popular with school systems. The General Assembly of North 

Carolina in its 2009 session passed a bill to enable retired school principals to return to 

certain schools without losing retirement benefits (General Assembly of North Carolina, 

2009), which is another indication that the use of reflective perceptions is a growing 

trend. Retired principals are a developing resource to assist with change in schools and 

to mentor novice and practicing principals. In collaboration with a group called New 

Visions for Public Schools, The New York City Leadership Academy has started a new 

principal mentoring program with a key component being mentoring by retired principals 

(New Visions for Public Schools, 2009).The program stresses the importance of retired 

principals for the extraordinary needs of some schools. In Rhode Island, the Rhode 

Island Association of School Principals (RJASP) recognized retired school principals as 

a very valuable, untapped resource for schools and principals (Rhode Island Association 

of School Principals, 2009). RJASP is currently focusing on using retired principals as 

mentors and keeping former principals involved in education. 

As the trend toward using former principals as mentors continues to grow, the use of 

reflective perceptions by practicing and novice principals could develop into a substantial 

component of the educational literature and knowledge base. 
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Summary of the Review of the Literature 

The most recent literature continues to maintain that African American adolescent 

male students have the highest propensity for absenteeism, school drop outs, aggressive 

behavior and failing grades than students of other races and genders (Martin, Martin, 

Gibson & Wilkins, 2007). More specifically, African American male students come from 

a history rooted in institutionalized racism (Comeaux & Jyakumar, 2007) which has 

an impact on their academic performance that much of the literature fails to deal with 

substantially. Finding the exact formula to improve the academic performance of African 

American males is a quest that school leaders must be continued. 

To date, the literature on the subject of African American males fails to post 

encouraging or optimistic statistics, and the pessimism grows with each new study. 

However, several studies at universities and colleges with small samples of African 

American male students post some encouraging results. These projects, recently 

publicized, are nurtured by committed professionals who seek answers for the 

overall problem of the widening achievement gap. Much of their work awaits general 

adoption and publication. Harvard University's Ron Ferguson (2008) is noted among 

the researchers seeking remedies for the achievement gap between African American 

students and all others. 

Now that educational research is giving more attention to the problem of the 

achievement gap, solutions to it are slow in materializing, and some studies place 

the duty for a solution on the African American community (Comeaux & Jayakumar, 

2007). The gap persists and continues to be documented. The Northwestern Evaluation 
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Association (2006) released a study on the achievement gap which revealed nothing 

new and reaffirmed the statistics that for every grade level, students from poor schools 

experienced less growth than experienced by students from wealthy schools. The report 

gave a familiar conclusion stating that minority students demonstrated less growth than 

their non-minority peers. With researchers using a large sample of students from a wide 

range of school districts across the United States, these results were not shocking or 

unexpected. Closing the achievement gap is not an easy task and many studies, including 

this one, continue to search for what might be the cause and seek recommendations for a 

solution to the problem. 

The literature suggests from various sources that teachers might be the link to 

improving the performance of low achievers in school and on standardized tests. 

However, there is not much reference to the responsibility or role of principals in 

increasing the performance of low performing students, particularly African American 

males. U.S. Department of Education Secretary Margaret Spellings (2007) in her 

Building on Results: A Blueprint for Strengthening the No Child Left Behind Act report 

did not place any of the burden for student achievement on the principal, and nothing 

in the report pointed to the role of principals. The Secretary pointed out five policy 

proposals aimed at improving the performance of students with proposal number four 

titled "Helping Teachers Close the Achievement Gap." The other proposals concerned the 

roles of the parents, the students and the flexibility for improvement. The absence of a 

proposal specifically requiring that principals have a defined function in the improvement 

of school and the meeting of the NCLB goal for 2014 signifies a failure to understand 
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the importance of the principal in closing the achievement gap for all students, especially 

African American males. While the role of teachers remains important in closing the 

achievement gap, it is the principal who must see to it that they are "equipped with 

the most current, research-based instructional tools to help them do their jobs" (U.S. 

Department of Education, 2007, p. 11). 

Utilizing this concept, the state of New Hampshire, Destie Sprague (2007) in a memo 

titled "Evidence-Based Programs to Target the Achievement Gap" cited several quality-

improvement efforts which are known to increase student performance and achievement. 

Among them is principal leadership. Quoting from Education Trust (2007) Sprague 

records that "high achieving schools have principals who encourage ongoing reflection, 

support a universally understood mission, and who foster leadership at levels which has 

the additional impact of increasing teacher quality" (p. 3). Principals are the key to school 

improvement and student performance. The ELCC standards provide for them a road map 

that delivers to both, the teachers and the students, the benefits of improved performance. 

African American male students will also reap the reward of principals who are guided 

by standards that bridge the gap of achievement and performance for every child in our 

schools. 

Since the use of standards has been shown to impact students' performance and 

achievement in positive ways by increasing their scores on high stakes' tests, the 

proliferation of their use begins to develop a much needed solution to the problem of the 

achievement gap for African American males in our schools. Understanding how former 

principals feel about the employment of standards in schools would be yet another data-
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driven link to solving the achievement gap dilemma and add to the literature another 

dimension for the knowledge base and mentoring of practicing principals. 

The ELCC standards are among the most recent attributes researched which offers 

proven techniques to school improvement with a positive impact upon the achievement 

and performance of all students, especially African American males. These standards 

elevate student performance to where it rightfully belongs - in the principal's hands. 

Therefore, the achievement of African American male students is inextricably tied to 

what the principal does. 

The reflective perceptions of former principals serve as advice and guidance to 

practicing and novice principals as they seek remedies for the challenge of the widening 

achievement gap for African American male students. The literature regarding an 

important role that former principals can and must play in this unsolved challenge is 

developing, and research in the area of the principals' role to close the achievement gap 

using the advice of others is encouraged by experienced educational professionals. 



CHAPTER 3 

METHODOLOGY 

Restatement of the Problem 

The purpose of this study was to investigate the perceptions of former principals on 

the effect of the ELCC standards in raising the performance of African American males 

on standardized tests, specifically the State High School Graduation Test (SHSGT) in 

a southern school district. Since the implementation of the No Child Left Behind Act of 

2001 (NCLB), mounting statistical data have shown that African American males are 

falling behind in the school systems of our nation, particularly in the inner-city settings. 

After several decades of focus on enhancing education achievement for girls with 

specific gender initiatives, the spotlight has been turned to what some refer to as a "boy 

crisis"(Mead, 2006; Kafer, 2007; Jaschik, 2008). Even though educational leaders often 

speak of teaching and learning for all students, graduation rates for African American 

male youth have painted a dismal statistical picture (Smith, 2005). 

Unfortunately, knowledge and researched data on why African American males are 

continuing to fall into the reported statistical achievement gap are limited at best. The 

preponderance of literature on African American males and the achievement gap does 

not give sufficient attention to the unanswered question of the principal's influence on 

African American males in the high school systems. The role of principals, who are 

entrusted with the principle of equal respect, requires that the leaders regard their students 

58 
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as human beings with intrinsic worth. It also requires that principals treat those students 

in a manner which reflects the principals' basic belief about the students, as the school 

seeks to narrow the achievement gap for African American males (Strike et al, 1998). 

The analysis of research on principals' decision making as it relates to student 

achievement has produced a certain and clear realization that standards are necessary 

for the leaders of our nation's schools (Waters & Kingston, 2005). As a result, the 

Educational Leadership Constituent Council (ELCC) standards emerged as the set of 

proficiencies that practicing principals should employ to improve school leadership, 

facilitate principal preparation programs and insure improved student performance and 

achievement. The ELCC standards are the unifying force which deters dependence 

on individual state standards, organizational standards and meta-analytical research 

(Wilmore, 2002). 

The task of this study was to gather data from former principals of a southern school 

district about their perceptions of the Educational Leadership Constituent Council 

(ELCC) standards as they relate to the improvement of test scores for African American 

males. The researcher supports the use of the ELCC standards as a means of closing 

the achievement gap for African American males in the secondary schools and believes 

that a lack of implementation has increased the problem of low performance by African 

American males. The ELCC standards, which improve student performance without 

prejudice, are not widely used by principals of this southern school district (Wilmore, 

2002). A major topic of educational research is the achievement gap between White and 
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African American students with a particularly keen focus on African American males, 

who fall at the bottom of all statistical data collected thus far. 

The challenge of determining an appropriate method of investigating and gathering 

the perceptions of former principals about the use of the ELCC standards was a useful 

experience, because it involved comparing and contrasting several approaches for the 

study. Documenting perceptions of former principals about the effectiveness of the 

ELCC standards on African American male students' performance was not an easy task, 

because it had the potential of categorizing various administrators into specific leadership 

characteristics or styles. Some subjects (former principals) did not view such categories 

as positive for them. 

The goal of this study was simply to get research-based information on the 

perceptions of former principals who had worked in this southern school district 

concerning the use of researched ELCC standards as they apply to the improvement of 

African American males' test scores. The former principals' education is not the subject 

of this study. This study does not in any way intend to question an administrator's 

knowledge of the ELCC standards. However, once presented with the standards, the 

former principals are expected to share their perception of the standards as they relate to 

student performance and improvement for African American males. 

Research Design 

Various strategies are available within the field of educational research to examine 

questions of interest. Borg, Gall and Gall (1993) advanced that descriptive research 

helps describe characteristics of the phenomena being studied. This descriptive study is 
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qualitative and uses multiple sources to answer the questions set forth so that data will 

be straightforward, rich, intensive and holistic (Merriam, 1988). The method used for this 

study followed the tenets of qualitative research and qualitative interviews. Qualitative 

interviews scrutinize everything and all statements are evaluated by the researcher 

(Bogan & Biklen, 2007). This collection of descriptive data focused on former principals' 

assumptions about the efficacy of principals in this southern school district to impact 

the performance of African American males with the use of (ELCC) standards. The 

interviews are ethnomethodological as they focus on how the former principals reflect 

upon daily school accomplishments (Bogan & Biklen, 2007). This study solicited the 

personal reflective perspectives of former principals about the ELCC standards and how 

the former principals perceived the standards as tools to enhance African American male 

student achievement and performance in this southern school district. The purpose of 

this study to collect data about the personal reflective perspective of former principals 

makes a qualitative design appropriate for this study. Therefore, the value of descriptive 

qualitative interviews merits comment: 

Qualitative research brings human meaning to social life as it is lived, experienced, 
and understood by the research participants. Capturing this social context is very 
important in qualitative research because qualitative researchers view each context 
studied to be unique. Because qualitative researchers rely heavily on verbal 
description, researchers are their own main instrument of data collection, 
interpretation, and written narrative. Thus, the qualitative researcher is a critical 
source of data and interpretation. (Gay & Airasian, p. 163, 2003) 

Participant Selection and Consent 

For sampling, this study utilized a qualitative paradigm known as purposeful 

selection. This method of sampling seeks participants who are likely to possess rich 
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information about the phenomena or process being studied (Gall, Gall & Borg, 1996). 

Purposeful sampling is judgment sampling when the researcher selects samples based 

upon the knowledge and experience of the individuals sampled for the study (Gay 

& Airasian, 2003). The sample sizes are usually small when purposeful sampling 

is employed to develop a deeper understanding of what is researched (Gall et al., 

1996). Additionally, Patton (2002) advanced that minimum samples be used to yield 

"expected reasonable coverage of the phenomenon given the purpose of the study 

and the stakeholder's interest" (p. 246). Thus, the researcher selected certain former 

principals who had served at a high school for least four years. In four years, principals 

establish a sense of efficacy about school norms and graduate at least one class which 

was under their leadership an entire high school era (Tschannen-Moran & Gareis, 2004). 

School performance data from the state show that this southern school district mirrors 

the national trends regarding the achievement gap and low graduation rates for African 

American males (Scott, 2005). Economically disadvantaged circumstances for African 

American male students contribute persistently to the negative outcome of student 

achievement in this southern school district (Beecher & Sweeny, 2008). Therefore, 

former principals of secondary schools in this southern school district are appropriate 

for this study because they can reflect, from a first-hand standpoint, on strategies that 

offer the best solutions to the problem of the achievement gap for African American male 

students. The researcher also sought participants who were practicing principals under 

the NCLB Act of 2001. Participants were informed of the tenets of the study and given a 

chance to ask questions before giving their full consent to take part in the study. Creswell 



63 

(1998) espoused that research subjects need to be informed of the reasons the researcher 

selected them for the study and given confidentiality (if they ask for it), and the researcher 

should share the purpose of the study. To protect against bias and enhance the reliability 

of findings, the names of the participants are shielded by the use of pseudonyms. 

Research Questions 

This study was designed to offer research-based information on the national ELCC 

standards as a means to raise the tests scores of African American males in a southern 

schools district as perceived by former principals of the district. The research questions 

addressed in this study were as follows: 

1. How do former principals view the extent of use of ELCC standards in the high 

schools of this southern school district? 

2. How do former high school principals of this southern school district view the 

role of ELCC standards in affecting the scores of African American males on the 

State High School Graduation Test (SHSGT)? 

3. What barriers do former principals perceive to the implementation of the ELCC 

standards as a means of raising the performance of African American males on the 

SHSGT? 

Data Collection Procedures 

The method of data collection used in this study was semi-structured qualitative 

interviews, which by this method according to Bogdan and Biklen (2007), "you are 

confident of getting comparable data across subjects" (p. 104). Siedman (1998) supports 

interviewing as a powerful way of obtaining valuable knowledge about a specific 
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educational experience by the personal experiences of those who have been engaged 

in the educational process. Interviewing former principals, by the nature of this study, 

lends worth and value to the research because of their varied reflective experiences. 

Direct quotations are a primary source of presenting data from the interviews. Qualitative 

research author, Michael Quinn Patton (1990) explains the importance of quotes: 

Direct quotations are a basic source of raw data in qualitative inquiry revealing 
respondents' depth of emotion, the ways they have organized their world, their 
thoughts about what is happening, their experiences, and their basic perceptions. 
The task for the qualitative researcher is to provide a framework wherein people 
can respond in a way that represents accurately and thoroughly their points of view, 
(p. 24) 

The search of the literature did not produce a record of the voices of former principals 

about their perceptions of the ELCC standards, or their reflective experiences in relation 

to the standards as means to raise the performance of African American male students. 

Data from six former principals, male, female, Black, White and a combined pedagogical 

experience of more than 180 years give the research dependability (Lincoln & Guba, 

1985). This approach along with accurate record keeping strengthened the trustworthiness 

of the study (Merriam, 1988). 

Shipley and Wood (1996) observed that "Interviewing involves a serious conversation 

that is conducted for a specific purpose" (p. 1). The purpose of interviews was to collect 

data from former principals about their reflective perceptions of the ELCC standards as 

means to help close the achievement gap, especially for African American male students, 

if implemented in this southern school district. The selected principals were cooperative 

in sharing their perceptions of the impact of the ELCC standards in schools and how the 

standards might affect African American male students. 
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The researcher, after the purposeful selection of eight former principals, contacted 

each by telephone for an initial introductory conversation to assess the willingness 

of each to participate in the study. Prior to meeting with each former principal, the 

researcher mailed a package to each of those who had agreed to participate. It contained 

an introductory letter, the Informed Consent letter and a copy of the Participant Interview 

Protocol. A copy of each of the letters and protocol can be found in the appendices. 

After mailing the package to participants, the researcher contacted each former 

principal again to verify that the package had arrived and to see if there were questions 

about the protocol for the interview. A time for the actual interview was set at the 

participant's convenience. The researcher made sure that each participant was in the place 

most comfortable for his/her interview. Before the recordings started, each participant 

was given another opportunity to ask questions of the interviewer. The semi-structured 

interview is a valid method to collect "data on understandings, opinions, what people 

remember doing, attitudes, feelings and the like, that people have in common" (Arksey 

and Knight, 1999, p.2). The Informed Consent forms were collected, if they had not been 

mailed earlier, and the one-on-one interviews began. The interviews were open-ended 

and the researcher encouraged the subjects in each setting to address the areas of interest 

to them (Bogdan and Biklen, 2007). 

Data Analysis 

"The growth in qualitative research is a well-noted and welcomed fact within the 

social sciences" (Attride-Stirling, 2001, p. 385). 

Researchers invent a lot of things: concepts, instruments, interpretations, 
statistical confidence levels, theories, and so forth. They try to convince themselves 
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and others that they have good reasons for concocting these intellectual tools, and 
the more systematic, truth-loving and skeptical of their own processes and 
presuppositions they are, the more they are trustworthy (Tesch, 1990, p. 2). 

