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ABSTRACT 

STANLEY DUANE SINGLETON 
A CASE STUDY EXAMINING THE INFLUENCE OF BLACK GREEK LETTER 
FRATERNAL PRESENCE, POLICIES, AND PRACTICES ON AFRICAN 
AMERICAN MALE STUDENT SUCCESS AT A PREDOMINANTLY WHITE 
INSTITUTION 
Under the direction of ANTHONY J. HARRIS, Ed.D. 

This qualitative case study was conducted at a mid-sized university in the southeastern 

United States to determine if a nexus existed among BGLF presence, policies, and practices 

at a PWI that influences the student success of African American males. This research 

focused on the analysis of two direct associations—the association between the BGLF and 

African American male students and the association between the BGLF and the PWI. The 

indirect association that was be analyzed was that between the PWI and the African 

American male student. This study utilized a modified analytical induction approach and an 

embedded model design that heavily emphasized data collected from a total of eleven semi-

structured interviews of African American males, observations of three BGLO sponsored 

events, and a document analysis of five BGLF documents Participants were divided into two 

groups: (1) BGLF members and (2) BGLF non members. 

Student success was identified as having maximized their experiences during their 

undergraduate experience both academically and socially with the following criteria: 1) 
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Classified as seniors (having earned 90 credit hours or more and graduating within 12 

months); 2) Having maintained at least a 3.0 cumulative G.P.A.; and 3) Having established a 

proven record of leadership and involvement in more than one extracurricular activity or 

organization during his time at the institution. The study's conclusions resulted in four major 

findings and three salient findings. The Major findings were: academic resilience-confidence; 

2) motivation and support; 3) BGLO showcasing; and 4) the PWI and BGLF African 

American Male Student Success Nexus. The salient findings were: 1) duality; 2) resilience; 

and 3) constantly having to prove himself. 
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CHAPTER 1 

INTRODUCTION 

African Americans' attempts to seek higher education in the United States can be 

traced as far back as the early 1800s. In 1826, the first African Americans graduated from 

Predominantly White Institutions (PWIs), Edward Jones from Amherst College and John 

Brown Russwurn from Bowdoin College (Kimbrough, 1997). From 1826 until 1890, 

another 30 African Americans graduated from Predominantly White Institutions (PWIs) 

(Feagan, Vera, & Imani, 1996). 

During the mid to late 1800s, the pursuit of education by African Americans was 

met with great opposition and racism (Nichols, 2004). As a result of this opposition, 

alternative institutions were established with the sole purpose of education African 

Americans. These institutions are now referred to as Historically Black Colleges and 

Universities (HBCUs) (Nichols). HBCUs are institutions that the government recognizes 

as categorized by the common denominator of being established prior to the Civil rights 

Act of 1964 with the mission and purpose of educating African Americans (Allen, 1992; 

Feagan et al., 1996; Ferguson, 2002; Gasman, Baez, Drezner, Sedgwick, Tudico, Schmid, 

2007; Leftwich, 2003). The first HBCU, Cheney State Teacher's College (now Cheney 

State University of Pennsylvania), was founded in 1837 in Pennsylvania by Quaker 

Richard Humphreys (Harper, B. 2007). For many African Americans who were fortunate 

enough to seek an education in the United States between 1864 and 1954, HBCUs 
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provided the most advantageous vehicle for attainment of higher education degrees 

(Allen, 1992; Feagan et al., 1996). 

The scope of African Americans who sought higher education changed following 

the 1954 Supreme Court decision of Brown v. Board of Education ofTopeka, Kansas 

(Allen, 1992). When the Supreme Court ruled that separate but equal education was 

inherently unconstitutional, some of the barriers began to disappear. Allen (1991) stated, 

"Whereas previously, the overwhelming majority of Black college students were enrolled 

in historically Black institutions, but 1973 that percentage had dropped significantly to 

roughly one-fourth of Black enrollment." (Allen, 1991, p. 4) After the University of 

Alabama was forced to open its doors to African American students in 1963, an 

increasing number of young African Americans chose to attend White institutions (Allen, 

1992). 

African Americans and Higher Education 

in the United States: A Historical Perspective 

Prior to the Brown v. Board of Education decision, HBCUs were heavily populated with 

African American students. However, a noticeable decline took place following this court 

decision (Allen, 1992). Most Border States of the southern United States did not abolish 

their racially exclusive policies in higher education until the 1950s (Feagan et al., 1996). 

The majority of HBCUs are located in the south. Whereas HBCUs once maintained the 

strongest enrollment numbers, these institutions began experiencing a decline in 

enrollment of their students. During the 1950s, 90 percent of African Americans enrolled 

at higher education institutions attended HBCUs. By 1967, 90 percent of all African 

Americans enrolled at HBCUs dramatically changed to over 75 percent of all African 
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American students attending PWIs (Nichols, 2004). This mass departure of African 

American students from HBCUs was the inception of African American moving towards 

enrolling at majority White institutions (Davis, Dias-Bowie, Greenberg, Klukken, Pollio, 

Thomas, Thompson, 2004). 

By 1973, the percentage of African Americans who attended HBCUs had 

dwindled from large overwhelming numbers to one-fourth of their original enrollment 

(Allen, 1992). Since the spike in African American enrollment at PWIs did not take place 

until the mid sixties, many have arrived at various theories as to what truly caused the 

spike (Allen, 1992; Feagan et al., 1996). During this same period of time, the Civil Rights 

Movement fueled the efforts of minorities to seek and obtain equality from all endeavors 

of life, especially education. Many researchers and theorists contend that the PWI 

enrollment spike was inspired by the Civil Rights Act of 1964; while others argue that it 

was the direct result of the federal Higher Education Act of 1965 (Allen, 1992; Anderson 

& Monroe, 2004). These two federal acts increased access to higher education for all 

Americans, but especially African Americans. 

African Americans still attend HBCUs today. However, HBCUs only comprise 

three percent of all postsecondary institutions within the United States. Moreover, only 

22 percent of all African Americans who graduate from college graduate from an HBCU 

(Harper, B. 2007; Mutakabbir, 2010). Only 19 percent of African American college 

graduates earned their degrees from HBCUs. Approximately 80 percent of the students 

who attend HBCUs are first generation students (Mutakabbir, 2010). Given the history 

and current statistics, two question manifests: If HBCUs cater to the needs of African 

Americans, do African Americans who attend PWIs find other avenues to have those 
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same needs fulfilled? Are PWIs capable of meeting the academic, social, and emotional 

needs of African American students? The historical information presented in this section 

is particularly important to the issue of African American male student success because it 

provides a context for understanding African Americans' journey to obtain higher 

education. Many researchers describe the defining characteristics of HBCUs as their 

proven success at enrolling students who face multiple hurdles in life, being able to 

correct many of the academic deficiencies of many under-prepared and disadvantaged 

African Americans students, the ability to produce students who achieve higher academic 

performance, producing African Americans who experience greater social engagement, 

and creating African Americans who aspire to higher occupational goals when compared 

to their counterparts who attend PWIs (Allen, 1992; Anderson & Monroe, 2004; Feagan 

etal., 1996;Tatum, 1997). 

Black Greek Lettered Organizations (BGLOs) 

The first fraternity founded in the United States was Phi Beta Kappa, established 

at the College of William and Mary in Williamsburg, Virginia on December 5, 1776. 

From this date to the early 1800s, a myriad of Greek lettered organizations were founded 

in the United States. These organizations were largely dominated by white, male 

Christians (Hughey, 2006). African Americans who entered PWIs were often 

discriminated against and excluded from participating in or joining traditionally White 

Greek lettered organizations (Jones, 2004; Kimbrough, 2003). Jones further added that 

African American students were subjected to other forms of discrimination, abuse, and 

actions that clearly communicated that African American students were not welcome or 

wanted at PWIs. Many of the BGLOs founded at PWIs were established not for the 
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expressed purpose of creating a fraternity, but to create a supportive atmosphere to: 1) 

combat social and racial isolation; 2) provide support among African American students 

facing academic rigor; and 3)to aid with confronting financial hardship (Bradley, 2008). 

African American students in the United States began to establish their own 

Greek lettered organizations during the early 1900s (Jones, 2004; Kimbrough, 1997; 

Kimbrough, 2003). The oldest of all these organizations is Alpha Phi Alpha Fraternity, 

Incorporated. This BGLF was founded on December 4, 1906 at Cornell University 

(Jones, 2004; Kimbrough, 1997; Ross, 2000). To date, there are nine organizations that 

comprise what has become known as Black Greek Lettered Organizations (BGLOs) or 

"the divine nine," a term defined by Ross inclusive of five fraternities and four sororities 

(Hughey, 2006; Kimbrough, 1997; Ross, 2000). BGLOs will be discussed in more detail 

in chapter two of this proposal. 

Introduction to the Study 

One researcher stated that African American men in college are "oppressors and 

the oppressed; they are gods and monsters; they are jekylls and mr. hydes and both 

comedy and tragedy" (Dancy, 2007, p. 307). Dancy further posited that African 

American men in college are "walking paradoxes" (p. 307). This paradoxal existence is 

explained by Dancy because of both internal and external pressures that many African 

American men in college confront. Both PWIs and HBCUs combat growing rates of 

African American male student premature departure (Harper, 2007a; Massey, Charles, 

Lundy & Fischer 2003; Roach, 2003; Smith, 1999; U.S. Census Bureau, 2000). A 

significant difference exists between the percentage of African American males who start 

college and complete their degrees when compared to their white male counterparts. "In 
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2000,30% of 18-24-year old African Americans were enrolled in college, compared to 

36% Whites of the same age" (McClure, 2006b, p. 1036). The persistence rate for 

African American men at more highly selective institutions was 31 percent compared to 

57 percent of White men in 2000 (Price, 2004). According to researchers Severtis and 

Christie-Mizell (2007), "Estimates show that the gap in college graduation rates between 

European American and African American students is nearly two to one" (p. 100). Other 

racial and ethnic subgroups have proven to show substantial progress with regard to 

increased enrollment at postsecondary institutions. However, African American men 

have shown a minimal amount of progress, in terms of participation rates, over the last 

100 years (Strayhorn, 2008a). Further, the same proportion of African American men 

enrolled at American colleges and universities in 2008 was exactly the same as it was in 

1976. "Of approximately 15 million undergraduate students in the United States, less than 

5% are Black men" (Strayhorn, 2008a, p. 27). The field of student success in higher 

education is one that has been widely studied and analyzed without clear remedies, 

particularly as it relates to African American male students (Adair, 2006; Bowie, 2006; 

Cuyjet, 2006; Dancy, 2007; Engstrom & Tinto, 2008; Harper, Byars & Jelke, 2005; 

Harper & Harris, 2006; Harper & Quaye, 2007; Severtis & Christie-Mizell, 2007). One 

major challenge confronting higher education in the United States is how to best replicate 

and expand examples of African American college student success (Allen, 1992). 

The study focused on whether a nexus exists among African American male 

student success at a PWI and BGLF presence, policies, and practices. This study focused 

on the analysis of two direct associations—the association between BGLFs and African 

American male students at a PWI and the association between BGLFs and a PWI. This 
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study analyzed the indirect association between a PWI and African American male 

student success. This study sought to provide insight for administrators at PWIs and 

leaders of BGLFs by examining and describing the lived experiences of successful 

African American males at a PWI and the influence of BGLFs' on student success for all 

African American male students at this particular PWI—both BGLF non members and 

BGLF members. 

Student success is where a student persists and maintains an above average Grade 

Point Average (GPA) and becomes engaged in activities with his/her institution. For the 

purpose of this study, student success has been identified as being classified by the 

university as a senior (having earned more than 90 credit hours and graduating from the 

institution in less than 12 months), having maintained a minimum of a 3.0 cumulative 

Grade Point Average (G.P.A.), and having established a proven record of leadership and 

involvement in more than one extracurricular activity or organizations during his time at 

the institution (Harper, 2003). Throughout this study, certain characteristics that 

contributed to student success are discussed such as graduation, retention, attrition, 

persistence, and achievement because they share an "inextricable relationship" (Swail, 

Redd & Perna, 2003 p. 56) with one another. 

Statement of the Problem 

Colleges and universities find themselves faced with growing rates of African 

American male attrition (Massey et al., 2003; Roach, 2003; Smith, 1999; U.S. Census 

Bureau, 2000). Nealy (2009) stated that "approximately 43 percent of Hispanic students 

and 40 percent of Black students nationwide graduated from a college or university in six 

years in 2007 compared with 58 percent of White students" fl[ 5). More than two-thirds of 
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African American men who enroll in post-secondary institutions never graduate (Harper, 

2007a). 

Throughout the 1990s and over the past decade, the national college dropout rates 

for African American students have been consistently 20 to 25 percent higher when 

compared to white students. African American male student departure has critical 

implications for the economic and social health of PWis and the United States (Roach, 

2003). Promoting student success for African American males is also a concern for 

institutions because of three reasons: 1) lack of degree attainment has become a reform 

imperative for law makers and educational leaders (Darling-Hammond, 2007; Ferguson, 

2005; Thernstrom & Thernstrom, 2003); 2) one of the hurdles facing administrators is 

how to best replicate measures of success for African American males; and 3) 

undergraduate students' appreciation of the importance of diversity is steadily increasing 

(Allen, 1992; Harper, 2006d; Reason, 2003; McKay & Avery, 2005; Swail et al, 2003; 

Willis, 2007). African American male student attrition is a problem that must be 

addressed because when institutions admit students, they also make a commitment to 

accept and support students (Gladieux & Swail, 1998; Swail et al., 2003). Further, degree 

completion has been found to be positively correlated with a better quality of life 

(Kewalramani, Gilbertson, Fox & Provasnik, 2007). The sections entitled the importance 

of this study and the significance of this study address African American male student 

departure and its implications in further detail. 

African Americans and Degree Attainment 

According to the National Center of Educational Statistics' (NCES) Status and 

Trends in the Education of Racial and Ethnic Minorities Report (Kewalramani et al., 
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2007), between 1976 and 2004, the percentage of undergraduate minority students 

enrolled at institutions increased from 17 percent (1,535,000) to 32 percent (4,696,000). 

By 1980, the percentage of minority females enrolled as undergraduates surpassed the 

percentage of minority males enrolled as undergraduate students. By 2004, the largest 

gender gap for enrolled undergraduate ethnicities students existed for African Americans 

(Kewalramani et al., 2007) 

When compared to their female counterparts, African American males are 

outnumbered in undergraduate settings (Jackson & Moore, 2006). In 1976, 54 percent of 

African Americans enrolled in college were female. Since then, African American 

females have continued to enroll in larger numbers than their male counterparts. By 2004, 

64 percent of all African Americans enrolled in colleges and universities were female 

(Kewalramani et al., 2007). In 2004, 37 percent of all 18 to 24 year old African American 

females were enrolled in institutions of higher education compared to 26 percent of 

African American males. Furthermore, in 2004, twice as many African American females 

received bachelor's degrees as African American males (Kewalramani et al., 2007). 

A disparity exists between African American and white students' degree 

attainment (Allen, 1992; Carter, 2006). This disparity often gets overlooked by college 

administrators and policy makers (Swail et al., 2003). The gap which exists between 

African American students and white students' degree attainment presents a problem 

because African American students have a higher probability of leaving college when 

compared to their white counterparts (Carter, 2006). Bridges (2004) stated that 

institutional leadership at PWIs is heavily dominated by individuals who are White. 

Bridges asserted that "Few Whites at the university understand that since the university is 
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a predominantly White public space, it is dominated by White-determined norms." (p.31) 

Leaders of institutions must not only pay attention to the issue of minority student 

success, but they must make it a priority because of the influence these educational 

leaders have on colleges and universities (Allen, 1992; Bridges, 2004; Harper, 2006e; 

Schuh, Tiponey, Heim, & Nishimura, 1992). Institutions that do not have leaders who 

value issues related to minority retention, graduation rates, attrition, academic progress, 

and social engagement experience the most difficulty in these areas (Swail, et al., 2003). 

Converse to what many researchers have stated about college and university 

administrators overlooking the degree attainment disparity between ethnic majority and 

ethnic minority students in the United States, other research suggests that African 

American male success in college is starting to become acknowledged as a high priority 

among many educators and policy makers (Allen, 1992; Black Issues in Education, 2004; 

Bowie, 2006; Dancy 2007; Roach, 2003). In fact, the educational achievement gap 

disparity between whites and blacks has become a reform imperative for law makers and 

educational leaders (Darling-Hammond, 2007; Ferguson, 2005; McElroy & Armesto, 

1998; Thernstrom & Thernstrom, 2003). Within the literature, there is a lack of robust 

qualitative research that provide a rich description or exploration of the lived experiences 

of African American male student success (Allen, 1992; Dancy, 2007; Harper et al., 

2005; McClure, 2006a; McClure, 2006b; Roach, 2003). 

Mauk and Jones (2006) suggested that African Americans are a "monolithic 

group" (p. 69) representing a variety of different backgrounds, characteristics, concerns, 

personal values, and cultures. Mauk and Jones maintained that campus administrators 

should strive to understand the concept of this unique group's multi-faceted nature. One 
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consistent hurdle facing administrators in higher education in the United States is 

determining how to best reproduce measures to increase successful African American 

male college persistence (Allen, 1992; Cuyjet, 2006; Dancy, 2007; Gallien, 2005; Harper, 

2007a; Kimbrough & Harper, 2006; McClure, 2006a; McClure, 2006b; Parham, White & 

Adisa, 2000; Roach, 2003). 

Degree attainment for African Americans who attend HBCUs is higher when 

compared to African Americans who attend PWIs (Harper, B. 2007). However, the 

particularly salient point to underscore when analyzing these rates is that HBCUs 

comprise only three percent of all colleges and universities in the United States and 13 

percent of African American undergraduate students in the United States (Harper; 2007a; 

Mutakabbir, 2010). HBCUs' role in the attrition, persistence, and retention of African 

American males is particularly important because HBCUs are responsible for only 22 

percent of all African American undergraduate students who earn a degree (Harper, B. 

2007; Gasman et al., 2007). 

Retention, Persistence, Graduation, and Achievement 

Horn (2006) explained that graduation rates, alone, do not tell the entire story for 

institutions as it relates to student success. The retention rates of African American 

students at PWIs have historically proven to fall below those of both White students at 

PWIs and African American students at HBCUs (Guiffrida, 2003; Swail et al., 2003, 

Black Issues in Education, 2001). Although graduation rates and retention rates are not 

comparable, these rates help to establish the foundation that a problem exists when 
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looking at student success of African American students within the context of American 

higher education. 

Persistence, graduation, and achievement are introduced because they all share an 

"inextricable relationship" (Swail et al., 2003, p. 56) with each other. Academic 

achievement and psychosocial development of African American students at PWIs 

becomes impaired when faced with a climate they perceive to be unwelcoming or hostile 

(Bridges, 2004). Many researchers suggest that PWIs do not present a hospitable 

atmosphere for students of color (Davis et al., 2004; Love, 2008; Thomas et al., 2007). 

Strayhorn, (2008b) stated that 

dissatisfaction is an important predictor of and precursor to leaving college... 
This is severely problematic as national reports indicate that only 30% of all black 
men who enter college persist and ultimately earn their degree within 6 years.. 
.Therefore, challenges faced by black men in college can undermine our efforts to 
increase student retention and attainment rates, (p. 28) 

In 2004, the graduation rate for African American students was 47 percent for colleges 

and universities (Kewalramani et al., 2007). Horn (2006) stated that "the average gap in 

graduation rates between White and Black students was 18 percentage points..." (p. 28) 

Yet in contrast, when looking at schools that are categorized as HBCUs, the graduation 

rates for African American students was slightly higher than the rate for White students, 

53 percent versus 50 percent respectively (Horn). 

Research Questions 

The answers to the following research questions collectively provided rich and 

valuable data that was imperative for addressing the central question. The central 

question relates to the purpose statement. The sub questions are additional questions that 
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relate to the central question. The central question and sub questions in this study are 

answered from the participants' perspective: 

1. Does a nexus exist among BGLFs' presence, policies, and practices at a PWI that 

contribute to student success of African American males? 

The sub questions are: 

2. How have PWIs and BGLFs formed a complementary nexus that enables African 

American males to achieve student success? 

3. Does a PWI provide a supportive environment that fosters/encourages student 

success for African American males? 

Answers to these research questions will help administrators at PWIs and leaders of 

BGLFs to better understand how to assist African American Males to achieve student 

success from the perspective of African American males themselves. 

Implications for Institutions of Higher Education 

When African American males depart from an institution, both the institution and 

state's educational attainment profiles are affected (Roach, 2003). Furthermore, 

institutions that lose students, regardless of race, never recoup those initial investment 

costs per lost student (i.e. in housing, faculty, etc.). Similar to how colleges and 

universities are valued because of their selectivity, policy makers also rank higher 

education institutions on their graduation rates (Bean & Eaton, 2000; Richardson, J., 

2002; Swail et al., 2003). Swail, et al. stated that low retention and low graduation rates 

directly impact an institution's ability to recruit and retain future students. Davis et al. 

(2004) asserted that PWIs "devote intensive efforts to minority recruitment but find 

minority retention is a significant problem" (p. 421) PWIs who attempt to serve African 

American male students will attempt to recruit more African American male students. 
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African American males who attend PWIs can either positively or negatively influence 

others within their community when selecting PWIs as their institutions of choice 

(Bridges, 2004). The ability to recruit and retain students forces leaders of colleges and 

universities to monitor institutional revenue and budgets (Swail, et al.). 

Aside from the economic impact that student departure has on an institution, 

educational leaders must also consider the implications that persistence, retention, and 

attrition have on the overall culture of the institution and its impact on overall student 

success (Swail et al., 2003). Dancy (2007) found that the implications for institutional 

leaders does not call for an investment of institutional financial resources as much as the 

implications ".. .beg administrators, staff, and faculty to take a critical look at themselves 

before they plan to make decisions that affect, serve, or educate African American men in 

college." (p. 306) In addition to the economical and cultural implications, institutions also 

have an ethical obligation to support the students they accept into their colleges and 

universities. Students learn more from who someone is rather than what he or she teaches 

DuBois (1994). The same conclusion can be made about an institution's perceived values. 

When an institution makes a decision to admit a student, the institution becomes ethically 

and morally obligated to providing that student with the appropriate level of support to 

become successful (Swail, et al., 2003). 

Purpose of the Study 

College student attrition is largely attributed to students not recognizing 

themselves fitting into the institution (Guiffrida, 2003; Tinto 1993). Students of color 

who do not identify with the educational paradigm constructed at PWIs find other 
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mechanisms to persist (Benton, 2001; Harper, 2006c). African American males' 

experiences at PWIs have been reported as maladjustment for many of them. Further, it 

has also been reported that African American males experience dissatisfying transition 

and suffer from poor persistence rates (Dancy, 2007; Harper et al., 2005; McClure, 

2006a; McClure, 2006b). Although many mechanisms exist for African American 

students at PWIs, the researcher chose to study BGLFs. While participation in other 

minority and cultural groups and activities can also help African American male students 

persist at PWIs, researchers contend that BGLFs (participating in them and their 

influence) have consistently been found to be the most popular avenue for African 

American men (McClure, 2006a; Sutton & Terrell, 1997). 

African American males have a history of turbulent experiences at PWIs (Harper 

& Quaye, 2007). Administrators, the community at large, and the leaders of BGLFs will 

benefit from the described experiences of African American male students at this PWI as 

it relates to evaluating the influence of the presence, practices, and policies of BGLFs at 

PWIs as potential influences of student success for African American male students 

(Schuh, Tiponey, Heim, & Nishimura, 1992; Servertis & Christie-Mizell, 2007). 

Although there are findings that address why many researchers believe this issue exists 

and persists, research that describes and examines why undergraduate African American 

males believe there to be maladjustments and what causes student success at PWIs is not 

as plentiful as the existing research on African American males in general (Dancy, 2007). 

The purpose of this study was to answer the question of whether a nexus exists among 

BGLFs and student success of African American males at PWIs. This research focused 

on the analysis of two direct associations—the association between the BGLF and 
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African American male students and the association between the BGLF and PWIs. The 

indirect association analyzed is that between the PWI and the African American male 

student. 

Rationale for the Study 

For many students of color at PWIs, BGLOs provide them with experiences that 

help to make an otherwise uninviting environment tolerable and more welcoming (Harper 

et al., 2005; Littleton, 2003; McClure, 2006a). The rationale for this study was to provide 

descriptive insight to educational leaders at PWIs and leaders of BGLFs regarding best 

ways to produce successful African American male students. DeBard, Lake, and Binder 

(2006) found that students who are members of Greek letter organizations persist at an 

institution by a considerable margin when compared to non members. Ultimately, 

multiple stakeholders will benefit from alleviating the problem of African American 

males who are not successful at PWIs (Harper, 2005b; McClure, 2006b; Pluviose, 2006; 

Swail et al., 2003). PWIs want to produce successful African American males who leave 

with degrees. Some researchers contended that academic ability and concerns do not 

always lead to African American student attrition. These researchers posit that 

nonintegrative and negative experiences are closely related to why African American 

students prematurely depart from PWIs (Dancy, 2007; McClure, 2001a; Sutton & Terrell, 

1997; Sutton & Kimbrough, 2001; Tinto, 1993). Davis et al. (2004) posited, "...attention 

must be given to nonacademic factors that influence attrition." (p. 421) When students 

leave an institution, the college or university not only loses resources that can never be 

recouped, but their educational attainment profiles are affected (as well as the state's) 

(Swail, et al., 2003) 
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Dancy (2007) suggests that there are incongruencies that exist among African 

American men and many of the PWIs that seek to serve them. In order for students to 

fully engage an institution and feel motivated to persist, an alignment of both those 

students' individual goals and the goals of the institution must take place (Swail et al., 

2003). African Americans and other students of color who do not identify with the 

educational paradigm constructed at PWIs quite often find other unique mechanisms to 

persist (Benton, 2001). Tinto's (1993) theory of student departure suggests that college 

student attrition is largely due to a student not recognizing himself/herself fitting into the 

institution (Guiffrida, 2003; Tinto, 1993;). 

Student Engagement 

Tinto's (1975, 1987, 1993, 1997, 2006) theory of student departure suggested that 

students who view ideas and values are congruent with the ones that are central to the 

institution will more than likely become both academically and socially integrated into 

their collegiate experience (Draper, 2008; Metz, 2004). When students view themselves 

as isolated from the institution, or begin to develop the notion of incongruence between 

themselves and the institution, these students have difficulty becoming fully integrated 

and increase the possibility of them departing from the institution (Guiffrida, 2003). 

Whereas Tinto's theory stated that incongruence of values and norms for all students 

makes it difficult for one to adjust academically and socially, for African Americans this 

concept significantly contributes to many African Americans' decision to depart from 

PWIs (Feagan et al., 1996; Fries-Britt, 1998; Fries-Britt, 2000; Guiffrida, 2003; Harper, 

2005b; Swail, et al., 2003). When African American students do not establish supportive 
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networks within PWIs, the result is often feelings of discomfort, isolation, and stress 

which can lead to student departure (Tinto, 1993; Feagan et al., 1996; Guiffrida, 2003). 

Unlike African American students at PWIs, White students form peer groups 

informally and more easily while African Americans become integrated with other 

students of color at these institutions through formal associations (student organizations) 

(Allen, 1992; Tinto, 1993; Guiffrida, 2003). BGLOs provide avenues for African 

American students to feel valued, safe, accepted, and provide an outlet for social 

networks at PWIs (Allen, 1992; Benton, 2001; Feagan et al., 1996; Harper et al., 2005; 

Maldonado, Rhoads & Buenavista, 2005; McClure, 2006a; McClure, 2006b). Whereas 

the contention may be made that these are only social organizations, Tinto's (1993) 

research supports the counter contention that academic and social integration are 

interrelated. Although some students do not actually join these organizations, for many 

African American students at PWIs, BGLOs provide experiences that help to make their 

environments less hostile (Harper et al., 2005; McClure, 2006a). Harper's (2007a), as 

well as Fries-Britt and Turner's study (2001), noted four tangible problems that diminish 

levels of engagement of African American students at PWIs. These are: 1) often times 

there are negative comments from faculty and non African American students regarding 

other African Americans; 2) often they feel as though they are forced to prove their 

intellectual ability to white individuals at PWIs; 3) they sometimes find themselves 

victims to negative stereotypes regarding their appearance; and 4) they have to establish 

their worth academically more than their white counterparts. Each of these tangible 

problems were also noted in Davis et al.'s (2004) research. McClure (2006a) goes as far 

as stating that BGLFs at PWIs serve as pseudo programming boards that can meet many 
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of the social engagement needs for students of color. BGLOs in general help to make the 

PWI negotiable and easier to digest socially for African American students (Harper et al., 

2005; McClure, 2006a). 

Improving Student Success through Engagement 

What students do while they are in college is more important to persistence than 

who they are and what college they choose to attend (Kuh, Kinzie, Buckley, Bridges, & 

Hayek, 2006). When determining student success, persistence is a necessary component 

that must be considered. Bowie (2006) states ".. .student engagement is important in 

predicting persistence..." (p. 109) Many researchers have found that all students, 

regardless of race, who participate in extracurricular activities, are able to directly 

connect these experiences to degree completion (Astin, 1984; Dancy, 2007; McClure, 

2006a; Tinto, 1975, 1987, 1993, 2006). Astin's (1984) theory of student involvement has 

been cited in a considerable amount of research and equally used for constructing 

conceptual frameworks (Flowers, 2004). There are five basic tenets of Astin's theory: 

(a) Involvement refers to the investment of physical and psychological energy in 
various objects; (b) Regardless of its object, involvement occurs along a 
continuum; (c) Involvement has both quantitative and qualitative features; (d) The 
amount of student learning and personal development associated with any 
educational program is directly proportional to the quality and quantity of student 
involvement in that program; and (e) The effectiveness of any educational policy 
or practice is directly related to the capacity of that policy or practice to increase 
student involvement. (Astin, 1984, p. 298) 

Harper (2005a) suggests that many African American males' participation in 

organizations, both Greek-lettered and non Greek-lettered, has positive effects on their 

grades. More research is surfacing which suggests that graduation rates are more 

substantial for African American males when BGLFs or their influence have played a 
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role (McClure, 2006a; Severtis & Christie-Mizell, 2007). 

The Importance of the Study 

The following sections address the various levels of importance of the study. This 

section is divided into four parts that ultimately address the study's importance: 

importance to higher education practitioners, importance to BGLFs and BGLF leaders, 

importance to African American males, and importance to the researcher. 

Importance to Higher Education Practitioners 

Tinto's (1993) research purported that African American students are challenged 

with unique issues when attempting to become academically and socially integrated at 

PWIs. Schuh et al. (1992), recommended that college administrators provide support 

specifically to BGLOs to increase African American male retention, cultivate more 

African American male leadership, and to establish a clear linkage from the institution to 

the African American male student. Mauk and Jones (2006) suggested that "strong 

support networks, academic assistance programs, and social environments are conducive 

to student success" (p. 77). Many researchers have found that administrators must 

encourage peer-to-peer and faculty-to-student initiatives to promote retention and 

persistence (Allen, 1992; Harper, 2006b; Mauk & Jones, 2006; Jackson, 2006; Swail et 

al, 2003; Tinto, 2006; Wilson, Andrews & Leners, 2006). Kimbrough (2003) added to 

this recommendation when he suggested that institutional leadership should be sensitive 

to leadership styles within the African American culture. Servertis and Christie-Mizell 

(2007) concluded that "Greek-letter membership is more advantageous for African 

Americans in terms of college graduation" (p. 111). For those African American males 
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who are not members of BGLFs, McClure (2006a) states that fraternities and sororities 

provide programming and experiences that a majority of students of color find to be 

welcoming and inviting—making the institution less hostile. 

"Among education researchers and higher education administrators around the 

nation, it is well known that African American male college attendance and completion 

rates are lagging behind those of males in other racial and ethnic groups as well as behind 

those of African American women" (Roach, 2003, p. 32). The purpose of this study was 

to determine to does a nexus exists among BGLFs and student success of African 

American males at PWIs. Educational leaders and practitioners need to become more 

informed on strategies to confront the problem of African American male premature 

departure from PWIs. 

Importance to BGLFs and BGLF Leaders 

The researcher originally proposed that BGLFs would benefit from this study's 

findings because: 1) retaining successful African American male students would increase 

the presence of said group at the institution, which could combat potential members and 

other students' feelings of isolation; 2) retaining successful African American males 

would increase BGLFs' pool of possible membership choices; 3) would help to remove 

the negative stigma of BGLFs at institutions; 4) would help the BGLFs to build multiple 

partnerships/alliances with PWIs (Holsendolph, 2005; Hurte, 2002; McClure, 2006b). 

Importance to African American Male Students 

This study is important to African American male students at PWIs because it 

provided another source for them to analyze their experiences at a PWI. African 

American male student success was analyzed in this study. However, from the 
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perspective of the participants, the presence, policies and practices of BGLFs as a 

collective ally for African American male student success at PWIs was studied to 

determine if there is a nexus that exists. The results of this study are important to African 

American male students because there is a need for African American male students to 

complete the degrees they set out to obtain at PWIs in the United States (Dancy, 2007; 

Hefner, 2004). 

Importance to the Researcher 

As a practitioner in higher education, the researcher sought practical, functional, 

and existing mechanisms to aid in perpetuating student success for African American 

male students. By conducting this study, the researcher was able to obtain insight into 

systems that already exist within higher education that can potentially help students and 

the institutions that seek to serve them. After acquiring a knowledge base constructed of 

the literature review, the process of conducting this study, collecting the rich data of the 

participants, and the results of this study, the researcher is better equipped to contribute to 

the academy by way of both scholarship and practice. 

Significance of the Study 

This study is significant because it addressed the problem of African American 

student departure while analyzing if there is nexus among BGLFs and PWIs. Lack of 

student success has a profound impact on both an individual's and the society's well-

being. The call for completing an undergraduate degree is growing and is continuing to 

have a significant effect on one's overall quality of life (Mauk & Jones, 2006; Swail et 

al., 2003). In 2007, the NCES stated that the percentages of families living in poverty in 
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the United States were higher for Blacks than other ethnicities. Furthermore, researchers 

for NCES state that "for all racial/ethnic groups shown, median income increased as 

educational attainment increased" (Kewalramani et al., 2007, p. 122). The economic, 

social, and educational status of African American men in the United States is declining 

(Bowie, 2006). In order for African American men to mitigate this problem, Bowie 

suggested that a rewarding future for African American males can be better secured by 

improving persistence and graduation rates in college. 

In 2004, twice as many black females earned associate, bachelor, and master 

degrees as black males (Kewalramani et al., 2007). African American men with a college 

degree yielded a 72 percent increase in annual salary earnings (Mauk & Jones, 2006). 

Individuals who earn a bachelor's degree earn almost twice as much as individuals who 

only complete high school. Similarly, those individuals who earn a professional degree 

earn twice as much as those individuals who only obtain a bachelor's degree (Swail et al., 

2003; U.S. Census Bureau, 2001). Swail et al. asserted that the "earning differential 

between each level is approximately $1 million, and this does not count the investment 

opportunities and capital gains of those with high levels of disposable income—in most 

cases those with advanced and professional degrees" (p. 8). These authors posit that 

education holds the most potential to benefit everyone, not just persons of color. 

Understanding the problem of African American student success is essential not 

only for campus leaders, practitioners, and researchers, but it is also important when 

looking at the long-term effects on society (Carter, 2006). When colleges and universities 

accept students into their institutions, they are essentially making a commitment to accept 

and support students (Gladieux & Swail, 1998; Swail et al., 2003). When institutions do 
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not support the students they admit or provide adequate resources, they potentially 

establish more harmful situations for the individuals they admit. In many instances the 

students who depart prematurely from institutions exit with a considerable amount of 

debt. These students who depart often have a higher propensity to default on student 

loans, create more debt, and ultimately perpetuate significant financial debt (Swail et al., 

2003; Wohlgemuth, Whalen, Sullivan, Nading, Shelley & Wang, 2006) 

Allen (1992) stated that any institution seeking to address the issue of African-

American college student success without considering the larger context of issues that 

confront African Americans in general is destined to fail. The author posited that the 

experiences of African American students in higher education, in general, are a part of a 

much larger systematic problem within our society. African American male student 

success must be studied because degree completion has been found to be positively 

correlated with a better quality of life. The NCES states that, "Educational attainment is 

one indicator of an adult's quality of life, and contributes to future earnings and 

employment opportunities." (Kewalramani et al., 2007, p. 122) 

In 2005, the labor force was constructed of about 65 percent of the population in 

the United States and six percent of the labor force was categorized as unemployed 

(Kewalramani et al., 2007). For African Americans who did not complete high school, 

the unemployment rate was 24 percent versus 11 percent for those who graduated from 

high school, compared to four percent for those who held bachelor's degrees or higher. 

"Employment statistics such as the labor force participation rate and unemployment rate 

provide useful comparisons of important education outcomes" (p. 126). African 

American students are half as likely to be unemployed when compared to their 
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counterparts who only have a high school education, are less likely to become 

incarcerated, are generally healthier, are more civically engaged, and are more likely to 

vote. In order for African American males to maximize their opportunities in life and to 

contribute to the greater good of society, they must not only attend college, but graduate 

(Mauk & Jones, 2006; Reisig, Bales, Hay & Wang, 2007). 

Theoretical and Conceptual Frameworks 

When addressing the issue of the influence of BGLF's presence, practice, and 

policies on student success as it relates to African American male students at PWIs, not 

one theory could not be comprehensively applied to this particular group. Although there 

is literature that addresses the impact of extracurricular organizations on students' 

success (Astin, 1984; Dancy, 2007; McClure, 2006a; Tinto, 1975, 1987, 1993, 2006), 

when analyzing the presence, policies and practices of BGLFs as influences of student 

success for African American males, the researcher was unsuccessful at locating a 

solitary theory that was able to comprehensively address the essence of this study. For the 

purpose of this study, combinations of several theories were woven together. These 

theories are Double Consciousness (DuBois, 1994), Critical Race Theory (CRT), Tinto's 

(1975, 1993) Model of Student Departure, Bean and Eaton's Model of Retention (2000), 

McClure's Construct of African American Male Masculinity Among Fraternity Members 

at PWIs (2006a), Resilience Theory (Richardson, G., 2002), and Black Racial Identity 

theory (Cross, 1995). In addition to serving as a part of the researcher's conceptual 

framework, DuBois' (1994) theory of double consciousness also served as the 

researcher's solitary theory for this study's theoretical framework. Both the theoretical 

and conceptual frameworks established the foundation for the study, but they also will 
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provide administrators and practitioners with an outline to begin with an understanding of 

a variety of activities, policies, and practices to contemplate, when planning and 

implementing objectives aimed at retaining African American male students at PWIs 

(Swail et al., 2003). 

Double Consciousness 

DuBois' (1994) theory of double consciousness posits that African Americans 

have the difficult task of seeing themselves not merely from their own perspective, but 

also through the lens of the larger dominant culture. These two views are typically 

incongruent. The theory states that one sees himself through the eyes of others—in one 

sense as an American and in the other sense an African American (DuBois). In addition 

to serving as a part of the researcher's conceptual framework, this theory also served as 

the researcher's solitary theory for this study's conceptual framework. DuBois' theory 

has been cited as part of several studies' theoretical frameworks (Dancy, 2007). 

Ultimately, DuBois' theory suggests that there is a perpetual struggle in African 

American men to ".. .change or disguise their behavior to suggest that their meanings of 

manhood are compatible in the cultural space they inhabit at the time" (Dancy, 2007, p. 

91). 

Critical Race Theory 

Critical Race Theory (CRT) provided another valuable component in the 

construction of the conceptual framework of this study. CRT can be defined as a concept 

which underscores race, in a social construct, that contributes to the discrimination, 

oppression, and subordination of many minorities (Dixson & Rousseau, 2005). CRT 

surfaced in the 1970s as a basis for legal vocabulary, literature and scholarship. Since it 
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emerged, it has been applied and cited by countless scholars in the field of education 

(Dixson & Rousseau, 2005). Ultimately there are six common unifying themes of CRT: 

1) CRT identifies the concept that racism is endemic to American life; 2) CRT blatantly 

expresses skepticism toward dominant legal claims of neutrality, objectivity, color 

blindness, and meritocracy; 3) CRT requires that one contextually analyze the law and it 

insists that Critical Race theorists adopt a paradigm that presumes racism has contributed 

to all contemporary manifestations of race's advantage or disadvantage; 4) CRT 

maintains that an individual must recognize the experiential knowledge of people of color 

along with their communities of origin when analyzing both the law and society; 5) CRT 

must be understood to be interdisciplinary; 6) CRT exists in hopes to eliminate racial 

oppression as well as all forms of oppression (Dixson & Rousseau, 2005). 

Tinto 's Model of Departure 

Because persistence is a part of the construct of student success, it was imperative 

to incorporate Tinto's (1975) model of student departure. Vincent Tinto is one of the 

seminal researchers in higher education as it relates to attrition, persistence, and retention. 

Tinto's theory (1975; 1987; 1994) contends that when students are highly engaged both 

socially and academically they are more likely to persist at an institution. 

Tinto's (1975) departure theory incorporates six essential elements: 1) pre-entry 

attributes; 2) goals/commitment; 3) institutional experiences; 4) integration; 5) 

goals/commitment (external) and; 6) outcome. The pre-entry attributes described a 

student's prior experiences to entering college, such as family background. A student's 

goals and commitment speak to the heart of what a student's aspirations are upon arrival 

to the institution. At the center of Tinto's model is the key component of integration. 
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Tinto suggested that a student's integration, or lack thereof, has a significant affect on a 

student's overall performance. In order for a student to be appropriately integrated into 

the environment of college life, his or her institutional experiences must make him or her 

feel integrated and not isolated. After a student feels integrated into the culture of the 

institution (or not), that is when the students' external goals and outcomes are affected 

negatively or positively—thus causing a student to make a decision to remain at an 

institution or to depart (Tinto, 1993). 

Tinto (2006) contended that there must be a merger between the academic and 

social settings in order to establish true learning and the most successful student 

outcomes. In this revision, Tinto stated how student persistence is shaped by these 

experiences. Based upon the review of literature, Tinto contended that engagement both 

inside the outside the classroom is salient to student development. He placed particular 

emphasis on the role of faculty teaching in student persistence. Tinto noted that learning 

communities should emerge out of social activities as opposed to having social activities 

that emerge out of academic settings. Dancy (2007) noted that Tinto's theory establishes 

and substantiates that disconnects African American men's experience in collegiate 

settings influence both engagement and graduation. 

Model of Retention 

Another integral theory in constructing the conceptual framework for this study is 

Bean and Eaton's model of retention (2000). Bean and Eaton's (2000) model built upon 

not only Tinto's work, but others who have contributed to the scholarly literature 

regarding student persistence. The model of retention was included to help construct the 

conceptual framework for this study because it confirms that significant relationships as 
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well as attitudes, behaviors, and collegiate engagement are necessary in retaining college 

students. Bean and Eaton's model was particularly important because it is one of the first 

models of student retention to incorporate environmental variables as significant 

contributors to student attrition (i.e. high school educational experiences, educational 

goals, family support, etc.). 

African American Male Masculinity among Fraternity Members at PWIs 

Research on constructing African American male masculinity among fraternity 

members at PWIs conducted by McClure helped structure the conceptual framework. 

McClure stated, "membership in a historically Black fraternity serves to integrate 

members into a wider campus community by providing them with a network of social 

support from which to negotiate the predominantly White environment" (McClure, 

2006b, p. 1051). McClure's work further posited that African American fraternity men in 

college contradict the majority of attrition statistics for this demographic. However, 

McClure added that rather than being on either end of the spectrum this distinct group of 

African American males falls in between the two extremes of those who persist and those 

who do not (McClure, 2006a) 

Resiliency Theory 

Based on the review of literature, the research in resilience theory is growing and 

highly debated in terms of a finite definition (Richardson, J., 2002). According to the 

American Psychological Association's Task Force on Resilience and Strength in Black 

Children and Adolescents (2008), resilience "is a dynamic, multidimensional construct 

that incorporates the bidirectional interaction between individuals and their environment 

within contests (family, peer, school and community, and society)" (p. 2). Resilience was 
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further described to be a fluid process that cannot exist without the either real or 

perceived risk of adversity. "Being resilient includes more than merely surviving and 

being a victim for life; it also encompasses the ability to heal and to be empowered to live 

life fully" p. (21). Based on the review of literature, many researchers have found that 

there is a direct connection between resilience and positive identity development. 

Black Racial Identity Theory 

One of the common attributes attached to the success of African American 

students in Higher Education is the connection to identity (Cross, 1995; Harper, 2007a). 

Theories that provide a greater understanding of race and ethnicity, aid individuals in 

making decisions in their lives based on their roles and help them to recognize the 

implications of their ethnicity (Phinney, 1990). Fries-Britt (2000) asserted that "Faculty 

must understand the important role of racial identity development in the learning process 

and how it interfaces with other identity issues like intellectual development to cultivate a 

strong sense of self (Fries-Britt, 2000, p. 56). In education, connecting with other 

students of color is extremely important. Racial identity development for African 

Americans is also referred to as psychological Nigrescence theory (Cross, 1995; Harper, 

2003). This theory became an area of interest for many scholars during the 1960s and 

1970s (Harper, 2003). Although student development and peer connection changes 

overtime, many Black students do not feel that their social needs can be met by a 

predominantly White Social group (Fries-Britt). Cross introduced Nigrescence in 1971 as 

a "resocializing experience" based upon a five stage sequential model. These stages were 

reduced to four in 1991 and include: Pre-encounter, Encounter, Immersion-Emersion, and 

Internalization (Cross, 1995). 
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Procedures 

This section describes the design that was used in exploring the influence of 

Black Greek Lettered Fraternal presence, policies, and practices on African American 

student success at PWIs. This section includes a brief and general overview of the 

methodology used in this study, provide a brief description of: the methodology, data 

collection, participant recruitment, and interview style. The study site, the selection of 

sample, data collection methods, and data analysis are all elaborated upon (in detail) in 

the chapter on methodology. 

Qualitative Design 

A qualitative approach has been selected for this case study because the focus of 

this approach is to explore and to present an understanding of a setting from the 

viewpoint of participants (Gay, Mills & Airiasian, 2006). This study included interviews, 

observation, and document analysis. This study utilized qualitative methods with a 

modified analytic induction approach and an embedded model design which places heavy 

emphasis on the data collected from the interviews. A total of eleven interviews were 

conducted by the researcher with African American male students from one PWI. These 

interviews consisted of participants from a midsized suburban university in the 

southeastern United States. The target site, Southeast State University, has also been 

selected because it maintains three of the five BGLFs who are members of the National 

Pan Hellenic Council (NPHC). 

Participants 

Analytic induction calls for participants to be selected based upon purposeful 

sampling. This form of sampling exists when a researcher chooses "particular subjects to 
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include because they are believed to facilitate the expansion of the developing theory." 

(Bogdan & Biklen, 2007, p. 73) This study targeted African American males. The 

African American males were divided into two categories, those who are members of 

BGLFs and those who are BGLF non members. The criteria for all participants included: 

African American males who are classified by the university as seniors (having earned 

more than 90 credit hours and graduating from the institution in less than 12 months), 

having maintained a minimum of a 3.0 cumulative Grade Point Average (G.P.A.), and 

having established a proven record of leadership and involvement in more than one 

extracurricular activity or organizations during his time at the institution (Grubb, 2006; 

Harper, 2003). 

A total of eight fraternity members from three of the five NPHC recognized 

fraternities were interviewed. Three BGLF non members (also met the researcher's 

criteria) were interviewed. Participants selected for interviews are examples of purposive 

sampling because both groups have experienced the central phenomenon (Creswell, 

2008) of the lived experience of being an African American male, being a BGLF member 

or both. 

Basic Assumptions 

1. The men who participated in the study responded honestly and candidly, to the 

best of their knowledge, during all interviews as well as on the biographical 

questionnaire. 

2. After sharing their experiences in the study, the sample selected provided enough 

data for the researcher to reach saturation and identify major and salient themes. 

3. All documents attained from each of the national BGLFs are accurate and current. 
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4. The students observed at the target site acted naturally as though they were 

unaware they were being observed. 

Limitations and Delimitations 

The information obtained from this study was limited to the individuals 

participating in this study and cannot be applied to all African American male students, 

all BGLF undergraduate chapters, or all PWIs. Another limitation of this study is that it 

relied heavily on the findings of one analyst (Bogdan & Biklen, 2007). Along with this 

limitation is also the limitation that this entire study was conducted in less than 12 

months. Follow up interviews over a longer period of time would have provided the 

researcher with more opportunities to search for further information over a prolonged 

period of time. 

The final limitation is that only three of the five BGLF organizations were 

included in this study for interviews. BGLF 5 is the youngest organization having been 

founded in 1963. By comparison to the other BGLFs, this organization is considerably 

younger, does not have as many members, thus it does not have as many chapters on 

college and university campuses. BGLF 5 does not have a chapter at the target site. 

BGLF 3 also does not have a chapter at Southeast State University. 

Delimitations for the study included: Undergraduate sorority members were not 

interviewed to obtain their perception of African American male student success. Since 

these members were not interviewed, it was also difficult to derive what activities and 

forms of engagement they employ to promote student success among African American 
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males at PWIs. Lastly, this study did not include interviewing African American male 

students who attend HBCUs. 

Definitions of Terms 

This section has been provided to give the reader more familiarity with terms that 

will be operationally used throughout the study. 

Alpha Kappa Alpha—"the first Black Greek-lettered sorority, founded in 1908 by sixteen 

students at Howard University." (Kimbrough, 2003, p. 193) 

Black or African American—"A person having origins in any of the black racial groups 

of Africa." (Kewalramani et al., 2007, p. 2) 

Alpha Phi Alpha—"First collegiate Black Greek-lettered organization, founded in 1906 

by seven students at Cornell University." (Kimbrough, 2003, p. 193) 

BGLOs—Black Greek Lettered Organizations. 

Call—"Audible sounds used by members to acknowledge or gain the attention of other 

members. Call may vary regionally within organizations, and some organizations may 

use more than one call" (Kimbrough, 2003, p. 193) 

Coping—"defined as a process wherein an individual attempts to manage, through 

cognitive and behavioral efforts, external or internal demands that exceed and 

individual's resources" (Bridges, 2004). 

Delta Sigma Theta—Black Greek—lettered sorority founded in 1913 by twenty-two 

students at Howard University." (Kimbrough, 2003, p. 193). 

Graduate Chapter—"College graduates who are members of a particular organization 

and who operate similarly to a collegiate chapter. Members may have been initiated as 
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undergraduates or through a graduate chapter. Also referred to as Grad Chapter." 

(Kimbrough, 2003, p. 193). 

Hand Sign—"Symbol or gesture made with the hand(s) that signify membership in a 

particular organization. Referred to as a Hailing Signal by older members initiated prior 

to 1970)" (Kimbrough, 2003, p. 194) 

HBCUs—Historically Black Colleges and Universities that were founded prior to 1964 

"with the expressed purpose of educating African Americans... established immediately 

after the emancipation of slaves. The philosophy that drove their curricular and public 

service was primarily that of industrial education. Their primary purpose, it was thought, 

was to help the newly freed slaves gain employment, rather than to disseminate 

knowledge for its own wake, with arguably was a primary purpose of the traditionally 

White institution. (Gasman et al., 2007, p. 1 & 5) 

Iota Phi Theta—"Black Greek-lettered fraternity that gained membership in the NPHC in 

November of 1996. Prior national affiliation was through the National Interfraternity 

Conference (NIC). The fraternity was founded in 1963 at Morgan State University in 

Baltimore, by twelve nontraditional students—being older, married, service veterans, or 

having full-time jobs." (Kimbrough, 2003, p. 194). 

Kappa Alpha Psi—Black Greek—lettered fraternity founded in 1911 by ten students at 

Indiana University. (Kimbrough, 2003, p. 194). 

Membership Intake—"Process by which interested persons become members of most 

Black Greek-lettered organizations. Generally characterized by an Informational 

Meeting, and application process, an interview or series of interviews, and an intensive 

educational process. Membership intake formally replaced pledging for NPHC groups in 
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February of 1990. The educational phase may be referred to as Intake." (Kimbrough, 

2003, p. 194). 

Mentor—an individual with special skills/abilities who assists another individual, in 

terms of his/her expertise, with the mutual goal of having the student (or mentee) grow 

and develop specific competencies (Harris, 2007). 

Mentoring—"a formalized process whereby a more knowledgeable and experienced 

person actuates a supportive role of overseeing and encouraging reflection and learning 

within a less experienced and knowledgeable person, so as to facilitated that person's 

career and personal development" (Roberts, 2000, p. 162) 

Negative Attrition—refers to the percent of students who leave the college without 

obtaining a degree or achieving their goals. (Polinsky, 2003, p. 362) 

Neophyte—"1. In some regions of the country, a new member during his/her first year of 

membership. 2. In some regions of the country, a member that has not initiated a group 

since his/her initiation. Also known as Neos" (Kimbrough, 2003, p. 195) 

NPHC—"National Pan-Hellenic Council "The umbrella organization of the major, 

historically Black Greek-lettered organizations. Commonly referred to as NPHC, it was 

established in 1930." (Kimbrough, 2003, p. 194). 

Omega Psi Phi—"First Black Greek-lettered fraternity founded on a historically Black 

campus, by three students and a professor at Howard University." (Kimbrough, 2003, p. 

195). 

Phi Beta Sigma—"Black Greek-lettered fraternity founded in 1914 by three students at 

Howard University." (Kimbrough, 2003, p. 195). 
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Positive Attrition—"when students leave the college without obtaining a degree but 

having met her/his objectives." (Polinsky, 2003, p. 362) 

PWIs—Predominantly White institutions. 

Step Show—"A Black Greek function characterized by synchronized hand and foot 

movements, along with singing, dancing, chanting, and acting. Also referred to as 

Blocking or stepping" (Kimbrough, 2003, p. 197). 

Student Success— classified by the university as seniors (having earned more than 90 

credit hours and graduating from the institution in less than 12 months), having 

maintained a minimum of a 3.0 cumulative G.P.A. on a 4.0 scale, and having established 

a proven record of leadership and involvement in more than one extracurricular activity 

or organizations during his time at the institution (Harper, 2003). 

Week—"Period of time when a Black Greek-lettered organization sponsors a variety of 

events for the campus. May include educational programs, discussions or debates, variety 

shows, parties, and step shows. Sometimes they are referred to as Founder's Week" 

(Kimbrough, 2003, p. 198). 

Zeta Phi Beta—"Black Greek-lettered sorority founded in 1920 by five students at 

Howard University" (Kimbrough, 2003, p. 198). 

Summary 

There is a considerable amount of literature that can be found on the experiences 

of African American males in society. Over the past four decades, the study of 

psychological, social, and academic experiences of African American students in the 

academy has increased (Fries-Britt, 2000). However, when looking at African American 
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males and their experiences at PWIs, and student success, there is significantly less 

literature that can be found (Harris, 2007). As higher education constituencies strive to 

find ways to improve teaching practices and learning outcomes, they must also 

understand the variety of ways students are shaped by exercises prior to and during 

college (Fries-Britt, 2000; Swaner, 2008). African American male student success is an 

issue that needs immediate and solvent attention not only for the sake of those who depart 

from college, but for the sake of the community as a whole (Hefner, 2004). 

Social support networks are a crucial factor in determining if African American 

males succeed (Astin, 1984; Bowie, 2006; Harris, 2007; Tinto, 1993). 

Black males must establish and continually nurture relationships with individuals 
and groups on campus that can assist them in persisting. Developing these 
survival skills will serve the Black male immensely in his development and 
success as a college student and in life thereafter. (Bowie, p. 102) 

Throughout the literature pertaining to the topic of African American male student 

success at PWIs, there is very little research that substantiates African American males' 

common difficulty in maladjustment, transition, and persistence rates in quantitative 

studies (Dancy, 2007; Harper et al., 2005; McClure, 2006a McClure, 2006b). African 

American male student success is an issue that is particularly important to the researcher 

because of his experiences as a highly engaged African American undergraduate who 

attended a PWI. Based upon a review of the literature, many of the findings coincide with 

the researcher's personal undergraduate experiences as a highly involved student. 

Although African American male student success is beginning to be 

acknowledged as a legitimate issue among educators and policy makers, the literature 

lacks an abundance of qualitative richness that can be told from the perspective of 
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African American male students (Allen, 1992; Dancy; Harper et al., 2005; McClure; 

Roach, 2003). This study explored the influence of the policies, practices and presence of 

BGLFs at PWIs on African American male student success. Institutional leaders must 

understand that campus climate, inclusive of reality and perception is not something that 

arbitrarily takes place or just happens, rather it is something that can be "created, and to 

some degree controlled" (Swail et al., 2003). The research in this study has been 

organized into five chapters. No longer silent and invisible, the collective voices of the 

individuals in this study resonated in the ears of the researcher and is hoped to do the 

same for educational leaders and BGLF leaders and throughout the United States. 



CHAPTER 2 

LITERATURE REVIEW 

Introduction 

The following chapter provides an overview of the literature that has been 

published pertaining to African American men and their pursuit of educational 

attainment. This chapter incorporates a review of literature that envelops African 

American men's pursuit of educational attainment from access to success. The following 

chapter focuses upon African American men in academia, but also explores the historical 

and legal context to which African American men exist in higher education in the United 

States. The history, presence, practice, and policies of Black Greek Lettered 

Organizations (BGLOs) in higher education have been integrated into this literature 

review as well as studies regarding PWIs and student success. As mentioned in chapter 

one, part of the review of studies and writings pertaining to student success are 

interwoven with achievement, attrition, graduation, persistence, and retention because of 

their inextricable relationship to one another. The theories that guide this study will also 

be discussed and reviewed. 

This chapter has been divided into several different sections. The first section will 

provide a legal context of African Americans in Higher education. This section will 

provide, from a historical perspective, a review and discussion of key court cases in the 
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United States that lead to African Americans' access to higher education. The next 

section addresses HBCUs' role in higher education. Following these sections, is an 

exhaustive review of the literature pertinent to the proposed study that took 

place and cover a variety of topics such as campus climate at PWIs, African Americans' 

success in higher education (at both HBCUs and PWIs), social and academic integration 

of African American males, causes of high rates of African American male attrition, the 

historical roles of fraternal organizations, BGLOs, BGLFs, the National Pan Hellenic 

Council (NPHC), controversy surrounding BGLOs and BGLFs, BGLFs as a mechanism 

for promoting student success, previous studies compared to the questions proposed in 

this study, and the influence of mentoring within these contexts. 

This chapter also provides an in depth discussion of the implications for theory 

and research. This study was guided by seven theories: DuBois' (1994) theory of double 

consciousness, Critical Race Theory (CRT), Tinto's (1975) model of student departure, 

Bean and Eaton's (2000) Model of Retention, McClure' (2006) construct of African 

American male fraternity members at PWIs, resilience theory, and Black racial identity 

theory. Together, these theories construct the researcher's conceptual framework of the 

study. DuBois' theory of Double Consciousness guided this study as the theoretical 

framework. Finally, BGLOs as a mechanism for promoting student success at PWIs will 

be then be discussed. 

Legal Perspective of African Americans in Higher Education 

It is important to explore the legal history as to how African Americans became 

immersed into higher education in the United States. When studying the topic of African 
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American male student success, one must ask the question: when did African American 

male retention become an issue for PWIs in the United States? Quite often, the case of 

Brown v. the Board of Education, 347 U.S. 483 (1954), is cited as the primary catalyst 

responsible for students of color entering educational institutions in the United States. In 

order to better contextualize the cases that will be discussed in this section, a historical 

perspective of African Americans educational integration in the United States has been 

provided. 

Legal History 

The following section will show how Plessy v. Ferguson, 163 U.S. 537 (1896), 

GongLum v. Rice, 275 U.S. 78 (1927), Murray v. Pearson 169 Md. 478, 182 A. 590 

(1936), Sweattv. Painter, 399 U.S. 629 (1950), and Brown v. Board of Education, 347 

U.S. 483 (1954) all tie together with relation to access to education in the United States 

for persons of color. 

Plessy v. Ferguson 

The Plessy v. Ferguson (1896) case has a significant role in the cases that lead up 

to Brown v. the Board of Education (1954) because it established the doctrine of separate 

but equal (Howard University Law School, 2008). On June 7, 1892, Homer Adolph 

Plessy was incarcerated for sitting in the "White" car of the East Louisiana Railroad. 

Plessy was only one-eighths black and seven-eighths white. However, Louisiana law 

considered him black and thus required to sit in the "Colored" car Plessy v. Ferguson 

(1896). 
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Plessy took his case to the Louisiana district court. In Homer Adolph Plessy v. The 

State of Louisiana, 45 La. Ann. 80, 11 South. 948, it was argued that the Separate Car 

Act violated the Thirteenth and Fourteenth Amendments to the Constitution. It was ruled 

that a state had the constitutional power to regulate railroad companies operating solely 

within its borders and concluded that the Louisiana Separate Car Act was constitutional. 

The judge at the trial was John Howard Ferguson. Ferguson found Plessy guilty of 

refusing to leave the car that was designated for Whites. Plessy appealed to the Supreme 

Court of Louisiana, who affirmed Ferguson's decision in 1893. In 1896, the Supreme 

Court of the United States heard Plessy's case and found him guilty once again. There 

was only one dissenting justice, John Harlan Plessy v. Ferguson (1896). (Howard 

University Law School, 2008) 

The United States Supreme Court decision in Plessy v. Ferguson (1896) 

established the precedent that separate facilities for Blacks and Whites were 

constitutional as long as they were "equal." As history has shown, the "separate but 

equal" doctrine was applied to many facets of American life, especially education. 

Gong hum at al. v. Rice 

Gong hum at al. v. Rice is particularly important leading into the Brown v. Board 

of Education decision because it deals with the issue of prohibiting school attendance 

based on race. The decision in Lum v. Rice (1927) effectively ruled in favor of the 

exclusion of minority students from schools reserved for White students. 