There are many different ways to approach qualitative analysis to obtain causal 

homogeneity (Munck, 2004). Data collection by interviewing was employed in this study 

requiring thought and skill to arrive at a proper decision for analysis because of the sheer 

amount of data generated (List, 2007). Bogdan and Biklen (2007) explain that "the term 

data refers to the rough materials researchers collect from the world they are studying; 

data are the particulars that form the analysis" (p. 117). Wolcott (1994) advances "a broad 

range of scholarly activity that encompasses creative dimensions"(p. 4) for transforming 

data into findings, but the process is the unique usage of the skill, knowledge, experience, 

creativity, diligence, and work of the researcher (Patton, 2002). J. Douglas Toma (2006) 

advocates that qualitative methods should not be exact duplicates of previous approaches, 

but individualistic researcher objectivity to findings and conclusions with the use of 

various concepts and guides to the work is recommended. There are no absolutes and "it 

is far from clear what the standards are or should be" (p. 406). 

Qualitative data analysis generally employs the use of multiple code types (Johnson 

& Christensen, 2007). While looking for evidence of the ELCC standards from the 

reflective perceptions of former principals, this researcher decided to use an existing 

coding frame developed from field notes and first audible interview responses (List, 

2007). The selection of a frame of established codes for analysis is called a priori codes 

(Johnson & Christensen, 2007). A priori or explicit coding is grounded upon some 

premise or impression of the researcher (Stemler, 2001). These codes are diagnosed from 
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a panorama of sources including previous research or theory; research questions being 

addressed; questions and topics from the interview schedule; and, a gut feeling about the 

information (Gibbs & Taylor, 2005). 

The researcher formulated a priori coding for this study by using the ELCC standards 

as a basis for the codes. The categories established prior to the analysis were based upon 

the interview protocol listing of the ELCC standards and the research questions. Each 

reference by the former principals in their discussions of their reflective perceptions of 

the standards; their perception of the extent to which the standards are used; and, any 

perceived barriers to implementing the standards was given a code (Stemler, 2001). 

The codes were identified numerically and with colors. The number codes were one 

through six and used to count the number of references to a particular element of 

the ELCC standards by each respondent. The six numbers used corresponded to the 

number of ELCC standards being studied and presented to the former principals in the 

interview protocol. Then the numbers were color-coded to indicate codes identified 

to a specific theme in the data which was ascribed to one of the research questions. A 

yellow coding was assigned to the first research question; green assigned to the second 

research question; and, orange was assigned to the final research question. All data 

were collected, transcribed, and analyzed shortly after the interviews. "The immediate 

post-interview review is a time to record details about the setting and . . . observations 

about the interview" (Patton, 2002, p. 384). Revisions to coding continued as needed, 

and the themes were denned and identified to the point that maximized exclusivity and 

exhaustiveness (Weber, 1990). 
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Analytical diversity and strategic approaches are indeed throughout the work of 

qualitative data analysis (Coffey & Atkinson, 1996). The researcher also was guided by 

the tenets of Miles and Huberman ( 1994), who advanced three parts of data analysis, 

namely, data reduction, data display, and conclusion drawing. The analytical process was 

ongoing during and post-data collection and decisions were made by the researcher about 

the analysis (Miles & Huberman). This researcher also sought details for conducting a 

thematic analysis of qualitative data, which are "robust and highly sensitive tools for the 

systematization and presentation of qualitative analyses" (Attride-Stirling, 2001, p. 385). 

Qualitative analysis is generally inductive according to Donald Ratcliff (1994), and 

the terminology "grounded theory" is used to apply rigorous methods and standards to 

procedures for coding qualitative data (Patton, 2002). The researcher kept field notes 

that were first used for a priori coding during and following the data collection process. 

Codes were identified in the field notes of the interviews each time a former principal's 

reflectivity addressed an ELCC standard with regard to African American males students 

and how that standard might assist with the improvement of their academic performance. 

The researcher prepared a contact summary form for each interview and recorded 

observer's comments to further code the data. Contact summary forms were used by the 

researcher to categorize a priori codes or main issues of the contact with the participant 

(see appendices). Planning the use of contact summary forms and field notes, a priori 

coding was a data reduction technique (Miles & Huberman, 1994). 

The transcribed interviews provided a display of the data (Miles & Huberman, 

1994), which permitted coding by numbers and color. "Transcription is indispensable. 
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. . transcript has major advantages: you can write on it, read it in the bath, and publish 

it in traditional printed journals" (Hepburn & Potter, 2004, p. 187). Each statement that 

referred to a specific standard reflected upon by the former principals was given a specific 

color coding. After re-reading and checking of the transcripts against the tape recording 

for accuracy, a number was assigned to each of the statements reflected by former 

principals that were of similar context and content (Hepburn & Potter). Similar codes in 

context and content were collapsed into clusters or semi-themes (Attride- Stirling, 2001). 

The researcher reflected upon each interview for what was learned and what themes 

were identified. Themes are identified by "bringing together components or fragments of 

ideas or experiences, which often are meaningless when viewed alone" (Leininger, 1985, 

p. 60). Particular attention was given to data that was similar from different participants 

and was noted in the field notes. Glaser & Strauss (1967) referred to the reflections and 

notes of the researcher as analytic memos. 

Data analysis is the "process of systematically searching and arranging the interview 

transcripts, field notes, and other materials that you accumulate to enable you to come 

up with findings" (Bogdan & Biklen, 2007, p. 159). Creswell (1998) noted that the 

researcher must decide what the data mean and what bounds must be placed on the 

analysis and interpretation of the data. Data interpretation and analysis are particular to 

the researcher. However, most importantly, data analysis open the doors to future areas 

for study and bring out issues that hopefully will be included in the development of 

strategies to counter the deepening achievement gap for African American males in our 

high schools. 
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Reliability and Validity 

Since Bogdan and Biklen (2007) recommend that the researcher avoid certain 

misunderstood qualitative terminology, such as triangulation, to establish both 

reliability and validity, the researcher steered away from the term. Some qualitative 

researchers explicate that the standards for quantitative reliability and validity are not 

germane to qualitative research and, therefore, the basic quantitative epistemological 

and ontological presuppositions and qualitative concepts of reliability and validity are 

incongruent and should be deserted (Johnson, 1997). However, the notion of reliability 

and validity must be addressed. The terms generally refer to quantitative research which 

recommend replication of the research for both reliability and validity (Golafshani, 

2003), but qualitative research seeks illumination, understanding, and extrapolation to 

comparable circumstances (Hoepfl, 1997). The determination of reliability and validity 

in qualitative research relies on a variety of perceptions about a single reality (Healy & 

Perry, 2000). Therefore, validity is produced in qualitative research by a "convergence 

among multiple and different sources of information to form themes or categories in a 

study" (Creswell & Miller, 2000, p. 126). The objectivity of the investigator is a required 

basis for establishing reliability and validity (Kirk & Miller, 1986). The researcher 

strengthened reliability and validity with the use of the exact interview protocol for each 

respondent. Respondents were allowed to freely reflect without and hints or suggestions 

from the researcher. This engagement decreased the chance of "accidental circumstances 

of the research" (Kirk & Miller, 1986. p. 20). Consequently, reliability and validity 

were established by the instrument used in the interview and in qualitative research, 
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"the researcher is the instrument" (Patton, 2002, p. 14). "Because the researcher is the 

instrument for collecting and analyzing data, the study is subjective in the sense of being 

different for different researchers. Different researchers may approach the same research 

questionfs] by collecting different data or by interpreting the same data differently" 

(Kaplan & Maxwell, 2005, p. 43). Reliability is based on the procedures for collecting 

data (Kirk & Miller, 1986). 

Participants were provided the opportunity to review the transcription of their 

interview to determine if proper meaning of their responses were applied. Salient points 

from the field notes were reviewed with each participant following the taped interviews. 

"This is the single most important way of ruling out the possibility of misinterpreting 

the meaning of what participants say and do or what the researcher observed, and the 

perspective the participants have on what is going on" (Kaplan & Maxwell, 2005, p. 45). 

This feedback is referred to as member checking and is characterized by methodically 

reviewing the respondents' perspective of what is studied (Guba & Lincoln, 1989). 

The cover letter and the Informed Consent letter contained specific information about 

the study and the focus of the study, African American males. According to Judd, Smith 

and Kidder (1991), the reliability and the validity increases when research participants are 

informed of the constructs being researched. The Interview Protocol listed the specific six 

standards of the Educational Leadership Constituent Council for the research interviews. 

Several of the participants had written down notes that they wanted to include as a part of 

their reflection and responses in the interview. Each participant had a different response 

method, because they were advised of the type of participation requested of them for the 
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research. In qualitative research, the wording of the question evokes different answers 

which increases validity, because the words mean different things to different participants 

(Bogdan & Biklen, 2007). This researcher acknowledges the role as a research instrument 

which was an unambiguous component of the data collection, analysis, and reporting, 

and, therefore, "biases, interests, perceptions, observations, knowledge, and critical 

faculties—all play a role in the study"(Kaplan & Maxwell, 2005, p. 44). 

Research Ethics 

The participants in this study voluntarily entered with a full understanding of the 

nature of the study and the obligation involved. The participants were not exposed to 

any risks which would affect their lives negatively in any way. The participants received 

informational packages by U.S. mail after a personal phone call by the researcher 

to ascertain their willingness to participant in the study. Participants were given an 

opportunity to ask questions and address any concerns. In the interviews, participants 

were in charge of the recordings by indicating when they preferred the taping to stop and 

resume. "The people who are studied have a say in regulating the relationship and they 

continuously make decisions about their participation" (Bogdan &Biklen, 2007, p. 49). 

Each participant was given the option of amending any comment made in the interview 

as referred to earlier as member checking (Guba & Linclon, 1989). Qualitative research is 

more of a detached and caring friendship than a contract (Bogdan & Biklen). 

The confidentiality of each participant was maintained throughout the study. 

However, two participants were omitted from the data collection process after they 

agreed to be subjects with full understanding of the study. This happened because one of 
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the subjects preferred to write out the responses and mail them to the researcher and other 

subject wanted to do the interview by telephone. While both participants were sincere in 

their participation, the researcher wanted all of the subjects to be treated the same with 

a face-to-face interview. The researcher believes that an important part of the quality 

of the study involves the sounds of the participant's voice; the facial expressions of the 

participant; the participant's passion for the subject matter; and, the observable demeanor 

of the participants as each reflects upon their experiences as a school administrator. 

Therefore, the researcher thought this situation to be a dilemma that treated subjects 

differently and shielded the researcher from seeing the passion and the personal reflective 

expression of the participants. Qualitative researchers have the autonomy to put in place 

ethical approaches that guide their field work (Bogdan & Biklen, 2007). The participants 

were informed that they would receive a copy of the results of the study. 

Summary 

The methods used in this qualitative study are set forth in chapter three. The study 

focused on the reflective perceptions of six former high school principals from a southern 

school district about the effectiveness of the ELCC standards to raise the performance on 

standardized tests, specifically, the SHSGT. Eight former principals were interviewed; 

however, only the reflections of six of them are included as a part of this study. The 

process used in this study was the qualitative method of semi-structured interviews. 

The identity of the participants is confidential. The interviews were tape recorded and 

fieldnotes were taken during each interview. The findings of any qualitative analysis is 

a construction, rather than a purely phenomenal account (Kaplan & Maxwell, 2005). 
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The data of the reflective perceptions of six former principals were analyzed using data 

reduction techniques, such as, a priori coding, teasing out themes, grouping clusters, and 

selecting what to include and exclude; implementing data display through transcription of 

information, numbering and color coding; and conclusion drawing from the collected data 

(Miles & Huberman, 1994). Additionally, in an eclectic approach, analytic induction was 

referenced (Ratcliff, 1994), as well as member checking (Guba & Lincoln, 1989), in the 

continuous process of data analysis. A standard applicable to all qualitative approaches is 

that "researchers must, at least, satisfy themselves that they have not misrepresented data 

and have not been careless in recording and analyzing data" (Toma, 2006, p. 409). 



CHAPTER 4 

RESULTS OF DATA ANALYSIS 

Introduction 

Many schools in the nation, particularly inner-city secondary schools, are not 

performing at a level to meet the No Child Left Behind (NCLB) Act of 2001 requirement 

of schools making adequate yearly progress (AYP) according to a pre-established formula 

for all schools. This study had its foundation in quantifying data which document school 

systems, particularly in urban areas, as experiencing statistical reports with unusually 

high numbers of African American males who are dropping out of school or being pushed 

out by suspension or expulsion (Varias, 2005). As a group, African American males 

score significantly below general expectations on standardized tests and have lower 

grade-point averages than others in the secondary school setting. In addition, this group 

of males alone has the highest rates of referrals to special education programs and is the 

most underrepresented group in gifted and talented programs, all of which widens the 

achievement gap (Alexander, Entwisle & Olson, 2001; Ferguson, 2002; Gewertz, 2007; 

Ogbu, 2003; West-Olatunji, Baker & Brooks, 2006). 

Since the education of children in schools is directed, led, inspired and structured 

by the principal, then the key stakeholder who must address this drastic circumstance of 

African American males in the secondary schools is, in fact, the principal. There has been 

evidence that some strategies improve the performance and achievement of African 
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American males (The Children's Aid Society, 2006). One of these is the positive male 

role models, and another is setting high expectations and demanding high performance. 

However, these role models are scarce, and high demand on African American males has 

been limited. There continues to be an ongoing search for remedies to the problem of the 

achievement gap for African American males. 

The principal's decisions are vital to the performance of students in schools (Blase 

& Blase, 2000); however, decisions made according to intuition seem to be lacking in 

producing high levels of achievement in students, particularly African American males 

(Marzano, Waters & McNulty, 2005). The need for principal leadership that harnesses 

the strategies, innovations, and decision-making skills to improve student performance 

and achievement across the spectrum of race, class and economic standing continues as 

an educational challenge. Equipping principals with the skills and support to produce 

high student achievement and overall school success had become the current theme of 

educational institutions that research strategic correlations found to produce and improve 

student achievement. 

To that end, the Educational Leadership Constituent Council (ELCC) standards 

emerged as the set of proficiencies that practicing principals should employ to improve 

school leadership, facilitate principal preparation programs and insure improved student 

performance and achievement. The ELCC standards are identified as the unifying force 

which supersedes state and local standards for the improved performance of students 

(Wilmore, 2002). 
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Hence, there was heightened attention to the use of former and retired principals 

as mentors for novice and practicing principals. Empirical research shows that the 

experience and efficacy of former principals are vital in the mentoring of practicing 

principals. This has been a growing trend in states, evidenced by the fact that some state 

legislatures have enacted laws to enable retired school principals to return to employment 

at low-performing schools without losing retirement benefits (General Assembly of North 

Carolina, 2009). 

The purpose of this study was to determine how former high school principals in a 

southern state school district perceive the utilization of the national ELCC standards as 

a means for improving the performance of African American males on the State High 

School Graduation Test (SHSGT), thus, narrowing the achievement gap of African 

American males in the southern school district high schools. The procedure for the study 

was to purposefully select former principals from a southern state school district for semi-

structured interviews. The principals were asked to respond reflectively to the standards 

listed in the interview protocol, which would provide the basis for the answers to these 

research questions: 

1. How do former principals view the extent of use of ELCC standards in the high 

schools of a southern state school district? 

2. How do former high school principals of this southern school district view the 

role of ELCC standards in affecting the scores of African American males on the 

State High School Graduation Test (SHSGT)? 
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3. What barriers do former principals perceive to the implementation of the ELCC 

standards as a means of raising the performance of African American males 

on the SHSGT? 

The ELCC standards were used as a guide for the reflective perception of the former 

principals interviewed for this study. The ELCC standards state, 

A school administrator is an educational leader who promotes the success of all 

students by. . . 

1. Facilitating the development, articulation, implementation, and stewardship 

of a school or district vision of learning that is shared and supported by the 

school community 

2. Advocating, nurturing, and sustaining a school culture and instructional 

program conducive to student learning and staff professional growth 

3. Ensuring management of the organization, operations, and resources for a safe, 

efficient, and effective learning environment 

4. Collaborating with families and community members, responding to diverse 

community interests and needs, and mobilizing community resources 

5. Acting with integrity, fairness, and in an ethical manner 

6. Understanding, responding to, and influencing the larger political, social, 

economic, legal, and cultural context. (Wilmore, 2002, p. 13). 