In 1924, Martha Lum (then nine years old) was prohibited from attending school 

at the Rosendale Consolidated High school in Bolivar County Mississippi because she 
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was Chinese. The laws of the state required school-aged citizens to attend school. Lum's 

father, Gong Lum filed a petition for mandamus with the state circuit court of Mississippi 

for the First judicial district of Bolivar County Lum v. Rice (1927). As stated earlier, the 

Plessy v. Ferguson (1896) case set a precedent and doctrine of separate, but equal. Lum's 

petition was filed because there was no separate school district for Chinese students. 

Lum's petition alleged that: 

. . .the Legislature has provided for the establishment and for the payment of the 
expenses of the Rosedale consolidated high school, and that the plaintiff, Gong 
Lum, the petitioner's father, is a taxpayer and helps to support and maintain the 
school; that Martha Lum is an educable child, is entitled to attend the school as a 
pupil, and that this is the only school conducted in the district available for her as 
a pupil; that the right to attend is a valuable right; that she is not a member of the 
colored race, nor is she of mixed blood, but that she is pure Chinese.. .Lum v. 
Rice, 275 U.S. 78(1927) 

Lum's request of a writ of mandamus to force the members of the Board of Trustees to 

admit Martha Lum was granted. Perhaps one of the more significant factors that should 

be noted about this case is that the practice of racial discrimination was not being 

contested, rather the fact that his daughter had been incorrectly classified as "colored" 

(Howard University Law School, 2008). 

Following the decision of the trial court, the Board of Trustees then filed an 

appeal against Lum in the State of Mississippi Supreme Court in the case of Rice v. Gong 

Lum. The court overturned Lum's earlier decision citing that "separate schools shall be 

maintained for children of the white and colored races." Lum v. Rice, 275 U.S. 78 (1927) 

The Mississippi Supreme Court ruled that the state constitution's division of educable 

children into pure White or Caucasian race. However, brown, yellow, and black races 

(with Martha Lum being of Mongolian descent or the yellow race), could not justify 
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insisting on being classified with whites. When Lum filed an appeal of this decision with 

the United States Supreme Court, the decision of the state Supreme Court was affirmed. 

Lum v. Rice (1927) 

Murray v. Pearson 

Donald Gaines Murray applied for admission into the University of Maryland's 

School of Law on January 24, 1935. Murray's application was rejected based on his race. 

The rejection letter stated, "The University of Maryland does not admit Negro students 

and your application is accordingly rejected" (Rath, 2007. p. 86). The letter further cited 

the university's obligation to uphold the Plessy v. Ferguson (1896) doctrine of separate 

but equal. Although two African-Americans had graduated from the law school several 

years earlier, in 1920 the State of Maryland approved legislation that required segregated 

schools. Furthermore, the law school offered to assist him study at another institution, 

even if the institution was not located in Maryland. Murray appealed the decision of the 

University to the Board of Regents, but was again refused admittance into the university 

(Howard University Law School, 2008). 

On June 25, 1935, Alpha Phi Alpha Fraternity, Incorporated initiated the case of 

Murray v. Pearson (Wesley, 1981). 

One of the problems which faced the Negro in the United States was the 
admission of Negro students to publicly supported colleges and universities on the 
same basis as white students. At the session of the Special Convention in 1934, 
discussion was devoted to the facts showing that Negroes were excluded from the 
universities of Maryland, Virginia, North Carolina, the District of Columbia, and 
the catholic University of America. (Wesley, 1981. p. 218) 

As a part of its focus to concentrate on expanding its social programs, Alpha Phi Alpha 

fraternity, Incorporated hired Belford Lawson to be Murray's attorney and to litigate the 
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case. The fraternity galvanized the efforts of other organizations with similar civic 

activism goals and worked closely with the National Association for the Advancement of 

Colored People (NAACP). 

By the time the case made it to court, Murray was represented by Charles 

Hamilton Houston and Thurgood Marshall, both members of Alpha Phi Alpha (Wesley, 

1981). The legal team of Houston and Marshall used Murray v. Pearson (1936) as the 

NAACP's first case to experiment Nathan Ross Margold's strategy to attack the "separate 

but equal" doctrine using the equal protection clause of the Fourteenth Amendment to the 

Constitution (Howard University Law School, 2008). 

During the circuit court hearing, Marshall contended that the state of Maryland 

failed to provide a "separate but equal" education for Murray as required by the 

Fourteenth Amendment (Howard University Law School, 2008). It was further argued, 

that because Maryland had not provided a law school for African Americans that were 

comparable, Murray should be allowed to attend the white university. The court issued a 

writ of mandamus that required the president of the university (Raymond Pearson) to 

admit Murray to the law school (Howard University Law School, 2008). 

Murray's case was then taken to the Maryland Court of Appeals. On January 15, 

1936, the court affirmed the lower court's ruling, stating "the state has undertaken the 

function of education in the law, but has omitted students of one race from the only 

adequate provision made for it, and omitted them solely because of their color" Murray v. 

Pearson (1936). The University of Maryland was then forced to integrate. It is also 

important to note that the appeals decision was not taken to the United States Supreme 
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Court, making the decision only applicable to the state of Maryland (Howard University 

Law School, 2008). 

Sweatt v. Painter 

The case of Sweatt v. Painter is considered to be a pivotal case in the struggle for 

access to higher education and Civil Rights in the United States. In this case, Heman 

Marion Sweat, was denied admission to the University of Texas School of Law in 1946. 

Thurgood Marshall led the NAACP's legal team which took the case to the United States 

Supreme Court. This case is pivotal in higher education for two primary reasons. First, 

the United States Supreme Court struck down the system of separate but equal in 

graduate school education as a result of Sweat v. Painter. Secondly, the leader of the legal 

team for this case gained requisite experience along with the ruling that paved the way 

for the landmark decision of Brown v. Board of Education Sweatt v. Painter, 339 U.S. 

629 (1950) 

Brown v. Board of Education 

The verdict in Brown v. The Board of Education (1954) has been identified as a 

landmark decision made by the United States Supreme Court. The Supreme Court's 

decision struck down rulings and decisions dating back to Plessy v. Ferguson (1896). In 

its most diluted summary, the basic premise for this decision rests upon the declaration 

that state laws that perpetuate separate public schools for Black and White students 

denies the former equal opportunities Brown v. The Board of Education (1954). 

In 1951, in the United States District Court for Kansas, a class action suit was 

filed against the Board of Education of the City of Topeka, Kansas. The plaintiffs were 
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thirteen parents on behalf of their twenty children. The suit directly attacked Topeka's 

Board of Education School District's policy of racial segregation. The suit called for a 

reversal of this policy. The district maintained separate elementary school facilities for 

Black and White students because of an 1879 Kansas law. Said law permitted, but did not 

require Kansas school districts to keep separate elementary schools for Black and White 

students in twelve districts with populations with more than 15,000 people Brown v. The 

Board of Education (1954). 

The plaintiff, Oliver L. Brown was the parent of Linda Brown, a third grade 

student who was forced to walked 21 blocks to her school bus stop because of separate 

but equal doctrine. Linda walked that far only to ride to her school, which was one mile 

away, as opposed to attending the White neighborhood school which was only seven 

blocks from her home. Oliver Brown had initially contacted Topeka lawyer William 

Everett Glenn, Sr. about his concerns regarding "separate but equal" policies of Topeka 

schools. Attorney Glenn referred him to the local Topeka NAACP chapter. He was 

convinced to join the lawsuit by Charles Scott, one of the three local individuals serving 

as legal counsel for the branch. In the fall of 1951, under the direction of the NAACP, 

Black parents attempted to enroll their children in schools closest to their homes. All of 

the children them were directed to segregated schools and denied the opportunity to 

enroll their students (Howard University Law School, 2008). 

The same legal strategy exercised in Murray v. Pearson (1936) was also used in 

Brown v. Board of education (1954). In the Kansas case, Oliver Brown et ah. v. The 

Board of Education of Topeka, Kansas (1951) lawyers with the National Chapter of the 
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NAACP advised that Oliver Brown be used as the first named plaintiff. Because of the 

times, it was thought that having a man at the head of the roster would provide for a 

stronger perception. "Also, it was felt by, that having Mr. Brown at the head of the roster 

would be better received by the U.S. Supreme Court Justices because Mr. Brown had an 

intact, complete family, as opposed to someone who was a single parent head of 

household" (Howard University Law School, 2008). The other twelve plaintiffs were: 

Darlene Brown, Lena Carper, Sadie Emmanuel, Marguerite Emerson, Shirley Fleming, 

Zelma Henderson, Shirley Hodison, Maude Lawton, Alma Lewis, Iona Richardson, and 

Lucinda Todd. The District Court ruled in favor of the Board of Education, citing the 

United States Supreme Court precedent set in Plessy v. Ferguson (1896) Brown v. The 

Board of Education (1954). 

Like never before in United States history, this decision articulated that "separate 

educational facilities are inherently unequal" Brown v. The Board of Education (1954). 

As a result of this decision, de jure racial segregation was ruled a violation of the Equal 

Protection Clause of the Fourteenth Amendment of the United States Constitution. This 

decision integrated schools and gave life to the Civil Rights movement. This verdict was 

rendered on May 17, 1954 in a unanimous decision. Part of the ruling states, 

In approaching this problem, we cannot turn back the clock back to 1868 when 
the Amendment was adopted, or even to 1896 when Plessy v. Ferguson was 
written. We must consider public education in the light of its full development 
and its present place in American life throughout the nation. Only in this way can 
it be determined if segregation in public schools deprives these plaintiffs of equal 
protection of the laws.. .Today, education is perhaps the most important function 
of state and local governments. Compulsory school attendance laws and the great 
expenditures for education both demonstrate our recognition of the importance of 
education to our democratic society.. .Today it is a principal instrument in 
awakening the child to cultural values, in preparing him for later professional 
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training, and in helping him to adjust normally to his environment.. .We conclude 
that in the field of public education the doctrine of "separate but equal" has no 
place. Separate educational facilities are inherently unequal. Therefore, we hold 
that the plaintiffs and others similarly situated for whom the actions have been 
brought are, by reason of the segregation complained of, deprived of the equal 
protection of the laws guaranteed by the Fourteenth Amendment. Brown v. Board 
of Education, 347 U.S. 483 (1954) 

In 1954, Brown v. Board of Education overturned the doctrine that Plessy v. Ferguson 

had established. 

Historically Black Colleges and Universities (HBCUs) 

The information presented in this section is particularly important to the issue of 

African American male student success because it provides a context for one to begin to 

unravel the dilemma itself. As stated earlier in this section, Allen (1992) described one of 

the defining characteristics of HBCUs as being able to "...take financially disadvantaged, 

academically under prepared Black students and correct their academic deficiencies" (p. 

28). PWIs have not experienced as much success at both conferring degrees and retaining 

African American students when compared to HBCUs (Rodgers & Summers, 2008). 

Thus one question manifests—if the students, who once flooded HBCUs with their 

disadvantages, stop attending the institutions who catered to addressing their needs, what 

then becomes of these same disadvantaged students when placed in an environment that 

does not cater to their needs (culturally, emotionally, etc.)? 

African Americans' Student Success in Higher Education 

The issue of Black male attendance is a provocative issue facing all institutions, 

particularly those of higher education (Roach, 2003). Many efforts are now being made 

by public and private institutions, HBCUs, and PWIs to improve Black male intervention 
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initiatives (Smith, 1999). Many institutions find themselves adjusting systemic education 

issues in recruiting efforts and campus programs (both academic and non academic) 

(Roach, 2003). 

Researchers have suggested that African American students' Civil Rights 

activism of the 1960's contributed to the growing rates of African Americans who 

entered PWIs (Allen, 1992). However, Swail et al. (2003) stated that there is a growing 

role for HBCUs. While PWIs are being confronted with more challenges to their minority 

students, these authors posit that HBCUs are expanding despite PWFs difficulties. Some 

of the challenges that they believe face PWIs are: 

.. .legal and voter challenges to the use of affirmative action programs and 
policies; perceived inadequacy of the alternative diversity strategies; perceptions 
of white institutions as being inhospitable to students from different racial/ethnic 
groups; and low graduation rates among Latino and African American 
undergraduates. In the face of these challenges, minority-serving institutions— 
particularly HBCUs and HSIs—could play an even more important role in 
providing higher educational opportunities to minority students. (Swail et al., 
2003, p. 31) 

HBCUs maintain a strong tradition of successfully serving students who may have not 

been able to be accepted into PWIs (Swail et al., 2003). HBCUs account for three percent 

of all four year institutions. However, these institutions are responsible for enrolling 26 

percent of all African American students and produce 22 percent of African Americans 

who possess bachelor's degrees (Harper, 2007a; Swail, et al., 2003). Although these 

institutions have their success stories and success rates, they also have their fair share of 

obstacles, just as PWIs. Financial resources are one of the largest differences. When 

comparing HBCUs and PWIs, Swail et al. (2003) found that the average endowment for 

four year HBCUs was $4 million (or $2,960 for each full-time student) versus $67.4. 
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million (or $15, 329 for each full-time student) at four year PWIs. In a side by side 

comparison of institutional resources, many HBCUs cannot compete with PWIs. 

Causes of High Rates of African American Male Attrition 

African American males consistently experience the highest levels of attrition, 

isolation and alienation than any other college student population (Allen, 1992; McClure, 

2006a). African American males face a host of unique challenges that can prevent their 

success in college (Strayhorn, 2008a). There are several factors that have been recorded 

as it relates to premature departure of African American male students from college. 

Some of these reasons are: 1) low expectations of African American males by educators 

and the community; 2) low aspirations among young African American males who have 

no role models; 3) disparities in funding between majority-White and majority Black 

schools; 4) a teaching force underrepresented with African American men; 5) under 

prepared teachers in high-minority area; and few college planning and support programs 

for African American students (Ferguson, 1998; McElroy & Armesto, 1998; Parham, et 

al., 2000; Roach, 2003; Tatum, 1997). Strayhorn (2008b) stated that many African 

American males do not have access to college preparatory curricula and activities prior to 

college arrival. Although there are several factors that contribute to the attrition, 

persistence, and retention of African American males in higher education, there are 

numerous and "not easily credited" factors that lead to a set of variables and conditions 

(Harper, 2007a). 

Another contributing factor of high rates of attrition among African American 

males falls heavily on a lack of belonging and feelings of isolation. Researcher also posit 
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that familial support also plays a significant role in the success of African American male 

students (Mandara, 2006; Nora, 2001). Strayhorn (2008b) suggests that African American 

male parents do not always possess a college education or proper exposure to college. 

Many African American parents do not fully understand their role in helping their sons to 

achieve student success in college (Allen, 1992). Sutton and Terrell (1997) report that 

minority students who attend PWIs encounter greater difficulty adjusting to college life 

both academically and socially. These feelings are noteworthy when it comes to the 

analyzing the reasons contributing to African American male attrition. Allen (1992) also 

found that experiences of African Americans who attend PWIs experience 

...considerable adjustment difficulties. Some of their adjustment problems are 
common to all college students, while others are unique to Black students" (pg. 
29). Significantly, Black males have the highest attrition rates of any college 
student population and consistently report higher levels of isolation and alienation 
than do their female counterparts. (McClure, 2006, p. 1036) 

Allen (1992) shares his views on student outcomes regarding students who 

contribute to negative retention and those students who persist in analysis of data from 

the national Study on Black College Students. 

On predominantly White campuses, Black students emphasize feelings of 
alienation, sensed hostility, racial discrimination, and lack of integration. On 
historically Black campuses, Black students emphasize feelings of engagement, 
connection, acceptance, and extensive support and encouragement. Consistent 
with accumulated evidence on human development, these students, like most 
human beings, develop best in environments where they feel valued, protected, 
accepted, and socially connected. The supportive environments of historically 
Black colleges communicate to Black students that it is safe to take the risks 
associated with intellectual growth and development. Such environments also 
have more people who provide black students with positive feedback, support and 
understanding, and who communicate that they care about the students' welfare 
(p. 39-40). 
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Allen's findings above are extremely important because they speak volumes to the issues 

of persistence of African American students at undergraduate institutions. Parham, 

White, and Ajamuone's (2000) support the theory that African Americans learning 

environment needs require more than their white counterparts. 

Parham et al. (2000) introduced a provocative theory on the contemporary 

landscape in developmental psychology—Afrocultural theory. This theory introduced an 

approach of African philosophy to western research, in this theory, it is shared that 

African American culture is undergirded by tenants of African philosophy. These tenants 

are: 1) spirituality; 2) harmony; 3) movement; 4) verve; 5) affect; 6) expressive; 7) 

individualism; 8) oral tradition and 9) social time perspective (Boykin as cited in Parham 

et al., 2000; Verharen, 2003). The reason why this research is so important is because it 

speaks directly to the notion that Black students learn differently than White students. 

Some educators and administrators do not subscribe to or fully understand that, the 

learning environment for African Americans at PWIs can be made to be an 

uncomfortable place (Parham et al., 2000). 

African American males are often labeled in education using adjectives such as 

"uneducable, endangered, dysfunctional, dangerous and lazy" (Strayhorn, 2008a, p. 27). 

African American students persist in environments where there is more harmony, 

collectiveness, and a sense of community (Allen, 1992; Jenkins, 2006; McClure, 2006a; 

Parham et al., 2000). However, rates of attrition that affect African American males 

comes from a system that has been established in most institutions of higher education 
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that cater more to middle-class, White males and "destructive pedagogical styles that 

emphasize 'dog eat dog' competition" (Allen, 1992, p.42). 

Allen's (1992) research posits that African American males are outnumbered in 

undergraduate environments by their African American female counterparts. This 

disparity still holds true (Kewalramani et al., 2007). Allen contends that a higher rate of 

African American female attendance is offset by the rate of the male attrition. The author 

also says that this disparity is due to the decline in rates on the part of the males. Gender 

plays a significant role in the outcomes of college students. Allen found that African 

American males report lower grades and lower self confidence than their African 

American female counterparts. This finding is particularly important because it is also 

said that high school performance and self confidence provide for significant predictors 

of academic achievement (Bean & Eaton, 2000). 

Whether a student successfully completes college and whether that student 
graduates with excellent grades are undoubtedly sizably influenced by individual 
characteristics. Howe bright the student is, his or her academic background or 
preparation, the intensity of his or her personal ambition and striving—all these 
actors will ultimately influence academic achievement. Beyond these personal 
traits, however, is a set of more general factors—characteristics that are more 
situational and interpersonal. Therefore, the student's academic performance will 
also be affected by the quality of life at the institution, the level of academic 
competition, university rules/procedures/resources, and racial relations on the 
campus, relationships with faculty and friends, and the extent of social support 
networks on the campus. (Allen, 1992, p. 40) 

Allen's assessment is further supported by Flowers (2004) when he states that African 

American males are impacted by in class and out of class experiences. Tinto (1993) cited 

dissatisfaction with an institution as a preliminary predictor of a student's departure. 

Kewalramani et al. (2007) reported that only 30 percent of all African American males 
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who enter college matriculate and earn a degree within six years. Strayhorn (2008a) 

posited that"...challenges faced by black men in college can undermine our efforts to 

increase student retention and attainment rates" (p. 28). Without support, the challenges 

that African American males confront in college can lead to dissatisfaction with the 

college and eventually their departure (2008a). 

Historical Perspective of Fraternal Organizations 

The first society founded in the United States to bearing Greek letters is Phi Beta 

Kappa, formed at the College of William and Mary in Williamsburg, Virginia in 1776 

(Jones, 2004). From this date, to the early 1800s, the United States witnessed the 

establishment of a myriad of Greek lettered organizations. Many of these organizations 

were largely dominated by white, male Christians (Hughey, 2006). Jones noted how 

many White Greek lettered organizations maintained exclusionary policies that did not 

afford African Americans the opportunity to join. Jones further stated ".. .half the 

national white fraternities and sororities had specific rules requiring membership to 

exclude along racial and religious lines by 1928. Most white Greeks 'had the 

[exclusionary] policy, but did not find it necessary or in good taste to say so formally'" 

(Jones, 2004, p. 31). Since the beginning of the 1900s, many BGLOs have been formed. 

The oldest of all these organizations is Alpha Phi Alpha Fraternity, Incorporated founded 

on December 4,1906 at Cornell University (Kimbrough, 1997). To date, there are nine 

member organizations that comprise the governing body of BGLOs (the NPHC) 

(Hughey, 2006). 
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BGLOs 

BGLOs are "very different and unique to themselves" (Crenshaw, 2004. p. 12). 

The majority of this dichotomous reality between Black organizations and white 

organizations exists because of racial segregation in the United States. "The founders of 

the first eight BGLOs were scholar-activists" slightly more than one generation removed 

from slavery" (Dickinson, 2005, p. 12). These organizations were ultimately established 

for the betterment of the African American race. ".. .all the BGLOs defined mission that 

included service, in sharp contrast to the social foci of the white fraternities and 

sororities" (Dickinson, p. 13). The uniqueness of BGLOs can be observed by five 

distinctions: 1) visible culture; 2) organizational structure; 3) socioeconomic status of 

members; 4) time of initiation; and 5) purpose (Crenshaw, 2001; McClure, 2006; Wesley, 

1981). Aside from their uniqueness, members of BGLOs have very different background 

characteristics when compared to their White Greek counterparts as well (McClure, 

2006b). 

BGLOs are often defined by their smaller chapter numbers on undergraduate 

campuses (by comparison to larger White fraternities and sororities), lack of student 

housing, foundation and commitment to black pride, service and justice, and lastly 

because of their complex system of recruitment that incorporates African customs and 

rituals (Kimbrough, 1997; McClure, 2006a). It is the last of these three that Kimbrough 

contends, "does not fit in well with models posed by traditional Greek organizations" 

(Kimbrough, 1997, p. 229). Tillar (1974) stated, "black students tend to gravitate toward 

black social organizations where more intimate social contacts involve students of their 
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own race" (p. 212). Tillar's words still hold true more than thirty five years later. 

Whipple, Baier, and Grady (1991) and McClure (2006b) stated that BGLOs provide other 

African American students at PWIs with "a social scene for members and non members" 

(McClure, p. 1039). 

The National Pan Hellenic Council 

On May 10, 1930, The National Pan Hellenic Council (NPHC) was established on 

the campus of Howard University, in Washington, D.C. The NPHC was founded to, and 

currently serves as, an umbrella organization for nine historically black, international 

Greek-lettered fraternities and sororities (McKenzie, 2005). NPHC member organizations 

are: Alpha Phi Alpha Fraternity, Incorporated, Alpha Kappa Alpha Sorority, 

Incorporated, Kappa Alpha Psi Fraternity, Incorporated, Omega Psi Phi Fraternity, 

Incorporated, Phi Beta Sigma Fraternity, Incorporated, Zeta Phi Beta Sorority, 

Incorporated, Sigma Gamma Rho Sorority, Incorporated, Iota Phi Theta Fraternity, 

Incorporated (Crenshaw, 2004; Harris, 1998; Kimbrough, 1997). The NPHC describes 

their current existence as: 

The National Pan-Hellenic Council, Incorporated (NPHC) is currently composed 
of nine (9) International Greek letter Sororities and Fraternities: Alpha Kappa 
Alpha Sorority, Inc. Alpha Phi Alpha Fraternity, Inc., Delta Sigma Theta 
Sorority, Inc., Zeta Phi Beta Sorority, Inc., Iota Phi Theta Fraternity, Inc., Kappa 
Alpha Psi Fraternity, Inc., Sigma Gamma Rho Sorority, Inc. Phi Beta Sigma 
Fraternity, Inc. and Omega Psi Phi Fraternity, Inc. NPHC promotes interaction 
through forums, meetings and other mediums for the exchange of information 
and engages in cooperative programming and initiatives through various 
activities and functions... The stated purpose and mission of the organization in 
1930 was "Unanimity of thought and action as far as possible in the conduct of 
Greek letter collegiate fraternities and sororities, and to consider problems of 
mutual interest to its member organizations. Early in 1937, the organization was 
incorporated under the laws of the State of Illinois and became known as "The 
National Pan-Hellenic Council, Incorporated. (NPHC, 2008,f1-3). 
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Controversy Surrounding BGLOs 

A considerable amount of the literature pertaining to fraternities and sororities is 

not positive. A considerable amount of the literature focuses upon alcohol abuse and 

decision making due to that abuse (Crump, 2007). However, this observation pertains to 

all fraternities and sororities, both white and black. Pike (2000) noted that more of the 

binge drinking and alcohol related incidents pertaining to Greek lettered organizations 

involved more of the white members of fraternities and sororities. African Americans 

who join BGLOs typically join to establish an enhanced collegiate experience and to 

engage political and social issues confronting the greater African American community 

(McClure, 2006b). African Americans ultimately join BGLOs for reasons that extend 

beyond just social in nature. However, many whites who join white Greek lettered 

organizations primarily for social reasons. BGLFs have political roots and have 

contributed to many socio-political movements (McClure, 2006b). McClure also stated 

that the focus of many white organizations is vastly different. 

Black Greek members have been shown to differ significantly from members of 
predominantly white Greek organizations in attitudes, reasons for joining, and 
motivations in college.. .The organizations also differ in their structure and 
function on predominantly white campuses.. .White Greek organizations focus 
largely on social priorities and provide activities only for members of the system 
while black Greek organizations put a greater emphasis on community service 
and often function as the social outlet for the entire undergraduate minority 
population (McClure, 2006b, p. 60-61). 

However, the majority of the controversy surrounding BGLOs related most to hazing and 

physical abuse (Delamont, 2005; Pike, 2000). 
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As fraternities and sororities came into existence, a process for promoting shared 

values and perpetuating traditions evolved as well, more commonly recognized as 

pledging. As these traditions developed, so did accidents and deaths (Crenshaw, 2004; 

Go van, 2001; Kimbrough, 1997). The sensitive methods thatNPHC member 

organizations now use to select members is called the membership intake process (MIP) 

(Kimbrough, 1997). The "formal" MIP, as adopted by the NPHC, has a rich history. It 

surfaced after the "pledging era" that can be confined to the dates of 1920 to 1990 

(Kimbrough, 1997). In 1986, all of the NPHC organizations began looking at the concept 

of risk management, member education programs, and proper procedure for pledging and 

selecting members after an era of controversy surrounding admittance into their 

respective organizations (Kimbrough, 1997). 

Between the years of 1980 and 1986, BGLO membership nearly doubled (Govan, 

2001). "Simultaneously, an increase in the reported incidents of hazing blemished the 

reputations of these organizations" (Govan, 2001, p. 3). During the late 1980s, accidents 

and deaths in BGLOs occurred as a result of beating and physical tests of endurance 

(Hollmann, 2002). However, the catalyst for the adoption of a more formal MIP (by all of 

the NPHC organizations) surfaced after October 18,1989. Joel Harris, a Morehouse 

College student, "suffered a heart attack while participating in a pledge session with 

members of the Alpha Phi Alpha fraternity... although the coroner determined that 

Harris' death was not directly caused by the physical punishment he received, hi death 

intensified the movement to end the pledge era and to begin a new era for Black Greeks" 

(Kimbrough, 1997 p. 232-233). 
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After a long weekend of deliberation by the presidents and the leaders or all of the 

NPHC organizations, February 1990 marked the end of the pledging era. Eight of the 

NPHC organizations (Iota Phi Theta did not become a member of the NPHC until 1997) 

took a formal stance to abolish pledging as known since the 1920s. These organizations 

further stated that they would no longer tolerate hazing of any kind. The NPHC's Joint 

Position Statement Against Hazing was then adopted in the form of a resolution by each 

of the presidents of the BGLOs (Kimbrough, 1997). "This new process banned certain 

elements of the pledge process (e.g., walking in a single line, dressing alike) and replaced 

the six-week pledge process with a new membership intake process that lasted from a few 

days to three weeks" (Crenshaw, 2004, p. 4). In 2000, the NPHC organizations' 

leadership reaffirmed the Joint Position Statement Against Hazing (NPHC, 2008). 

Despite the adoption of the MIP, BGLOs continually face hazing related court cases and 

incidents. Go van (2001) reported that these incidents have degraded the membership 

intake process to make it less meaningful and it has cost several BGLOs over 2.25 

million dollars in restitution expenses. 

. Another contention against BGLOs is that they are self-segregating organizations 

(McClure, 2006a). Critics of BGLOs at PWIs suggest that these organizations isolate 

students even more because they are already minority students who attend a PWI. Jones 

(2004) stated that "many argue that these same organizations have been guilty of 

promoting intraracial social stratification" (p. 25). The contention against BGLOs is not 

new. As many of their respective histories reflect, some BGLOs were established despite 

opposition by the institutions where they were founded. "In their early years, many 
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prominent black schools were reluctant to allow the organizations on their campuses for 

several reasons. Some blacks were even opposed to these groups because they actually 

viewed them as antithetical to black struggle and sociopolitical consciousness" (Jones, 

2004, p. 26). However, McClure (2006a) builds her argument in defense of BGLOs on 

Tinto's (1993) hypothesis that student attrition, social and academic integration of 

students on campuses are highly correlated. McClure (2006a) states: 

Discussion of BGOs often focuses on problems that result from perceived "self 
segregation." However, several previous studies found that participation in same-
race organizations did not increase isolation for African American and other 
minority students, as commonly believed, but actually made them feel more a part 
of the campus community, (p. 1040) 

Murguia, Padilla, & Pavel (1991) refer to same race organizations, inclusive of 

fraternities and sororities, as "ethnic enclaves" (p. 436). Tinto (1993) stated that 

voluntary withdrawal is based primarily upon alienation and isolation. These enclaves at 

PWIs help minority students to scale down larger institutions and provides them with 

valuable experiences and insight about African American culture and history. McClure 

stated that BGLFs specifically can be viewed as helping to decrease isolation of their 

members (McClure, 2006a). 

BGLFs as a Mechanism for Promoting 

Student Success of African American Males 

Institutions that seek to serve students fail in their mission when they do not know 

the individuals they seek to wholly serve (Dancy, 2007). Dancy suggests that there are 

incongruences that exist among African American men and many of the institutions that 

seek to serve them. Dancy posits that most studies ignore the richness of African 
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American Males' experiences by primarily addressing topics of racism, cognitive and 

academic paralysis, collegiate maladjustment, attrition and dissatisfaction, and student 

involvement at PWIs. Where most of these quantitative studies compare African 

American males to their white counterparts, Dancy's study uses African American males 

as a focal point and uses the experiences of 24 engaged African American upperclassmen 

(ages 18-24) as participants. 

Similar to Dancy's work, McClure (2006a, 2006b) also studied the experiences of 

African American males at PWIs published in two separate works. The first of the two 

explores the experiences of African American males and voluntary membership within a 

BGLF at a PWI and how those experiences linked them to not only the institution, but 

academic success and overall persistence. McClure's (2006a) study explored the function 

of membership within a BGLF as a possible mechanism of success for undergraduate 

African American men. Through qualitative methods, her research studied the lived 

experiences of 20 undergraduate members of one BGLF at a large, southeastern 

university. McClure's (2006b) second study explores both the meaning and the function 

of the role of the fraternity in constructing masculine identity. Both Dancy (2007) and 

McClure reinforce and cite Tinto's (1994) theory of social and academic engagement. 

Astin's (1984) theory of Student Involvement and Tinto's (1994) Theory of 

Student Departure are two commonly cited models used when studying student attrition, 

persistence, and retention. Each of these models share similarities in their emphasis on 

students' relationships with their peers. These two theories have suffered criticism when 
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applied to African Americans at PWIs. Yet these have managed to fair well with regard 

to the impact of social integration and of minority students at PWIs (Guiffrida, 2004). 

McClure (2006b) contended that African American men are measured against an 

unknown set of norms at PWIs. African American male student success is usually 

measured against the deviation of an ambiguous white middle-class model, one that has 

yet to be specifically defined (McClure, 2006b). The problem of lack of African 

American student success is evident and many measures are being taken to address this 

issue (Allen, 1992; Roach, 2003). States, such as Georgia, have taken the issue of African 

American male student success to be a major research priority as well as an issue for 

policy intervention. States have recognized the importance of funding programs directed 

specifically at African American male student success because of the long term effect it 

can have on the United States' long-term economic and social health (Roach, 2003). 

African American men's participation in fraternities as undergraduates is a 

mechanism for persistence (McClure, 2006a; Severtis & Christie-Mizell, 2007). McClure 

posits that membership in a BGLF serves as an "intermediate association linking its 

members to the university, to the larger Black community, and to society in general, 

serving to connect them to a group and lower their perception of isolation" (p. 1041). 

Although participation in other minority and cultural groups/activities can also help 

African American male students persist at PWIs, participation in BGLFs is consistently 

the most robust avenue for African American men to exercise leadership and to excel 

academically (Sutton & Terrell, 1997). Severtis and Christie-Mizell (2007) argue that 

although academic achievement in Black fraternities is lower, these organizations 
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graduate higher rates of their members than their white counterparts. African American 

males' graduation and the influence of BGLFs are noteworthy because their leadership 

experience and fraternal affiliation are positively correlated (McClure, 2006; Sutton & 

Terrell, 1997). McClure (2006b) also adds that a considerable amount of the research that 

studies the influence of Greek lettered organizations on college students and outcomes 

primarily focuses upon the experiences of White students. The author further posits that 

these studies yield mixed results. 

One contention against the mechanism of the BGLF (as well as BGLOs in 

general) positively contributing to student success is the negativity surrounding these 

organizations. Consistently, when debating the significance of BGLFs contributions to 

undergraduate campuses, sentiments of negativity usually manifest (Kimbrough, 2005). 

BGLFs often suffer scrutiny from controversies related to hazing. Yet these organizations 

still continue to gamer the largest collective following of undergraduate African 

American males (Sutton & Terrell, 1997; Servetis & Mizell, 2007). Most commonly, the 

question of are they still needed always surfaces (Severtis & Christie-Mizell; Kuh, 

Pascarella & Wechler, 1996). The answer to this question is yes—especially with regards 

to BGLOs and their positive influence on undergraduate African American males 

(McClure, 2006b). Harper et al (2005) work focuses on the positive effects of BGLOs on 

African American undergraduates. Pike (2000) contends that educational administrators 

must analyze the values that fraternities promote on their respective campuses before 

making blanket decisions about them. Rather than abolishing the fraternities, Pike 
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recommended that institutions look into integrating Greek life into the academic life of an 

institution. 

Students of color who do not identify with the educational paradigm constructed 

at PWIs quite often find other unique mechanisms to persist (Benton, 2001). BGLOs 

provide a channel for African American students to feel valued, safe, accepted, and 

provide an outlet for social networks at PWIs (Allen, 1992; Benton, 2001; Feagan et al., 

1996; Harper et al., 2005; Kimbrough, 2005; McClure, 2006a; McClure, 2006b). Peer 

culture is one of the largest contributing factors to whether or not African American 

students view PWIs as hostile, unsupportive, and unwelcoming. Quite often the lack of 

other visible African Americans forces these students to seek refuge in groups that not 

only look like them, but welcome and understand them culturally (Benton, 2001). Many 

of the researchers posit that although some students do not actually join these 

organizations, for many of them, BGLOs provide experiences that help to make their 

environments less hostile (Harper et al., 2005; Kimbrough, 2005; McClure 2006a). 

It is difficult to determine the initial impact of sorority and fraternity affiliation on 
individual African American students, however, because most BGLOs do not 
allow freshmen to seek membership. Thus, BGLOs have a somewhat delayed 
effect on student adjustment, beginning in the sophomore year and later. 
Kimbrough and Hucheson found that BGLOs were largely responsible for 
planning the social programs for African American student on predominantly 
white campuses. At many intuitions, these social programs have a broad, 
community-wide effect on the adjustment of African American newcomers. 
Without them, first-year students of color would have fewer social activities, thus 
negatively impacting their social satisfaction and the college adjustment process 
(Harper et al., 2005, p. 394). 

McClure even goes on to suggest that these organizations act as quasi activities planning 

boards (2006a) for many of the African American students. "On some campuses the 
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absence of black sororities and fraternities leaves African American students with few or 

no outlets for culturally familiar interaction and social participation" (Harper et al., 2005, 

p. 401). Crenshaw (2004) also states that African American students, both BGLO 

members and non-members, all agree that BGLOs serve as an asset to the student 

community. 

Implications of Previous Studies 

The similarity that exists within studies that have been conducted and the 

researcher's proposed study is that they explore the experiences of African American 

male students at Predominantly White Institutions. Furthermore, another similarity is that 

this study also analyzed the presence, practices, and policies of BGLFs. The study differs 

from other studies in the following ways: 

1. This study comprehensively looked at the presence and practices of BGLFs 

contribution to student success at a PWI; 

2. This study analyzed the culture of BGLFs on a PWI campus as a potential method 

to increase student success for African American male students; 

3. This study incorporated rich data from BGLF members and BGLF non members; 

4. This study extracted student success predictors from BGLOs that can be observed 

and analyzed further for influencing policy at PWIs. 

Highly engaged African American students are rarely "highlighted in the 

literature; thus, their stories regarding the key to college success typically remain untold" 

(Harper, 2005a, p. 9). of the literature that does exist pertaining to this group, emphasis is 

placed on why this group does not persist and the experiences he encounters. 
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Harper (2005a) performed a study that discusses the experiences of high-

achieving African American men. The men in his study, 

.. .made the most out of college—those who had earned a cumulative grade point 
average of 3.0; established lengthy records of leadership and involvement in 
multiple student organizations; earned admiration of their peers (as determined by 
peer election to campus leadership positions; developed meaningful relationships 
with key administrators and faculty outside the classroom; participated in 
enriching educational experiences and earned numerous scholarships, awards, and 
honors for their undergraduate achievements, (p. 9). 

Many of these students chose to become involved after the second semester of their 

freshmen year or their sophomore year. Many of them join organizations because older 

African American males reached out to them and provided them with positive 

experiences. Many within this group chose positions that allowed them to have 

opportunity to address issues that plagued the students of color and their community. 

In contrast to Fries-Britt's (2000) finding about key figures in the campus 

community perpetuating the myth of minorities lack of intellectual ability, Harper 

suggests that when African American students are highly engaged, it "debunks 

stereotypes that faculty and administrators may have held about African American 

males" (p. 11). Harper's study also confirms that many of the highly engaged African 

American male students believe that their out of class engagement provides them with 

less time to waste, which helped to improve their grades. 

Strayhorn (2008b) found that, by comparison, a limited amount of studies actually 

examine the role that nonacademic and academic factors play in determining African 

American male student success in college. Hamilton's (2005) study exercised qualitative 

methods to measure the lived experiences of 12 African American males at schools in 
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Southern California. Hamilton's study found that there were many noncognitive and 

nonacademic variables that contributed to their overall student successes. Some of these 

variables included attachment to the institution, a student's personal and emotional 

adjustment, social conventions in which the student adjusted, along with a strong sense of 

support. 

Harper's (2003) qualitative study measured the experiences of 32 high achieving 

African American students. His study controlled for African American males with a 

minimum G.P.A. of 3.0 and involvement in several campus organizations. Harper's study 

found that leadership and participation in student organizations enhanced African 

American male practical skills and afforded them with the opportunities to develop 

relationships with key faculty and administrators. 

The literature that explores the experiences of African American males in college 

is increasing, but they are growing in qualitative methods (Strayhorn, 2008a). Very few 

of the studies are supported by empirical evidence. The premise of Strayhorn's study 

rested upon the existing studies "explored the non cognitive variables on student success 

combine Black men and women" (p. 29). Strayhorn adds that the studies that address 

student success yield inconsistent results. Strayhorn's study measured the association 

between supportive relationships and student success for a large sample of African 

American men. 

Throughout the literature pertaining to African American males' student success 

at PWIs, there is very little that can be found beyond quantitative studies that substantiate 

this group's difficultly maladjustment, transition, and persistence rates (Dancy, 2007; 
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Harper et al., 2005; McClure, 2006a, McClure, 2006b). Although this group's graduation 

rate and overall student success is beginning to be acknowledged as a legitimate issue 

among educators and policy makers, studies that provide qualitative richness to this topic 

are lacking in the literature (Allen, 1992; Dancy, 2007; Harper et al., 2005; McClure, 

2006a; McClure, 2006b; Roach, 2003). No longer silent and invisible, the collective 

voice of these individuals is resonating in the ears of educational leaders and throughout 

the country. 

Mentoring 

The use of mentoring programs as tools for combating African American male 

attrition at undergraduate institutions is proving to be a widely used effective strategy 

(Holsendolph, 2005; Hurte, 2002). Black men in higher education need more assistance 

in learning how to deal with various aspects of college life from the admissions process 

to peer interaction, to engaging faculty and beyond (Holsendolph). Increasingly more 

federal, state, and private funding is being offered to help African American males align 

themselves with other students in terms of college attendance and graduation 

(Holsendolph). 

Cuyjet (2006) submits that women are more prone to collaborate with others 

whereas men have been conditioned to handle situations by themselves. In comparison to 

their female counterparts, men usually seek assistance after they have found themselves 

in trouble (Cuyjet). One of the hurdles that African American males have to overcome is 

the perception and perpetuation of male bravado and masculinity (McClure, 2006a; 

Reglin, 1994). 
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Mentorship, supporting one another, and the success of other African American 

males is emphasized throughout the literature (Good, Halpin, & Halpin, 2000; Graves, 

2006; Holsendolph, 2005; Parson & Kristsonis, 2006; Reglin, 1994). One salient feature 

and effective result of mentoring is its impact on addressing the need for a sense of 

belonging and establishing a sense of identity (Cross, 1995; Good et al., 2000). Good et 

al. (2000) particularly discusses the importance of peer mentors. However, the authors 

emphasized the necessary value of both formal and informal networks in order to achieve 

student success for African Americans. Their study, designed to improve retention rates 

for the participants, yielded a significant positive influence on both academic and 

interpersonal skills for African American students. 

Mentoring that incorporates counseling and encouragement has proven to be 

beneficial to African American male students who have statistically fallen behind other 

groups of students (i.e. their white counterparts, African American females, etc.) (Graves, 

2006; Holsendolph, 2005; Strayhorn, 2008b; Wilson et al., 2006). Institutions such as the 

University of West Georgia have implemented experimental learning communities 

catered specifically for African American Freshmen males called My Brother's Keeper. 

The program's visionary, Dr. Said Sewell submits that a salient factor in the positive 

matriculation of this group is a positive role model (Holsendolph, 2005). These mentors 

range from other faculty and staff to upperclassmen. Reinforcing the positive emphasis 

behind the incorporation of a role model is the incorporation of a peer role model or 

mentor (Good et al., 2000; Graves, 2006; Holsendolph, 2005; Reglin, 1994). Harper's 

(2003) research reinforces this notion when his study revealed the finding that older 
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African American males at the colleges studied encouraged younger African American 

males to become involved and engaged with the institution. He added that most African 

American males responded to this support because it was an open display of someone at 

the institution showing interest in them. McClure's (2006b) findings stated that members 

of BGLFs felt as though members, as well as the organizations, had a "responsibility to 

reach out to other African American students to help them feel more a part of the campus, 

because it can be difficult for minority students to feel comfortable in an environment 

that is very different from the one they came from" (p. 1047). The author notes how one 

subject mentions his sincere appreciation of the support that the fraternity attempted to 

provide new minority students through activities and "annual beginning-of-the-year 

programs targeted at new minority students" (p. 1047). McClure describes this sense of 

responsibility to other minority students and males as filling a programming and essential 

void that many African American males experience at PWIs. 

Implications for Theory and Research 

The seven theories that have been selected for this study's conceptual framework 

are: 1) DuBois' (1994) theory of Double consciousness; 2) Critical Race Theory (Dixson 

& Rousseau, 2005); 3) Tinto's Model of Departure (Tinto, 1975; Tinto, 1993); 4) Bean 

and Eaton's Model of Retention (2000); 5) Construct of African American Male 

fraternity members at PWIs (McClure, 2006a); 6) Resiliency theory (Richardson, G., 

2002); 7) Black Racial Identity (Cross, 1995). 
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Double Consciousness 

The first of these theories, DuBois' (1994) theory of Double Consciousness is 

particularly relevant when constructing the argument of isolation experienced by African 

American males at PWIs (Dancy, 2007). Further, within the discipline of Critical Race 

Theory, DuBois' theory of double consciousness has a growing influence as it relates to 

understanding the phenomenon of race (Taylor, 2007). DuBois' theory was originally 

published Atlantic magazine in 1897 in an essay entitled Strivings of the Negro People. In 

1903, the essay was revised and republished in DuBois' The Souls of Black Folk (Bruce, 

1992). 

The term, double consciousness, was not first introduced by DuBois. Rather this 

term had its first introduction and application in what many scholars believe to be the 

early part of the nineteenth century pertaining to medicine, transcendentalism, and 

romanticism (Bruce, 1992). Taylor (2007) contends that DuBois revised and borrowed 

the term from the research of George Wilhelm Hegel. DuBois (1994) first introduced the 

notion of African Americans' double consciousness and "two-ness" in a different context 

by stating: "an American, a Negro; two souls, two thoughts, two unreconciled strivings; 

two warring ideals in one dark body, whose dogged strength alone keeps it from being 

torn asunder" (DuBois, 1994, p. 2). In his description of double consciousness, DuBois 

sought to identify a distinctiveness for African Americans out of American history by 

addressing three primary issues: 1) the actualized power of white perceived stereotypes 

within black culture; 2) the racism that excluded African Americans from the mainstream 

of society; and 3) the double consciousness and internal conflict of being both African 
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and American simultaneously. The third of these issues is what DuBois builds his theory 

upon most (Bruce, 1992). 

The findings of Dancy's study posit that African American men have difficulty 

divorcing the masculine constructs that others force upon them and the constructs that 

they have for themselves. The theory of Double Consciousness reaffirms this finding. 

DuBois (1994) wrote: 

After the Egyptian and Indian, the Greek and Roman, the Teuton and Mongolian, 
the Negro is a sort of seventh son, born with a veil and gifted with second-sight in 
this American world—a world which yields him no true self-consciousness, but 
only lets him see himself through the revelation of the other world. It is a peculiar 
sensation, this double consciousness, this sense of always looking at one's self 
through the eyes of others, of measuring one's soul by the tape of a world that 
looks on in amused contempt and pity. One ever feels his twoness—an American, 
a Negro: two souls, two thoughts, two unreconciled strivings; two warring ideals 
in one dark body, whose dogged strength alone keeps it from being torn asunder. 
This history of the American Negro is the history of this strife,~this longing to 
attain self conscious manhood, to merge his double self into a better and truer 
self...(p.2) 

The concept of simultaneous twoness or double consciousness is what keeps many 

students of color at PWIs constantly aware of how they do not fit in (Bridges, 2004). 

Taylor (2007) also writes about the passage above and specifically articulates that this 

passage does not allude to anthropological conceptions, rather it speaks directly to the 

heart of "the internal struggles of African Americans in his calculus of double 

consciousness" (p. 31). 

The deeper meaning of what DuBois' statement above are often times interpreted 

independent of another passage where DuBois makes clear that he is not only eluding to 

the anthropological conceptions of African Americans' double consciousness (Taylor). In 

The Souls of Black Folk, DuBois (1994) writes: 
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Here, then, is the dilemma, and it is a puzzling one, I admit. No Negro who has 
given earnest thought to the situation of his people in American has failed, at 
some time in life, to find himself at these crossroads; has failed to ask himself at 
some time; what, after all, am I? Am I an American or am I a negro? Can I be 
both? Or is it my duty to cease to be a Negro as soon as possible and be an 
American? (teachingamericanhistory.org, 2009, TJ14) 

Taylor contends that this passage above is a display of a higher meaning of internal 

conflict that many African Americans are confronted with that he calls an unhappy 

consciousness. Yet this passage is highly contested because some scholars have offered 

that DuBois is inconsistent with his meaning of what the double self is in his writings 

(Taylor). However, beyond the isolation of African American male students' double 

consciousness remains other forms of simultaneous existence that can be cited in addition 

to how their non African American counterparts view them and how they view 

themselves. 

Dancy's (2007) findings, which used DuBois' theory as a part of his theoretical 

framework, states: 

.. .African American men are born with a second-sight in America. This sight 
represents a peculiar duality in which they see themselves through the eyes of 
others, particularly those they view as their oppressors (whites). However, the gay 
man in this study also saw himself through the eye of heteronormativity. The dark 
skinned men in this study saw themselves through the eyes of those who were 
light skinned. Interviewees from low socioeconomic status backgrounds saw 
themselves through the eyes of others who were higher socioeconomic status. 
Each identity additionally added as layer of oppression to the consciousness of 
these men and, therefore, manifested in their movements on campus. (Dancy, 
2007, p. 281-282) 

As stated above, the preexisting duality that exists for many African American males at 

PWIs is further complicated by the additional layers of complexity such as sexuality, skin 

tone, religious preference, and other identifiers. DuBois offers what some scholars have 

http://teachingamericanhistory.org
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identified as a solution to the double consciousness that he introduces (Bruce, 1992). 

DuBois said that African Americans had "to merge his double self into a better and truer 

self," losing "neither of the older selves" (p. 2). Taylor's (2007) interpretation of DuBois 

work is that "as it is, according to DuBois, the Negro's historical destiny to merge two 

combating modes of perception" (p. 6). 

Bean and Eaton's Model of Retention 

The second theory that was incorporated in to the framework for this study builds 

upon Bean and Eaton's (2000) Model of Retention. However, before one can truly begin 

to understand Bean and Eaton's model, it must first be contextualized. 

Bean and Eaton (2000) synthesize and simplify a considerable amount of theories, 

definitions and issues related to research surrounding college student retention. Bean and 

Eaton discuss strategies and methods for institutions who desire to help students persist. 

Particularly important in Bean and Eaton's work is how he constructs the spectrum of 

student retention and how students fall into various categories: 

1) Normal Progression/"stayer" or retained student, is a student who enrolls each 

semester until graduation, studies full-time, and graduates in about four years 

2) Transfers were defined as students who begin studies at one institution and 

transfers to another. 

3) Stopouts were described as students who have left college and could return at 

anytime. 

4) Slowdowns are defined as student whose status changes from being enrolled 

as a full time student to taking just a few courses each semester or term. 
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5) Dropout, or leaver is defined as a student who enters college but leaves before 

graduating and never returns (Bean & Eaton, 2000). 

When looking at the student success, Bean and Eaton's model adds that student 

departure is not as simple to define as when a student leaves an institution. "While a 

simple definition of retention or attrition may not be possible, an accurate description 

needs to consider the goals of the student upon entry" (Bean & Eaton, 2008, % 2). Bean 

and Eaton noted that When an institution has an overall graduation rate of 75 percent but 

only 15 percent of its Native American students graduate, the success of the majority 

masks problems in specific populations." (Bean & Eaton, 2008, ]f 6). While there may 

be exceptionally high or low rates of retention for individual institutions, and individual 

students may defy expectations, retention generally follows these patterns: 

1. The higher the degree offered, the higher the retention rates; the exception 
to this rule is that elite private liberal arts colleges have higher retention 
rates than many institutions offering masters or doctoral degrees. 

2. The higher the quality of the institution and the more elite it is, the higher 
the retention rates. 

3. Older institutions with longer traditions and larger endowments have 
higher retention rates. 

4. Institutions where the majority of the students attend classes full-time, are 
of a traditional age (18-23), and reside on campus have higher retention 
rates than institutions where the majority of students attend part time, are 
older or commuter students, and work full-time. 

5. Predominantly white institutions that enroll a relatively high percentage of 
African-American, Hispanic, or Native American students will likely have 
lower retention rates than similar institutions enrolling fewer students 
from these groups; however, at many institutions minority students have 
higher graduation rates than majority students. (Bean & Eaton , 2008, U 
11) 

Building upon prior research, Bean collaborated with Eaton to establish the 

Psychological Model of Retention (Bean & Eaton, 2000). With this model, the authors 
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submit that the retention process starts with an established set of entry characteristics. 

These seven characteristics are past behavior, personality, initial self-efficacy, initial 

attributions, normative beliefs, coping strategies, motivation to attend and skills and 

abilities (as cited in Rodgers & Summers, 2008). Bean's model's largest contributing 

factor is that a student's goal and intended purpose upon entry must first be considered 

upon entry to the institution. For example, a student who enters an institution with a goal 

of completing only a few courses, accomplishes his/her goal, and then departs from the 

institution. This student has technically been retained. However, often times institutions 

categorize this kind of student as having not been retained (Bean & Eaton). The 

definition of retention is difficult to summarize due to the fact that a student's entry goal 

must be considered. 

Tinto 's Model of Departure 

Several researchers have presented basic theoretical concepts on student 

persistence that can be applied to all college students (Bean & Eaton, 2000; Metz, 2004; 

Metzner & Bean, 1987; Pascarella & Terenzini, 1981). However, researchers such as 

Nora (1990), Rendon and Nora (1994), Attinasi and Nora (1992) all focus on student 

persistence research that focuses on specific ethnic groups (Metz). The most popular 

model of Student departure is Tinto's (1975) which evolved further in 1993 to have 

students separate themselves from family and friends and engage the institution (Bean & 

Eaton, 2000). 

Tinto's (1975) model of student departure is similar to Astin's (1975) theory of 

student involvement. Both researchers posited that immersion with the institution is 
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important in order to become socially integrated. Metz (2004) states, "Academic and 

social integration, where the student is immersed in the many dynamics of college life, 

formed the basis for Tinto's 1975 model. This integration concept provided other 

researchers with a conceptual framework from which to develop empirical evidence to 

test the Tinto persistence model" (p. 194). The difference between both Astin's theory 

and Tinto's model is that Astin's theory focuses primarily on students learning by 

becoming more involved at their respective institutions. However, Tinto's model was 

designed in an effort to ultimately understand why students persist. No matter the model 

studied when it comes to student attrition, persistence and retention, three essential 

fundamental questions exist: 1) Do I fit in? 2) Am I developing? and 3) Am I validated 

(Bean & Eaton, 2000; Tinto, 2006)? Once these questions are answered with the 

affirmative, a student has achieved a base level of interaction. At this point, he or she can 

begin to assess to what degree all of these questions can be answered on the spectrum of 

the affirmative. 

Tinto's (1993) theory suggests that students who view values and ideas as 

congruent with the ones that are central to the institution will more than likely become 

both academically and socially integrated into college. When students view themselves as 

isolated from the institution, or begin to develop the notion of incongruence between 

themselves and the institution, these students have difficulty becoming fully integrated 

and increase the possibility of them departing from the institution (Guiffrida, 2003; Tinto, 

1993). 
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Tinto's central element of integration addresses two specific kinds of integration, 

academic and social. Tinto's model explains that the degree to which a student persists or 

departs from an institution is incumbent upon his or her academic or social integration 

(Draper, 2008; Tinto, 1975). Academic integration can be measured by a student's grades 

and academic performance. Draper's interpretation of Tinto's model suggests that 

students assess how well they are doing academically. For example, Tinto's model 

enforces the notion of evaluation of academic self esteem by assessing the degree to 

which a student enjoys his or her subjects and the degree to which a student enjoys 

studying his or her subjects. While delving deeper into Tinto's model of a student's 

integration, Draper suggests that Tinto's model forces both educators and students to 

analyze how well students identify with academic norms and values and how well 

students identify with the actual role of being a student. 

Tinto's component of social integration suggests that a student's peer group 

interaction, and extracurricular engagement/involvement, helps to define a student's 

persistence in college (Draper, 2008; Metz, 2004; Tinto, 1975, 1987, 1993, 1997, 2006). 

The social aspect this model concentrates on students' interactions with faculty, staff, and 

other students. It may range from how well faculty and staff know a student's name to 

how one makes lasting relationships with classmates. Tinto's (1975) model enforces the 

evaluation of social integration by assessing the degree to which a student enjoys his or 

her presence at the institution—to what degree does a student fit into the social 

environment. 
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Black Racial Identity 

One of the common elements attached to the success of African American 

students in Higher Education is their connection to identity (Cross, 1995; Harper, 2007a). 

Theories that provide a greater understanding of race and ethnicity, aid individuals in 

making decisions in their lives based on their roles and help them to recognize the 

implications of their ethnicity (Phinney, 1990). Fries-Britt (2000) asserts that "Faculty 

must understand the important role of racial identity development in the learning process 

and how it interfaces with other identity issues like intellectual development to cultivate a 

strong sense of self (Fries-Britt, 2000, p. 56). In education, connecting with other 

students of color is extremely important. Racial identity development for African 

Americans is also referred to as psychological Nigrescence theory (Cross, 1995; Harper, 

2003). This theory became an area of interest for many scholars during the 1960s and 

1970s (Harper, 2003). Although student development and peer connection changes 

overtime, many Black students do not feel that their social needs can be met by a 

predominantly White Social group (Fries-Britt, 2000; Pillay, 2005). 

"There is no consensus on concept definition, measurement, technique, or links to 

personality as they relate to Black racial identity" (Bridges, 2004, p. 11). Some of the 

earliest researchers to scientifically study Black racial identity were Ruth and Eugene 

Horowitz. Eugene Horowitz's dissertation studied the racial attitudes of White children 

living in New York City (Bridges, 2004). When studying and discussing Black racial 

identity, the most common model found is Cross' model of Nigrescence (1995). 

"Nigrescence, a French word that means the process of becoming Black, is also probably 
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the first theory to explain the processes that African Americans progress through in the 

development of a Black identity the Nigrescence model describes the profile of African 

Americans, in relation to the majority White culture and the various phrases of their 

ethnic identity development" (Bridges, 2004, p. 13). Cross' theory explains the process 

that African American adults are socialized. 

Cross introduced Nigrescence in 1971 as a "resocializing experience" based upon 

a five stage sequential model. These stages were reduced to four in 1991 and include: 

Pre-encounter, Encounter, Immersion-Emersion, and Internalization (Cross, 1995). 

According to Cross (1995) there are five stages of Black racial identity 

development: 

1. Pre-encounter, where an individual chooses to reject his/her own culture and 

accepts the norms of the dominant or majority culture; 

2. Encounter, where events take place that expose the individual to his/her own 

culture and how oppression has played a major role; 

3. Immersion-emersion, where individuals immerses him/herself in African 

American culture and make the decision to reject that which is recognized as 

dominant white culture; 

4. Internalization, where there individual attains a multicultural perspective where 

he/she begins to accept the norms of other cultures; 

5. Internalization commitment, where the individual develops positive self-esteem 

and becomes open to others' cultures. The difference between stage four and 
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stage five is that the individual in the fifth stages locates specific situations to 

express his/her identity 

Cross stated that when African Americans enter the fourth stage of Internalization 

Commitment, he/she has achieved the ideal stage in the psychological development of 

being an African American. Bridges (2004) states, "this person has a calm, secure 

demeanor which is characterized by ideological flexibility, psychological openness and 

self confidence about Black racial identity. While Blacks are the primary reference group, 

the person holds no prejudices about other races, sex, ages, or social classes" (p. 14). 

Bridges (2004) studied the racial identity and psychological coping strategies of 

African American males at PWIs. Bridges' findings coincide with Cross' (1995) 

contention that Black identity is deeply complex and depends on the context and 

historical space that African Americans inhabit. Moreover, his qualitative study posited 

that many African American males at PWIs employ problem based coping strategies 

when confronted with racial stress at these institutions. 

Studies show that many African American students experience various forms of 

racial discrimination, alienation, and exclusion on PWIs (Allen, 1992; Wakefield & 

Hudley, 2005). However, African American students at HBCUs often times "emphasize 

feelings of engagement, connection, acceptance, and . . .encouragement" (Allen, 1992, p. 

39). Many African American students, at PWIs, report feelings that many of the White 

community who they engage (i.e. administrators, faculty, staff, students) do not view 

them as "full human beings with distinctive talents, virtues, interests, and problems" 

(Feagan et al., 1996, p. 14). 
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Fries-Britt (2000) studied the identity development of high ability Black 

collegians. Fries-Britt's study investigated the task of African American students 

blending academic interests with racial affiliation as they developed their sense of self. 

With this she found that "two essential components emerged as important to students' 

establishing a sense of self-academic ability and racial affiliation" (p. 56). Racial identity 

plays an integral role in forming this study's conceptual framework because Fries-Britt's 

study highlights the essence of DuBois' theory of Double Consciousness: 

High achieving black students must master a baffling balancing act that they 
experience as they manage their intellectual ability. On one hand they find it 
necessary to conceal their intelligence, yet on the other hand, they feel that they 
have to go out of their way to prove that they are smart.. .not being in the "in 
crowd" or being perceived as a "nerd" is often at the core of what causes students 
to camouflage their academic ability. For high-ability black students, this is 
compounded by their desire to fit into the community of their black peers, (p. 57) 

As both double consciousness and the passage above suggest, many African 

American students internally contend with a simultaneous existence that contributes to 

their construction of identity. However, understanding this complexity and recognition is 

of its uniqueness is imperative in helping African American students to persist and 

achieve student success (Fries-Britt, 2000). 

When looking at racial identity development, it is important to contrast it with 

other constructions of identity development. One in particular is that is important to 

contrast it with is White racial identity development. This identity development becomes 

important because of an existing perception referred to by many within the Black 

community called "acting white" (Harper, 2006a). But more than this concept, Fries-

Britt posits that this concept does not always come from African American students' peer 
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group, but from authority figures and faculty as well. She states that many educators 

inadequately identify gifted minority students because they are often influenced by 

images of those who compose the intellectual elite. This influence often times completely 

dismisses minorities (Fries-Britt, 2000). 

The lessons that can be learned about high achieving African American students 

can be synthesized by both Fries Britt and Harper. They are: 1) active engagement in 

multiple venues for learning significantly enhances the undergraduate experience for 

African American males; 2) many administrators have difficulty identifying theses 

students; 3) there is a gender imbalance and women are dramatically over represented (by 

comparison to their male counterparts); 4) all African American males do not make the 

same choices in Predominantly white learning environments; 5) it is unrealistic to hope 

that all African American males will become involved in leadership opportunities. 