The role and use of the reflective perceptions of former principals are summed up 

in the Kennedy Principal Fellows Standards for Mentor Principals, when it states, "A 

mentor principal is an effective leader who engages in reflective practices and provides 
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thoughtful, candid and constructive feedback in a manner that supports individual mentee 

learning" (Education Partnership, 2007, p. 2). 

Organization of Data Analysis 

The researcher formulated a priori coding for this study by using the ELCC standards 

as a basis for the codes. Codes were identified in the field notes of the interviews each 

time a former principal's reflectivity addressed an ELCC standard with regard to African 

American male students and how that standard might assist with the improvement of 

their academic performance. The interviewees' comments are organized in accordance 

with each of the research questions. Themes identified from each of the former 

principals' responses to the interview protocol which answer the research questions are 

grouped under the question they answer and are discussed in the chapter summary. The 

researcher quotes the former principals as extensively as possible without violating their 

confidentially or anonymity. 

The tape recordings of the interviews were transcribed verbatim by a stenographer 

within 48 hours of each interview. The transcribed documents were then compared to the 

tapes by the researcher to insure that the data were comprehensive and accurate. Exact 

quotes are rendered to give rich descriptions of the former principals' experience and 

the phenomena that unfold. However, in analysis and interpretation, various methods 

to accomplish the goal of the study including a priori coding and collection of data, 

simultaneously were employed. "In one approach, analysis and interpretation are 

concurrent with data collection and are more or less completed by the time the data are 

gathered" (Bogdan & Biklen, 2007, p. 160). 
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The themes identified from the rich, thick descriptions in the interviews of six former 

high school principals and the analysis of the data collected are listed and are analyzed in 

accordance with the responses to the interview protocol and questions. Each reference by 

the former principals in their discussions of their reflective perceptions of the standards; 

their perception of the extent to which the standards are used; and, any perceived 

barriers to implementing the standards was given a code (Stemler, 2001). The codes 

were identified numerically and with colors. The number codes one through six were 

used to count the number of references to a particular element of the ELCC standards by 

each respondent. The six numbers used corresponded to the number of ELCC standards 

being studied and presented to the former principals in the interview protocol. Then the 

numbers were color-coded to indicate codes identified to a specific cluster in the data 

which was ascribed to one of the research questions which then was collapsed into a 

theme. The six colors used were yellow, green, orange, red, blue and purple for ELCC 

standards one, two, three, four, five, and six, respectively. The themes identified from the 

interviews are as follows: 

1. The ELCC standards are developing. 

2. The ELCC standard of fairness and care would promote the performance of 

African American males. 

3. The ELCC standard which deals with family and community involvement is 

not developed fully causing African American male performance to suffer. 

4. African American males need to have expectations clearly defined. 
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5. There are barriers and adverse circumstances to the ELCC standards that 

negatively affect the achievement of African American males. 

The researcher carefully reviewed each of the six interview transcripts, coded and 

analyzed them with the use of a priori coding, and without the use of technology, such 

as computer software for qualitative research. Codes were placed in various a priori 

categories and then revised and replaced into categories (Bogdan & Biklen, 2007). 

During the interview process, the researcher sought to establish rapport with each of the 

former principals by discussing the research project and the importance of their input. 

Results of Data Analysis 

The results of each research question and the corresponding theme is presented here 

with extensive quotations from the former principals. It is noted that each of the six 

former principals interviewed continues involvement in education in some way. The 

principals all agreed to share their experiences and perceptions about the ELCC standards 

for this study. The interviews took place in the homes of three principals, and the three 

remaining decided to come to the researcher's place of employment for the interviews. 

Once all the data collection from the audio-taped interviews of the six former principals 

and data from field notes were completed, the researcher began to sift through the data 

for code connections and themes. "Theme identification is one of the most fundamental 

tasks in qualitative research. It also one of the most mysterious" (Ryan & Bernard, n.d.). 

Each interviewee is identified only as a former principal with a number assigned by the 

researcher. 



82 

Themes identified from codes and statements of the former principals about the 

ELCC standards which answered the research questions are presented as corresponding to 

the question. Each former principal's response to the interview protocol was color coded 

and matched to the appropriate identified theme. It was not always clear as to where a 

principal's response would fit. Therefore, responses were placed in different categories 

and sometimes the same response was used to answer more than one research question. 

Research Question 1: How Do Former Principals View The Extent of Use Of ELCC 

Standards in The High Schools of a Southern State School District? 

The former principals had different opinions about the extent of the usage of the 

standards in this southern state school district. However, they were all familiar with the 

standards even if they did not know them as the Educational Leadership Constituent 

Council (ELCC) standards. Their responses to this question produced some interesting 

themes and patterns, but the main theme identified from a synthesis of all data was 

that the standards are developing in this southern state school district. The researcher 

determined from the statements of the former principals that the ELCC standards were 

not fully in place, but their assessment of standards in the district was that they were in 

a state of "ongoing learning, internal improvement, and program development" (Patton, 

2002, p. 180). 

Theme # 1 - The ELCC Standards Are Developing 

The theme of developing standards and the corresponding reflective perceptions are 

presented. The perceptions of the ELCC standards by the former principals were wide 

and variant in both meaning and application. However, the common codes that developed 
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the theme were obvious in both the review of the fieldnotes and the interview transcripts 

from the tape recordings. 

Former principal one, with more than thirty years in education as a teacher and high 

school principal, reflectively perceived the standards from an individual standpoint and 

spoke on each of the standards in an effort to answer the research question. 

As we look at the [ELCC] standards.. .and I know I may have made it seem like it 
was so easy in talking about what needs to happen... You have to articulate the vision, 
but again you've got to make sure that the vision is not just a vision, because a vision 
without any work and plans behind it is no good. So you've got to develop that plan. 
You've got to articulate it. And, you've got to see it through its implementation. 

It is quite clear that this former principal understands the first standard which deals 

with a vision for the school. This principal goes on to discuss in detail the role of the 

principal with standard one. 

The principal has to be an advocate. And, you've got to be an advocate for all the 
children in the school. There's a nurturing piece that has to be for professional growth 
for the staff. So it works hand-in-hand. The learning environment has to be effective 
and it has to be safe. As a principal, when you look at your population, and you 
look at the environment, again you've got.. .there may be programs that you have to 
implement, that address, in this case, the African American males. 

This response was certainly in a futuristic outlook as if the former principal was 

expressing what needs to be in place rather that what is in place. This coincides with the 

theme that the ELCC standards are not in place, but, perhaps developing. The former 

principal continued. 

In all that I know about education—that takes me back to a teacher, to an assistant 
principal, to a principal-in all that I know about the different kinds of students that I 
have taught—special ed.; the gifted, Black, White, others; I've taught in rural areas, 
inner city areas, upscale areas, and of all that I know—it saddens my heart to sit here 
and be able to tell you that much of this [the ELCC standards], most of this is not 
being done, and obviously it's not, because, that's why the performance is what it is 
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on the [State] High School Graduation Test. And, the number of dropouts is 
increasing. 

It was emphatically stated that the standards are not in place. The emotions of former 

principal one, observed by the researcher, were shown clearly in the former principal's 

voice and facial expressions. This researcher interpreted those expressions to mean that 

the education of African American males was a subject close to heart. The researcher 

noted that the principal provided an emic perspective or a look from the inside of the 

culture of the school (Patton,2002). Thus, in this principal's assessment of the state of 

standards, they had not reached the extent which full implementation was possible, but 

full participation was desirable to assist with the progress of failing African American 

males. 

Former principal two, with more than 30 years of experience as a principal including 

high school, responded reflectively to the research question by looking at the merits of 

individual standards. The person's reflective perception was more of a district-wide scope 

concerning standards. 

I think that [ELCC] standards at least have an impact on the performance of African 
American males in the sense that the vision of the district is a shared responsibility of 
the total school community. That is, the parents, the school, the governmental 
agencies, and all entities that comprise community. The second standard advocating, 
nurturing, and sustaining a school culture, etc. - the norm of a school district is 
normally set and by having the norm set, it permeates down through the schools 
from the district office. It's important to sustain and establish a culture within a 
district, within a school, because this is what one comes to expect. This is what we 
do in this particular district. Standard three — ensuring management of the 
organization, operations and resources for a safe, efficient and effective learning 
environment — this is a very important aspect of a school district. But, in order to 
be effective, one has to be given the opportunity to carry out those initiatives that 
have been set forth. Now, a safe and efficient and effective learning environment 
is conducive to success. One has to have order. One has to have programs in place. 
One has to have people in place. One has to have students in place. One has to 
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ensure that our main players in the educational process, which are the students, are 
provided all of the resources that will enable them to move freely without inhibitions; 
to provide information that will allow them to know the ins and outs — what is right; 
what is wrong; what is acceptable; and what is not acceptable. The effective learning 
environment is affected by the assurances that all the players are [together], as relates 
to how an organization is run. And, this is something that is very necessary. 

This former principal spoke from the stand point of what ought to be in place, 

rather than what was actually taking place in the schools. These statements continued to 

correspond to theme number one that the ELCC standards were developing. 

There is an urgent push to get the [ELCC] standards...to get everybody in tow in 
carrying out these [ELCC] standards. SLISI [State] Leadership Institute for School 
Improvement, that's a state initiative. As I stated earlier, these [ELCC]standards are 
basic standards that principals or administrators should be carrying out anyway. 
But I do think that the efforts that the southern school district.. .the state and the 
country are putting forth.. .these standards are pretty much in place and are being 
carried out. 

The researcher noted in the fieldnotes that this former principal's demeanor was 

very genuine, and the former principal possessed an attitude of concern about the usage 

of standards in the schools. "Understanding what people value and the meaning they 

attach to experiences, from their own personal. . . perspectives, are major inquiry arenas 

for qualitative inquiry" (Patton, 2002, p. 147). Speaking without notes or prompts, this 

former principal held valuable knowledge which was the outgrowth of a rich educational 

experience over many years. 

Former principal three, who had been both an elementary and high school principal 

for over twenty years, answered the first research question in broad reflective perceptions. 

However, this principal was not as connected to the ELCC standards, but reflected that 

the standards were "pretty much in place." 
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Well, of course I'm a former principal here in [Ficklin] County. I worked 47 years, 
and 25 of those years were in administration, 21 as a principal. Of course, I'm old 
school, and the foundation on which we operated during the day were those 
embedded in the effective school movement... you know, where if you've got a strong 
principal.. .these are the things.. .so that's.. .that was my make-up to make it through. 
However, when I look at Standard 1, it's 'a rose by another name... its just as sweet.' 
It says facilitating the development, articulation implementation and stewardship of 
a school district's vision of learning. Well, I'm just looking back again.. .at the 
effective school movement. It says, number one, you had to have a vision. You had 
to have a strong principal. You had to have standards by which the system would 
follow. So, I just think this question just says it in.. .use another terminology. 
Therefore, I think when we do these things, not only will we reach out and provide 
a better education for just Black males, in general, I personally think we need to offer 
a more challenging education for all students. 

This former principal continued to extend comments regarding standards and brought 

out that the standards are addressed "to a certain extent." This statement re-enforced 

that the ELCC standards were not fully implemented. The former principal expressed 

a committed resolve tempered with concern for the welfare of children. The researcher 

noted the facial expressions and pauses in speech as well as force in speech when certain 

topics were advanced. 

So, I guess what I want to say is, I think these [ELCC] standards are in place, but 
with all the new things that come about.. .everybody comes out, writes a book and 
says you jump on this, and you do this to improve instruction. But, when we come to 
these [ELCC] standards and look at them, set them up, have them identifiable 
throughout the school district, where teachers know them, students know them, and 
parents know them.. .then we address areas in these standards. What I've said, in 
essence to you, is I think we do address these [ELCC] standards to a certain extent. 

It was noticeable to the researcher, that the views of this former principal were filled 

with emotions as each phrase was delivered with observable facial expressions, such as, 

frowning and raising of the brow, which denoted an emic perspective of close 

contact with standards for school (Patton, 2002). This former principals remark, "I think" 

indicated that the ELCC standards were not fully operational, but in a developing stage. 
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Former principal four, with vast experiences in education, appeared friendly and 

gentle in remarks. This former principal's reflective perceptions were framed for a future 

of producing a better society. While the former principal did not specifically name certain 

standards to address, he/she addressed the idea of standards in education as a whole. This 

former principal stated the opportunity was welcomed to share reflective perceptions on 

standards and some other things about the education of children. 

On the [ELCC] standards that we're talking about, I think they have a good purpose, 
but what I'm worried about is the perceptions of the way things are in reality. I think 
that we get discouraged by serving the public in a lot of ways, because when we don't 
meet goals, we get disappointed. When we don't meet standards, we get 
disappointed. And, everybody is talking about standards this, and goals are this, and 
test scores are this, and everything's on paper; and I think we forget a lot of times 
about the individual person. 

This principal, four, focused on state's testing score standards and pointed out that 

the standards did not sufficiently address concerns about the scores for Adequate Yearly 

Progress. He/she channeled lots of energy into examining the early development of 

children, and from the articulated statements, seemed to view the raising of AYP scores as 

unfair to certain schools. The ELCC standards did not go far enough in the opinion of this 

former principal. He/she did not address them as being in place in the schools, which was 

a strong indication that the ELCC standards had not emerged as a means for improving 

student performance. 

Former principal five, with more than 30 years in education, completing them as 

a high school principal, was full of reflective perceptions conscientiously shared and 

spoken on from experience. 

Well, in response to the first question, I can respond to schools pretty much in 
[Ficklin] County. I really can't respond to schools in all of the [southern school 
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district]. I know a lot of the principals in [the southern school district], and I would 
have assumed that they were following these [ELCC] standards, but I can't really 
know that for a fact. And, one of the reasons that I can know about standards in most 
of the high schools is because 1 did some mentoring, and I mentored the high school 
principals in [Ficklin] County. 

This former principal had been in and out of the schools and yet was not able to 

confirm as a fact that the [ELCC] standards were in place. This statement serves to 

underscore the theme of the standards developing and not emerging. His/her statement 

continued. 

I think that the [ELCC] standards pretty much are being used by the principals. I 

think that they try to follow these [ELCC] standards, because they are now being looked 

at and evaluated with these standards in mind. So, I think that they are definitely trying to 

follow these [ELCC] standards. I really do believe that. I do think that they are trying to 

follow this. Now, if you look at the [ELCC] standards, these standards are developed to 

use with every student in your school. And these are all things that a good administrator 

should just automatically do. 

This former principal also reflected on the standards and discussed a personal belief 

in each one. It appeared that each standard brought out a reflection that added depth 

to the perceptions. This principal did not reflect with certainty that the standards were 

operational in the schools, which continues to place them in the developing stage. 

Former principal six, also an educator with more than 30 years in the field, was 

contemplative to the point of bringing notes to the interview of certain reflective 

perceptions for the study. 

The [ELCC] standards, themselves, are things that I'm familiar with even though 
I have been retired for 5 years and out of administration. Those 6 standards that.. .6 
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out of the 7 that would apply to our situation in high school are certainly things 
that are currently being stressed by SLISI, the [State] Leadership Institute for School 
Improvement. State visits that come in for various program reviews.. .are all 
preaching these standards to school administrators and to teachers. In terms of the 
extent to which they're being used, as far as my perception, I was thinking back to 
the grading of students' writing pieces on the state test, and I'd have to say that, 
overall, my perception would be that we are in a developing stage rather than an 
emerging stage. We're certainly trying to do a better job, b u t . . . I don't really go in 
to any school that really has fully implemented any program to meet the 6 standards. 
In shared vision of learning I would say. And, I think there's more of an emphasis 

now on school culture than there was for a while, and that's probably my pet area 
that I'll talk about in a little while. But, in terms of collaborating with stakeholders 
or understanding and influencing the context in which we operate, we've got a long 
way to go before we get to that. So, I guess summatively, I would have to end with 
that while we're not totally successful in implementing the [ELCC] standards, I do 
think there is a total awareness on the part of school administrators that these are the 
goals we have to reach, and that's a good beginning. I think that principals are 
earnest and positive and understanding that they will make a difference, if we can 
move in that direction. 

This former principal was very much of the opinion that the standards were 

developing and had not emerged. The former principal's reflective language was plain 

and clear. This former principal, six, actually stated what the other former principals 

hinted as being the status of the ELCC standards and confirmed this theme of the 

analysis. 