However, with two thirds of all African American males not completing their degrees, 

it's a strategy worth pursuing. (Harper, 2005b) 

In education, connecting with other students of color is extremely important for 

African American males and females (Fries-Britt, 2000; Fries-Britt, 2002). Although 

student development and peer connection changes overtime, many Black students do not 

feel that their social needs can be met by a predominantly White Social group (Fries-

Britt). 
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Critical Race Theory 

Critical Race Theory (CRT) is defined as a concept which underscores race, in a 

social construct, that contributes to the discrimination, oppression, and subordination of 

many minorities (DeCuir & Dixson, 2004; Dixson & Rousseau, 2005). CRT first 

surfaced in the 1970's as a basis for legal vocabulary, literature, and scholarship. 

Ultimately there are six common unifying themes of CRT: 1) CRT identifies the concept 

that racism is endemic to American life; 2) CRT blatantly expresses skepticism toward 

dominant legal claims of neutrality, objectivity, color blindness, and meritocracy; 3) CRT 

requires that one contextually analyze the law and it insists that Critical Race theorists 

adopt a paradigm that presumes racism has contributed to all contemporary 

manifestations of race's advantage or disadvantage; 4) CRT maintains that an individual 

must recognize the experiential knowledge of people of color along with their 

communities of origin when analyzing both the law and society; 5) CRT must be 

understood to be interdisciplinary; 6) CRT exists in hopes to eliminate racial oppression 

as well as all forms of oppression (Dixson & Rousseau, 2005). 

CRT, as a part of the conceptual framework of this study, and qualitative methods 

have an important intersection in that CRT relies heavily upon shifting that which is 

deemed to be normal in American life (Bogdan & Biklen, 2007). Further, "A second 

contribution that CRT makes to the qualitative approach is its emphasis on storytelling" 

(Bogdan & Biklen, 2007, p. 22). Because part of CRT lends itself to the concept that 

African Americans are a marginalized people, qualitative research affords this group of 

people the opportunity to tell their own story. Interviews in this study were conducted 
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with African American males who have, by CRT standards, been marginalized. CRT 

contributes greatly to both ideological influence on qualitative methods and the 

experiences of African American students (Bogdan & Biklen, 2007). 

Resiliency Theory 

Based on the review of literature, the research in resilience theory is growing and 

highly debated in terms of a finite definition (Richardson, G., 2002). According to the 

American Psychological Association's Task Force on Resilience and Strength in Black 

Children and Adolescents (2008), resilience "is a dynamic, multidimensional construct 

that incorporates the bidirectional interaction between individuals and their environment 

within contests (family, peer, school and community, and society)" (p. 2). Resilience is 

further described to be a fluid process that cannot exist without the either real or 

perceived risk of adversity. "Being resilient includes more than merely surviving and 

being a victim for life; it also encompasses the ability to heal and to be empowered to live 

life fully" p. (21). Based on the review of literature, many researchers have found that 

there is a direct connection between resilience and positive identity development. 

Masculinity among Fraternity Members at PWIs 

Research on constructing African American male masculinity among fraternity 

members at PWIs conducted by McClure was also used to structure the conceptual 

framework. McClure states, "membership in a historically Black fraternity serves to 

integrate members into wider campus community by providing them with a network of 

social support from which to negotiate the predominantly White environment" (McClure, 

2006b, p. 1051). McClure's work further posited that African American fraternity men in 
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college contradict the majority of attrition statistics for this demographic. However, 

McClure added that rather than being on either end of the spectrum this distinct group of 

African American males fall in between the two extremes of those who persist and those 

who do not (McClure, 2006a) 

Why Combine All of These Models? 

Cabera, Casteaneda, Nora, and Hengstler (1992) found that both Tinto and Bean 

and Eaton's models were not substantial enough to address minority retention alone. 

However, the authors stated that the combination of the two provided a better 

understanding of a more comprehensive look at analyzing student persistence. Rodgers 

and Summers (2008) asserted that it is necessary to maintain a culturally-sensitive 

framework when studying retention of African American students who attend PWIs. 

We propose that while traditional retention models are useful in addressing the 
retention of African American college students, the effects of race and culture 
must be accounted for when describing the experiences and psychological 
processes of African American students attending PWIs. (Rodgers & Summers, p. 
172) 

As stated earlier in this chapter, Rodgers and Summers' revision of Bean and Eaton's 

(2000) model was done with the specific purpose of addressing the effect of both race 

and culture on the interaction between both PWIs and African American students. The 

proposed study's conceptual framework accounts for Rodgers and Summers' assertion 

and goes further. By combining all of these theories as a framework, it lends itself to a 

greater understanding of how African American males, BGLFs, and PWIs can maximize 

their engagement with one another for establishing a beneficial end for all. Figure 1 is a 

visual representation of the conceptual framework that has been designed for this study. 
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Figure 1. Conceptual Framework 

Further, the proposed conceptual framework for this study can also be further described 

by the concept of a challenge and support within a collegiate environment as originally 

proposed by Sanford (1966). 

In college environments, challenge refers to encounters with new situations, 
people whose background differs from one's own, and ideas or the stimulus for 
growth and development.. .Support, on the other hand, refers to aspects of human 
and material environment that provide students with security, sense of belonging 
(Hurtado & Carter, 1997), and information needed to succeed (Rogers, 1961). 
Taken together, Sanford's explanation posits that academic and social 
development is a function of challenges (in the environment) balance by an 
appropriate level of support. Such support often is found through meaningful 
relationships with others on campus, including ones peers, faculty members, and 
staff persons. (As cited in Strayhorn, 2008b, p. 29-30) 
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Strayhorn combined this concept of challenge and support with Tinto's (1975, 1993) 

theory of college student departure. The combination of this research adds to engagement 

which can lead to success in college. 

BGLFs as a Mechanism for Promoting Student Success 

Why should BGLFs be studied as an influence of student success? Bridges' 

(2004) study addresses the multiple groups that African American males interact with at a 

PWI. These groups are: 1) other African-American males; 2) African American Women; 

3) African American Community; 4) African American Faculty and Staff; 5) White 

students and faculty; and 6) the white community. Within these multiple groups, one 

consistent denominator is the BGLO. 

Social integration has been linked to such adjustment factors as academic success, 
satisfaction with college, persistence, and graduation.. .BGLOs have been 
integral providers of social and cultural integration and are therefore able to 
positively influence African American students' adjustment to college. (Harper et 
al , 2005, p. 395) 

Under the umbrella of the BGLO, one can find African American males, African 

American women, African American Community, African American faculty and staff 

(and even white students and faculty and a rare sample of the white community) 

(Umbach, 2006) 

Rates of graduation for African American students pale in comparison to their 

white Counterparts (U.S. Census Bureau, 2000; Massey et al., 2003). BGLFs play a 

significant factor in the matriculation and graduation of African American Males at 

undergraduate institutions. Murguia et al. (1991), Tinto (1993), and McClure (2006b) all 

contend that institutions must support BGLFs as enclaves for African American students. 
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Moreover, by supporting these forms of organizations, institutions and policy makers can 

begin to understand the experiences of African American male students in an effort to 

have a positive effect on their retention and overall success in college. 

Contributing factors linked to poor African American Male retention are parental 

education, family dynamics, socioeconomic status, motivation, and isolation (McClure 

2006a; Severtis & Christie-Mizell 2007, Sutton & Terrell 1997). McClure's mixed 

method research underscores the consistency of the research of African American Male 

attrition being attributed to a lack of belonging or an overwhelming sense of isolation 

(McClure, 2006a). McClure's research concludes that membership in a BGLF can be a 

successful mechanism for African American men's matriculation at undergraduate 

institutions. 

It is argued that African American Men who belong to these organizations 

develop a connection to the institution through these organizations (McClure 2006; 

Murguia et al., 1991; Tinto 1993). Severtis and Christie-Mizell contended that although 

academic achievement is Black fraternities is lower, they are graduating their members at 

higher rates than their white counterparts (2007). African American males' graduation 

and the influence of Greek lettered organizations are noteworthy because their leadership 

experience and fraternal affiliation are positively correlated (McClure 2006a; Sutton & 

Terrell 1997). 

One confound that pans the research is the negativity surrounding these 

organizations. Some research questions the significance and value of Greek organizations 

and evaluates their presence at institutions (Kuh et al., 1996, p. A68). However, from a 
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quantitative and qualitative standpoint it can be equally debated that African American 

Male's graduation rates are more substantial when the variable of BGLFs have played a 

role (McClure, 2006a). 

Summary 

This chapter provided a review of the literature pertaining to African American 

men's pursuit of educational attainment from access to success. Along the spectrum of 

access and success lies the essence of this study and the central question—Does a nexus 

exist among the BGLFs' presence, policies, and practices at a PWI that contribute to 

student success of African American males? The various sections in this chapter severed 

two main purposes: 1) to contextualize the study; and 2) to further elaborate on the 

theoretical and conceptual frameworks for this study. These purposes directly address? 

Parks' (2008) contention that there is a need for research which explores BGLOs. The 

literature review in this study supports Parks' further contention that there is a paucity of 

research surrounding BGLFs. Scholarship in this area can contribute the building of 

relationships that can help institutions to better engage BGLOs and the students who they 

influence (Parks, 2008; McClure, 2006a) 



CHAPTER 3 

METHODOLOGY 

Introduction 

This chapter describes the design that used in exploring the influence of Black 

Greek lettered fraternal presence, policies, and practices as influences of student success 

on African American males at PWIs. This section includes an overview of the 

methodology used in this study, provides a detailed description of the why the researcher 

chose the specific methodology, the data collection, the target site, participant 

recruitment, the selection of sample, data collection methods, interview style, and data 

analysis. This chapter is divided into the following sections: Purpose, Research Design, 

Research Questions, Selection of Sample, Participants, Data collection, Data Analysis, 

Limitations of the Study, and the Role of the Researcher. 

Purpose 

The study sought to discover and explore whether a nexus exists among student 

success of African American males at PWIs and BGLFs. This study also focused on the 

analysis of two direct associations—the association among BGLFs and African American 

male students, and the association among BGLFs and PWIs. The indirect association this 

study analyzed is that among the PWI and African American male student success. This 

study sought to provide descriptive insight for educational leaders at PWIs and leaders of 

BGLFs regarding BGLFs' influence on student success for all African American male 
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students at PWIs—both non fraternity members and those members of Black Greek 

Lettered Fraternities (BGLF). 

Research Design 

The researcher chose to conduct this research as a case study. A case study is an 

in-depth analysis of a single entity. It is the choice of what to investigate, identified as a 

single case. Creswell (2008) referred to a case study as "an activity, event, process, or 

individuals) based on extensive data collection" (p. 476). McMillan and Schumacher 

stated "an instrumental case provides insight into a specific theme or issue. The case 

study is used to elucidate that entity, issue, or theme" (p. 345). 

Bogdan and Biklen (2007) examined the differences and advantages of both 

qualitative and quantitative research approaches. The best methodological approach used 

in a study depends upon what the research seeks to discover (Creswell, 2008). For 

example, qualitative research is employed to provide a rich description of a phenomenon 

(Bogdan & Biklen, 2007). Quantitative research is employed to analyze numerical data to 

"explain, predict, and/or control phenomena of interest with non interactive instruments" 

(Gay et al., 2006, p. 9). A qualitative approach has been selected for this study because 

the primary focus of qualitative research is to present an understanding of a "social 

setting or activity as viewed from the perspective of the research participants" (Gay et al., 

2006, p. 402). Understanding and discovery of phenomenon are key objectives of 

qualitative research. Unlike structured quantitative research, a flexible research design is 

required to both understand and discover phenomena within qualitative research. The 

researcher identifies patterns, relationships, and common themes to help discover and 

understand the experiences of participants (Gay et al., 2006). 
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Creswell (2008) stated that research is a process by which a researcher obtains 

information and its meaning. Further, the this information builds upon reflection of 

personal experiences and previous research.. The researcher utilized qualitative research 

methodology practices because this approach allowed participants to provide an 

understanding of their own lived experiences as they chose to construct them. The 

researcher's objective was to use qualitative methods to better understand the 

phenomenon of the influence of BGLFs' presence, policies, and practices on African 

American male students at PWIs from the vantage point of the participants, their frames 

of reference, and understanding. 

Qualitative research requires common elements in terms of the study's structure. 

Creswell (2008) and Bogdan and Biklen (2007) contended that all qualitative research 

must first be conducted in its natural setting. All interviews and observations took place 

at Southeast State University. Second, qualitative research commands that the researcher 

is a part of the instrumentation of the study. The researcher conducted all data collection 

procedures. A third element of qualitative research addresses how research is collected 

and whether it is collected from multiple sources. This study incorporated multiple 

sources of data—interviews, observation, and analysis of documents. Fourth, all 

qualitative research attempts to describe a phenomenon in depth. This study was limited 

to eleven interviews, which allowed for greater richness to be extracted, from each of the 

participants' interviews. Fifth, the researcher set out to describe the phenomenon as 

accurately as possible. Other essential common elements in qualitative research are: 

during data collection, the researcher identified patterns and themes. Seventh, the 

researcher constantly attempted to comprehend a particular perspective and the 

participant's viewpoint. The researcher attempted to understand and describe the 
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phenomenon of whether BGLFs have an influence on the overall student success of 

African American male students who attend a PWI. Eighth, the reported observations 

were interpreted. Ninth and last, the researcher desired to obtain a greater understanding 

of the phenomenon they study (Creswell, 2008). 

Research Questions 

The answers to the following research questions collectively provided rich and 

valuable data that was imperative for addressing the central question. The sub questions 

are additional questions that related to the central question. The research questions below 

fall under these two categories. The central question is: 

1. Does a nexus exist among BGLFs' presence, policies, and practices at PWIs that 

contribute to student success of African American males? 

The sub questions are: 

2. How have PWIs and BGLFs formed a complementary nexus that enables African 

American males to achieve student success? 

3. Does a PWI provide a supportive environment that fosters/encourages student 

success for African American males? 

Setting 

The best way for qualitative research to be conducted is within its natural setting 

(Bogdan & Biklen, 2007; Creswell, 2008; Gay et al., 2006). Within qualitative research, 

sites are purposefully selected to address the problem and research questions. Because 

qualitative research explores and describes phenomena, it does not necessarily call for the 

incorporation of multiple sites (Creswell, 2008). This study took place at the selected 

target site only, one institution—Southeast State University. 
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The researcher selected a target site for the study by locating a public, mid-sized 

university in the southeastern United States. This region of the country was selected 

because African Americans, the second largest minority group comprising 13.5 percent 

(41.1 million people) of the total population in the United States, are largely concentrated 

in the southern states and urban areas (U.S. Census, 2008). The southeastern region is 

home to the largest percentage of African Americans in the country at 54 percent 

compared to the Western Region 10 percent, the Midwestern Region at 18 percent, and 

the Northeast at 17.8 percent. The state selected within the southeast is one of 18 states 

within the United States with at least one million African Americans. As of July 1, 2008 

the number of states with an estimated population of more than one million African 

Americans were New York, Alabama, California, Florida, Georgia, Illinois, Louisiana, 

Maryland, Michigan, Mississippi, New Jersey, North Carolina, Ohio, Pennsylvania, 

South Carolina, Tennessee, Texas, and Virginia. Further, African Americans account for 

more than a quarter of the population in the state selected for this study. In the United 

States, this is true for this state and 22 others. Most of these states fell between 27 percent 

and 38 percent African American make up (Census). 

Using information collected from both the Integrated Postsecondary Education 

Data System (IPEDS) and the NCES, the researcher found that Southeast State 

University is the third largest institution in the state. In addition to its size, this institution 

has been selected because for the past twelve consecutive years, this institution has 

ranked within the top three public baccalaureate colleges in the south by U.S. News & 

World Report's (maintaining six number one rankings). 
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Selection of Sample 

The methodological approach of analytic induction calls for participants to be 

selected based upon purposive sampling. Rather than providing for randomness and 

representativeness, as in quantitative research calls for, this study incorporated purposive 

sampling (Bogdan & Biklen, 2007). Bogdan and Biklen stated that this form of sampling 

exists when a researcher chooses "particular subjects to include because they are believed 

to facilitate the expansion of the developing theory" (p. 73). Patton posited that the power 

and logic of purposive sampling lies in the selection of information-rich cases for in 

depth study. To narrow the selection of identified participants, the researcher also 

included criterion sampling of both groups—members of BGLFs and BGLF non 

members. The criteria included: African American males who are seniors (having earned 

more than 90 credit hours and graduating from the institution in less than 12 months), 

having earned a minimum of a 3.0 cumulative G.P.A., and a proven record of leadership 

and involvement in at more than one extracurricular activity where they have maintained 

a leadership position (Gay et al., 2006; Grubb, 2006; Harper, 2003). 

The researcher contacted administrators at Southeast State University to help 

select and identify African American males who met the researcher's criteria. Creswell 

(2008) shared that a researcher must build rapport with individuals within the field in 

order to obtain access to informants (or participants). Therefore, the researcher contacted 

the offices of Student Involvement and Institutional Effectiveness. One concern that 

surfaces within gathering qualitative data is determining the correct sample size of 

participants. Gay et al. (2006) stated that there is no correct number of participants when 

conducting qualitative research. "Qualitative studies can be carried out with a single 

participant or with as many as 60 or 70 participants representing multiple contexts. 
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However, qualitative studies with more than 20 or so participants are rare, and many 

studies will have fewer" (Gay et al., 2006, p. 115). This study included eleven total face-

to-face individual interviews. 

Participants 

The interviews conducted in this study targeted African American Males. 

Participants were selected by exercising purposeful sampling (Creswell, 2008). This 

technique was used because each one of the participants has experienced the central 

phenomenon of being an African American male, being a member of a BGLF or both. 

Selection of specific participants was done by contacting Student Affairs 

professionals and the Office of Institutional Effectiveness at Southeast State University. 

A total of 22 African American and black males were identified using the method of 

purposeful sampling. All of those individuals were contacted via email. After the 

researcher made contact with some of those males, four other males were contacted 

because of snowball sampling which resulted from contact with originally identified 

participants. A total of 26 African American males were contacted. Eleven males (42.30 

percent) did not respond to the researcher's study participation request. Two males (7.7 

percent) declined to participate, 13 (50 percent) males agreed to participate, two (7.7 

percent) of those thirteen males had schedules that did not permit them to participate in 

the study, and a total of eleven (42.30 percent) males were actually interviewed. These 

participants were then divided into two groups. A total of eight members from three 

different BGLFs were identified (labeled as BGLF members) and three BGLF non 

members were also indentified (totaling eleven). 

Of the eleven males who were actually interviewed two (18 percent) did not meet 

the researcher's criteria, one (9 percent) was a junior, and one (9 percent) did not meet 
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the G.P.A. criteria proposed by the researcher. However, these individuals were included 

in the study anyway because the researcher believed that their experiences could add 

richness to the study from the perspective of students who had not actually met the 

established criteria of student success. 

Once these participants were identified, written correspondence was sent by the 

evaluator that describes the study in its entirety. Each participant was provided with both 

a written explanation (study information sheet) of the research as well as a verbal 

explanation. The study information sheet provided the participants with the working title 

of the study, background of study, benefits of the study, confidentiality of the study, the 

researcher's contact information along with the university's Internal Review Board's 

(IRB) contact information and a statement acknowledging that their participation is 

voluntary and they may discontinue participation at any time. Participants were also 

provided with an informed consent agreement inclusive of information about the study, 

risks, confidentiality, contact information of both the research and the university's 

Internal Review Board, and finally their endorsement of consent. The participants had 

their particular involvement, in the context of the study, explained to them verbally. 

Participants were also informed that their participation in the study was voluntary and 

they were able discontinue participation at anytime. These individuals were also told that 

the results of the study would be made available to them at a central location. 

The identities of the participants were protected by them being assigned 

pseudonyms for referencing by the researcher within the context of the study. This 

practice was employed to conceal the participants' identities and to control for 

confidentiality. Further, within the study, the transcripts, and all documents were closely 

analyzed by the researcher and all information that could be used to identify a 
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participant's identity, the true name of the target sight, and the names of all BGLOs were 

changed to control for confidentiality as well. Confidentiality is imperative in qualitative 

research because it has the potential of affecting participants' participation. If a 

participant were to feel embarrassment, stress, or unwanted publicity because of his 

informant status in the study, that individual may not have felt comfortable fully 

disclosing or may have chosen not participate at all. Some participants may have even 

believed that information shared in a study could be used against them later. For the 

aforementioned reasons, the participants' identities were protected. This protection will 

be further discussed in the data analysis section of this chapter under coding (Gay et al., 

2006). 

Data Collection 

The researcher conducted all data collection procedures. The data collection 

procedures used in this study are interviewing African American undergraduates males, 

observation of BGLO programming (inclusive of field notes), and BGLF document 

analysis. Gay et al. (2006) stated that "the three primary data collection techniques are 

observing, interviewing, and examining records" (p. 413). One of the first problems 

within field work is gaining permission to perform interviews and observations (Bogdan 

& Biklen, 2007). Permission to perform the study from Southeast State University had to 

be obtained by the researcher. It took approximately three weeks to gather the data and to 

conduct all data collection. 

There are advantages and disadvantages to the primary data collection techniques 

that this study included (Gay et al., 2006). One advantage to interviewing participants 

was that the researcher was able to probe, follow up, and explain questions. These 

interviews were also recorded for transcription and analysis. However, the disadvantage 
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to performing these interviews was that they were time-consuming, participants had no 

anonymity, there is the potential for interview bias, and complex scoring of unstructured 

items presented some difficulty (Gay et al., 2006). 

Interviews 

Interviews are the intentional engagement which takes place between people 

where one aspires to obtain information from the other (Bogdan & Biklen, 2007; Gay et 

al., 2006). The researcher elected to incorporate individual interviews because not only is 

the focus of qualitative research to gather person-to-person interactions from the 

perspective of the participants, the quality of the experience maintained the potential to 

be more focused and rich (Bogdan & Biklen, 2007). By interviewing participants, the 

researcher was afforded the opportunity to probe topics in greater depth, along with being 

able to experience and witness the affective and cognitive characteristics if participants' 

responses (Manning, 1992). 

Interviews vary by the way that they are both structured and their formality. For 

example, some are structured while others are unstructured (Gay et al., 2006). The 

interviews in this study consisted of participants being asked semi-structured open-ended 

questions. The interviews consisted of eleven individual sessions conducted by the 

evaluator (as stated earlier, fewer interviews afforded the researcher the opportunity to 

gain more in depth richness and detail of participants' experiences). Each of the 

interviews took place on Southeast State University's campus in either a conference room 

or an office within the department of Student Involvement. Each interview included 21 

questions that were recorded using two digital audio recording devices. 

Many interviews begin with casual conversation to make the participant feel at 

ease. The intention of this interviewing technique was to help the researcher develop a 
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rapport with the participant in order to establish some form of common ground. Some 

interviews are guided by questions. The researcher incorporated a guided conversation 

interview technique. This technique includes having the participant to play a significant 

role in defining "the content of the interview and the direction of the study" (Bogdan & 

Biklen, 2007, p. 104). Semi structured interviews help the researcher to maintain that 

comparable data were collected from all participants (Bogdan & Biklen, 2007). A limited 

number of questions allowed the researcher to have more time to probe deeper during the 

interviews (Creswell, 2008). To ensure that comparable data were gathered across all of 

the interviews, an interview protocol was incorporated (see Appendix F). Creswell 

describes the incorporation of protocol usage as instrumental for assisting the researcher 

to gather data. Because the interview questions were open-ended, the researcher also 

utilized probes. Probes that the researcher used are articulated by Bogdan & Biklen 

(2007): 

1. What do you mean? 
2. I'm not sure that I am following you. 
3. Would you explain that? 
4. What did you say then? 
5. What were you thinking at the time? 
6. Give me an example 
7. Tell me about it. 

8. Take me through the experience (p. 104). 

Although the probes above were used, the researcher also used probes that were specific 

to the interview as each one took place. By conducting interviews with the participants 

(using the interview protocol) and probing, the researcher reached the aspired goal of 

attaining data saturation. Bogdan & Biklen (2007) described data saturation as the point 

at which the results of data collection become redundant. All of the digital audio 

recordings of each interview were professionally transcribed, verbatim. All participants 
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were informed that his interview would be audio recorded prior to conducting each 

interview. No participants choose not to be recorded. 

Observation 

The researcher originally planned to observe two programs sponsored by BGLFs 

at Southeast State University. However, the researcher observed three programs total— 

two sponsored by Black Greek Lettered sororities and one sponsored by a BGLF. 

Because the study was conducted at the end of the spring semester, many of the BGLFs 

had completed their major programming for the year. In addition to this study being 

conducted at the end of the spring semester, the researcher also discovered that none of 

the BGLFs had intake this semester. However, while setting up appointments for the 

interviews, some of the participants invited the researcher to observe neophyte 

presentations/probates shows of two Black Greek Lettered Sororities. Although these 

organizations are not fraternities, the events provided this study with rich and valuable 

data regarding the culture of these kinds of events sponsored by BGLOs in general. 

Further, these events and their culture were elaborated on and described during several of 

the interviews. The researcher also observed an end of the year program where BGLO 1 

participated in a community service event with the local March of Dimes chapter held on 

Southeast State University's campus. 

Gay et al. (2006) contended that qualitative researchers acquire data by observing 

participants in their natural, non-manipulated environments. Two kinds of observational 

field notes that can be taken within qualitative research are participant observation and 

non participant observation. Participant observation is where the researcher plays and 

active role in the situation being observed. "Nonparticipant observation, also called 

external observations, is observation in which the observer is not directly involved in the 
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situation being observed" (Gay et al., p. 414). This portion of study entails the researcher 

having to observe and record, but not interact or engage with the participants. Two of the 

programs observed were social and the other was community service related. The 

objective of observing both kinds of programs is to explore how BGLFs engage African 

American students educationally/through service as well as socially. One of the most 

widely recognized ways to document observation is with field notes using a fairly 

structured observation protocol (Gay et al., 2006). 

Non participant observation was selected over participant observation because of 

one primary element within qualitative research referred to as observer effect. This effect 

takes place when participants being observed behave atypically because they are aware of 

observation. This change in behavior can result in the recording of invalid observations. 

Observer effect is a serious threat to qualitative research because the researcher attempts 

to observe how participants act in their natural settings. Conversely, when observing the 

phenomenon, researchers employ the major strategy of being as unassuming as possible 

(Gay et al., 2006). McMillan and Schumacher (2010) describe these two extremes as the 

researcher acting as either a complete insider or a complete outsider. The complete 

outsider is equivalent to the non participant observer. The participant observer is similar 

to the complete insider. The researcher found that by conducting the observations in this 

study, his role changed. McMillan and Schumacher noted that this change is not 

commonplace as researchers conduct fieldwork. The passage below explains the author's 

sentiments: 

Most fieldworkers' roles are between these extremes, using what could be labeled 
insider/outsider or partial participation. These individuals participate to some 
extent in the setting, rather than just sit on the sidelines, but they are not full 
participant.. .some level of researcher participation is good to help establish 
rapport with the participants. Such rapport helps a participant continue their 
natural behavior and helps establish trust.. .Qualitative researchers often change 
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their role as data are collected. The nature and duration of different roles are 
determined in part by the situation. As situations change, roles may also change. 
When first entering a site, the researcher takes on primarily an outsider role; as 
the study progresses, more of an insider role could develop. (McMillan & 
Schumacher, 2010, p. 348) 

The researcher found McMillan and Schumacher's statement to be true. While attending 

the neophyte presentations held by the sororities, the researcher was able to make initial 

face to face contact with some of the African American males in the study. This process 

helped the researcher to develop a better rapport with the participants, as well as gain 

their trust prior to interviewing some of them. The researcher contends that these 

interactions made some of the participants feel more comfortable during the individual 

interviews. The researcher's role did not change drastically, but it did develop from 

complete outsider to partial participation. 

The researcher recognized one potential issue of observer bias. Observer bias 

takes place when the observer does not accurately and objectively observe. Because 

qualitative research incorporates the researcher as a part of the research process, it must 

further be recognized that "each researcher brings to a setting a highly individual 

background, set of experiences, and perspectives, which in turn affect not only what and 

how she observes but also her personal reflections and interpretations of the situation" 

(Gay et al., 2006, p. 423). Researchers can also potentially be judgmental towards 

participants. Due to this threat, it is imperative that the researcher implement strategies to 

minimize the effects of his bias. These strategies will be elaborated upon further in the 

data analysis section of this chapter. 

Document Analysis 

Official documents were collected and analyzed in this study. Bogdan and Biklen 

(2007) describe official documents as information "produced by organizational 
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employees for record-keeping and dissemination purposes" (p. 64). BGLF mottos, 

mission statements, and visions were analyzed for patterns and consistent themes. These 

data was then integrated into the study's data. The author noted that one issue that 

surfaces in qualitative research is the availability of documents. The researcher obtained 

these documents via each organization's official webpage on the World Wide Web. 

Data Analysis 

This study primarily focused on a modified analytic induction approach with an 

embedded model design which emphasized interviews. Analytic induction is a method of 

data analysis introduced by Florian Znaniecki in 1934 (Znaniecki, 1934). He named 

analytic induction and streamlined many of the associated ideas. Analytic induction is a 

method used to collect and analyze data as well as serving as a method to develop and 

test a theory (Bogdan & Biklen, 2007). "The procedure of analytic induction is employed 

when some specific problem, question, or issue becomes the focus of research. Data are 

collected and analyzed to develop a descriptive model that encompasses all cases of the 

phenomena" (Bogdan & Biklen, 2007, p. 71). The analysis portion of this study is the 

critical part of the process, as well as being a crucial part of the qualitative research 

process. 

The researcher must fully examine each piece of information and, build upon 
those insights and hunches gained during data collection, attempt to make sense 
of the data as a whole. Qualitative data analysis is based on induction: the 
researcher starts with a large set of issues and data and seeks to progressively 
narrow them into small and important groups of key data. There are no predefined 
variables to focus analysis, as there are in quantitative research. The qualitative 
researcher constructs meaning by identifying patterns and themes that emerge 
during the data analysis. (Gay et al., 2006, p. 468) 

Qualitative research builds upon induction. As the researcher identified patterns from the 

participant interviewing, programming observations, and document analysis, the 
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researcher looked for events and key phrases that could be identified repeatedly. This 

process is defined as the identification of themes (Gay et al., 2006). 

Cressey (as cited in Robinson, 1951) outlines a systematic method of analytic 

induction: 

(1) A rough definition of the phenomenon to be explained is formulated, (2) An 
hypothetical explanation of that phenomenon is formulated, (3) One case is 
studied in the light of the hypothesis with the object of determining whether the 
hypothesis fits the facts in that case. (4) If the hypothesis is reformulated or the 
phenomenon to be explained is re-defined, so that the case is excluded. (5) 
Practical certainty may be attained after a small number of cases has been 
examined, but the discovery by the investigator or any other investigator of a 
single negative case disproves the explanation and requires a re-formulation. (6) 
This procedure of examining cases, re-defining the phenomenon and re
formulating the hypothesis is continued until a universal relationship is 
established, each negative case calling for a re-definition or a re-formulation. 
(Cressey as cited in Robinson, 1951, p. 813) 

The actual procedure for analytic induction calls for an explanatory hypothesis and a 

"provisional definition of something to be explained" (Robinson, 1951, p. 813). After the 

hypothesis is stated, it is then compared with the established facts. The next step is the 

modification of the hypothesis in two ways. 