Summary of Theme # 1 

The data disclosed that all six of the former principals had some knowledge of the 

standards, however, none of the six acknowledged that the ELCC standards were 

operational in the schools. They generally regarded the ELCC standards as meaningful 

and helpful tools for school administrators to ensure the learning of students. The data 

also revealed that the former principals reflectively perceived the ELCC standards 

as developing in the school and that these standards had not actually emerged as 
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being recognized fully by students, teachers and parents as the manner of business 

in the schools. Therefore, theme number one which states "The ELCC standards are 

developing" captures the essence of this data. 

Summary of Research Question #1 

The semi-structured interviews of six former principals regarding their reflective 

perspective of the ELCC standards suggest that they view them as in a developing stage 

in this southern school district. None of the principals stated specifically that the ELCC 

standards were fully implemented in the schools. The theme identified, after a careful 

reading of larger blocks of texts and a search for missing information about the full 

implementation of the ELCC standards, seems appropriate as an answer to the question. 

Therefore, theme one conveys analyzed data which identifies the reflective perception of 

former principals about the status of the ELCC standards in this southern school district 

which sufficiently answers research question one. 

Research Question 2: How Do Former High School Principals Of This Southern School 

District View The Role Of ELCC Standards In Affecting The Scores Of African American 

Males In The State High School Graduation Test (SHSGT) ? 

The research questions were presented to each of the former principals in the 

Interview Protocol along with the six ELCC standards they were asked to reflect upon. 

Each respondent understood that question number two was the focus of the study, because 

it was listed on the interview protocol, and that their reflectivity on the standards would 

be the source which would generate the answer to this question. Therefore, a wide range 

of reflections from former principals was generated. It was obvious from their carefully 
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chosen responses that the subject of African American males was one for which they 

had a high concern. All of the former principals showed signs of thoughtful reflection 

by displaying certain facial expressions, gaps in thought processing and physical tension 

when reflecting for this question, and responded out of a sense of urgency about the 

subject with statements about the need for a study on the plight of African American 

males. Once again, the researcher's notion of this affective element adds credence to 

the emic perspective of the interviews (Patton, 2002). The researcher identified several 

themes from their responses. 

Theme # 2 - The ELCC Standard Of Fairness And Care Would Promote The Performance 

Of African American Males 

The former principals expressed a deep concern for the plight of African American 

males. Theme number two was identified from their statements, which are presented in 

part. 

Former principal one expressed passionate, yet profound, reflections on the standards 

relative to this question and the answers reflected the codes and patterns that support 

theme two which purports that fairness and care would promote the performance of 

African American males. 

I think that when we look at the make-up of schools today and how the students 
are integrated into the schools, one can't help but notice — based on data, based on 
conversations with teachers and principals and others ~ that the African American 
male students are threatened almost from the inset of their education.. .from pre
school on through high school... with some of the standards that relate specifically to 
them that they don't meet. 

This former principal advanced a situational crisis for the African American male and 

said that he was threatened in school and that some standards which would apparently 
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help him were not being met. It was a very powerful statement and reflective perspective. 

The principal continued to reflect on African American males and the ELCC standard of 

fairness and care, which supports the identified theme. 

We know that the dropout rate of students across this country, but more specifically 
black males across this country, that dropout rate is increasing each and every year. 
So, in order to increase or raise the performance of these students, the [ELCC] 
standards must reflect the needs of those and how we can specifically raise them. 
Because the principal is the leader in the school, the principal has to take the lead. 
The principal has to model the way, not just with expectations, but by modeling 
the way of making sure that teachers, that they have hired or teachers that they 
inherit, perceive the same notion that there are specific [ELCC] standards and needs 
of the African American male. So, therefore, it is the job of the [principal] to lead 
the way by providing the venues for . . . teachers to get that training in order to help 
the African American male to increase their performance and be successful in the 
schools. 

Former principal one raised several issues that referenced poor performance by 

African American males. This former principal continued to reflect perceptions regarding 

African American males with a deep concern for their improvement. 

When I look at promoting success of the African American male student, and I think 
about facilitating the development, again the principal has to take the lead in that. 
. . perhaps I'm talking about that caring teacher that doesn't just care from 7:30 to 
2:45 every day. But, the principal certainly has to take that lead in facilitating 
this. The principal has to be an advocate. And, you've got to be an advocate for all 
the children in the school, but again we know that there are some students that desire 
more attention than the other ones. The African American male is one of those 
groups. 

The reflective comments made by this former principal all suggest fairness, integrity 

of the principal and acting in an ethical manner towards African American males. The 

caring teacher in mentioned, but only as a product of the caring principal. There is an 

importance placed upon the role of the principal by these comments that suggests 
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improved performance of the African American male when these things occur. The 

reflection continued. 

So, we must be an advocate for nurturing the young African American males to show 
them how this piece fits together...why ... education is so important because you're 
going to be able to get that better job, you're going to have some skills, you're going 
to have that high school diploma. 

But at the same time, if you can't read ~ then the importance of getting into this 
program that we're implementing, an after-school tutoring program — can't do the 
math, then we've got to nurture them as to why it is important for you and for your 
growth to get into these programs. And, we're saying the student, but remember it 
has to also be that teacher that's on the staff that may need the nurturing in order to be 
able to better care for and teach the young males that have been placed in their 
classes. Acting with integrity, fairness and in an ethical manner, I can tell you as a 
past principal I have always been sensitive to the needs of students. I have been 
sensitive to the fact that all students deserve equity. It matters not where the student 
lived in the district. It matters not the social economic makeup of the family.. .it 
doesn't matter if it's a single home, two-parent home.. .we must, as principals, act 
with integrity by showing that we care about all of them. And you've got to also be 
fair with the students too. And I can tell you that the African American males have 
that attitude that...yes, life isn't fair. So therefore, leaders, principals, teachers must 
do their job effectively in the schoolhouse. 

This former principal reflects upon the care needed for African American males and 

makes it an integral part of closing the achievement gap. The ELCC standard of fairness, 

integrity and ethical conduct by the principal resounds in these statements. Thus, the 

identification of theme two is appropriate in this data analysis. 

Former principal two reflected responding to the ELCC standards relative to research 

question two. This former principal brought in the elements of care once again. 

The African American male is cast many times in a very negative light by a few, 
unfortunately. And, of course, I think many times there has to be the model in the 
classroom that will assist them in being successful and relates to preparation for post-
secondary education [and] to be successful on the various instruments that would 
enable them to move to that level. And, this is something that is very necessary. 
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This former principal gave focus to the understanding of the circumstance in which 

the African American male oftentimes finds himself, therefore he/she intimates that there 

is a need for fair treatment supporting theme two. These perceptions were recondite born 

out of experience which dealt closely with the problems of African American males. 

If there are no persons to listen and provide the support mechanisms, then quite 
naturally students, particularly those who are not as well off and don't have the real 
back-bone support that others have, would just fall through the cracks. This happens 
often, but when we move in a direction to provide these resources, and listen to 
these students, and prepare them for the next level of their careers or their life, then 
the preparation would become tantamount to them saying that either I'm going to get 
myself together or I'm not, and subsequently, many of them will and some won't. 

He/she continued to support the theme of fairness and care as a means to assist 

African American males with academic performance when he/she says 

Acting with integrity, fairness and ethical — this standard is...as we think about 
integrity... [and] fairness... many times because of the advent of telecommunication's 
technology, our students — particularly since we're talking about the African-
American males — see all of these things happening, and it adversely affects them. 
But I think when we are in a situation where we are guiding these students, 
particularly in a school setting, we have to be fair, and we have to do things in a way 
that shows that stability exists and there are ways in which problems are resolved and 
not necessarily with the physical mentality that I'm going to take care of this problem. 
There has to be some dialogue and conversation. So, here we have to come in and 
be fair with them. Spend the extra time when there is time. Talk to them. Counsel 
them. Lead them. Because if they don't get the information in class, they're not 
going to [master] the [State] High School Test...they're not going to ever [master] it. 

These statements go a long way to illustrate that this former principal supported the 

theme of fairness and care and that the ELCC standard which requires that principals 

act with fairness, integrity and in an ethical manner are really needed with respect to 

improving the academic performance of African American males. 
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Former principal three showed concern about the achievement of African American 

males. This former principal honed in on the fairness question adding support to fairness 

as an identified theme in this study. The former principal states, 

I certainly believe that these [African American male] students call for a special 
kind of nurturing because they come from homes unlike most adults know now. It 
was always my business to nurture them, because I do believe it makes a difference. I 
think Black males can do what they want to do. But, one thing we don't give them 
credit for — students know if you're being fair to them — and we're talking about 
standard five now — if you're dealing with them with integrity, or [if you]are talking 
down to them, or [if you] are talking to them like you think you came from this side 
of town, so you might not understand this terminology. Setting examples of fairness 
and integrity, and acting in ethical manners with them, I think that's the best thing, as 
a former principal, I know. I was going to treat them fairly no matter how bad the 
situation. They know if you're for real. 

This former principal continued to develop the theme of fairness and integrity with 

comments that caused the analysis of the data to further support the theme. Although, 

this former principal raised many codes which could become themes, the most salient 

comments were about fairness towards African American males who feel mistreated 

already. The element of care seems to accompany the fairness need and they both favor 

theme two. 

Former principal four shared another dimension reflecting on the question of fairness 

and the African American male. He/she expressed a reflective perception that there is a 

high expectation from kids to be fairly treated by the school authorities. This reflection 

also agrees with theme two. He/she states, 

I think the kids that have any picture of reality, I. think the school is the fairest place 
that they're in.. .[including where] they live, they go to church, wherever they are. I 
think that those kids feel that they have the best opportunity in school, and their 
teachers ~ no matter White or Black — are going to treat them fair. I really think the 
kids are like that, and kids have told me that. 
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This reflection was important because it indicates the expectation of African 

American male students on what school should be for them. It also adds credence to the 

theme of fairness and care. 

Former principal five was much more direct in the assessment of the effectiveness of 

the ELCC standards to assist in raising the performance and achievement of the African 

American male on standardized tests and also made statements that support the theme of 

fairness and care. This former principal states: 

I do understand that when you're working with African American males, they may 
not always feel that these things are happening the way that the administrator 
perceives that they are following through on this. So, sometimes with that perception 
in mind, the African American male is probably not really raising his performance.. .1 
just really don't see the [ELCC] standards as necessarily helping the African 
American male as a particular group to do better on the Georgia High School 
Graduation Test. 1 just don't see that the [ELCC] standards, necessarily, are raising 
the performance of the African American males. I really have not thought on this a 
whole lot. 

This statement includes care and fairness, because this former principal reflected on 

the understanding of African American males about how the principal is performing 

towards them and imbedded in that statement is a question of fairness. The principal 

explains that as a reason that African American males fail to improve. Therefore, this 

statement agrees with theme two, even though the principal retorted that he/she failed to 

see how the ELCC standards were helpful to the African American male. 

Former principal six pointed out that African American males are often of the 

mentality of not belonging, which can adversely affect their performance in school. 

These statements go with the theme of fairness and care. They further make the point that 

treatment of students impact their academic performance and agree with the identified 
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theme. He/she says, 

African American males and some other populations are basically disenfranchised 
members of society in terms of school society. We're going to have to do something 
in school to make it relevant, and to make kids want to belong to extracurricular 
activities and service organizations. People who are disenfranchised in any society 
are the people who.. .because they're not included.. .are going to work together to 
sabotage what the society is trying to do, and to me, that's the biggest problem in 
school. You have kids that don't fit in. They're kind of invisible. The teachers don't 
notice them, administrators don't notice them, they kind of float through the day on 
automatic pilot. They get nothing out of school, and they contribute nothing. 

Former principal six continued to add various comments related to the African 

American male students which seemed to underscore statements made by earlier former 

principals regarding fair treatment as an overall feeling of needing to belong, which 

verify the theme identification as being on target. 

One of my thoughts in thinking about the school as the society was what Carl 
Sandburg said when asked, 'What is the ugliest word in the English language?' And 
he said, 'Exclusion.' And so, it's absolutely important.. .whatever your instructional 
program is... I don't care how successful your instructional practices are, if every 
child does not feel like he is an important part of your school, then you're not going 
to have academic achievement if the individual child doesn't feel validated. 

Summary of Theme # 2 

The analyzed data identified the theme of fairness and care, ELCC standard number 

five, which is an answer to research question two because it commences an understanding 

for the low performance of African American males. All of the principals were explicit 

in their comments regarding fairness to students and the importance of the integrity of 

principals when dealing with African American males. Principals stated that perceived 

unfair treatment was deemed as a reason for the low performance of many African 

American males. The data contain several examples of the former principals agreeing to 

this conjecture. All six of the former principals spoke of care as being a major concern 
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for the improved performance of African American males. Therefore, the implementation 

of this ELCC standard, acting with integrity, fairness, and in an ethical manner, is that it 

offers hope for closing the achievement gap. 

Theme # 3 - The ELCC Standard Which Deals with Family and Community Involvement 

Is Not Developed Fully Causing African American Male Performance to Suffer 

This theme was identified from the statements advanced by all six of the former 

principals regarding family and community in the performance of the African American 

male student. Theme number three had many codes around it as principals voiced high 

concern about this area of the ELCC standards as not being fully implemented. 

Former principal one supports this theme and reflects on the standard by saying, 

I can't think of a better venue in addressing the needs of African American males 
than collaborating with community members. And, that has proven to be so 
successful. Collaborating with the families.. .and that's why I say again, it's not 
just when the principal gets to school or when the teacher gets there and leaves... 
the collaboration has to occur with the families sometimes before school. We found 
that attendance is poor among African American males, and I've cited some of the 
reasons why. Sometimes it's just a matter of when you look at the family: it has 
been traditional in that family that mama didn't come to school. Mama didn't 
graduate. Daddy dropped out. In a lot of cases, daddy is incarcerated. Daddy has 
never been in the homes. So when you collaborate with the families and the 
community members, then there are programs out there that can assist in ensuring 
some effective ideas that can raise the performance of our African American males 
on the Georgia High School Graduation Test. And, locally they will commit to 
certain resources, but I think we need more of them to step up and commit. The 
principal must take the lead in that collaboration with that however. 

This reflectivity has the potential of creating new knowledge as it continues to 

intimate theme three as a connection to closing the achievement gap for African 

American males. 
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Former principal two agrees in statements that the identified theme three holds 

possibilities for assuring some improvement in the performance of African American 

males. This former principal asserts 

There needs to be collaboration across the country, specifically in the Black 
community, to fashion programs that have been successful where they recruit Black 
male teachers to have a presence... have more of a presence in places where we find 
that Black.. .African American males are being less successful in all endeavors, not 
necessarily with the Georgia High School Graduation Test which is one of them, but 
here are many areas. And, of course, one thing builds on another. 

Former principal three supports the idea of this theme that identifies family and 

community involvement as a standard not fully developed and thus adversely impacts 

the academic performance of African American males. The reflections of this former 

principals includes the following statements, "I think when we do more of mobilizing 

community resources.. .if we could get our churches and our communities to invest 

more than they do in these young people, then we'll see a different story.. .work with the 

schools." This former principal spoke with conviction and asserted that all things are 

possible when systems want them to happen indicating that not enough had been done to 

develop this ELCC standard. 

Former principal four expressed agreement to theme three in comments regarding 

family and community involvement for African American males to perform better on 

standardized tests. This former principal was keen on the developmental years of the 

African American male student and reasoned that it was those years that crippled the 

child. This principal believed that if something could be done early, the chances for 

success of the child would greatly improve and this sentiment is congruous with theme 

three. Comments of this former principal relative to the theme include the following: 
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Our elementary principal, and he can identify the kids in the 2nd grade that we're 
going to have problems with in the 11th grade. He can tell me in the 2nd grade. 
Sometimes he can tell you in kindergarten. So, we've got to identify these kids 
right now. Bring grandma in. Bring the mama in. A lot of these kids have 
single families—single incomes. Bring them in and help them. Make them sign 
up. Make them responsible. A lot of times, we don't do things. We don't make 
people responsible. 