The first is to have the researcher modify the hypothesis to allow for new facts. 

This method has also been referred to by researchers as a working hypothesis. Robinson 

stated that".. .analytic induction formalizes and systematizes the method of the working 

hypothesis..." (Robinson, 1951, p. 813). The objective in reworking the working 

hypothesis is to have the researcher modify the hypothesis "to account for the failures..." 

(Robinson, p. 813). This part of analytic induction calls for the establishment of a 

knowledgebase and is self-corrective as an analysis procedure. 

The second way to modify the hypothesis includes having the explained 

phenomenon re-defined so that cases that defy explanation are excluded. This concept is 

described as limiting the universal (Robinson, 1951). In essence, limiting the universal 
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means that a hypothesis may have exceptions, but it may also only be true within a 

certain context. Dubs contended that if a universal is true only within limits, it is 

imperative that a researcher discover what those limits are and ".. .consider the limits as 

well as the universal" (as cited in Robinson, p. 814). 

Robinson (1951) explains that analytic induction examines cases where the 

phenomenon takes place and not cases where the phenomenon does not occur. Znaniecki 

(1934) proposed that analytic induction is a way of "proving that the generalizations to 

which it leads will apply to all instances of the phenomenon under study, whether they 

have yet been examined or not" (Robinson, p. 816). The researcher, however, did not use 

analytic induction as a method of proof in this study. Modified analytic induction in this 

study was used as a research procedure of causal analysis of data. 

Along with modified analytic induction, an embedded model design was 

incorporated. The embedded model design allowed the researcher to emphasize one 

primary form of data collection. All of the forms of data that were collected were not 

equal in size and rigor. However, by using the embedded model design the researcher 

was able to reduce the study in terms of scope for manageability (Creswell, 2008). 

Interviews served as the primary form of data collection. 

Coding was also conducted by the researcher. Coding is "the process of 

categorically marking or referencing units of text (e.g. words, sentences, paragraphs and 

quotations) with codes and labels as a way to indicate patterns and meaning" (Gay et al., 

2006, p. 471). Coding is a processes defined as "organizing the material into chunks or 

segments of text before bringing meaning to information" (Creswell, 2008, p. 186). 

Coding is a qualitative research strategy that enabled the researcher to investigate webs of 
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relationships that were present within the data collected. The researcher created codes 

and labels to protect the identity of the participants. 

Original Hypothesis 

Most qualitative research avoids stating hypotheses prior to collecting data (Gay 

et al., 2006). However, because this study incorporates analytic induction, a hypothesis 

was necessary (Robinson, 1951). Within the literature it can be found that PWIs are often 

viewed as unwelcoming or hostile environments from the perspectives of African 

Americans. The following hypothesis was constructed by the researcher based upon the 

review of literature: BGLFs provide outlets for African American males to engage each 

other socially and to support one another academically. However, very little research can 

be found pertaining to the deliberate establishment of a complementary nexus that exists 

among BGLFs and PWIs (McClure, 2006a; McClure, 2006b; Kimbrough, 2005). The 

researcher's final hypothesis is discussed in chapter four. 

Validity and Reliability 

Qualitative research differs from quantitative research in the manner in which 

validity and reliability are considered. "In qualitative research, validity is the degree to 

which the qualitative data we collect accurately gauge what we are trying to 

measure.. .Instead of evaluating a test or an instrument for its reliability, qualitative 

researchers consider the reliability of the techniques they are using to gather data" (Gay 

et al., 2006, p. 407). Rather than using instruments and testing their reliability and 

validity, the researcher is a key component in the research process (Bogdan & Biklen, 

2007; Creswell, 2008). Validity in qualitative research is rooted in determining if the 

findings are accurately described from the vantage point of the researcher, participants, 

and any other parties that may be included in a study (Creswell, 2008). In qualitative 
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research, many terms are used to speak to the idea of validity such as authenticity and 

credibility. Within the context of this study, the researcher has selected the two terms— 

trustworthiness and understanding (Creswell, 2008). 

Both Guba (1981) and Maxwell (1992) established criteria for assessing the 

trustworthiness of qualitative research. Maxwell posited that in order for researchers to 

contribute to the overall trustworthiness and its interpretation, descriptive validity, 

interpretive validity, theoretical validity, generalizabilty, and evaluative validity must all 

be addressed. Descriptive validity addresses the accuracy of the details in the research. 

The concern for preserving and capturing the participant's perspective is the interpretive 

validity. Generalizabilty can be applied both internally and externally within research. 

Internal generalizabilty applies to the population or sample that has been studied 

(qualitative methods). External generalizabilty refers to the population and sample 

outside of that studied by the researcher (quantitative methods). Lastly, evaluative 

validity addresses whether or not the researcher was successful at not succumbing to 

being judgmental or evaluative (Maxwell). 

Credibility, transferability, dependability, and confirmability are all criteria that 

Guba (1981) offers for understanding the trustworthiness of qualitative research. In 

addition to offering criteria or ensuring trustworthiness, Guba also offers strategies to 

couple each criterion. Credibility refers to the researcher's ability to note the complexities 

of the study and to address the issues that cannot be explained easily. Guba's suggested 

strategy for credibility is to: 

1) do prolonged participation at study site. 2) Do persistent observation. 3) 
Practice triangulation. 4) Collect 'slice-of-life data items. 4) Do member checks. 
5) establish structural corroboration or coherence. 6) Establish referential 
adequacy (Gay et al., 2006, p. 405) 
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Transferability describes the extent to which the researcher believes that 

everything within the study is context-relevant. Guba (1981) offered that in order to 

further transferability the researcher must obtain descriptive data that is detailed as well 

as a detailed description of the context in which the data was gathered. The objectivity or 

neutrality under which the data are collected is the confirmability. Guba offers the 

strategies of practicing triangulation and reflexivity. 

Trustworthiness Strategies 

The strategies used by the researcher to allow for trustworthiness were member 

checking and triangulation. Gay et al. (2006) defined member checks as a check to verify 

accuracy by participants prior to presenting the report in its final form. As the authors 

described, there are several strategies that can validate qualitative research. These 

trustworthiness strategies can be observed by providing descriptive validity, interpretive 

validity, theoretical validity, and evaluative validity. 

Descriptive validity was accounted for in this study by ensuring that the 

researcher provided factual accuracy of everything the study sought to explore. For this 

reason, all interviews were member checked. Member checking is where the researcher 

"tests the overall report with the study's participants before sharing it in its final form" 

(Gay et al., 2006,p.404). When addressing the trustworthiness of qualitative research, 

along with descriptive validity come interpretive validity. "Interpretive validity refers to 

the meaning attributed to the behaviors or words of the participants being studied" (Gay 

et al., 2006, p. 403). Member checking becomes a valuable part of the trustworthiness 

process because it afforded participants the opportunity to review the interviews for 

accuracy of both description and interpretation. Further, member checking may include 

the researcher conducting follow-up interviews to allow the participants to comment on 
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the descriptions, themes, and analysis the researcher extracts from the original interview 

(Creswell, 2008). Follow up interviews were not exercised within this study. 

"Theoretical validity refers to the ability of the research report to explain the 

phenomenon being studied in relation to a theory" (Gay et al., 2006, p. 403). Theoretical 

validity was employed because the study itself seeks to describe whether a nexus exists 

among BGLFs' presence, policies, and practices at PWIs that contribute to student 

success of African American males. The theoretical and conceptual frameworks will be 

analyzed along with the other data collected to ascertain whether or not the proposed 

theoretical and conceptual frameworks were applicable to the participants in the study. 

Finally, there is evaluative validity. "Evaluative validity has to do with whether 

the researcher was objective enough to report the data in as unbiased a way as possible, 

instead of making judgments and evaluations of the data" (Gay et al., 2006, p. 407). 

Evaluative validity, or trustworthiness, is a part of the data analysis process in qualitative 

research that can become complicated because of researcher biases. However, because 

qualitative research lends itself to testing the validity of techniques and not 

instrumentation (the researcher), two measures must be accounted for. These two 

measures are epoche and bracketing. 

Although this study's methodological approach is modified analytic induction, the 

researcher will borrow the concepts of epoche and bracketing from phenomenology. 

Bogdan & Biklen (2007) contend that most qualitative researchers incorporate some form 

of phenomenological theoretical underpinning in their research. During the data analysis 

phase, the researcher engaged ".. .in a process of critical self-reflection known as epoche'" 

(Harper, 2003, p. 71). This concept was originally introduced by Hursserl (Bednall, 2006; 

Groenewald, 2004; Harper, 2003; Hursserl, 1931). " ...epoche refers to the suspension of 
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judgment regarding what is real. The researcher must be willing to set aside his or her 

personal views and experiences to achieve and understanding of another's experience" 

(Harper, p. 71). Epoche is an important process, particularly in this study because 

understanding of the phenomenon must come from the participants who have 

experienced the phenomenon. 

Epoche is a process that the researcher engages in to remove, or at least become 
aware of, prejudices, viewpoints or assumptions regarding the phenomenon under 
investigation. Epoche helps enable the researcher to investigate the phenomenon 
from a fresh and open viewpoint without prejudgment or making meaning too 
soon. (Harper, 2003, p. 71-72) 

Harper maintained that "epoche is an ongoing analytic process instead of a single fixed 

event. Therefore, I maintained consciousness with regard to ensuring the meanings I 

made were those of the participants, instead of my own" (p. 72). Patton (2002) also stated 

that epoche is an ongoing analytic process, one that should be integrated into the entire 

process of the study. 

To assist in the removal of the researcher's biases, subjectivity, and assumptions, 

the bracketing technique was also used in conjunction with epoche. Bogdan & Biklen 

(2007) described bracketing as an act whereby the researcher removes prior knowledge of 

the study before proceeding with the research. Harper (2003) adds that the process of 

bracketing requires that the researcher remove "presuppositions in order to see the data in 

a pure form that is uncontaminated by irrelevant personal interference" (p. 72). Bednall 

(2006) posits that a challenge for qualitative researchers is to allow for the voices of the 

participants to be authentically understood as a result of the study with prior knowledge 

of the phenomenon being removed. The distinction between epoche and bracketing is that 

essentially epoche is a process and bracketing is an act or manifestation of the epoche 

process (Bednall, 2006). Both epoche and bracketing help contribute to the evaluative 
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validity and the qualitative trustworthiness because each is a process and act that helps to 

remove researcher bias. 

To further the trustworthiness of this study, the researcher also incorporated the 

validity strategy of triangulation. Triangulation is a powerful safeguard within qualitative 

research that can be used to minimize the effects of a researcher's biases. (Gay et al., 

2006) 

Triangulation is the process of using multiple methods, data collection 
strategies, and data sources to obtain a more complete picture of what is 
being studied and to cross-check information. The strength of qualitative 
research lies in collecting information in many ways, rather than relying 
solely on one, and often two or more methods can be used in such a way 
that the weakness of one is compensated by the strength of another. (Gay, 
et al., 2006, p. 405) 

Working with multiple data resources allowed the researcher to methodically minimize 

the amount of bias that exists in the various data collection techniques. Important to note 

is that qualitative research does not strive to eliminate all bias. Qualitative research 

acknowledges bias as a part of the research process while implementing strategies to 

reduce it. As it was stated in the data collection section, interviews, field notes, and 

document analysis are the methods the researcher used to incorporate triangulation in this 

study (Gay, et al., 2006). 

Basic Assumptions 

The researcher determined the following basic assumptions during the course of 

this study: 

1. The men who participated in the study responded honestly and candidly, to the 

best of their knowledge, during all interviews as well as on the biographical 

questionnaire. 
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2. After sharing their experiences in the study, the sample selected provided enough 

data for the researcher to reach saturation and identify major themes. 

3. All documents attained from each of the national BGLFs were accurate and 

current. 

4. The students observed at the target site acted naturally as though they were 

unaware that they were being observed. 

5. African American male student success needs to be a priority for colleges and 

universities. 

Researcher's Subjectivity 

After undergoing the process of epoche and using bracketing as a procedure, the 

researcher was able to arrive at the following conclusions regarding his subjectivity: 

1. The researcher is an African American male. 

2. The researcher attended a PWI as an undergraduate. 

Researcher Biases 

After undergoing the process of epoche and using bracketing as a procedure, the 

researcher was able to arrive at the following conclusions regarding his researcher bias. 

They are listed below: 

1. The researcher became a member of a BGLF while attending a PWI. 

2. The researcher was a highly engaged student while attending a PWI. 

3. The researcher recognized the value and influence of BGLOs influence on 

students of color who attend PWIs. 

Limitations and Delimitations 

The information obtained from this study is limited to the individuals 

participating in this study and cannot be applied to all African American male students, 
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all BGLFs, or all PWIs. Another limitation of this study is that it completely relied on the 

findings of one analyst. Bogdan and Biklen (2007) refer to this as lone ranger research. 

Lone ranger research is where "the researcher single-handedly faces the empirical world, 

going off alone to return with the results" (Bogdan & Biklen, 2007, p. 80). Along with 

this limitation is also the limitation that this entire study was conducted in less than 12 

months (this is also a delimitation in this study). Follow up interviews over a longer 

period of time would have provided the researcher with more opportunities to search for 

further information over a prolonged period of time. 

The final limitation is that only three of the five BGLF organizations are present 

at Southeast State University. BGLF 5 is the youngest organization having been founded 

in 1963. By comparison to the other BGLFs, this organization is considerably younger, 

does not have as many members, thus it does not have as many chapters. This 

organization does not have a chapter at the university and neither does BGLO 3. 

Delimitations for the study included: Undergraduate sorority members were not 

interviewed to obtain their perception of African American male student success. Since 

these members were not interviewed, it was also difficult to derive what activities and 

forms of engagement they employ to promote student success among African American 

males at PWIs. Lastly, this study did not include interviewing African American male 

students who attend HBCUs. 

Role of the Researcher 

Rather than relying upon instrumentation, in qualitative research the researcher is 

recognized as a part of the process (Bogdan & Biklen, 2007; Gay et al., 2006; Creswell, 

2008). Qualitative researchers focus upon analyzing data inductively and directly through 

individual, person to person interactions through which the perspective and the voice of 
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the participants are observed and gathered as data. Gay et al. (2006) stated that 

"qualitative researchers must also remain vigilant to their responsibility to obtain ongoing 

informed consent from participants and to ensure their ethical treatment" (p. 402). 

Technique and reduction of bias are central to the role of the researcher (Bogdan & 

Biklen, 2007; Creswell, 2008; Gay et al , 2006). 

Seidman (2006) discussed the importance of the researcher being aware of time 

while interviewing. The researcher must be able to manage the amount of data desired 

within the context of the time provided. To aid in this process, the material should be 

labeled and organized properly (Creswell, 2008). Bogdan & Biklen (2007) offered that 

qualitative researchers should maintain a system for organizing interviews, their 

transcripts and all data for the study. This system should be maintained in a way that 

affords the researcher to access it easily. The authors also add that researchers should 

always keep all of the data collected in a safe location, in addition to backing it up with 

more than one copy. 

Summary 

In order to better understand a complex phenomenon, a complex methodology 

must be used to analyze and understand the data obtained. Research is interdisciplinary in 

that it spans across the social, behavioral, and health sciences (Creswell, 2008). The 

complexity of this study was best matched by utilizing qualitative methods with a 

modified analytic induction approach and working with multiple data sources. This 

afforded the researcher the opportunity to minimize the amount of bias within the study's 

data collection. This embedded model placed more emphasis on one form of data 

collection than the others (participant interviews). Trustworthiness was provided for by 

incorporating member checking and triangulation. Although certain assumptions were 
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bracketed out and the process of epoche took place, the modified analytic induction 

approach allowed the researcher to bring certain assumptions that are driven by the 

literature, but may change as data are collected and analyzed. 



CHAPTER 4 

RESULTS 

Introduction 

More than two thirds of African Americans who enroll in colleges and 

universities never graduate (Harper, 2007a; Massey et al., 2003; Roach 2003; Smith, 

1999; U.S. Census Bureau, 2000). This study was designed to address the problem of the 

growing rate of African American male attrition at higher education institutions in the 

United States. A disparity exists in this country between African American and 

Caucasian student degree attainment. The NCES reported that twice as many African 

American females receive bachelor degrees as African American males. On average, only 

30 percent of African American males who enter higher education institutions matriculate 

and earn a degree within six years (Kewalramani et al., 2007). The data in this study were 

collected to address the central research question of does a nexus exist among the 

presence, policies, and practices of BGLFs at PWIs that influences the student success of 

African American males? 

This qualitative case study incorporated an embedded design model inclusive of 

eleven interviews, three observations, and a document analysis of five fraternities' 

mottos, vision, and mission statements. Using the process of modified analytic induction, 

the researcher modified the original hypothesis, identified themes (major and salient) and 

extracted salient findings. During data analysis, the researcher studied the major findings 

120 
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he identified, how each finding addresses addressed the research questions, how the 

researcher's findings are connected to both the literature and the final hypothesis, and 

how the major themes connect with both the theoretical framework and the conceptual 

framework. 

Data Collection Procedures 

The researcher conducted all data collection procedures. Gay et al., (2006) state 

that "the three primary data collection techniques are observing, interviewing, and 

examining records" (p. 413) The researcher conducted eleven one on one face to face 

interviews, observed three programs that took place on the campus of Southeast State 

University (inclusive of field notes), and analyzed official documents of five BGLFs. All 

interviews were professionally transcribed. After being transcribed, the researcher 

listened to each recorded interview while reading each transcript for accuracy. After this 

process was completed, the interviews were sent to participants via email for member 

checking to account for accuracy. Member checking provides for validity and 

trustworthiness in the qualitative research process. Member checking is where the 

researcher "tests the overall report with the study's participants before sharing it in its 

final form" (Gay et al., 2006, p.404). Member checking became a valuable part of the 

trustworthiness process because it afforded participants the opportunity to review the 

interviews for accuracy. Final transcripts were analyzed using a line by line open coding 

process by the researcher. This process is considered as a first level analysis (Creswell, 

2008). 

The researcher discovered that by conducting the research at the end of the spring 

semester, many of the BGLFs had completed their major programming for the year. 

However, while setting up appointments for the interviews, some of the participants 
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invited the researcher to observe neophyte presentations/probates shows of two Black 

Greek Lettered Sororities. The researcher observed two neophyte presentations/ probate 

shows sponsored by BGLO 7 and BLGO 9. Although these organizations are not 

fraternities, the events provided this study with rich and valuable data regarding the 

culture of these kinds of events sponsored by BGLOs in general. The researcher also 

observed an end of the year educational program where BGLO 1 participated in a 

community service event with the local March of Dimes chapter held on Southeast State 

University's campus. After all field notes were taken and typed, the researcher coded 

each document using open coding. 

The document analysis in this study entailed the researcher extracting all five 

BGLF mottos, vision statements, and mission statements from their official national 

homepages via the World Wide Web. The researcher put all of these together in a table 

and coded each one line by line using open coding. 

Data Analysis and Hypothesis 

As it was stated in chapter three, the researcher focused on the data analysis 

method of modified analytic induction. Analytic induction is a method used to collect and 

analyze data as well as serving as a method to develop and test a theory (Bogdan & 

Biklen, 2007). The analysis phase of this research was the critical part of the study, as 

well as a crucial part of the qualitative research process. The researcher fully examined 

each piece of data collected for this study. Built upon the literature, the researcher 

constructed a hypothesis: BGLFs provide outlets for African American males to engage 

each other socially and to support one another academically. As data were collected, the 

researcher analyzed them against the hypothesis. The researcher combined all of the 

identified codes, analyzed them for consistent patterns, and identified themes. This cross 
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analysis of codes served as the researcher's second level analysis (Creswell, 2008). 

Exactly 781 codes were identified from an open coding of the eleven interviews, 

document analysis and field notes. These codes were grouped and categorized into major 

and salient themes identified by the researcher. 

Because so many codes were identified, to assist the researcher with data 

organization, each code was assigned a specific number. All of these numbers were then 

entered into a Microsoft Excel spreadsheet. Each of the field columns contained the 

names of each participant, the names of the BGLO program observed (BGLO 7 and 

BGLO 9), and the BGLF (to represent the document analysis of all BGLFs). Each 

column contained all of the line by line open codes contained in each respective 

transcript, field notes, or document. These data were then imported to SPSS software. 

Using the data analysis function, the researcher used the software to determine the modes 

of each of the interviews based upon the codes from each data set. This process afforded 

the researcher the opportunity to systematically view which themes occurred most 

frequently within each source of data collection based upon the researcher's assigned 

codes. It should be noted that this process simply assisted the researcher with collected 

data organization. 

Organization of Data Analysis 

The data for this study were analyzed by a sole researcher. This chapter presents 

the organization of the analysis of data by first discussing the three methods of data that 

were gathered: interviews, document analysis, and observations. Once the eleven 

interviews were transcribed, the researcher read the each transcript and conducted an 

open line by line coding. The major and salient findings along with the supporting 

interviews, document analysis, and observational field notes were used to answer the 
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three research questions. For each scenario that presented a contradiction to the 

researcher's hypothesis, the researcher revisited and modified his hypothesis. The 

researcher specifically used Cressey's six steps for Modified Analytic Induction in the 

process (as cited in Robinson, 1951). 

Research Questions 

1. Does a nexus exist among BGLFs' presence, policies, and practices at PWIs that 

contribute to student success of African American males? 

2. How have PWIs and BGLFs formed a complementary nexus that enables African 

American males to achieve student success? 

3. Does a PWI provide a supportive environment that fosters/encourages student 

success for African American males? 

Trustworthiness 

The trustworthiness strategies employed were member checking and bracketing. 

After all interviews were completed and transcribed verbatim, the researcher listened to 

each of the recorded interviews while reading the transcripts to reduce any error or 

omission of dialogue that took place during the interview. After completing this process, 

the transcripts were electronically mailed to each participant to review as a Microsoft 

Word document for their approval. 

Because qualitative research lends itself to testing the validity of techniques and 

not instrumentation (the researcher), two measures were exercised. Although this study's 

methodological approach was modified analytic induction, the researcher borrowed the 

concepts of epoche and bracketing from phenomenology. The researcher underwent the 

critical self process known as epoche. To aid him in doing this, the researcher reflected 

and wrote the story of his undergraduate experiences of being an African American male 
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who attended a PWI. This process aided the researcher so that he could more clearly 

identify his own subjectivity, biases, and assumptions. After writing his story, the 

researcher documented each of these items through bracketing (see chapter four for a 

listing of the researcher's subjectivity, biases, and assumptions). 

Triangulation was employed in this study by collecting data through interviews, 

document analysis and observation (with field notes). Working with multiple data sources 

afforded the researcher the opportunity to minimize the amount of bias within the study's 

data collection. This design of the study was an embedded model which placed more 

emphasis on one form of data collection than the others. The data source on which more 

emphasis was placed was participant interviews. 

Arrival at Final Hypothesis 

Using Cressey's (as cited in Robinson, 1951) six steps, as outlined in chapter 

three for Modified Analytic Induction, the researcher's process began with the 

phenomenon of more than two-thirds of African American males who enroll in 

postsecondary institutions never graduate after enrolling. Many researchers contend that 

feelings of isolation and maladjustment contribute to why students do not persist. Other 

researchers posit that students depart from institutions because they feel as though they 

do not fit into the social and academic educational paradigm. After analyzing these data 

and literature findings, the researcher arrived at the original hypothesis of: BGLFs 

provide outlets for African American males to engage each other socially and to support 

one another academically. According to Cressey, the original hypothesis is critical to the 

modified analytic induction process because it establishes a hypothetical explanation of 

the phenomenon based upon the literature. 
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The third of Cressey's (as cited in Robinson, 1951) six steps is studying the 

hypothesis against the data that the researcher collected. The researcher chose to use an 

embedded model design where more emphasis was placed on the conducting of 

interviews (when weighed against the analysis of the documents and observations). Thus 

the BGLF mottos, mission, and vision statements were analyzed and observations of 

three programs were conducted. As suspected by the researcher, the data from the 

document analysis and observations did not present any contrary data that caused the 

researcher to have to revisit his original hypothesis. Since the majority of the themes that 

could present findings which caused the researcher to revisit the hypothesis, the 

researcher then began conducting interviews. The interviews were conducted in the 

following order: Nigel, Nelson, Syrus, Martin, Malcolm, Langston, Kareem, Idris, 

Joseph, Frederick, and D'Artagnan. 

The researcher's hypothesis held true during Nigel's interview. However, after 

interviewing Nelson, the researcher found that the hypothesis had to be revisited. By 

analyzing the data from Nelson's interview against the researcher's hypothesis, the 

researcher's new or revisited hypothesis stated: BFLFs provide outlets for African 

American males to engage and support one another socially. Nelson's interview helped 

the researcher to understand the phenomenon of BGLFs providing social outlets for 

African American males students, but they do not necessarily significantly influence 

them academically. The original hypothesis was then revisited to state that BGLFs 

provide outlets for African American males to engage each other and support one another 

socially. 

During Syrus' interview, the researcher found that the revisited and reconstructed 

hypothesis still held true. While this process took place, the researcher found that the 
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phenomenon and the hypothetical explanation still aligned with each other. This 

alignment afforded the researcher to not have to reformulate the hypothesis or to re

define the phenomenon. More interviews were conducted with Martin, Malcolm, 

Langston, Kareem, Idris, Joseph, Frederick, and D'Artagnan. Throughout the study, the 

reformulated hypothesis did not require changing based upon the data collected through 

interviews, document analysis, and observation. Ultimately, the researcher found that 

saturation was reached through triangulation and that saturation validated the hypothesis 

that was formulated. Therefore, the researcher's final hypothesis is: BGLFs provide 

outlets for African American males to engage each other and support one another 

socially. 

Setting 

This study was conducted at a target site within the southeastern United States. 

The Southeast is home to the largest percentage and population of African Americans in 

the country (U.S. Census, 2008). The target site where this study was conducted, 

Southeast State University, is a midsized institution. The university maintains three of the 

five BGLFs that are recognized by the NPHC. Southeast State University is the third 

largest institution in State X. In addition to its size, Southeast State University has been 

selected because for the past twelve consecutive years, this institution has ranked within 

the top three public baccalaureate colleges in the south by U.S. News & World Report's 

(maintaining six number one rankings). 

Participants 

A total of 26 African American males between the ages of 18 and 25 were 

selected for this study. The researcher worked with the Office of Institutional 

Effectiveness and the Office of Student Involvement at Southeast State University to 
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identify African American males who met the researcher's criteria of being seniors 

(having earned more than 90 credit hours and graduating from the institution in less than 

12 months), having earned a minimum of a 3.0 cumulative G.P.A., and involvement in at 

more than one extracurricular activity where they have maintained a leadership position. 

The personnel in the Offices of Institutional Effectiveness and Student 

Involvement provided the researcher with the names and email addresses of 22 

individuals. The purposeful sampling technique (the use of the criteria) helped the 

researcher to contact 22 (or 84.61 percent) African American males. Snowball sampling 

afforded the researcher to identify four (or 15.38 percent) other African American males 

while in the field conducting observations. Each of these individuals were contacted by 

the researcher via email to solicit their participation in the study. The email included an 

attachment of a letter soliciting their assistance (see Appendix B). Of the 26 potential 

participants solicited, 13 (or 50 percent) agreed to participate, 11 (or 42.30 percent) did 

not respond, and two (7.7 percent) declined to participate. Of the 13 who agreed to 

participate, only 11 were interviewed. One participant (Richard) did not have time to 

schedule an interview due to his work load and academic commitments. Another 

participant (George) completed the biographical questionnaire, but later declined to 

participate in the interview for personal reasons. Because he was not interviewed, this 

participants' questionnaire has not been included in the data analyzed for this study. The 

remaining participants (11) were interviewed and completed biographical questionnaires. 

The best way for qualitative research to be conducted is within its natural setting 

(Bogdan & Biklen, 2007; Creswell, 2008; Gay et al., 2006). All interviews took place in 

the participants' natural setting, on the campus of Southeast State University. Each 
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interview took place within the Student Activities Center in either a conference room or 

within the office of Student Involvement. 

Description of the Participants 

The following descriptive information on each of the participants was obtained 

from the self reported information shared on the biographical questionnaire (see 

Appendix E). The questionnaire was completed by the participants prior to their 

interview. 

Two Groups: BGLFNon members and BGLF Members 

All of the participants were divided into two distinct groups—BGLF non 

members and BGLF members. The BGLF non members are Langston, Malcolm, and 

Nelson. The BGLF members are D'Artagnan, Frederick, Idris, Joseph, Kareem, Martin, 

Nigel, and Syrus. 

BGLFNon Members 

Langston 

Langston was born and raised outside of the United States on an Island in the 

Caribbean. The high school and community he comes from is made up of primarily 

Indians and Africans. Although he is Black, he is not technically African American. By 

definition, he is an international student. Langston has three siblings and was raised by a 

single mother who completed high school. His significant influences on his student 

success have been his mother, his father, his coach, and his teammates. He currently 

plays soccer for the institution, is involved in two other on campus organizations. He is 

not a member of a BGLF. Langston's largest challenges at Southeast State University 

have been staying focused on school, keeping his grades up, racism, financial problem, 

and problems he confronts on the field. It is his belief that in order to make the university 
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a better place for male students of color, the institution should make equality a priority 

and encourage more males for leadership positions, specifically student body president. 

Malcolm 

When he is not on campus in his capacity as a student at Southeast State 

University, Malcolm is an active soldier in the United States Army National Guard. He is 

currently maintaining a 3.0 G.P.A. Malcolm hails from a small rural area within State X 

where there is an even distribution of African Americans and whites. His parents are still 

married and he has no siblings. He has held several leadership positions in campus 

organizations including ROTC. He is not a member of a BGLF. Malcolm credits his 

student success to the influence of family, friends, his church family, and the military. 

The biggest issues that he has had to confront while attending Southeast State University 

have been adjusting to the workload, time management, and distractions. He shared that 

the university should continue programs that encourage mentorship for African American 

male students. 

Nelson 

Maintains a 3.0 G.P.A. and hails from a rural area in State X. The community he 

comes from is evenly mixed between both whites and African Americans. The high 

school he graduated from was predominantly African American. He is the product of a 

two-parent household with one other sibling. Each of his parents is a college graduate and 

his mother possesses a graduate degree. He is involved in a variety of campus 

organizations that are both predominantly white in its membership as well as 

organizations that are primarily, if not all, African American. Nelson is not a member of a 

BGLF. He attributes his student success to himself, his parents (and family), having clear 

goals, professors, mentors, and friends. While attending Southeast University, he 
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believed some of the more difficult challenges he faced were institutional glass ceilings, 

stereotypes of African Americans, and expectations of African Americans. His 

recommendations for improving the institution were to promote more diversity, promote 

academics, evening the playing field (regarding diversity), and having the institution 

respond to everyone's opinions. 