Former principal five seemed to hold the view that different students from various 

life experiences needed to have their education address concerns that were particular 

to their situation. This would perhaps make education more meaningful to them and 

increase their level of achievement, which is why the theme of family and community 

involvement is appropriate from the a priori codes. This former principal's remarks are in 

keeping with theme three. He/she states 

You do have to understand what's going on in your community, in your county or 
whatever. It's always the larger political, social, economic, legal and cultural context 
that you have to be aware of. The economy does a downturn, you've got to be aware 
of what's happening to the people in your school. So always you've got to keep up 
with [what's happening]. I think principals need to be a part of groups outside of the 
school so they have a voice in things that are going on, and they can talk about things 
that are happening to the school and to the people in the community. 
The former principal expressed a desire that families be a part of school life because 
they help the African American male which further supports theme three. He/she says 
Sometimes you just can't get families to respond, and you don't have to have all 
the families at school, because sometimes some of them work. They work different 
kinds of hours, and they can't be at school. It doesn't mean they don't want to be 
there; sometimes they just can't be there. And, sometimes, people don't want to be 
there, and they don't ever come. So, you don't have to have everybody there. You 
can go on with school without having all the families there, but when you can have 
the families and the community members there, because they're interested and they 
want to help, then it just makes your school that much better. And, when you can get 
those volunteers into your school and kids see different parents in there at different 
times, then it just makes it easier because the community members and the families, 
they know what your vision is and they listen and they try to help you with that and 
try to talk their children about that. 
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Former principal six also supported the theme identified as theme three which deals 

with family and community involvement. A salient statement to that end by this principal 

was, 

I think the parents.. .1 think the home attitude toward learning in some subgroup 
populations, not only African American, the culture itself doesn't stress education. 
We've got to find a way.. .1 think 1 mentioned earlier that in terms of the 
stakeholders and sharing our vision with stakeholders.. .when you have parents that 
weren't interested in school or didn't do well in school, it's hard to get them to get 
excited about what school is trying to do because they never saw the relevance of 
school to begin with. So we've got to change our image for them. 

Summary of Theme # 3 

This data revealed that the six former principals' responses were well thought out and 

meaningful. All of them agreed that family and community involvement were important 

elements needed to advance the academic achievement of African American males. They 

honed in on the general theme that family and community involvement was a ELCC 

standard that needed more attention from the principal for the improved performance of 

African American males on standardized tests. Only one principal, former principal five, 

had some reservations about how this would assist African American males as a group 

and stated that "I don't know that I see this as being something that's really raising the 

performance of the African American males on a high school graduation test." However, 

the question of whether the ELCC standards were a benefit to African American males 

had not been resolved in the mind of this former principal, who further stated, "I really 

have not thought on this a whole lot." This theme presents an answer to the research 

question by pointing out the agreement of former principals that family and community 

involvement are other needed elements to raise the achievement level of African 
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Theme # 4 - African American Males Need To Have Expectations Clearly Defined 

This theme was identified from the data as a factor former principals articulated 

to enhance the performance of African American males, thus closing the achievement 

gap. The environments of African American males weigh critically on their academic 

achievement, self-esteem and stress level (Martin, Martin, Gibson & Wilkins, 2007). 

The former principals reflected that African American males need to have expectations 

defined so that room for interpretation is minimal. The theme of clear expectations is 

embodied in the first three ELCC standards, although it is not specifically framed as 

expectations, they are implied. 

Former principal one reflected on this theme by stating, 

The learning environment has to be effective and it has to be safe. The operations of 
the school...all of this, and again I've just said that when students come to school, 
they really bring with them their environment [expectations]. So the principal has to 
ensure the environment must be safe, it must be effective, it must be managed, and 
that's for every organization in the school. As a principal, when you look at your 
population, and you look at the environment. . . there may be programs that you 
have to implement, that address, in this case, the African American males. 

The research deemed the reference to programs as being certain disciplinary measures 

or other means that would clearly convey the expectations of the principal and the school. 

This former principal's reflectivity on clear expectations included this statement "there 

is no other way to demonstrate" referring to being clear to African American males, 

and added "and this is a group that will call you to the carpet whether it's presently, or 

it might be 10 years down the road." The inference is that if a principal is not clear in 

expectations, students know it and will hold the principal accountable. 
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Former principal two supports this theme of clear expectations and says 

These are the things that are required. And, of course, once we determine what 
is required and establish the norms and the cultures, then we put forth the necessary 
activities, professional growth programs, staff development activities, support 
groups, support persons, consultants, etc. to further enhance these kinds of activities 
that would enable the instructional program and also the cultures that have been 
established to flourish. Now, a safe and efficient and effective learning environment 
is conducive to success. One has to have order. One has to have programs in place. 
One has to have people in place. One has to have students in place. One has to 
ensure that our main players in the educational process, which are the students, are 
provided all of the resources that will enable them to move freely without inhibitions; 
to provide information that will allow them to know the ins and outs — what is right; 
what is wrong; what is acceptable; and what is not acceptable. The effective learning 
environment is affected by the assurances that all the players are [together], as relates 
to how an organization is run. 

This former principal reflects that the establishment of clear expectations, theme four, 

is paramount to ensuring the African American male's success in school, thus, raising 

performance on standardized tests. 

Former principal three expressed support for theme four in comments that the 

researcher observed as tempered with a deep concern for the welfare of children. 

Therefore, I think when we do these things [set clear expectations], not only will we 
reach out and provide a better education for just Black males, in general, I personally 
think we need to offer a more challenging education for all students. I go back to 
having desired goals, knowing where you're going, having a strong leader in the 
school. Strong leaders aren't just leading teachers ~ they lead students also. They set 
good examples. If you want to improve speech, you use good language with them. 
You want them to be good citizens, then you have to be a good citizen. They 
students] have to see all of this in action. 

The researcher noted this former principal's facial expressions and pauses in speech 

as well as force in speech when certain topics were advanced and the subject of clear 

expectations certainly provoked them. The researcher noted the facial expressions and 

pauses in speech as well as force in speech when educational topics of improvement for 



African American males were advanced. This principal continued to support the theme of 

clear expectations when he/she says, 

I could walk up to the young men on the campus where I worked and I could say . . . 
pull up those pants. They could see me a mile [off] coming, and you know the first 
thing that they do.. .grab their pants.. .pull up the pants.. .tighten the belts, because 
they knew I had that kind of expectation for it; and that's what we're talking about 
down here...having expectations for them, helping them to achieve their goals, 
treating them not as if they were beneath, but treating them as real American citizens 
without making. ..even without making discrepancies. 

This former principal placed the theme of having clear expectations in perspective with 

those remarks. 

While former principal four did not specifically name certain standards or make 

comments towards theme four, clear expectations for African American males, the theme 

was evident in remarks aimed at improving test score results. He/she supports the theme 

of clear expectation with these remarks: 

I think somebody needs to be held responsible for the academic well being of 
each kid that we have in school. And, if they don't know how to help the kid, what's 
the perception of the kid going to be? A child is just going to achieve [at the level of 
expectation], especially the low achieving people, they're going to achieve for the 
500 score where the school is achieving for the 516. And, in my opinion, these 
standards don't equate. So, therefore, you're going to have a gap in performance. 
Now, if they had the same goal I think things could be met wherever they are— 
whether it's 516 or whether it's 500. I think they've got to be the same so that 
everybody sees the same picture. 

Principal four advanced that expectations must be clear in this passage and thus, supports 

the identified theme. The passage of remarks regarding clear expectations extends: 

Kids will rise to the level of the expectations that you set for them. Athletics is a 
great standard there I believe. I believe that the coach puts out the goals for the kids, 
and to be successful, they have to reach those goals. In education, we don't do that. 
Okay, you did the best you could this time, we'll get them the next time. Well, that's 
just not good enough. We've got to be consistent throughout. Everybody has got 
to be on the same page. Don't expect Monday through Friday for kids to act like this 
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because they're not like that light switch on the wall. You can't turn them on and off. 
And Saturday and Sunday, they're a different person. They've got to be the same 
person 24/7. You can't just turn it off and on. 

He/she made valid assertions that clear expectations promotes academic success for the 

African American male. 

Former principal five supports of the theme of clear expectation as a means of 

improving the academic achievement of African American males and relates a story that 

truly evokes theme four with concurrence: 

I remember one time telling my faculty, 'you know I don't get it.' I said, 'Let me 
ask you a question.' So I'd ask them...1 said, 'Okay, your child comes home and 
says to you, 'Oh I'm not going to do my homework tonight because I don't feel like 
it.' And you say, 'Oh sure. That's okay. You don't have to do it honey.' I said, 
'How many of you do that? Tell me.. .somebody hold up your hand. Do you do that? 
You answer no. But you tell other people's children, it's okay not to do their 
homework.' If that homework is that important, then it's important that everybody 
does it, and you shouldn't say, 'Okay, you didn't have to do it...you didn't do it okay, 
it's all right, you don't have to do it, I'll give you a zero.' We don't do that. Either 
it's important or it's not. I don't particularly believe in all this homework to tell 
you the truth. But if you're going to assign it and say that it's that important, then it's 
important that everybody does it. 

Former principal six also supported the theme of clearly defined expectations for 

African American males by statements in the data such as: 

I would have to say finally, and this is probably my 'hit' focus for an administrator... 
is relationships' development and understanding that a school is a social system. 
African American males and some other populations are basically disenfranchised 
members of society in terms of school society. We're going to have to do something 
in school to make it relevant, and to make kids want to belong to extracurricular 
activities and service organizations. I almost think.. .it's kind of.. .this is ironic to 
me.. .kids in gangs are the kids that hate the rules of school, but a gang has more 
rules than school does. So what is the appeal? Well, 'I belong. I can wear the colors, 
and I've met all their [expectations] requirements. I had to commit to doing whatever 
actions I had to do to get in there.' So that's a social system. But we need to take 
a look at what that's doing, and see what school can do to appeal to those same 
needs. That's what we're not doing. Any student—except for those who obviously 
have emotional problems and cannot control themselves—who willfully disrupts 



school is a student who has not been included somehow or made to feel important or 
didn't have something [expectations] to contribute. 

Principal six concurs that this theme is appropriate to address the academic performance 

of African American males by providing clear expectations as evidenced from the data. 

Summary of Theme # 4 

The theme of African American males need to have expectations clearly defined was 

identified in the data from each of the responding former principals' reflective perceptions 

regarding the ELCC standards and their effectiveness to raise the performance of African 

American males on standardized tests. Clear expectations are deemed by the researcher 

as a precursor to high expectations and in some cases viewed as being the same. The 

data contained examples from the rhetoric of former principals about the need for clear 

expectations as a means to close the achievement gap. 

Summary of Research Question #2 

Themes - (2) the ELCC standard of fairness and care would promote the performance 

of African American males, (3) The ELCC standard which deals with family and 

community involvement is not developed fully causing African American male 

performance to suffer, and (4) African American males need to have expectations clearly 

defined - are identified from the data as viable responses to research question two. The 

reflectivity of the former principals was encumbered with wide experience, both in 

theory and practice, and was appropriate for seeking answers to the research question. 

Their reflectivity also includes important historical factors which prevents or assists the 

academic progress of African American males (Somers, Owens & Piliawsky, 2008). 

These themes are a part of the imperatives that principals must implement in the ELCC 
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standards to begin to close the achievement gap for African American males. 

Research Question 3: What Barriers Do Former Principals Perceive To The 

Implementation Of The ELCC Standards As A Means Of Raising The Performance Of 

African American Males On The SHSGT? 

This research question was presented to the former principals along with the 

Interview Protocol which included the six ELCC standards that were the source 

of reflectivity for the semi-structured interviews. A priori coding for barriers to 

implementation of the ELCC produced many codes or constructs viewed as barriers 

from which theme five was identified. The result of the reflective perceptions of former 

principals about the barriers that hindered them from carrying out the ELCC standards, 

or that hindered students from responding to them were an extensive part of the data 

collected. The former principals mainly expressed what they saw as barriers to the total 

educational process, and that reflectivity distinguished theme five. 

Theme # 5 - There Are Barriers and Adverse Circumstances To The ELCC Standards That 

Negatively Affect The Achievement Of African American Males 

The six former principals reflective perceptions of the ELCC standards were 

positive as it related to being able to assist African American males in their academic 

achievement. However, their reflectivity included many obstacles to the full 

implementation of the ELCC standards and the adverse circumstances in which many 

African American males are situated. 

Former principal one generally supported theme five and focused on the barriers 

within the system and honed in on the responsibility of the elected school board to 



support financially the efforts of the school principal. Examples of support for this theme 

include these statements: 

As we look at the [ELCC] standards... but before I talk about that.. .the barriers, 
and I know 1 may have made it seem like it was so easy in talking about what needs 
to happen.. .but there are barriers that principals have sometimes. And, one of those 
that I can think of right off is that you've got to have the support of your central 
office. There are resources. There are training programs. There are resource people 
that you have to have in order to help you with this task [implementing the ELCC 
standards]. So, sometimes that can be a barrier if you can't get the funding from your 
local board. Your idea can be wonderful. Your plan of action can be fantastic. But, 
if you do not have the commitment and the committed resources from the local board, 
then, that serves as a barrier for you. I think another barrier could be finding the staff 
who are willing to come into the schools that have the populations that require a 
teacher to give the most help to the students. That could be a barrier. It has been a 
barrier in that many teachers, and especially new teachers, want to go to a school 
where kids are already trained—sitting in their desk, ready to learn, no behavior 
problems, everybody performing to standards —so the barrier can be to find those 
teachers that I talked about earlier—the caring ones; the ones who are willing to 
stay after school, call the families, and call the child to find out what's going on with 
Johnny. Listen to Johnny when he comes to school, with all that has happened in his 
neighborhood last night and why he couldn't get back to school for a whole week. 
So in order for you to implement the vision, you've got to have those teachers that 
don't mind coming and doing the above. So, it can be a barrier if you don't get the 
ones that you know need to be there. 

Former principal two reflected that the students were one of the major barriers, 

explaining that lines of communication must be in place with students in order for them 

to know and accept the principal's expectations of them. This former principal defined 

communication as more than just a vocal expression of ideals. Communication involved 

empathy and care that students, particularly African American males, pick up on very 

quickly. Agreeing and supporting the identified theme, regarding barriers, this former 

principal articulated the following: 

Number one is the students themselves. Communications.. .communication with 
some of these students.. .that's one barrier. We have to be able to communicate. We 
have to be empathetic. I see empathy as a barrier. Sometimes we are as empathetic 
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as we need to be. We need to listen - that's communication. Cultural differences -
understanding the culture. Another barrier that I see.. .maybe not a barrier.. .but I 
guess it could be, is that the higher institutions where these teachers come from need 
to make sure that these experiences that these people have in the classrooms are in 
areas other than areas where everything is all right in an all white setting. They 
need to be placing students who are going to be teachers in a diverse setting so they 
can experience the kinds of situations that they will actually be in when they become 
teachers, because many of them come [into a setting of African American males], and 
they don't have a clue. They are clueless. Now, many institutions of higher learning 
are doing this now, but there needs to be more of it. Another barrier that I see is that 
steering perspective teachers...good perspective teachers, excellent teachers away 
from areas where they can be most effective. In other words, you need to take your 
best folks and put them where the problems are the worst as far as learning is 
concerned. Finance is a factor. If you pay a man to work, I believe he'll work. And 
if he doesn't work and you're paying him, then you need to let him go. 

It is quite clear that principal number two saw the people in school as being the 

barrier most difficult to overcome for implementing the [ELCC] standards. This former 

principal pointed out several examples of people who were not up to the task or were not 

carrying out the task or responsibility of implementing the [ELCC] standards. The listing 

of barriers continues: 

Another barrier is maintaining competent teachers, but they have instruments in 
place now where many of those persons are no longer with us. It all starts at the top. 
Having a top-flight administrator, and someone who understands. Another problem 
that I see.. .another barrier is allowing petty differences with individuals to get in the 
way of hiring somebody who is totally competent to handle the job. People have 
these grudges and they've got these personal things with people that 'when I get here, 
I'll make sure that you don't.' Another barrier is, if you have a program in place.. .it's 
just like a farm system in baseball... if you have a program in place to train people, 
then you don't need to hire somebody from outside when you have spent all this 
money and time training folk to do a job in your county, or in your school, or in a 
district. So another barrier.. .not a barrier, but a shortcoming.. .is not have sufficient 
role models. There's not enough Black males. I guess the reason could be manyfold, 
but there just aren't. 

This former principal was direct in reflections and demonstrated from the tone of 

voice, and the force of speech that the former principal was often frustrated with what 
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was observed in high schools as it related to the achievement of African American 

males. The assessments were very heartfelt as evidenced by the expressions of face and 

body language. The former principal appeared to have deep remorse about the academic 

achievement of African American males in the high schools of the Middle Georgia area. 