BGLF Members 

D 'Artagnan 

D'Artagnan's parents are still married and never graduated from high school. He 

has two siblings who have graduated from high school, but not from college. One of his 

siblings began, but never finished. He will be the first in his family to graduate from 

college. He is from a rural, primarily African American, area from within the state. He 

graduated from a predominantly African American high school where he was a student 

athlete. He is employed part time (20-25 hours per week). On campus, he is involved in 

BGLF 4, and several other organizations. He credits his student success to himself, his 

parents, his grandmother, and siblings. Some of the more difficult challenges he has faced 

at Southeast State University have been time management, public speaking, and writing 

papers. His recommendation for improving the university is the incorporation of more 

workshops that focuses upon G.P.A.'s. 

Frederick 

Frederick is a product of a two-parent household where each parent graduated 

from high school. His father possesses a four year degree. Frederick has one sibling. He 

is from the state capital of State X, a suburban area that is evenly distributed among 

African Americans and whites. However, the high school he attended was primarily 

African American. He is involved in a variety of organizations on campus that are geared 
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towards mentorship, including BGLF 2. Currently, he is maintaining a 3.45 cumulative 

G.P.A. and has plans to attend law school. His career goal is to become a corporate 

attorney. Frederick credits his student success influence to his parents, his fraternity, 

faculty, his church, and self motivation. In reflection of his collegiate career, he shared 

that some of the difficult challenges have been confronting racial issues, inadequate 

preparation for college, finances, lack of programs for minorities, and dealing with peer 

pressure. The advice he would offer to African American males is to work hard, ignore 

insignificant distractions, get involved on campus, remain true to yourself and your 

beliefs, and to remain focused. 

Idris 

Idris is a member of BGLF 1. His parents divorced while he was in middle 

school. After their divorce, Idris lived with his mother and he has two siblings. Idris is 

from a suburban area within State X where both his community and high school were 

evenly distributed among both African Americans and whites. As a high school athlete, 

he came to Southeast State University with aspirations of playing for the school's 

basketball team. However, he chose not to play for the university. His career goal is to 

become a collegiate head basketball coach. Idris works 25-30 hours a week on campus. 

He attributes his student success to his parents, friends, finances, proximity (being from 

the same state), and athletics. The difficult challenges he has faced at the institution have 

been the balancing of extracurricular activities with school work, girlfriends, peers, and 

finances. To improve the institution for African American males, he suggests that 

Southeast State University offer more opportunities for African American males, more 

social clubs for intramural teams, more retreats for minorities, and more classes for 

minorities. Idris currently maintains a 2.57 G.P.A. and did not meet the original criteria 
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established by the researcher. However, after conducting research at the target site, one of 

the other participants recommended that he be interviewed while the researcher was 

conducting a field observation. 

Joseph 

Joseph is a member of BGLF 4. He is a native of State X, in particular a small 

rural area that is predominantly white. The high school he graduated from was also 

majority white. He is the product of a two-parent household where he grew up with three 

other siblings. Joseph works anywhere between four to six days a week for a total of 20-

25 hours. His career goal is to become an elementary school educator. While on campus, 

he is president of his BGLF, and has held other leadership positions on campus at 

Southeast State University. God, his family, his older siblings, noting others' failure (and 

dropping out), and his desire to make a difference and set an example are what Joseph 

believes has influenced him to achieve student success while in college. He believes that 

in order for the institution to make a difference in the lives of other African American 

males there should be more tutorials for advancement, market the university to more 

African American males, develop more informative information sessions about planning 

and paying for college, make volunteers available to assist African American males, and 

offer courses on organization. Joseph currently maintains a 2.7 G.P.A. and did not meet 

the original criteria established by the researcher. However, after conducting research at 

the target site, one of the other participants recommended that he be interviewed while 

the researcher was conducting a field observation. 

Kareem 

Currently maintains a 3.5 G.P.A. He is from a suburban area within the state 

where both his community and high school where predominantly white. He is the product 
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of a single parent home where his father raised him. He has seven siblings. His career 

goal is to become an accountant. Besides being self motivated, Kareem credits the 

influence of his student success to the Minority Achievement Program, his younger sister, 

and BGLF 1. While at Southeast State University, Kareem's most difficult challenges 

have been writing major papers, getting to know people, participating in BGLF 1, 

working, and making efforts to graduate. In order to help African American males at 

Southeast University achieve student success, he believes the university needs to focus on 

programs for African American males and programs to support upperclassmen. 

Martin 

Has two siblings and they are the product of a two-parent household located in an 

urban predominantly African American area within State X. Both of his parents 

graduated from high school. During the interview, he refers to where he is from as "the 

ghetto." The high school he graduated from was also predominantly African American. 

He currently maintains a 3.1 G.P.A and is a member of BGLF 1. He is involved in a 

variety of activities on campus where he has maintained leadership positions. Martin is 

also employed and works a little more than ten hours per week. His student success has 

been significantly influenced by his family—specifically his mother, father, uncle, 

grandmother, and cousin. Some of the most difficult challenges that he has confronted at 

Southeast State University have been time management, communication, transitioning 

from high school to college, other students, and academic related stress. He believes that 

the university should encourage African American males to assume more leadership 

positions and make them more aware of these opportunities. 
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Nigel 

As he talks about during his interview, Nigel is a Nursing major maintaining a 

3.17 G.P.A. (at the time of the interview). He comes from a rural area in the southeast 

that was mixed between both African Americans and white. Nigel is the product of a 

traditional family with both parents and two siblings. Each of his parents holds two-year 

degrees. The high school that he graduated from was predominantly African American. 

He is a member of BGLF 2 and has earned many honors and recognitions at the 

institution noting both his scholarship and leadership skills. The significant influences of 

his success he credits to God, parents, grandparents and family. White attending 

Southeast State University, he shared that some of his most difficult challenges were 

maintaining his academic scholarship while trying to excel and give every endeavor his 

absolute best. His recommendation for improving the institution was to allow more 

opportunities for expansion and growth for students. 

Syrus 

Syrus is a native of a predominantly African American rural area within State X. 

The high school he graduated from was also primarily African American in its ethic make 

up. Syrus' mother raised him as a single parent along with his five siblings. His mother 

possesses a two-year degree. Originally, he came to Southeast State University to play 

basketball. However, because of his need to also maintain a job, he opted not to pursue 

playing basketball for the university as he did in high school. He currently maintains a 

3.3 G.P.A. and has been involved in a variety of campus organizations, including BGLF 

2. He believes his student success was significantly influenced by specific faculty who 

served as personal mentors to him, mentoring younger African American males, serving 

as a role model for other African American males, and participation in BGLF 2. The most 
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difficult challenges he has faced while attending Southeast State University have been 

incorporating proper time management, working while attending college, the feeling of 

not being treated equally at times, remaining focused while studying, and balancing 

school work with females. His recommendations for improving the institution are 

creating programs that are geared specifically towards African American males, having 

faculty and staff speak directly to African American males, having more faculty and staff 

encourage African American males, having the university plan field trips for the males 

that are free, and providing etiquette classes for African American males. 

Theoretical Framework 

Throughout the interviews, the theme of duality was identified by the researcher. 

Each interview participant discussed how he was aware of himself, but also aware of how 

he was perceived by others. The men in this study were constantly aware of having their 

own perception as well as others' perceptions of them having to fit within the context of 

Southeast State University. As they shared their stories, each of the participants 

mentioned their awareness of being both more than one entity within a predominantly 

white cultural space. The data analysis of this study supports Bruce's (1992) 

interpretation of the three primary issues of DuBois' Theory of Double Consciousness. 

The manifestation of double consciousness that can be observed in each of the interviews 

is both actual and perceived—felt by the participants. 

The first of these issues is the actualized power of white perceived stereotypes 

within black culture. Within the study, many of the participants articulated that they 

struggled with stereotypes associated with black men. Consistently, one of these 

stereotypes was that of the "college thug." This image is one that many of the participants 

felt compelled to invalidate. This image is one many of the participants commented that 
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they had to constantly distinguish themselves from. Many of the characteristics that the 

participants shared that go along with this stereotypical image are baggy or "sagging" 

pants (wearing pants below the waistline), wearing large jewelry, tattoos, earrings, gold 

teeth, and backwards caps. Many of them alluded to the stigmas that go along with this 

image and these stereotypes such as "black men don't care," "black men usually drop out 

of school," "he looks like he may harm me," or he fits the "urban rapper" image. The 

aforementioned characteristics, images, and stereotypes are just some of the ones 

mentioned by the participants that contribute to how they believe they are viewed in the 

eyes of some of their white counterparts and others at Southeast State University. 

Because this image is a perceived stereotype of black culture, it speaks directly to the first 

of these issues within double consciousness. Nigel discussed that when other black males 

on campus perpetuate this stereotypical outward behavior, it undoes the work that he and 

others struggle to change: 

Well, that's one of my pet peeves, too. Uh, when students come to school, they 
got their pants half off their behind. You know, they walking around, "you know, 
I'm a thug this; I'm a thug that..." But you're in school. You're a smart thug? 
You know, that, that doesn't really.. .1 don't understand that. But um, like I said, 
for them to portray that particular idea, you know, you have students like myself, 
um that are trying their best, you know, to show our race within a different light. 
You know, that kind of sets us back, because we're, myself and Syrus and 
Frederick, we're all out trying to become leaders within the student community, 
and further, um, you know, our particular race, and let them know, you know, all 
students are not, you know, wearing the pants off the behind, and you know, 
walking around talking like they from.. .1 don't know.. .the south side of No 
Where's-Ville. But, um. And for them to come back and, you know what I'm 
saying, basically undo some of the work that we're doing kind of doesn't sit well 
with me. 

In the passage above, the researcher noted how Nigel (as well as many of the other 

participants) was constantly aware of an existence of constructed by him, as well as a 

superficial stereotype placed upon him because of he is an African American male. 

Perceived or actual, Nigel's statement above becomes particularly relevant when 
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analyzing the concept of isolation experienced by African American males who attend 

institutions like Southeast State University (PWIs) (Dancy, 2007). Nigel's constant 

struggle to distinguish himself the others and invalidate negative stereotypes becomes a 

fight against perception becoming reality—internally and externally. 

The second of these issues within double consciousness is the racism that 

excluded African Americans from the mainstream of society. As it was stated in the 

historical overview of access into higher education as well as the founding of the nine 

BGLOs, racism was mainstreamed within American life. This culture led to the 

establishment of HBCUs and BGLOs. The fundamental premise of this research hinges 

on African Americans being denied access into institutions of higher education for so 

long due to systemic racism, (Dixson & Rousseau, 2005). African American students 

remain outnumbered at large and midsized institutions of higher education by 

Caucasians. Even when looking at the history of BGLFs and the BGLF document 

analysis in this study, the researcher found that many of the organizations still commit to 

making a difference civically and for humanity. 

The third issue is the double consciousness and internal conflict of being both 

African and American simultaneously. The third of these issues is the preponderance of 

weight on which DuBois built most of his theory (Bruce, 1992). Although one of the 

participants in, Langston, is not American, it was still observed from his interview how 

the theory of double consciousness is easily applicable. 

One of Dancy's (2007) findings is African American men have difficulty 

divorcing the masculine constructs that others force upon them and the constructs that 

they have for themselves. This becomes evident in the first part of the discussion of the 

theoretical framework when looking at the passage from Nigel's interview. This 
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masculinity that Dancy suggests is forced upon African American men often times grows 

into hyper masculine behavior that is perceived as aggressive and criminal- thug-like. 

However, divorcing this perception is what makes being an African American male at a 

PWI challenging, to which many of the participants in this study alluded. The theory of 

Double Consciousness reaffirms this finding. The concept of simultaneous twoness or 

double consciousness is what keeps many students of color at PWIs constantly aware of 

how they do not fit in (Bridges, 2004). The researcher also found that not fitting in was 

more of a matter of comfort rather than isolation per se. Furthermore, many of the 

participants accepted isolation or discomfort as the status quo and found other outlets 

within places in the university where they felt comfortable. Consistently, these places of 

comfort were within enclaves of other African American students—the African American 

Student Alliance, the Minority Achievement Program, and BGLOs. 

Beyond the isolation or discomfort of the participants' double consciousness there 

are other forms of simultaneous existence that can be cited in addition to how their non 

African American counterparts view them and how they view themselves. The 

preexisting duality that exists for many African American males attending PWIs is 

further complicated by additional layers of complexity. The literature suggests that other 

layers of complexity are sexuality, skin tone, religious preference, and other identifiers 

(Bruce, 1992). Within this study, the research found that other layers of dual complexities 

to be fraternity membership, service in the military, status as an international student, 

college athlete status, heavy student involvement, and a variety of other distinguishing 

factors. DuBois stated what some scholars have identified as a solution to the double 

consciousness that he introduced (Bruce, 1992). DuBois said that African Americans had 

"to merge his double self into a better and truer self," losing "neither of the older selves" 
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(p. 2). Taylor's (2007) interpretation of DuBois work is that "as it is, according to 

DuBois, the Negro's historical destiny to merge two combating modes of perception" (p. 

6). 

Results of Data Analysis 

Major Findings 

Based upon the second level analysis of patterns from the raw data, the researcher 

identified the major themes that helped these eleven African American males to achieve 

student success. These findings or major themes are: 1) academic resilience-confidence; 

2) Motivation and Support; 3) BGLO showcasing. 

Academic Resilience-Confidence: "I'm not going to be that person " 

During all of the interviews, the major theme of academic resilience-confidence 

manifested as a major theme identified by the researcher. The researcher defines this 

concept as the ability of African American male students to gain self confidence through 

academic acceleration and social engagement despite feelings and perceptions of 

negativity based upon circumstances such as race, background, socioeconomic status, 

being a first generation college student, etc. These feelings of negativity within a 

predominantly white cultural space can be based upon actual experiences or the 

perception the African American male feels. However, the critical issue is how the 

student internalizes the perception. Among all of the men in the study, both BGLF 

nonmembers and BGLF members, another consistent finding was identified. They all 

shared that they had all the necessary skills they needed internally to perform well 

academically. However, the element of external support made enhanced their ability to 

achieve student success. This part of the finding is consistent with Echols' (1998) finding 

that nonacademic experiences or engagement outside of the classroom plays a significant 
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role in a students' decision to remain at an institution. Over time, this support and their 

experiences helped them to progress and then achieve student success through academic 

resilience-confidence. Kareem is one of this study's participants who explain this 

phenomenon: 

Academically, urn, I know that I would have that, you know, always, because urn, 
I started my freshman year before I was too much involved with anything. You 
know, I started off with a 3.7 GPA, and um, and that's just more of my, you 
know, I just think that academically it really wouldn't effect, because it's just all 
on my, my say and how I focus on myself to do stuff. And I had a real focused 
mindset coming into college. Socially, um, I think that if I wouldn't have got 
involved, I wouldn't have found out that, that I could be open with other people; 
that I wouldn't build confidence, you know, build up my own self confidence. 
You know, to be out there, be assertive; you know, a lot of things that, you know, 
people may ask you to do, a lot of stuff that you need to do, you know, as an 
individual. I just think that I wouldn't really been able to find myself. 

When asked to share his definition of a student who had achieved student success, 

Kareem shared, 

Um, first they have to, um, be very focused and responsible, um, with their school 
work. Be serious about it; always put their school work first. Um, then secondly, a 
person that's, that's been, um, involved socially on campus. Because I think that 
college, it has, like, two main goals: um, to, you know, teach you in the 
classroom, and then, I think the most important goal is to prepare you for life. So I 
think being involve socially, it prepares you for the many things that you're going 
to be faced with in life; because you're going to have to have jobs; you're going 
to have to learn how to work with people; understand different personalities; how 
to involve, how to, you know, how to , you know, handle conflicts and stuff. I 
think that's the, one of the main reasons why campuses have organizations to 
prepare you for the workplace, when you have to get involved with working with 
other people, so. 

As a follow up question, Kareem was asked to define a student who had not achieved 

student success. He expressed the following: 

Someone who doesn't put they school work first, and just a person that, um, kind 
of doesn't get out there, you know, to join, to you know; not, they don't 
necessarily have to join anything, but just to be involved and just see the social 
life; social aspects of college, not just being in your dorm room. 
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When asked which definition was most like him, Kareem responded by sharing, "The 

first one, urn, being involved, focusing on my academic, and you know, socially 

involved." The key part of Kareem's experience, as it relates to academic resilience 

confidence lies within what Kareem defined to be his motivation behind student success: 

Um, some motivation, just the stereotype that African American's don't really, 
they don't achieve a lot of stuff. That's kind of one of my main motivations. . . 
Um, like I said, like, my three brothers, they didn't go to college, so I kind of, 
like, seen that first hand. So I was like, I'm not going to follow, be like nobody 
got a say in none of them went to college. I want to be one of the persons that 
stood out. And um, it just; I don't like somebody got to tell you, already have an 
assumption on me, when they don't even know me, so I guess I kind of, like, put; 
you know, have the mindset that I'ma, that if I want to do this, I'ma do it. And 
that's my, that's my focus. So I kind of, I really don't like stereotypes. 
Stereotypes don't give you a chance to know the person for who they are. So that 
was kind of my, one of my main motivations. Um, another motivation is just, I 
just need to be something; be something in life... Being around, you know, 
community, you know, you see a lot of people that don't do nothing with their 
life; just stay around home. So I was like, I'm not going to be that person. 

During the course of the interview, Kareem shared his reflections regarding stereotypes: 

Um, stereotypes just, stereotypes that, you know, that's already tied to African 
Americans that the only thing they going to do is stay at home, um, not go to 
school, do drugs. And that's, like, I don't like having that kind of tied, tied to me, 
so that's why, you know, it kind of one of my main motivations, to just, you 
know, be successful in life; and you know, prove that's not, that's not what we're 
about, it's just few individuals that choose that path. And assumptions, it's kind of 
the same thing as a stereotype; the same, um, thing, not; not getting to know the 
person first before you, before you judge them. 

Nelson, a BGLF nonmember also describes the researcher's finding of academic 

resilience-confidence. When asked to share his experiences at the institution and whether 

or not his being African American has had any influence on his academic career, Nelson 

shares some of the same substantive experiences that Kareem does, but he also introduces 

another finding, the invisible syllabus. 

I feel that there is a certain standard that, not just African Americans, but 
minorities' period, um, and I call it the invisible syllabus that minorities' have; 
that because we are minorities', we are expected to do, or perform at a certain 
level. And sometimes I feel that despite belief, our expectations, or our standards 
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as minorities are somewhat higher than the majorities' standards, um, are set. And 
I feel that because we are minorities' we're professors, teachers, or whatever you 
want to call them; um, they expect us to do more in certain areas. Um, for 
example, I'll definitely say this, um, that it's well, it's a well known stereotype 
that African American people tend to be outspoken. And so, um, during class 
discussions, it's always, you can tell, like professors will gear questions toward 
you because they expect you to answer. And it's kind of like, when you're silent, 
then they think that something is wrong. Um, and also, as far as like handwritten 
work, um, I feel that my standards, because I know that I've noticed, and it could 
be racial. I could just be looking at it from a different outlook, but I do feel that 
sometimes I've noticed that my work has been graded harder, or, um, it's been 
analyzed more. And I would say my counter parts, you know, work has been 
analyzed. And in a sense, I kind of look at that as, um, a more.. .1 kind of look at, I 
use it as a motivational tool. Since I know that this is what's expected of me, it's 
my, it's now my job to exceed, um, or supersede that expectation... I could look 
at it in a negative connotation, and say, well, I'm being judged differently than 
everyone else. Um, it could very well be looked at in a negative connotation. And 
a lot of times we do look, you know, when I say we I mean African Americans. 
We do look at it in a negative connotation, um, because sometimes it's not fair to 
be put in a separate category, um, even before I even open my mouth, you know. 
And it could be looked at in a negative connotation, but I look at it as something 
positive, because like I said before, I use it as a motivational tool. Um, I use it to, 
kind of, give me that extra push to, you know, supersede the limit. Um, you know, 
and if I'm given an assignment and I'm told it can be between seven and nine 
pages, then I try to make it my business not to stop at seven pages. Why not do 
eight and a half pages, or why not do the full nine pages? Um, and I feel that it's 
kind of like it's expected for us to have a lot to say, to have a lot, to have long 
papers. Um, and for it to be good for us to have like, you know, something 
concrete and, you know, I don't even know how to describe it. But it's some, like 
I said, it's something that you sense. It's not necessarily something that you can 
prove, because it's not tangible. But it's something that you can sense. Um, and I 
would say it depends on how you view it. I view it as something positive, um, 
because I use it as motivation to supersede the expectation, but it could very well 
be looked at as something negative. I hope I answered that. 

Nelson's interview, like many of the others, describes what the researcher has identified 

as academic resilience-confidence. He also introduces the concept of the invisible 

syllabus. By Nelson's account, adverse situations and perceptions can also turn into a 

motivating factor to achieve student success for minorities and African Americans. 

Negatively fueled motivation was noted by the researcher in more than just Nigel's 

interview. However, Nigel also spoke about this disparity that he believes exists: 
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Um, like I said, one thing, another thing that my day always told me is that 
sometimes a Black man has to do twice the work in order to get half the credit as 
a White man, and I don't think that they're going to actually understand that 
particular concept. I mean, because I'm working hard, I'm doing everything that 
I'm supposed to be doing, but yet, sometimes you still get looked over because, 
you know, of the color of your skin. And so, I'm not necessarily saying that, you 
know, they couldn't have afforded me the same opportunities, but yet I don't 
think they understand the concept. Yeah, I do believe I live in a generation where, 
you know, racism is all but, you know, extinct, or anything. But, like I said, there 
are certain forms of racism that still exist. Unlike back in our parents' days, 
where, you know, Jim Crow was running rampant, but the point I'm getting at is 
that, yeah, we live in a new generation. But yet, I don't think that they always 
understand that particular concept that I'm getting at. 

Based upon the interviews, the consistent theme of constantly having to prove yourself 

was identified by the researcher. During the interview with Nelson, he elaborates and 

introduces the concept of the invisible syllabus—having to go above and beyond as an 

African American. The excerpt above, Nigel discusses how he feels black men have to 

work twice as hard to receive half the credit. This perception is one that can become 

rather emotionally heavy for African American male students. However, the researcher 

identifies this concept of having to constantly prove himself (a salient finding) as a 

contributing factor to the finding of academic resilience-confidence. 

Making My Mother Proud: Motivation and Support 

One major theme that the researcher identified in this study is motivation and 

support. All students, especially African American males, must feel motivated and 

supported in order to be successful (Strayhorn, 2008b). However, the researcher also 

found that the men in this study consistently provide some form of support and 

motivation to others. The researcher finds that reciprocating motivation and support also 

contributes to resiliency and to achieving student success. The motivation and support 

that these men experience can be viewed as both internal and external institutional 
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motivation and support. After analyzing each participant's response, the researcher found 

that receiving and providing support, can aid in the promotion of student success. 

To Put a Smile on My Mother's Face; External Institutional Motivation and Support 

When asked the question, what motivates you to do well in school, Nigel responded, 

My ultimate motivation, um, first of all, is to, uh, first, well, motivation is God, 
first of all. He's, first, um, the head of my life, but honestly, here on earth, is to 
just a smile on my parents face. Um, they've invested so much time, resources, 
um, and effort inside me, that, like, at the end of the day, as long as they're 
smiling, then I'm great. 

Every participant, both BGLF members and BGLF non members, identified his mother as 

not only a source of support, but also a primary motivator in his quest to achieve student 

success. When asked the question, "Is there anyone outside of the university who has 

contributed to your student success," Syrus shared the following: 

.. .My mother, because, um, like I said, I was raised in a single parent home, and 
you know, I've seen my mom struggle. And, you know, my, my plan was always 
to, somehow, become financially stable enough to where I could take care of her, 
so she wouldn't have to work anymore. So, with that on my mind and my heart, 
like, that kind of caused me to want to succeed and do better in life. Um, just so I 
can kind of repay her... 

Langston actually shared that the absence of his mother is actually part of the reason why 

he feels as though he has not performed as well as he would like to, or that he knows 

himself capable of being able to perform: 

... in the back of my mind, the, the mere fact of, um, making my mother proud was 
first and foremost my, my goal, you know. Like, I remember, I mean, I used to get 
bad grades, and I would think to myself, D***, if my mom; if I was home, I 
would never be making bad grades like that this, because I would actually be 
doing my work. I promise you, I never, ever; the half the work that I put in at 
home, I never even did half of that up here. I never; I've been slacking in 
University, I will admit it. It's not, its no; it's nothing I'm boasting about. It's 
something I'm very disturbed about now that, I should have done much better in 
college, you know. But, I guess it takes stuff like this to, to wake you up, and take 
it as a life lesson, you know, that every opportunity you have to take it and use it 
to your best of ability. And now the notion of her not being around, not doing 
anything; I used to be scared that, I don't want her to know about, but then it 
slowly, slowly sunk in that she's not going to know anything. I'm up here, she's 
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home, and I guess that, that thinking just corrupted me, I guess. And I'm sorry 
that it did, I wasn't strong enough, but it's done already and I learned from i t . . . 
My motivation to do well in school is; you must be hearing this all the time, my 
mom... my mom is my life, and she motivates me to do good in school. 

Some participants credited both parents with providing them with the necessary support 

they needed in order to attain student success. When asked about external institutional 

support, Frederick replied by sharing: 

My parents would have to be the biggest contributor's, because they, as I stated, 
they stressed academic excellence, and that, you know, they want me to do the 
best I can possibly do in each and every situation, and they will support me in just 
about any situation. So, they have been my support system. 

Beyond mothers, when discussing support from outside of the university, the men in this 

study also mentioned a strong foundation of support that came from their families. For 

example, Joseph mentioned his brother and sister: 

Well, my family, um; well, first off, my older brother and sister, they completed 
college, so I was like, well since they did, I kind of have to too. So you know, just 
because since, not a competition thing, you know. 

The third research question in this study addresses the culture and climate of 

Southeast State University by posing the question: Does a PWI provide a supportive 

environment that fosters/encourages student success for African American Males? 

Internal institutional motivation and support will be elaborated on in greater detail later 

on in this chapter during the analysis of the third research question 

Your Time to Shine: BGLO Showcasing 

While analyzing all of the themes throughout this study, the researcher found that 

BGLO showcasing was the most consistently identified theme. The researcher defines 

BGLO showcasing as the outward presentation and display of both fraternity and sorority 

pride through programming, events, and social exhibitions such as stepping, party 

hopping/strolling. BGLO showcasing can be substantive, but it always adds an element of 
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entertainment. In each of the interviews, and all of the programs, the researcher identified 

the finding of BGLO showcasing. Under the umbrella of showcasing are steps shows, 

party hopping/strolling, neophyte presentations/probate shows, BGLO chants, BGLO 

songs, and wearing of BGLO paraphernalia on one's body or vehicle that displays ones 

pride in the organization. 

The researcher observed both of these BGLO showcasing events. After analyzing 

the observation field notes and interview transcripts, the researcher reached the 

conclusion that for the most part, BGLO neophyte presentations/probate shows are 

formatted the same. There is not much contrast from organization to organization. Joseph 

confirmed this particular portion of the BGLO showcasing finding during his interview: 

Um, during a neophyte presentation, the, um the showcase of new members. Um, 
that's been going on since, I believe since they started in, um, and um, the whole 
culture of that is, um, we get to, you have to present like the things you learned 
about the fraternity, um, you show, like how well you know it, um, the history, 
the knowledge. And you get to, um, present the different things you learned, like, 
the new strolls, the new steps, and all that takes a lot of practicing, and hard work 
really. Um, it takes a lot of time, too, so like, the show is really, like, it is a 
celebration because like, you know, it's a, I guess, the birth of you being a new 
member. And um, most, most presentations have the same format. Um, they greet 
all the other Organizations, and each Organization has a moment to, um, call, do a 
roll call, um, shout out, and most of the time during that, you know, um, you 
might have a little beef during that, or somebody might interrupt your call; but not 
hardly ever here though. Um, and that's pretty much, usually most shows are fun, 
and um, their fun to watch, it just depends on, I guess, on how well they present 
the show. And it's just, um, like, I guess that's the culture of fraternities, um, the 
neophyte presentation. And just like, it has changed since the start, because like, 
the early, um, shows, I think, um, you didn't know, I mean, you knew who was 
coming out; because like, of the things they did on campus with the, um, like, 
how they practice on campus. Um, in the past, people wanted to be members, they 
had to do stuff publicly, like you knew who was about to join. Um, but now, it's 
kind of like, um, kept secret, and it's like, it's a big surprise. And um, that's fun 
too, the surprise, because sometimes you don't really know who's going to do 
what. And it's fun to see who's going to come out as what. 
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The researcher asked Joseph to elaborate further on his description of neophyte 

presentations. By his account, both fraternities and sororities basically follow the same 

format: 

Yeah, because like, you know how when I say format, I mean like, they normally 
do like a roll call, then they probably like do a little history section, um, different 
little skits they made up. Then like, um, after the skits and history, then they'll 
probably present themselves, and then they probably, after they present 
themselves, one by one, they'll do a, um, some, like, they'll continue stepping and 
a few more skits and steps and that's pretty much the show. 

The researcher also found that a considerable amount of what Joseph shared regarding 

neophyte presentations/probate shows to be true from observing two of these programs 

and taking field notes. The researcher's field notes confirmed several of the assertions 

that Joseph and many of the other study participants shared. Some of these are: support 

from all of the other BGLOs on the campus of a PWI (as well as support from alumni 

chapters of various BGLOs and members of BLGOs from surrounding campuses), the 

celebratory atmosphere that these events create recitation of organization history, singing 

or chanting, roll call of BGLO organizations, social or party-like environment, support 

from family and friends (some providing gifts), performances that display hard work and 

discipline, common respect and a communal environment amongst members of the entire 

Greek community, significant BLGO pride, party hopping/strolling, and a large gathering 

of students of color. 

BGLO showcasing provides students on PWIs with an alternative to university 

planned programming and entertainment. This finding is consistent with the literature of 

other researchers that suggest that BGLOs ".. .are among the most popular out-of-class 

engagement venues for contemporary African Americans undergraduates at PWIs" 

(Harper, 2007b, p. 98). These organizations serve as a necessary social outlet and support 

mechanism for African American students who attend PWIs. Harper et al. (2005) share, 
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At PWIs, BGLOs tend to be the primary source of involvement for African 
American undergraduates; they sponsor most of the culturally appealing social 
activities that members and nonmembers alike come to enjoy; ad they provide a 
haven of sorts from the racism, isolation, and underrepresentation that African 
American student often experience (p. 409). 

Many of the interview participants shared their thoughts on campus programming that 

included fraternities and sororities (not just BGLOs). Martin, Malcolm, and Syrus shared 

that one event in particular, Midnight Madness, highlights the finding of BGLO 

showcasing: 

Martin:.. .Like, at Midnight Madness, I think Midnight Madness is one of the 
greatest events we got on this campus. Because it's when all the fraternities and 
all the sororities, Whites and Blacks, get together and show Greek unity, and 
show that, okay, we can all get together and do something good. We not just all 
separate in our own little groups on campus. We all can get together and do 
something good, and show you entertainment. 

Malcolm: Um, let's see, like every year for Midnight Madness, which is like 
a basketball pep rally; um, all of the fraternities and sororities here, um, they 
come together to pretty much have a step show, for Midnight Madness, which is, 
uh, part of entertainment. 