Former principal three took a system-wide approach to reflect on the ELCC standards 

which are applicable to research question three and generally defended an administrative 

attitude of being able to accomplish almost anything that schools are determined to 

do. This principal spoke with conviction and asserted that all things are possible when 

systems want them to happen. This former principal did not support the theme and stated, 

As a former principal, if I were to say I see barriers that would circumvent systems 
from doing what they should when it comes to these [ELCC] standards, I would say 
there are really no barriers — no visible, definitive barrier—I think the barriers are in 
our minds. 1 think we can do anything that we want to if we set our minds to do it. 

Former principal four observed that the barriers were more in the community than in 

the schools, thus supporting the adverse situations of theme five. This former principal 

stressed family involvement in the education of children. This former principal also saw 

the state evaluating system as a barrier, because of the constant change in the scoring for 

AYR This respondent retorts 

As far as the barriers, I think the barriers are [community based]. I don't think the 
barriers are in school. I think the majority of teachers are going to teach the children 
that they have before them. I really believe that. I think we've passed the stage of 
Black and White, rich and poor, whatever.. .1 think we've passed that stage. But, I 
think that these teachers are going to teach these kids right here, but we have a 
barrier because they don't have them 24/7. They preach one set of standards and 
the child goes to the 7-11 store, and goes to Walgreen's, goes to CVS and there's 
a different set of standards. He walks down the street and there's a different set of 
standards. And, so therefore, we have barriers in our communities and we have to 
eliminate those barriers in our communities. 
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This reflectivity perceived the community as the main source of impediment to 

implementation of the ELCC standards and further stated 

For example, we let a child work at McDonald's till 12 o'clock on Tuesday night. 
Well, to me that's a barrier. Now he's going to get up at 7 o'clock in the morning 
and go to school and he hasn't thought about math, science, history or English — he 
was just serving hamburgers at McDonald's.. .making the dollar. So, therefore, we 
got the barrier. The barrier is in the community. 

Former principal five seemed to hold the view that different students from various life 

experiences needed to have their education address concerns that were particular to their 

situation. This would perhaps make education more meaningful to them and increase 

their level of achievement. This former principal considered not addressing the needs 

of cultural differences in African American males as barrier to implementing [ELCC] 

standards and supported the theme with following statement from the data. 

What barriers do former principals reflectively perceive.. .well, I guess one of the 
barriers would be that maybe we are trying to do the same thing with [all students] 
and I personally think that something different is going to have to be done with 
the African American male. I just don't think that what we do for everybody else is 
necessarily working for them. So, in a way that is a barrier. 

This former principal was very contemplative with responding to barriers and 

indicated that not being involved in the community was a barrier to implementing the 

[ELCC] standards by the principal. This former principal also was very insistent that 

each child's education become a personal responsibility of the principal and the teachers. 

Otherwise, the school was a barrier. The former principal expressed a desire that families 

be a part of school life because they help remove barriers. 

Sometimes you just can't get families to respond, and you don't have to have all the 
families at school, because sometimes some of them work. They work different 
kinds of hours, and they can't be at school. It doesn't mean they don't want to be 
there; sometimes they just can't be there. And, sometimes, people don't want to be 
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there, and they don't ever come. So, you don't have to have everybody there. You 
can go on with school without having all the families there, but when you can have 
the families and the community members there, because they're interested and they 
want to help, then it just makes your school that much better. And, when you can get 
those volunteers into your school and kids see different parents in there at different 
times, then it just makes it easier because the community members and the families, 
they know what your vision is and they listen and they try to help you with that and 
try to talk their children about that. 

This former principal also held that principals need community involvement and 

expressed a very personal eureka about the responsibility of the school in the success of 

students without committed responsibility, then the school could become a barrier. 

This is 'our' responsibility. We have to help these kids. They've got to get that 
diploma. Do you know what happens if they don't get the diploma? What happens 
to these kids that don't get one? And that became really crucial to me. And I don't 
know why it didn't like the first two years. I guess I was just so busy learning to be a 
high school principal, and then it hit me though. And from that point on, it was 
really personal for me, and it was personal up until the last year that I was a high 
school principal.. .very personal. 

Former principal six advanced reflective opinions about barriers from prepared notes 

having contemplated the questions and developed responses that reflected thought and 

convictions from a career in education, both as a teacher and administrator. The former 

principal's responses were well thought out, and yet, a search for more meaningful 

responses appeared. Several barriers to the full implementation of the [ELCC] standards 

were identified supporting the theme that barriers and adverse circumstances affect 

African American male students' achievement and states, 

It's sort of like I almost got my soapbox out to talk about this, but the barriers to 
full implementation are many. The first one that came to mind, because I was in the 
classroom 23 years and an administrator for 11 years, so the majority of my years 
were spent at the base of the pyramid, I guess. Just the number of demands on 
teachers to teach these standards, these instructional course content standards, and 
then to find the time to identify the individual or subgroup population needs, and 
then to come up with the interventions, and then tied to that, to me, is the jargon 
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of education. I think that's a barrier, and the lack of practical effective practices that 
would serve as interventions to meet those standards. Just like we had to unpack the 
teaching performance standards, the course content standards and develop activities, 
and teach the children to know what the standard said and be able to paraphrase 
the standard. We're going to have to do the same thing with principals and teachers. 
We're going to have to teach them these [ELCC] standards and get them to talk 
about them like I'm talking about them now and reflect on them. And, just 
individually as a teacher, how do I. ..what am 1 doing as an individual teacher in my 
classroom to address these standards? Am I really committed to the success of every 
student? Tied to that, which is a barrier to me.. .and I don't mean for this to sound 
negative, but there're just some teachers who are not committed to doing this work. 
This is hard work. Another major barrier to me is funding. I think the home attitude 
toward learning in some subgroup populations, not only African American, the 
culture itself doesn't stress education. 

Summary of Theme # 5 

The data reveal that the majority of the former principals indicated barriers to the 

implementation of the ELCC standards. Theme five which identifies barriers and adverse 

circumstances to the ELCC standards that negatively affect the achievement of African 

American males is appropriate to answer the research question. The data contained in the 

examples from the thoughtful articulation of former principals concerning barriers are 

rich and thick, which has the potential for the creation of new knowledge in the search 

for a remedy to the plight of African American males and the achievement gap. 

Summary of Research Question # 3 

Theme five which was identified from the data generated from interviews with six former 

principals is acceptable as a viable response to research question three. The reflectivity 

of the former principals was recondite and possessed the elements to approach the 

formation of new knowledge on the subject of the ELCC standards and why they are 

not fully operational in our schools. The data provide an assessment of the status of the 

ELCC standards in our school as effective tools to improve the performance of African 
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American males through the reflective voices of former principals. "There are a variety 

of reasons why African American youth do not perform well in school and/or eventually 

drop out (Somers, Owens & Piliawsky, 2008, p.2). Theme five in addressing the barriers 

to the standards has the potential for producing a new focus on the implementation of the 

ELCC standards. 

Summary 

The data collected from the former high school principals on their reflective 

perceptions of the ELCC standards as a means toward closing the achievement gap for 

African American males presented some interesting challenges and identified themes as 

possible areas for leadership growth. 

Answers to the three research questions of this qualitative study revealed five 

theme areas of concern to the former principals where the implementation of the ELCC 

standards would benefit the performance improvement of African American males 

on standardized tests. Careful analysis of the data collected from former high school 

principals' reflective perspectives identified the following themes: 

1. The ELCC standards are developing. 

2. The ELCC standard of fairness and care would promote the performance of 

African American males. 

3. The ELCC standard which deals with family and community involvement is 

not developed causing African American male performance to suffer. 

4. African American males need to have expectations clearly defined. 
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5. There are barriers and adverse circumstances to the ELCC standards that 

negatively affect African American males. 

The researcher, in order to illustrate these findings visually, assigned a numeric value 

to the responses of the former high school principals to the research questions. For theme 

one, the researcher assigned the number six to each response that stated that the ELCC 

standards were in place. Responses that mentioned the ELCC standards as recognized, 

but not operational, were assigned a four. Each response that said the ELCC standards are 

not fully implemented were assigned a two and any mention or discussion of the ELCC 

standards were assigned a tenth of a point. 

For theme two, each former principal's reflective response was assigned one point for 

each time a statement was made regarding fairness and care for African American males. 

Theme three followed the same assignment pattern for each time a former principal made 

a statement with regard to barriers and adverse circumstances faced in the implementation 

of the ELCC standards. Likewise, for theme four, a point was assigned each time the 

subject of family and community involvement was discussed by a former principal. 

Although there was no language, specifically, in the ELCC standards which addressed 

the expectations of students, former principals advanced this ideal as a fifth theme. 

Therefore, the researcher assigned one point for each mention of clear expectations for 

African American males by former principals in answer to the research questions. Finally, 

the researcher assigned one point for each of the other topics and patterns that former 

principals advanced in response to the research questions grouped them as undeveloped 

codes and patterns. 



CHAPTER 5 

DISCUSSION, CONCLUSIONS, RECOMMENDATIONS 

Introduction 

This qualitative study sought to uncover any phenomenon that may be a part of 

the reflective perceptions of former principals concerning the usage of the Educational 

Leadership Constituent Council (ELCC) standards to improve the performance of African 

American males on standardized tests, specifically, the State High School Test, in a 

southern school district. This chapter presents an overview of the study with discussion, 

conclusions and recommendations. Finally, it includes the reflective perspective of the 

researcher regarding the themes identified from the former principals' perceptions of the 

ELCC standards to assist with closing the achievement gap for African American males. 

Overview of the Study 

The study focused on the reflective perceptions of former principals on the use of 

the Educational Leadership Constituent Council (ELCC) standards to help close the 

achievement gap by raising the performance of African American males, particularly at 

the secondary level. Various studies report the widening of the achievement gap between 

whites and blacks with special notice of the African American male being at the bottom 

in nearly all reports on academic achievement (Alexander, Entwisle & Olson, 2001; 

Ferguson, 2002; Gewertz, 2007; Ogbu, 2003; West-Olatunji, Baker & Brooks, 2006). 

The literature is replete with data that catalog the failure of African American males with 
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the conclusion that no successful remedy to close the achievement gap has materialized. 

This researcher, examining the problem of the widening achievement gap for African 

American male students in the secondary schools of a southern school district, sought 

not only a reason for this disparity, but also how former principals' reflective perceptions 

of the effectiveness of the ELCC standards might help with this problem, if. The fully 

implemented ELCC standards, which are revised and reevaluated in five year increments 

by the NCATE, would be particularly beneficial for the academic achievement of African 

American males (Wilmore, 2002). Thus, the ELCC standards would qualify as a much 

sought-after answer to the problem of closing the achievement gap for all students, 

specifically African American males, when applied as intended by the collaborative 

efforts of the organizations that produced them. 

The researcher employed the interview method of data collection as the technique for 

this study. Additionally, the researcher purposively selected and personally interviewed 

the respondents for the interviews. Potential respondents, who preferred a telephone 

interview or questions answered in written form, were rejected as participants. Since 

former high school principals possess a wealth of knowledge and skill on many matters 

concerning schools, the researcher surmised that the collective perceptions of former 

principals about the implementation of the ELCC standards would carry validity. All 

respondents were former principals from a southern school district. 

The researcher completed the analysis of the data without the assistance of computer 

software. A priori coding was used and those codes were identified from the ELCC 

standards used in the interview protocol. Unlike the rules and formulas of statistical 
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analysis, qualitative analysts are free to draw inferences and conclusions based upon 

their insights and conceptual frameworks (Patton, 1999). Although many cautious 

examinations for categorizing data collected are in place for qualitative findings, doubts 

about the nature of the analysis is a point of controversy (Patton, 1999). However, at 

the heart of qualitative analysis beats the innovative spirit of the researcher. Therefore, 

qualitative analysis relies upon the insight and skill of the researcher to establish patterns 

and develop themes in the data. Thus, the work of qualitative research becomes an 

attribute of the researcher. 

Various patterns and themes were identified in the data during the process of 

analyzing the transcripts from the interviews of the former principals. Although the 

former principals responded to the three research questions independently, patterns 

and themes of their reflective perceptions were advanced across the spectrum of their 

answers. 

The purposive sampling for this study of perceptions of former principals had 

two criteria: (a) they had to have been a practicing principals in this southern school 

district within the past eight years, and (b) they had to have been either retired from 

the profession or had to have moved on to some other area in education. There was a 

possibility of at least 23 former principals. Eight agreed to participate; however, only six 

submitted to a personal interview by the researcher after each had given their full consent 

to be interviewed and recorded. 

Prior to the interviews, the researcher gave each respondent an opportunity to have 

any questions they had about the study clarified. The former principals were advised 
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also that the interview process and the recordings could be stopped at any point deemed 

necessary by the respondent. Each of the six former principals signed the consent form 

giving permission for the interview to commence. 

The research has included the thick, rich descriptions of the reflective perceptions of 

the former principals regarding the ELCC standards as a means to close the achievement 

gap for African American males on standardized tests with specificity given to the 

SHSGT. Responses to the research questions produced five major themes that the 

researcher neither expected nor anticipated. The responses of the former principals to the 

research questions were assigned a numeric value which generated a visual of the data. 

From the visual illustration, it was seen clearly where the former principals agreed on the 

importance of the standards and where their concern was most evident about what the 

standards mean for the enhanced achievement for African American males. 

Discussion of Findings 

The use of the ELCC standards in schools is a task that requires leaders to be critical 

in "both objective and subjective knowledge of an objective and unordered reality" (Peca, 

2000, p. 3). Wilmore (2002), in assessing the importance of the ELCC standards, stated, 

For any one human to accomplish all the complexities of these standards may 
seem as difficult as walking on water. Nonetheless, it is exceedingly important to 
have solid, research-based standards to strive for . . . . They set very high 
expectations. Not everyone will reach them all the time. But they are benchmarks 
to reach for. Even if we cannot achieve them in every instance, our achievement 
will be higher than if we had no goals. It is my firm and committed desire that every 
one of us strive for and reach for the moon as we go after these new 
standards in a focused and systemic manner. America's school children deserve 
nothing less. (pp. 116-117) 



The ELCC Standards Are Developing 

One theme that surfaced from the data, which seemed to measure the desire of former 

principals to have the ELCC standards as goals for the good of schools, was that the 

standards are developing and have not yet emerged as being practiced on a consistent 

basis in this southern school district. The former principals all agreed that standards 

were good for all school children. Only one former principal questioned their usage 

specifically to help African American males to narrow the achievement gap. 

The development of the ELCC standards takes time as principals in the district 

continue to be critical in their administrative role as school leaders. According Giroux 

(1983), school leaders have a unique responsibility as critics, because they can change 

themselves and the students, and thus change the larger society. It is change in both the 

system and the students that these leaders seek through the usage of the ELCC standards. 

Former principal one readily was forthcoming with a reflective perception of the 

usage of the standards, which was indicative of most of the principals perception, when 

the principal stated, "It saddens my heart to sit here and be able to tell you that much of 

this [the ELCC standards], most of this is not being done, and obviously it's not, because 

that's why the performance is what it is on the State High School Graduation Test. And 

the number of dropouts is increasing." Therefore, in an effort to change school for the 

better, principals need to implement fully the ELCC standards, so that in its affect, one 

of the most salient changes will be improvement in the performance of African American 

male students on standardized tests. 



The ELCC Standard Of Fairness And Care Would Promote 

The Performance Of African American Males 

A high and almost immediate concern reflected by the former principals from the data 

was the element of fairness toward students that standard five advanced. This standard 

stood above others as former principals reflected on their perceptions of it. All of the 

former principals reflected intensively about fairness and the African American male. 

African American males need a sense of fairness in the educational setting; however, 

according to Kozol (1991), fairness to African American males should not be a threat to 

other values held dearly by the society. 

The reflective perceptions of former high school principals are evidence that not 

being fair works against the African American male psychic development of self-esteem 

and that the question of fairness for African American males addresses "something so 

profoundly rooted in American ideas about right and moral worth" (Kozol, 1991, p. 222). 

Therefore, school becomes, to the African American male, an experience which mirrors 

the larger society and its historical treatment of African Americans, when fairness is 

not practiced by school leaders. Where standardized testing is the question, even the 

Scholastic Aptitude Test (SAT) has been proven both culturally and statistically biased 

against African Americans (Freedle, 2003). 

What is most striking about the data from the three Caucasian and three African 

American former principals' reflective perceptions (four females and two males) is that 

they all shared a high degree of concern about fairness toward the African American 



male, both off and on the record. Representative of the principals' thoughts about 

fairness, former principal one emphatically stated, 

You've got to also be fair with the students too. And I can tell you that the African 
American males have that attitude that...yes, 'life isn't fair. Nobody's going to treat 
me fair'...[and] they know quickly if you don't like them. There is somewhat of a 
cultural history there, as we know, with the African American male. 

All of the statements concerning fairness and the African American male were 

articulated strongly. Another sentiment which denotes the perceptions on this theme 

came from former principal four, who advanced that the expectation of the African 

American male about school is that it should be the fairest place of all for them. 

Therefore, in agreement with the other principals, fairness, according to former principal 

six, 

is absolutely important...whatever your instructional program is...I don't care how 
successful your instructional practices are, if every child does not feel like he is an 
important part of your school, then you're not going to have academic achievement if 
the individual child doesn't feel validated. 

The dialogue on fairness most always included the concern of care. The African 

American male invariably interprets unfair treatment as a lack of care (Oyserman, 

Uskul, Yoker, Neese & Williams, 2006; Turner, Taylor & Gundy, 2004). An off-the-

record comment in the dialogue with former principal three, which was theme-related 

and tantamount to other principals' responses, viewed care as the glue that held fairness 

and integrity together. Standard five, "acting with integrity and fairness, and in an ethical 

manner," perhaps more than any other standard, applies to the African American male 

student. 
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Therefore, the issue of this standard being consistently practiced by school leaders 

in regard to the African American male can produce a segment of students in an 

environment void of the desire to perform or excel academically, thus widening the 

achievement gap. Children who are excluded, as articulated by former principal six, 

suffer a loss of personhood and exist in a culturally sterile educational environment 

where school is not an important part of their lives. 

The ELCC Standard Which Deals With Family And Community Involvement Is Not 

Developed Fully Causing African American Male Performance To Suffer 

There was no reluctance to speaking firmly and passionately about the importance 

of family and community involvement in the educational success of school children, 

especially the African American male. The sentiment was repeated over and over, 

that more family and community involvement was needed and desired. For example, 

respondent four, advocated family involvement and intense family responsibility in the 

primary grades of the child as a key to success. This former principal passionately stated, 

Our elementary principal. . . can identify the kids in 2nd grade that we're going to 
have problems with in the 11th grade. He can tell me in the 2nd grade. Sometimes 
he can tell you in kindergarten. So, we've got to identify these kids right now. Bring 
grandma in. Bring the mama in. A lot of these kids have single families—single 
incomes. Bring them in and help them. Make them sign up. Make them responsible. A 
lot of times we don't do things. We don't make people responsible. 

This statement epitomizes the desire for family and community involvement by the 

former principals. Other former principals, also, were quite honest about their true 

feelings as it related to the standard of family and community involvement as means to 

help close the achievement for African American male students. However, none of them 

advanced a definitive means for getting both the family and the community involved 



in the task of closing the achievement gap because there seems to be many problems 

entrenched in the families and the communities where high numbers of African American 

males lack academic success. Although ELCC standard number four is clear, it is void 

of any remedy for actually getting the family and the community involved in the 

educational process of students, particularly African American males. Therefore, it is 

certainly implied that responsibility rests singularly with the principal for the school. 

Even though it is a daunting task, it must be done. 

The African American Males Need To Have Expectations Clearly Defined 

Another salient perception of the former principals was the need for communication 

in the school setting to both staff and students, particularly to the African American male 

student. African American students come from a background in oral tradition, therefore, 

articulation of the school's vision or expectations is key to communicating with them. 

It is noted that hearing what African American male students say in response to what 

has been said to them is vital to understanding how they actually interpret what has 

been articulated to them. Therefore, listening to the return conversation is necessary for 

knowing how clear the articulated expectations are to the students. School administrators 

must know that their expectations are clear to the students. 

Pedro Noguera (2008) also hones in on the aspect of clear communication with 

children and advances that listening to students can help to improve schools as he 

articulates the trouble with black boys. He advocates for clear communications as a 

common culture that promotes learning. He further reminds us that in talking to kids, we 

find that they have dreams and aspirations, and most of all, they have not given up on 
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themselves. They need for their teachers and administrators to get to know them, because 

this "can actually do a great deal to overcome anti-academic tendencies" (p. 15). 

Communicating clear expectations to students was a standard that all former 

principals acknowledged as being important to student achievement. ELCC standard one 

includes this perception of former principals and uses the word "articulation" expressing 

a form of communication that should be unmistakably clear to all students, especially 

to the African American male student. The perceptions of the former principals were in 

accord that clear expectations promoted student achievement. 

There Are Barriers And Adverse Circumstances To The ELCC Standards 

That Negatively Affect The Achievement Of African American Males 

The ELCC standard, number four, is the standard that generated most of the former 

principals' reflections on the larger community in which the school exists and broached 

the subjects of barriers and adverse circumstances. They enumerated the barriers 

that prevent the full implementations of the ELCC standards in the schools. The data 

very clearly show that the subject of barriers to implementation was the question that 

generated the most reflective conversations from former principals. When barriers are 

inplace, the ELCC standards cannot be effectively implemented and that causes the 

students in the school to suffer. 

Former principals thought it was very important for standard four to be fully practiced 

at schools and that community involvement was an excellent way to help close the 

achievement gap. There is a long list of concerns that the former principals thought were 



needed in the way of support from the community. Their reflections were filled with 

many complexities that had to be taken into account as the data were analyzed. 

Because there were many codes and patterns that emerged which do not flow into 

a category with ease, the researcher grouped them as adverse circumstances, which the 

former principals described in detail with various degrees of concern for the outcome 

of the African American male student. The barriers were exhaustive, as each former 

principal added to the growing body of reasons that the ELCC standards were not fully 

implemented in the schools to the benefit of the African American male student. The 

researcher noted that each of the former principals' expressions about barriers to full 

implementation of the ELCC standards was an integral part of who each of them had 

become as high school administrators in the age of AYR 

It should be noted, also, that one of the former principals, out of a deep desire to 

improve the academic performance of African American male students and close the 

achievement gap, stated that there were no barriers to the implementation of the ELCC 

standards. This former principal, respondent three, firmly held that it was a matter of the 

choice of the principal, advising that we do what we want to do. The principal stated, 

As a former principal, if I were to say I see barriers, that would circumvent systems 
from doing what they should when it comes to these [ELCC] standards, I would say 
there are really no barriers—no visible, definitive barriers~I think the barriers are in 
our minds. 

There Were Multiple Codes and Patterns 

Challenging to this researcher were the many undeveloped codes and patterns that 

arose during the interviews with the former principals. All of the former principals were 

contemplative in their responses to the research questions and, thus, provided multiple 
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ideas about their perceptions of the ELCC standards. Developing the many mini-codes 

and patterns would be exhaustive. However, they provide data for the development 

of further research. The rich experiences of the former principals are endless as data 

producing reflective perceptions about the implementation of the ELCC standards as a 

means to improve the performance of the African American male student, thus narrowing 

the achievement gap. 

Consequently, the present study analyzed data that produced major themes from the 

reflective perceptions of former principals concerning the implementation of the ELCC 

standards. The data presented in this qualitative research includes much of the actual 

responses to the interview protocol which produced answers to the research questions by 

the former principals and their reflective perceptions of the ELCC standards. The data are 

organized by themes identified from each principals' reflective response to the Interview 

Protocol of the ELCC standards and their collaboration of perceptions which 

produced the answers to the research questions.. 

The introduction of various codes and patterns which did not pass the researcher's 

scrutiny for becoming a major theme is an indication that former principals reflect 

on many things that implementation of the ELCC standards can develop in African 

American male students. The standards are a necessary part of successful schools which 

develop successful African American male students who can and will perform adequately 

on standardized tests, specifically the State High School Graduation Test in this southern 

school district. 



Conclusions 

This research included descriptive detail of six former principals as they reflected 

of the effectiveness of the ELCC standards to improve African American male students 

performance and how each of the standards might be used to narrow the achievement 

gap. This study acknowledged the problem of a widening academic achievement gap 

between African American males students and all others in the educational systems of 

American with special focus on this southern school district. This study added to the 

understanding of the reflective perceptions of former principals about the implementation 

of the ELCC standards and their effectiveness in raising the performance of African 

American male students on standardized tests. 

This study also includes what former principals saw as barriers to the implementation 

of the ELCC standards. The phenomenon captured in each principal's reflective 

perceptions on the ELCC standards is important information for determining what 

programs, practices or policies are most effective as remedies for closing the academic 

achievement gap of African American male students. 

The ELCC standard number five which highlights fairness was a key focus of the 

former principals as they reflected on the treatment of African American males in the 

school. Many of the principals advanced that African American males have developed 

an expectation of unfair treatment and this expectation is internalized and is manifested 

as lack of academic performance. This ELCC standard, according the former principals' 

reflective perceptions, can be an important factor in closing the achievement gap 

between African American males and other students when practiced consistently in the 



schools. ELCC standard five prepares the African American male student, according to 

Roderick (2003) for "how they see themselves and what they believe they can achieve" 

(p. 210). 

While the ELCC standards are effective for school administrators to promote the 

success of all students (Wilmore, 2002), African American males have an urgent need 

to feel fairly treated as reflected by the former principals in this study, because they 

continue to be burdened with the lack of access, retention, and academic achievement 

(Allen, 1992). To a large extent, the concept of fairness is an abstract principle. Therefore, 

the need of concrete practices with regard to the African American male is paramount 

to establish a basis for measuring the treatment of African American males in schools. 

There are some questions that should be asked to help develop a concrete construct 

of fairness. For example, how are African American males disciplined in relation to 

other students with the same or similar offenses? What tone of voice does the African 

American male generally hear from administrators? What recommendations for various 

academic and behavioral interventions are given for African American males? What are 

the expectations of the principals for the African American males in the school? There 

are other questions that can be asked to help measure their treatment in schools. 

In the first interview, former principal one reflectively stated, "One can't help but 

notice, based on data, based on conversations with teachers and principals and others, 

that the African American male students are threatened almost from the inset of their 

education." This particular former principal continued advocating a search for specific 
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needs of the African American male students, fairness being a key, to raise their academic 

performance in school. 

The other former principals also reflectively honed in on the fair treatment of 

African American male students as a critical factor in their performance. The collective 

collaboration of the reflective perceptions of six former principals on the ELCC 

standard regarding fairness as a needed element, in the academic performance of African 

American males, is encouraging as a basic tenet contributing to for the success of the 

African American male student. Fair treatment of African American male students would 

then be vital to closing the achievement gap. The reflective perceptions of the former 

principals focused on the African American male students' perceived treatment by school 

administrators as being unfair and hostile, and, therefore, as Allen (1992) commented, 

"when Black students are made to feel unwelcome, incompetent, ostracized, demeaned, 

and assaulted, their academic confidence and performance understandably suffer" (p.41). 

The findings of this study continue the groundwork for answers to the increasing 

problem of the widening achievement gap between African American male students and 

all other students by documenting the reflective perceptions of former principals about 

the effectiveness of the ELCC standards. When fully implemented, the ELCC standards 

should have a positive effect on the achievement of African American male students. 

The principals interviewed shared a variety of perspectives on the implementation, 

effectiveness and barriers to the ELCC standards, but all seemed to agree that the ELCC 

standards would benefit all students including African American males students. 
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However, there was one clear remark expressed by former principal number five 

regarding the ELCC standards and African American male students. The former principal 

stated, 

I personally think that something different is going to have to be done with the 
African American male. I just don't think that what we do for everybody else is 
necessarily working for them . . . I just don't see that the [ELCC] standards 
necessarily are raising the performance of the African American males. 

This statement was isolated from the assessments of the majority of the former 

principals whose reflective perception was that full implementation of the ELCC 

standards would increase the performance of all students including African American 

males. The particular barriers to implementation, that were reflected by the former 

principals, were in no way meant to minimize the effectiveness of the ELCC standards 

when fully and properly implemented in the schools of this southern school district. 

Implications 

Mindful principals (Strike, et al, 1998) should seek to familiarize themselves with 

the tenets of the ELCC standards and begin to fully implement each of them in their 

schoolsfor the success of all students, especially the improved performance of African 

American males. Careful analysis of the respondents' reflections revealed that principals 

must take the lead to implement the ELCC standards and insist that each standard is fully 

emerged in the educational environment. Therefore, principals need to be trained on how 

to implement the ELCC standards and recognize their own strengths and weaknesses to 

develop a school environment that is truly based upon the standards insuring that that all 

children have a an equal access to high performing situations. Using former experienced 

principals as mentors emerged in the literature as a means to improve the performance of 



schools and help beginning school leaders meet the challenges of school leadership. 

With regard to the performance of African American males on standardized tests, the 

former principals reflected that low test performance was not an isolated phenomenon, 

but it was a result of their total school experience. Therefore, the ELCC standards can 

address this specific problem area for African American males by promoting a better 

school experience for them, particularly with their expectation of fair treatment. To 

do this, "Principals must be ethical and above board in every aspect of their lives. All 

decisions must be based on good judgment and basic moral and ethical standards; they 

must also fall within legal and policy guidelines" (Wilmore, 2002, p. 82). The former 

principals noted that African American males' interpretation of their treatment is that it is 

not fair. This was a concern that was high among all the former principals. 

This researcher suggests that ELCC standard number five, which states, "A school 

administrator is an educational leader who promotes the success of all students by 

acting with integrity, fairness, and in an ethical manner" (Wilmore, 2002, p. 14), be 

implemented and strictly adhered to regarding African American males in schools. 

The demonstration of fair treatment by school administrators, as reflected by former 

principals, often has the effect of inspiring African American males to apply themselves 

academically. Using conflict mediators would provide the disenfranchised males a 

conduit to effectively open communication lines. 

The ELCC standards are tools for school improvement and student achievement; 

however, the principals must not be the only stakeholders with knowledge of the 

standards. This researcher notes that the ELCC standards should become common 
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knowledge for the administrators, the teachers, parents, students and the business 

community. When the entire learning community understands the ELCC standards, their 

expectation of the principal practicing and fully implementing them is assured. The 

ELCC standards must become a part of what each student and parent expect from the 

school's administration. 

Recommendations for Further Research 

The reflective perceptions of these six former principals imply that the ELCC 

standards are effective in raising student performance when properly and consistently 

applied. A majority of them indicated further that African American male students 

would also respond more positively to academic achievements if specific standards that 

apply to their situations were administered across the spectrum of schools. Therefore, 

after a thorough analysis of these six former principals' reflective response to the 

implementation of the ELCC standards as effective means for narrowing the achievement 

gap of African American males, further study should focus on the following 

issues: 

1. It is recommended that further research be completed to document the 

reflective perceptions of teachers, students, parents and the business community 

on the implementation and practice of the ELCC standards in schools. Since the 

African American male student is the subject of the widening achievement gap, 

then the African American student must reflectively respond to the question of 

why the gap continues to widen from his perspective. 

2. It is further recommended that a study be conducted to gauge the status of 



ELCC standard seven which states, "A school administrator is an educational 

leader who promotes the success of all students by substantial, sustained, 

standards-based experiences in real settings that are planned and guided 

cooperatively by university and school district personnel for graduate 

credit"(Wilmore, 2002, p. 14). This standard should be fully incorporated into 

school leadership and administration programs by all schools certifying school 

leaders. If the ELCC standards are to be fully implemented in our schools, 

then the real work must begin in school leadership training programs. Colleges 

and universities need to include the ELCC standards as a required component of 

their curriculum for school leadership so that principals will be equipped to 

implement all of the ELCC standards so that all students' performance will 

improve. 

It is further recommended that research be conducted to develop innovative 

strategies to improve parental involvement in the education of their children, 

especially at the high school level. Parental involvement is a must for African 

American males to improve their academic performance. Therefore, school 

administrators must be innovative in their strategies to improve parental 

involvement in the school and with their child's academic achievement. Principals 

must not continue to plan conventional techniques for these unconventional 

times. Technology, economics, social structures and other factors have changed 

the way parents attend to the affairs of their children, especially poor African 

American males. School leaders must plan and strategize to capture the interest of 
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parents and connect that interest to the academic achievement of their child. 

Principals must explore seriously the possibilities of consistent communications 

with parents and the whole community. All stakeholders must be aware 

and invited to engage in expectations conferences which would inform them of 

the expectations and encourage them to offer feedback. "These expectations are 

powerful because they are the frames into which people fit reality. People are 

much more likely to see what they expect to see when it differs from what may be 

actually occurring" (Kouzes & Posner, 2002, p. 321). All available venues 

for parental contact must be a part of the study addressing the issues of family and 

community involvement for the African American male student. The church, 

community shopping areas, sports activities, text message campaigns and 

community door-to-door campaigns could be included in a study to raise the level 

of parental involvement to close the achievement gap for the African American 

male student. 

4. It is further recommended that research be conducted on standardizing rules 

and regulations for students in schools. Considering the theme of fairness and 

clear expectations for African American males, which was identified from 

the reflective perceptions of former principals in this southern school district on 

the effectiveness of the ELCC standards to raise the performance of African 

American males on standardized tests, Nelson George (1999) advances that 

one reason African American men have a love for basketball is that it offers 

freedom of movement within boundaries of rules and regulations. This researcher 
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notes that principals in addressing the issues of fairness and clear expectations 

should be more like referees at basketball games: The rules are firmly in place and 

known by all players; there is always a penalty for violation of the rules; when a 

whistle sounds, everyone knows that some type of violation has occurred; but 

when there is a violation and no whistle, someone is upset with the referee. In 

the game of basketball, African American males rarely complain of unfair 

treatment, because they know the rules and the clear expectations of their coach. 

This researcher recommends this study believing that an innovative approach to 

the issues of fairness and clear expectations would suggest that schools be run 

like the game of basketball. Then African American males, the researcher 

believes, would be able to claim academic freedom of movement within certain 

boundaries and begin to narrow the achievement gap. The ELCC standards are 

designed to make it happen. 

5. Finally, it is also recommended that further study be conducted on the codes and 

patterns of this study which did not rise to the level of being identified as a theme 

by this researcher. These codes and patterns include: school culture, school 

climate, vision, intervention, males minority teachers as role models, demands 

on teachers, teacher selection, central office impact, teacher preparation, student-

parents, single parent homes, working parents, the impact of public assistance, 

working students, social stigmas, sub-group populations, learning styles, the 

audio-visual media and kids, dress codes, etc. Various former principals 

reflected that all of these codes and minor patterns could impact the effectiveness 
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of the ELCC standards on raising the performance of the African American male 

on standardized tests, specifically the State High School Graduation Test, in this 

southern school district. 

Summary 

The researcher's discussions, conclusions, implications and recommendations are 

drawn from the five themes identified in this study from the reflective perceptions of the 

six former principals interviewed on the effectiveness of the ELCC standards on raising 

the performance of African American males on standardized tests. The discussions and 

conclusions do not serve as final answers for the problem of the widening achievement 

gap, but are a part of the beginning work which must be done to remedy the problem of 

African American males' statistical default. 

The implications and recommendations also are derived from the themes which 

demonstrated a source of strong comment from the former principals. Their reflective 

perceptions of the ELCC standards are productive utterances able to create new 

knowledge and understandings of the studied phenomenon. The implications are rich 

with new directions and challenges for principals to employ based upon the identified 

themes from the ELCC standards seeking to enhance the performance of African 

American males. The recommendations present the assumption that further study would 

more closely define the strategies needed to successfully address closing the achievement 

gap for African American males. 

What is clearly evident from this study is that not enough research has been 

completed on the perceptions of the effectiveness of the ELCC standards on student 
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performance by different stakeholders. While former principals are a significant group 

in this southern school district to study, they represent only a segment of perceptions for 

improving student performance among African American males on standardized tests. 

The themes identified from analysis of the reflective perceptions of former principals 

from the district may be just the beginning of unraveling reasons for the widening 

achievement gap among African American males. When all stakeholders' reflective 

perceptions are analyzed and compared, the ELCC standards' impact on African 

American male students' achievement can be specifically referenced. 



139 

APPENDIX A 

UNIVERSITY PERMISSION TO CONDUCT RESEARCH 



140 

K/fERCER 
X • J L U N I V F R S I T Y 

Institutional Review Board 
for Research Involving Human Subjects 

06-Feb-2009 

Mr. Henry Clay Ficklin 
Mercer University 
Tift College of Education 
Department of Educational Leadership 
3001 Mercer University Drive 
Atlanta, GA 30341 

RE: Principals' Perceptions of the Effectiveness of the Educational Leadership Constituent Council (ELCC) Standards on 
Raising the Performance of Black Males on the Georgia High School Graduation Test (GHSGT) (H0901018) 

Dear Mr. Ficklin: 

Your application entitled: "Principals' Perceptions of the Effectiveness of the Educational Leadership Constituent Council (ELCC) 
Standards on Raising the Performance of Black Males on the Georgia High School Graduation Test (GHSGT)" (H0901018) was 
reviewed by this Institutional Review Board for Human Subjects Research in accordance with Federal Regulations 21 CFR 
56.110(b) and 45 CFR 46.110(b) (for expedited review) and was approved under Category 7 per 63 FR 60364. 

Your application was approved for one year of study on 06-Feb-2009. The protocol expires 06-Feb-2010. If the study continues 
beyond one year, it must be re-evaluated by the IRB Committee. 

New Application 

Please complete the survey for the IRB and the Office of Research Compliance. To access the survey, click on the following link: 
http://www.zoomeranq.corn/Survev/?p=WEB227URK2RB6Q 

Upon completion of your study please complete the Final Report Form located at the following link and submit to our office: 
http://www2.mercer.edu/NR/rdonlvres/5430F76E-1C63-47EF-A723 0642F543CB1 F/O/StudyFinalReport 2 .doc 

It has been a pleasure to work with you and much success with your project!! 

If you need any further assistance, please feel free to contact our office. 

Mercer University IRB & Office of Research Compliance 
Phone (478) 301-4101 
Fax(478) 301-2329 
ORC Mercer@Mercer.Edu 

Respectfully, 

(0M. 
Ajuania G. White, MPH, CHES, CIM 
Member 
Institutional Review Board 
AGW/acr 

UMAL QMA 

http://www.zoomeranq.corn/Survev/?p=WEB227URK2RB6Q
http://www2.mercer.edu/NR/rdonlvres/5430F76E-1C63-47EF-A723
mailto:Mercer@Mercer.Edu


141 

MERCER 
X T JuU NI V ERSITY 

Institutional Review Board 
for Research Involving Human Subjects 

16-Apr-2009 

Mr. Henry Clay Ficklin 
Mercer University 
Tift College of Education 
Department of Educational Leadership 
3001 Mercer University Drive 
Atlanta, GA 30341 

RE: Principals' Perceptions of the Effectiveness of the Educational Leadership Constituent Council (ELCC) Standards oi 
Raising the Performance of Black Males on the Georgia High School Graduation Test (GHSGT) (H0901018) 

Dear Mr. Ficklin: 

I am in receipt of a modification submitted 16-Apr-2009, to the above protocol (H0901018). 

On , I reviewed and approved the Addendum on behalf of Mercer University's Institutional Review Board for Human Subjects 
Research in accordance with Federal Regulations 45 CFR 46.110 and 46.111(a) for expedited review. 

Changes approved: 

Change of title "Principals' Perceptions of the Effectiveness of the Educational Leadership Constituent Council (ELCC) Standards 
Raising the Performance of Black Males on the Georgia High School Graduation Test (GHSGT)", and word changes to the protoc 
and methodology to reflect the changes in the title. 

Note: The approval date of this modification does not change the annual renewal date of your protocol. 

Please complete the survey for the IRB and the Office of Research Compliance. To access the survey, click on the following link: 
http://www.zoomeranq.com/Survev/?p=WEB227URK2RB6Q 

It has been a pleasure to work with you and much success with your project!! If you need any further assistance, please feel free 
contact our office. 

Mercer University IRB & Office of Research Compliance 
Phone (478) 301-4101 
Fax (478) 301-2329 
ORC Mercer@Mercer.Edu 

Respectfully, 

Ajuania G. White, MPH, CHES, CIM 
Member 
Institutional Review Board 
AGW/acr 

imk ItttA 

http://www.zoomeranq.com/Survev/?p=WEB227URK2RB6Q
mailto:Mercer@Mercer.Edu
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MERCER 
X y A I.) N I V F . R S I T Y 

May 3, 2009 

To Whom It May Concern: 

Hello, my name is Henry C. Ficklin. I am a doctoral candidate at Mercer 
University conducting research in the area of former principals' reflective 
perceptions about the use of standards for principals to raise the performance of 
African American male students on standardized tests. The standards are the 
Educational Leadership Constituents Council (ELCC) standards and the test is 
the Georgia High School Graduation Test (GHSGT). A copy of the standards is 
included in this package along with the interview protocol. 

I would like to collect data from you as a former high school principal in 
the Middle Georgia Regional Educational Service Agency (RESA) District. It is a 
requirement of Mercer University that I inform you of the scope of the data being 
collected and have you sign Informed Consent Letters. 

I have provided two copies of the Mercer University Institute Review 
Board (IRB) approved Informed Consent Letter for your signature giving your 
permission to be interviewed. My research is qualitative and the protocol will be. 
an interview with you. Your responses will remain confidential at all times. 
There will be no identifying characteristics of participants that could lead to the 
identity of any specific participant. 

At the conclusion of the study, you will receive a summary of the findings. 
Please review the attachments and if you have any questions, please contact me 
at: 

478-779-4471 (Work) 
478-284-1987 (Cell) 
Email:hcfi ck@cox.net 

Your permission to be interviewed can be emailed directly to: 
hcfjckcaicox.net or mailed to my home address: 1058 Columbus Street, Macon, 
Georgia 31201 

I will be in contact with you shortly to confirm that you received this 
package and to arrange an interview time with you according to your schedule, 
time and place. Thank you for your time and I look forward to hearing from you. 

Henry G. Ficklin 
Ph.D. Candidate, Educational Leadership 
Mercer University 

mailto:ck@cox.net
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MERCER 
X V JL U N I V R R S IT Y 

Institutional Review Board 
for Research Involving Human Subjects 

Informed Consent 

Title of Project: runnel principals* reflective perceptions on the effectiveness of the 
Educational Leadership Constituent Council (Ll.CC) standards on raising ilic 
performance of African American males on the Georgia High School Graduation Test 
(GI'ISGT) 

You are being asked (,o participate in a research study. Before yon give your consent in 
volunteer, it is important that you read the following information and ask as many 
questions as necessary to be sure yon understand what you will be asked to do. 

Principal investigator: Henry C. Ficklin. B.A... M.Ld.. Candidate for Ph.D. 
1058 Columbus Street. Macon. Georgia 31201 

Phone -'478-28-1-1987. Email - hcfickfocox'.nct 

Faculty Advisor: Dr. Anthony [-{arris, 3001 .Mercer University Drive 
Atlanta. Georgia 30341-4155 

Phone 678-546-61 S7 Email; nARKi^\J:*ni;effer.ej:lu 

This research study is designed to determine how former high school principals in the 
Middle Georgia RliSA District reflectively perceive the utilization of the national ELCC 
standards as a means to improve the performance of Black males on the GHSGT. By 
participating ill this study, you will provide valuable information about how former 
principals reflectively perceive the usefulness of the ELCC standards in .siding student 
achievement. 

If you volunteer to be interviewed in this study, you will be asked to advance your 
perceptions on the use of the IU.CC standards as they relate to African American male 
student achievement. This is a qualitative study and your perceptions and answers to 
quest kins will not. be altered in any way as they are valuable to the purpose of this study. 
Your responses in the interview will remain completely confidential. Any video or audio 
tapes used wit]] your consent to record information wall only he accessed by the principal 
investigator. All recordings will be stored in a safe deposit box for a three year period 
before being destroyed. Your participation in this research study is voluntary. As a 
participant you may refuse to participate at anytime. If you decide to participate, you arc 
free to withdraw at anytime. To withdraw' from the study, please contact me using the 
contact information above. 

if you have any questions about the research, please speak wish Dr. Anthony 1 [arris at the 
contact information given above. If you have questions later, jou may contact ivtc, the 
principal investigator. 

M o c t l i l l l i m r i H V I I l l l , 

lllfi'r:'V-,K'."l!.i:>u ' ( 
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This project h.-is hoc 11 reviewed in id appioecd in Mercer University's IRB. If you believe 
there is any infringement upon your rights as a research subject, you :nny contact the (KB 
Chair, at (478} 301-4101. 

1 have been given I lie Opportunity to ask questions and these ha\c been answered to my 
satisfaction. VIy .signature below indicates my \•okmtary agreement to participate in this 
research .stiuiv ami mv undersiandiau di.il the audio ot'mv interview- may bo recorded. 

'lease return one copy of this consent form and keep otic copy lor your records. 

Signature of Research Participant i )ate 

Participant Name (Please Print) Date 

Signature of Person Obtaining Consent (optional) Date 

M^ftYi l ' ;mvrs | fv IRK 

Arming I'IJI^ i/j isjzdtff 
t|ifrn:wu(.o!l>cii! ' 

" f 

http://di.il
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MERCER 
X V JLU NI V F R S I T Y 

Participant Interview Protocol 

Please respond to each of the research questions below reileetive of your perception of how the 
listed ELCC standards for principals are applicable to raising the performance of African 
American males on the OHSGT. 

Research questions: 

1 To what extent are ELCC standards reflectively perceived by former principals to he used 
in the high schools of the Middle Georgia Regional Education Service Agency (RESA) 
District? 

2 To what extent do Middle Georgia RESA former high school principals reflectively 
perceive the usage of ELCC standards as effective in raising the performance of African 
American males on the Georgia High School Graduation Test (GilSGT)? 

3 What barriers do former principals reflectively perceive to the implementation of the 
ELCC standards as a means to raise the performance of African American males on the 
GHSGT? 

The Educational Leadership Constituent Council (ELCC) Standards are: 

A school administrator is an educational leader who promotes the success of all students by.. 

Standard 1: Facilitating flic development, articulation, implementation, and stewardship of a 
school or district vision of learning that is shared and supported by the school community 

Standard 2: Advocating, nurturing, and sustaining a school culture and instructional program 
conducive to student learning and staff professional growth 

Standard 3: Ensuring management of the organization, operations, and resources for a safe, 
efficient, and effective learning environment 

Standard 4: Collaborating with families and community members, responding to diverse 
community interests and needs, and mobilizing community resources 

Standard 5: Acting with integrity, fairness, and in an ethical manner 

Standard 6: Understanding, responding to. and influencing the larger political, social, economic, 
legal, and cultural context 

Standard 7 is not applicable to students in high school, and therefore it is not a subject of this 
interview. At any point during the interview, you have the right to stop the recording and resume 
it later. 
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MFPPFR I ./I \V_xI—tJLV. 
*U N I V I - R S I T Y 

April 30, 2010 

Participant's Address 

Dear 

This letter comes to thank you for your gracious participation in my study, "Former Principals' Reflective 
Perceptions on the Effectiveness of the Educational Leadership Constituent Council (ELCC) Standards on 
Raising the Performance of African American males on the Georgia High School Graduation Test 
(GHSGT)." 

You provided valuable time and data to this study. Your experience and efficacy were very important for 
this research. You will be provided with a copy of the completed study once it has been printed and bound. 

Again, I very much appreciate your willingness to participate in this study. The findings of this study will 
provide enhanced insight to educators, especially educational leaders, as to what the full implementation of 
the ELCC standards can do towards improving the performance of African American male students on 
standardized tests. With the current achievement gap widening for African American male students, an 
increased knowledge base and encouragement to fully employ the ELCC standards are much needed to 
assist with the achievement of all students, particularly African American males. 

The chair of my dissertation committee is Dr. Anthony J. Harris, who is a member of the Tift College of 
Education doctoral faculty at Mercer University. He can be reached at 678-546-6187 or email at 
HARRIS AJ@,mercer.edu 

Should you have a need for me to present my findings orally to you and others, I will gladly do so. You can 
contact me at 478-284-1987 or email me at hcfickfaicox.net 

Sincerely, 

Henry C. Ficklin 

file:///V_xI�
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Type of Contact: Mtg. 
who, what group Place Date 

Phone. 
with whom, by whom Place Date 

Tech. 
with whom, by whom Place Date 

Date Coded Coder 

1. What were the main issues or themes that struck you in this contact? 

2. Summarize the information you got (or failed to get) on each of the target questions 

you had for this contact. 

Questions: 

ELCC Standards use in RESA -

ELCC Standards in raising scores of AAM -

Barriers to ELCC Standards -

3. Anything else that struck you as salient, interesting, illuminating or important in this contact? 

4. What if any advice or wisdom was given by this contact as important to help AAM with the 
closing of the achievement gap? 
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