Syrus:...'Midnight Madness?' Also, like, like, 'Midnight Madness.' You know, 
they, they have what they call a, like a little Greek step show. Um, they kind of 
incorporate all of the African American, um, uh, Fraternities and Sororities in it, 
and you know, they get a opportunity to go out, and, and uh put on a little step 
show in front of the entire student body. And, you know, I feel like, and they get, 
they get applauded for it. I kind of feel like that helps with, uh, that helps them 
feel as though they're needed, or they, they have a presence on this campus... 

The researcher found that BGLO showcasing had not only become a part of minority 

enclave culture at PWIs, but had actually transcended to become a part of the greater 

university community. This BGLO showcasing finding is one that was found to be filled 

with sprit, excitement, pride, discipline, talent, mystery, and intrigue. Because this 

particular part of BGLO showcasing exists it further provides entertainment to the larger 

university community by students. For those who are non members, there is a certain 

amount of admiration, respect, and entertainment value that BGLO showcasing presents. 
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When asked if there had ever been a time when he considered joining a BGLF, Langston 

shared his admiration for BGLO showcasing: 

Um, yeah, there's been times, that I was like, you know what, I should have really 
take that up; because I'm fascinated, I'm fascinated of the, in the way of how 
they, of the steps. Because I'm fascinated about that, and I always admired, I 
always admired the way that they could put these, these complex maneuvers and 
movements together and do it so smoothly, you know. And I guess the discipline 
in the way that, was it their motto, or their mission statement, or whatever, before 
they crossover, that takes, that takes a bunch of dedication to learn all those stuff, 
you know... 

For African American students, BGLO showcasing brings entertainment by students who 

actually looks like them and who they feel comfortable with socializing with. When 

asked to comment on neophyte presentations/ probate shows, Malcolm, a BGLF non 

member, shared the following: 

Um, I guess I'm always excited because, um, a lot of my friends are Greek, and 
with each probate show, it's more and more of my friends are Greek. So it, it's 
just exciting to, you know, see others accomplish, that are close to me. 

After his response, the researcher asked Malcolm to describe the culture of BGLO 

neophyte presentations. Malcolm described these performances in the following way, 

Um, I think it would be viewed as, um, a celebration of hard work, and uh, these 
individuals earning the right to, um, I guess wear the letters; and it's just a way for 
them to, you know show to everybody that I made it. 

Because he is a non member, the researcher probed further. When asked if these 

performances influenced his student success in any way, he confirmed that these events 

help him socially. "Um, soc, I would say socially. Um, just a good way to, um, I guess, 

meet people and gives you something to do, stay out of trouble." Malcolm's perspective 

is just one of many individuals. However, he is a BGLF nonmember. His reflection still 

incorporated the feeling of excitement and energy, the feeling of celebration of hard 

work. Many individuals share this same feeling as BGLF non members and the 

researcher validated such in his field notes while observing two BGLO neophyte 



151 

presentations/probate shows. However, for members of BGLOs, BGLO showcasing 

means somewhat more, or at least presents a different perspective. Frederick describes 

BGLO showcasing, specifically neophyte presentation culture in the following way: 

I'll be honest, that is your time to shine. Um, probates are usually when the 
newest members are inducted and they want to, you know, sort of like a step 
show. You are trying to get others interested in your Organization at that time, 
because they, they see you stepping, they see you doing your chants and your 
party calls, and your strolling, and that ignites interest in people. Me personally, 
when I saw my first probate, I, it was just a feeling of excitement that came, 
rushed through me, and during my probate, that was a feeling that I probably 
won't experience ever again. It was just, it was amazing. And so, I would say like, 
you know, it's just a time where a lot of, you know, different Organizations come 
together, and kind of unify, you know. Everyone has, everyone's having a good 
time, there's no animosity amongst Black Greek Organizations, everybody's there 
for support. 

Because Frederick is a BGLF member, the researcher inquired about his perspective and 

description of BGLF culture and showcasing. Frederick shared the description below 

regarding stepping, strolling, and neophyte presentations/probate shows: 

Um, well, it's, probates have been, is a tradition that has been handed down from 
generations to generations. And you know, mainly it's, you know, continuing the 
generation, and, you know, the traditions that the Organization has done for so 
many years. But you know, I mean, when coming up with steps and strolls, you 
definitely want to have the best steps, you definitely want to have the best strolls. 
It's just that, you know, I wouldn't say it's being cocky or conceited, but you 
know, you do want to be the best, and you, you just want to show off. Um, for 
some, it might be for the ladies, you know, um, and for the girls it's probably for 
the, just to prove who's the best on the campus.. .And for guys, I would say like, 
you know, once again, it's who runs the campus. Who, uh, you know what I'm 
saying, who can; for us it's who can shimmy the best; competition amongst each 
other.. .but it's friendly competition, so. 

BGLO showcasing, as a finding, will be discussed and elaborated upon further in the 

section that discusses research question two. 

PWI & BGLF African American Male Student Success Nexus 

Based on the findings identified by the researcher, a nexus does exist among 

BGLFs and student success of African American males. This nexus can be explained in 
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the PWI & BGLF African American Male Student Success Nexus Model designed by the 

researcher. Three different stages identified by the researcher: 1) Southeast State 

University allows BGLFs to be recognized, exist, and operate on its campus (formal); 2) 

relationships are maintained among the university, university employees and BGLFs, and 

BGLF members (formal/informal); and 3) The point at which BGLFs begin to influence 

African American males by programming or individual member influence on both 

classroom and outside of class experiences (informal). This explanation is illustrated in 

Figure 2. 

Figure 2 PWI & BGLF African American Male Student Success Nexus Model 

This finding is particularly important to the purpose of this study because it allows the 

BGLF to assume a major role on the PWI's campus so that its members may influence 

other individuals. The presence, policies, and practices of BGLFs at Southeast State 

University were found to positively influence the social lives of all the males who 

participated in this study. This social element is critical because as both the literature and 

the findings of this study suggest, when students are not comfortable, they cannot become 

fully satisfied. When students are not fully satisfied, they experience extreme difficulty 
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when attempting to achieve student success. This major finding is discussed later on in 

the chapter under the discussion of research question two. 

Salient Findings 

The salient findings in this study that have been identified are 1) the invisible 

syllabus (which was explained earlier as a part of academic resilience-confidence); 2) 

Duality; 3) resilience; and 4) constantly having to prove himself. These themes have been 

identified as salient findings because they were repeatedly identified by the researcher 

throughout the study. They are briefly elaborated on in the following sections. 

Duality 

Although duality and double consciousness within this study are discussed in the 

theoretical framework, another element of duality was identified by the researcher. 

Throughout the interviews, the men shared that there is an ever present twoness, an ever 

present necessity to be able to operate within more than one cultural norm. Nelson 

introduced this concept of duality and coined it being a chameleon. The reason why 

duality here is not equivocal to the duality identified as DuBois' (1994) Double 

Consciousness is because whereas DuBois' theory suggests that this duality includes an 

internal struggle, Nelson introduces this duality as a social strength. 

... I feel that a lot of people, even though we're at a predominately White 
Institution, different people, um, there are a variety of people here. Um, people 
still tend to cling to what they're comfortable with. And when I say that, I'm 
referencing, um, to people hanging with, or only socializing with people of their 
own race. And me personally, I try to.. .1, you know, I will socialize with people 
of my race, but I try to broaden my horizons; as far as, like, who I socialize with. 
And I don't necessarily put a cap on who I will socialize with.. .And I have been 
enlightened in certain aspects, um, in regards to, um, how I should approach 
certain people. And I do think that I am achieving my goal, as far as experiencing 
diversity, and experiencing what it feels like to be around people of different 
ethnicities, or different backgrounds, or different races... Um, because I know, 
not necessarily that I'm compromising who I am as a person, or who I am as an 
African American. But I know that when I get into the corporate world, um, the 
old cliche, "When in Rome, you have to do as the Roman's do." So, um, I 
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definitely know that I.. .1 know for a fact that I will not be able to get a job, 
walking in an office and saying, "Yo. What's up man?" You know, and giving 
everybody at the board table daps. I know that won't get me a job. So, um, I'm 
guessing that, well, I know for a fact that that's what people reference to when 
they say, well, you know, you've been around White people too long or you're 
whitewashed. Um, and I do think, in a sense, I see it as an advantage. Um, not 
necessarily that I'm fake, but I look at it as being a chameleon. Knowing how to 
adapt to my surroundings. 

Joseph and Langston also discuss this dual norm existence as well. When Syrus was 

asked to elaborate on how the Greek system and intramural sports have helped him 

socially he responded by stating, 

Oh, um, intramurals, um, you know, it's made me more diverse, because, like, a 
lot of my team mates, you know, some of them are Caucasian, some of them are 
Hispanic, you know. And it, it just, that helped open up my, uh, like, kind of 
helped open up my mind to other cultures, and you know, it allowed me to hang 
out with different people. Um, to ultimately make me a better person. Um, the 
Greek system as well. Because once I came out, you know, uh, for the most part, 
all the Greeks kind of know who's Greek. So, you know, you'll find yourself 
talking, just randomly talking to another guy, or girl, just because they're Greek, 
you know. And I mean it, they could be of another culture, and that also helped 
me to, you know, meet some new friends outside of my, uh, African American 
circle, to help me become a better person. So that I know how to conduct myself 
in different social environments. So, that's kind of how, uh, intramural and Greek 
life helped me out. By helping me meet people of another culture. 

Joseph elaborates on the concept of duality from the standpoint of being able to socialize 

with other students who happen to be both members of fraternities and sororities as well 

as those individuals who are non members: 

Um, yeah, um, matter fact, because I was, um, when I was with, I was with one of 
my friends and they was like ,you going to the show, and I was like, yeah. Like, 
none of my friends are Greek really. You know, so it's like, my Greek life and my 
regular life is kind of divided, because they don't even do that. I was like, yeah 
I'm going, um, and I was like, they said why, I was like, I don't know, just to go, 
you know what I'm saying. I was like, I'm Greek, why not go, like, I kind of got 
accustomed to like, attending Greek events, because like, just to support each 
other. Like, I like the environment, the Greek environment, so it's a little bit 
different, so it's like, um, I just, I just kind of want to be at the events, you know, 
just to participate. 
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During the interview, the researcher noted Joseph's feelings regarding having what he 

described as a regular life and a Greek life. This dual existence further validated the 

researcher's notation of duality. The researcher asked Joseph to describe this duality in 

more detail. 

It's like, it's just like, um, it's been, urn, some occasions, um, like, one of my 
other friends is kind of like me, he's a BGLF 2, and like, we went to chill with our 
homeboys or what not. And it's like we got this event later, and we might forget 
we have an event later. Or they might be, like, they might forget we have an 
event. And like, because there's been a lot of occasions, they like, oh, I forgot 
ya'll was in a fraternity. Because we just be chilling so much, we just be fully 
talking about it all day. It hasn't, it hasn't like taken a, um, ain't took over us, you 
know. People might be about that all day, every day, like, that's they 
conversation, that's they thoughts. I'm like, no, that's kind of like our extra
curricular activity, you know what I'm saying, that we participate in, so. 

The duality that Joseph talks about above speaks to the much greater association of being 

able to adapt to a variety of social situations. In some instances there are situations that 

present themselves where being a member of a Greek lettered organization is a norm. 

However, in other social settings, he finds himself not being in a position where he is the 

only member of a BGLO. 

Langston speaks of the duality that he experiences in terms of language. He notes 

that when he is in settings when proper language use is required he practices accordingly. 

However, when he is with his friends and peers, he does not. His use of language with his 

friends has become so commonplace that they, along with others on the campus, have a 

lowered expectation of his writing capabilities. 

.. .1 believe my language is on point when I address persons formally, you know, 
like, when it's, when it's of importance, I could; I could choose to speak proper. I 
could choose to do the right thing, because I know the right thing. But when I'm 
with my friends I talk in slang, so they see it as, oh, how, how could he get such a 
grade, good grade, you know. How is this possible? This is not your writing. I've 
actually had people tell me; I've given papers to people. They seen the paper, like, 
who wrote this for you? I was like, are you kidding me? I said you trying to tell 
me I can't write a paper like this? Said no, somebody did write this for you, this 
is too good to be Langston paper. I said no, I said, that's, that's how flexible I am. 
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I can speak to you in my slang, or slang, sound like broken English, but when I go 
to do my work, I know the right thing. 

Again, it was observed that as a black man Langston felt as though he had to either prove 

or justify that the paper was his work and not that of someone else's. Particular to note 

here is that this held true even among his circle of friends and not just faculty staff, or 

other peers. In his discussion of negative stereotypes that African American males often 

fall victim to, Idris explains another dimension of duality that African American males 

face. 

I think if you, if you look like somebody, you can feel like somebody. And um, I 
think if you go in the classroom knowing that you're here in college, and that you 
want to do good; it's just your perception that you bring off. You know what, you 
might not have the best clothes, you might have jewelry, you might have a tattoo. 
I wear earrings, and I have a tattoo, but when I'm in the classroom setting, I'm 
pretty much about business. I'm one of the, I never thought I could be the class 
clown in college, but I am, but I still get my work done, stay on top of my stuff. 
My professors always telling me, thank you for staying on us, it's never, well, we 
need to get on you. I'm always knocking down their doors getting my stuff done, 
but in class I always ask the questions. Yes, I joke a lot, I play a lot, but my work 
speaks for itself. You know, um, the craftsman ship of my work. I might not be a 
great test taker, but my work ethic shows that, you know, yeah, this guy is Black, 
but look how well he's doing. Because you have some White people that are just 
as slack, you know, they get their work done too, or they might not get their work 
done, you know, so. 

This duality he speaks about above is the notion of a stereotypical outer appearance, but a 

top notch worth quality producing work ethic. He mentions his professor's comments 

because it shows the advantage of duality of his being able to fit in culturally with his 

social group or peers, while also being able to function as a college student. 

Resilience 

Although discussed in both chapters one and two, the researcher also found that 

by conducting the interviews, resilience was a consistent theme. Even though the theme 

of resilience is not classified as a major theme by itself, the theme was consistent enough 

through all the interviews to serve as a part of one of the major themes (academic 
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resilience-confidence) as well as serving as one of the salient findings. The males in this 

study repeatedly discussed how they were able to achieve student success although they 

faced adversity. As the data were analyzed and coded, the theme of resilience was 

identified multiple times in each of the eleven interviews. Perhaps one of the best 

examples of how these males choose to triumph over adverse situations was articulated 

by Martin. When asked if he believes being African American has had any influence on 

his academic career at the university, Martin responded by saying: 

I think it has, because it's not that much African and males students that go here. 
And with me always making good grades, always staying above 3.0 grade point 
average and always being involved, I feel as though, that with, I stands out. I 
stands out. 

When Martin was asked if he believed the BGLF influence was a positive or negative 

experience, he responded that it was, indeed, positive. 

I guess, seeing that it's a positive, like, seeing that the typical Black male, 
somebody who you know. Because where I'm from, I grew up in the ghetto, just 
to be real. Like, none of my cousins, none of my family members, none of, has 
gone to college. I'm like the first one to go into college. And with me coming out 
here, and standing out, I know I can do something, and achieve it and accomplish 
it. Does that make sense, or no? 

When asked to elaborate, he shared compelling information regarding his background. 

He was the first in his family to attend college. 

My mother hasn't gone to college, my father didn't go to college, and I'm the 
oldest child. So with me being the first, it's kind of, I'm being a representation for 
my brothers and sisters; and of my, um, cousins, um, aunts and uncles, and stuff 
like that. And, I'm about to graduate in two weeks, so it's about to show that, 
yeah, I can did it. If I can do it, they can do it too. 

Often times, first generation students feel pressure to succeed from family, community, 

and others. To the researcher's surprise, Martin shared that he did not feel any pressure 

by being the first in his family to attend college. When asked to describe how his family 

feels regarding his upcoming graduation, he responded by sharing, "They very excited, 
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like, it's something new to them that I'm about to graduate. Like, they're excited and I'm 

excited." In the previous quote and excerpt above, Martin's candidness about his 

background shows that he did not allow adversity to be his excuse for failure, rather his 

reason and motivation to persevere to achieve a student success 

Constantly Having to Prove Himself 

With both groups, BGLF non members and BGLF members, the researcher 

identified the theme of constantly having to prove himself. There are a number of 

instances throughout the interviews where the participants mentioned the element of 

having to prove himself—prove his academic intellect, prove his intelligence, prove he is 

not a thug, prove that he will not harm someone, prove he is not like a stereotype, prove 

that he's an individual (who should be distinguished). This salient finding is deeply 

rooted in major finding academic resilience-confidence. The researcher discusses this 

finding (having to prove himself) in more detail in the discussing the conceptual 

framework. 

How Findings Address the Research Questions 

The following section provides an overview of how each of the researcher 

identified findings compare with the research questions included in this study. The 

following sections have been divided by research question one, research question two, 

and research question three. 

Research Question One 

Does a nexus exist among BGLFs' presence, policies, and practices at PWIs that 

contribute to student success of African American males? Simply stated, the answer to 

the research question is yes. By analyzing each of the participants interviews, analyzing 

the mission, vision and mottos of each BGLF, and analyzing the field notes from the 
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observations made at the three programs, the researcher has determined that a nexus does 

exist. BGLFs provide various environments that cater specifically to, but are not limited 

to African American students at PWIs. Probate shows or neophyte presentations, parties, 

various campus programs and other events planned by BGLFs (also by all BGLOs 

inclusive of sororities) were found to consistently contribute something to the social 

experience and development of African American students who were open to participate 

in campus life. 

Of all the participants, only one individual (Langston) specifically stated that a 

nexus did not exist among the presence, policies, and practices at PWIs that contribute to 

student success of African American males. However, Langston's prefaced his statement 

by his sharing that a nexus exists does exist, but for members. In essence, his belief held 

that a nexus does not exist unless one is a member of a BGLF. 

Yeah, there is a close relationship, because I believe you have to keep a certain 
average, or in order to join, you have to keep a certain average, and grade point 
average. So, a very big relationship when it comes to schoolwork, and the 
fraternities; they, I believe they're all about having educated young men, you 
know. And um, that's a very good, that's a very good motivational tool to be in a, 
in a fraternity, you know. So, I say there's a close relationship. 

After sharing the response above, the researcher probed further and asked Langston: if he 

felt as though there is a relationship between these organizations and their customs, and 

policies as it relates to non-Greek members; Black males who are not members of these 

organizations? Langston responded by sharing: 

Um, I don't think so, that much. Like, I don't really think there's, like, I don't 
really think so, no. I don't think they're, I don't think, like, the fraternities, they 
do much for those that aren't a part of it. They don't do much. Like, that wouldn't 
motivate you if you not part, I don't think so. 

Langston's assessment is further complicated by the fact that during his interview he also 

states that BGLFs provide entertainment and social opportunities for students. He also 
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adds that BGLFs influence civic engagement and community service. To a certain extent, 

he also shares how a member of BGLF 1 made efforts to both motivate and influence him 

to do well academically. 

Well, they help me to strive the first couple years, you know, like, they really and 
truly, when John told me that, all that was going through my head was, oh, you 
got to get the grade, you got to get the grade, you got to get the grade, you know. 
And then, I did, I actually did go to the Boys and Girls Club a couple times with 
them, wall my frat, well he was in his fraternity, but I wasn't part of the fraternity, 
but he was my teammate and he asked me to go. And he said, well, this is what 
we do sometimes, you know; so he actually showed me, like, they went to the 
Boys and Girls Club, helped the kids with their homework. So that's one way of 
they expressing what they do, you know.. .they would do that from time to time, 
go there, help. And eventually, it actually did soccer team, coach himself enacted 
on this, and he made us, coach made us go to, go to um, the Boys and Girls Club 
every so often a week, because of that. John spoke to coach and he was like, yeah 
coach, we do this, and I think the team should do this as a collective effort, you 
know. And um, we do that for a couple times in my first couple years in this 
school. We don't do it as much anymore, but we still partake in, the team itself is 
still active in community work since then. 

The researcher then asked Langston to share his thoughts on if he believed that this 

engagement was due to fraternity influence. Langston shared, "Yeah, I think that had 

some influence, it might not be total influence, but it has influenced." As a follow up 

question to his response, Langston was asked whether he believed that element of 

community service or service learning influenced him educationally or personally. 

Langston shared that this exposure helped him draw even larger conclusions. 

Well, it helped me, like, in, in knowing that, it helped me in a way that it showed 
me that there's always room, there's always room where you can do good, you 
know. And educationally, it helped me use whatever I learned, like, I couldn't 
believe that some of those kids were doing that same math that I was doing in 
college, you know. I was like, this is the stuff that I'm doing in college, you 
know, almost embarrassed myself. But luckily I used, I was okay in math, so it 
helped me, it helped me feel, it felt good to know that whatever I learned now 
showing someone, it felt good that that child knew that, hey, this is where I am, 
and it's because of me. I helped him, I helped him do that. 

All of the BGLF non members agreed that there is a nexus that exists among BGLFs' 

presence, policies, and practices at PWIs that contribute to the overall student success of 
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African American males. With regard to research question one, the following excerpt 

from Malcolm's interview provides further insight: 

MM: Um, I do think that they, um, the Black Greek Lettered Fraternities here on 
campus, they do set a positive image, and um, I feel like I could, you know, look 
up to these fraternities as far as, you know, academics and involvement.. .Yes, I 
think, um, I feel like it, um; your fraternity would be like your family, support 
away from home... I feel like that would be for members, those who are not 
members it would just, um, be someone you could look up to within the groups. 

Although they may not have joined these particular organizations (or may not even have 

a desire to join them), BGLF non members still view BGLFs as organizations that have a 

definite impact and influence at PWIs. Further, the BGLF non members also viewed 

BGLFs as organizations with African American males who can project positive images 

for other African American males. Based on the observations of the three programs, 

BGLOs at Southeast State University provide students of color with cultural spaces 

where they may be inclined to feel more comfortable to express themselves and to 

socialize. 

For clarity, the nexus that exists among BGLFs' presence, policies, and practices 

at this institution that contributed to student success of African American males was 

consistently found to enhance the social engagement of the African American males in 

this study. Too many inconsistencies were found to be conclusive when extending that 

same nexus to the academic part of the nexus among the presence, policies, and practices 

of BGLFs and Southeast State University. 

Research Question Two 

How have PWIs and BGLFs formed a complementary nexus that enables African 

American males to achieve student success? The researcher found that Southeast State 

University and BGLFs have formed both formal and informal nexuses. The formal nexus 

among the institution and BGLFs is the university's allowing the organization to exist on 
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that campus. All campus organizations exist at the will and pleasure of the university. 

The students in this study recognized this concept, and articulated it in several of the 

interviews. When asked to respond to research question two, Syrus, a member of BGLF 2 

stated: 

Um, it has done that by, uh, kind of incorporating the Black Greek Lettered 
Fraternities into, into programs; and making the Black Greeks feel as though they 
have a influence on, on people throughout the campus. Whether it be White, 
Black, Brown; no matter, no matter the race. Um, so, I say, just allowing, just 
allowing us to, you know, be incorporated in, in programs and in the system; and 
not just kind of, you know, pushing us off to the side. And you know, because I, I 
guess like, like, as we see that we influence people, we continue to do great 
things; and continue to want to put on programs, and stuff like that, so. 

Syrus shared examples of these programs following his response above: 

Um. Like, for instance, um. Like, uh, let me give you a good example. Like, like 
our, um, like our 'Get On Board Day's,' like, you know, like, Black Greek 
Fraternities and Sororities, they kind of keep things secretive, you know, as far as 
recruitment. Like, our 'Get On Board Day's,' I feel like is kind of directed 
towards the, uh, the predominately White Fraternities and Sororities, but you 
know, the Greek Life officers incorporate us into that. And you know, we're able 
to make, uh, a impact on the campus, on African Americans, as well as other 
races; because uh, there are a few Organizations on campus that are, that aren't 
African American. So I feel like just incorporating that, incorporating us into that 
program kind of, you know, makes us feel as though we making a impact on the 
campus. And we, you know, um, I guess as far as recruitment, we making a 
impact on the campus. Um, another program, I'd have to say, uh, let me think of 
another program. Um, dang, what's the name of that program? Was it 'Midnight 
Madness?' Also, like, like, 'Midnight Madness.' You know, they, they have 
what they call a, like a little Greek step show. Um, they kind of incorporate all of 
the African American, um, uh, Fraternities and Sororities in it, and you know, 
they get a opportunity to go out, and, and uh put on a little step show in front of 
the entire student body. And, you know, I feel like, and they get, they get 
applauded for it. I kind of feel like that helps with, uh, that helps them feel as 
though they're needed, or they, they have a presence on this campus. So, that's 
another example. 

The interview excerpt above is important for several reasons. It highlights the clear and 

formal nexus among the institution and BGLFs. Rather than excluding BGLFs, Syrus 

noted how the university sponsors programming that extends the BGLFs the opportunity 
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to become integrated into the institutional community. Martin, a member of BGLF 1 

shared the same sentiment when asked the same question: 

.. .they give us the opportunity to host programs, to host different seminars so 
people can come out and see what we're about, and see what we're trying to do 
for the community... 

Langston, a BGLF non member, shared the best articulation of this nexus among the 

institution and the BGLFs among the nonmember BGLF men that addressed research 

question two: 

.. .Urn, I guess they get the, the fraternities get the liberty to, to advertise what 
they are all about, and I believe just that liberty alone, because they got meetings 
that you; they got open forums that you can attend to know what the, what the, 
what they are all about. Anyone of them, White, Black, whichever one it is, you 
could attend these meetings and know all about. I believe that freedom in itself 
helps to advertise, like, you might have a friend that go see it, and your friend 
might tell you, you know what, those guys, they're all about helping them, they 
the real stuff. And the word of mouth helps to spread the word that, hey, this 
fraternity, or that sorority is all about, about whatever, you know. And I don't 
think the University clamps down on anything, or, or they block it in a way that 
it's not able to advertise, or you're not given the equal opportunity as the others. 
Yeah, everyone, I think everyone is given equal opportunity, because they have 
Greek Day, and they set aside tables for all the fraternities and sororities, in 
sometimes the fall or the spring, one of those, you know. And they have Greek 
Week, where each, each, uh, each, um, frat or soror, they get a day to do 
whatever. At the end of the week, they share it up, and they all group together as 
one, so I don't think there's any disparity between the, the Letters... 

When all the men in this study were asked to elaborate on the nexus among the university 

and BGLFs, the programs that Syrus noted Get on Board Days and Midnight Madness. 

These programs were consistently mentioned. These two programs explicitly display a 

nexus among PWIs and the BGLFs as well as informally validating or helping to 

perpetuate the feelings of inclusiveness on the parts of the members of BGLFs and the 

students who they influence. This influence allows all students to learn of the 

programmatic efforts offered by BGLFs. Some of these efforts are academic while others 

are social. However, the nexus that exists among these organizations that enables African 



164 

American males to achieve student success was formally observed at the crossroads of 

where the opportunity that the university provides the BGLFs to operate on that campus 

and where the organization provides programs and influence to African American males. 

In his response to research question two, Idris, a member of BGLF 1, elaborates further 

on this nexus: 

Mm, uh, on this campus and with the fraternity, yeah, I think it's dealing more 
with, uh, Greek Lettered Organization, the relationship that you have with the 
campus and their academic policies and procedures. First as a Greek Lettered 
Organization, are you following what's been put in place by the University that's 
even allowing you to be chartered. And if you're doing that, and following the 
rules that you need to do to keep, uh, to C-Y-A, then yeah, they'll support you. 
And then you can bring in what you have to offer them, and I think that that's 
how they work hand in hand. So, I think that's that best way to go about, um, 
yeah.. .University? I think that if you just want to come here, and just make; 
okay, I'll say BGLF 1. BGLF 1 is its own University within itself, just disregard 
everything else for everybody else, then yeah, as a whole the organization could 
be a great organization, but are you going to get the funding, the support, um, the 
camaraderie that comes from the University that's allowing you to be chartered; 
no. I think it's disrespectful, and I think that, um, that's the wrong way to go 
about doing things; everything should be done in decency and order. And I feel as 
though that you would benefit better if you just, you know, hey, this is what we 
do. On this campus, BGLF 1 's have a good name, because they always know, I 
hate to say other organizations, they like, they'll call us, or email, like, hey Idris, 
can you get you and your fraternity brothers to do XYZ for us? And I just say 
this, like, ya'll are my favorite group of guys, I really want ya'll to do this. You 
know, one time in the show, he was like, one guy is like, hey Idris, how is your 
show going to go, because man, I went to the last show, and I already heard about 
it, I'm just really scared. I was like, you don't have nothing to be worried about, 
we're going to take care of you, you know what I'm saying. Stuff like that I think 
is, um, how you build a relationship, and then it's you scratch my back, I'll 
scratch yours. If we need anything from them, ya'll can use the office to do what 
you need, we'll take care of you. You need to be at your event, do what you need, 
it's all about that, and everybody has to have that same amount of pull. You 
know, so I think that having that respect, it goes a long way. 

Idris' statement above provides a segue way into the informal nexuses that exist among 

BGLFs and Southeast State University. The informal nexuses that exist are those 

relationships among the university, university employees and BGLFs and BGLF 

members that enable these organizations to continue to make a difference in the lives of 
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African American males. Idris introduces a new informal element regarding the actual 

nexus among the institution and the BGLF—quid pro quo. Idris introduces this critical 

element of the nexus with PWIs. He realizes that the relationship that his BGLF 

maintains with Southeast State University affords his organization the continued support 

to operate on that campus. 

Part of the informal nexus among Southeast State University and BGLFs was 

discussed above regarding relationships. However, the researcher has found that this 

nexus introduces a spectrum that moves from formal to informal. The nexus begins 

formally by allowing BGLFs to operate on the campus. The formal nexus bleeds into the 

next part of the spectrum by the relationships that are maintained between the institution 

and the BGLF. From that point, the informal part of the nexus that enables African 

American males to achieve student success becomes more pronounced in its direct effect 

on the influence these organizations have on the lives of African American males. 

Langston, one of the BGLF non members, shared how these organizations 

influenced him both academically and socially. The other two non BGLF members noted 

how BGLFs played a role in their educational and personal development. Nelson shared, 

I would say my personal development; and this goes back to the statement that I 
made earlier, that I'm very independent. And in a way, um, it was something that 
I had already preconceived in my mind, that I wanted to be a part of Greek life, 
and be a part of a particular Organization. Um, mainly because, not necessarily 
because I could wear this certain color, or I could do this call, or I could do this 
particular stroll, because I feel like those are all things that I could do, whether 
I'm a part of your Organization or not. And you don't even have to know about it. 
Um, but I wanted to join, mainly because of the prospects. And I know that, um, 
what I plan to do as far as my career, um, being a part of that particular 
Organization, it would definitely offer me, um, numerous benefits as far as 
networking; um, and you know, getting my foot into the door, um, as far as like 
allowing me to get a job after I graduate. But um, after coming to college, this 
was something that I had already preconceived in my mind when I was in high 
school; and it's mainly because I have family members that are Greek. Um, but I 
did my own research, and I feel like that's something that a lot of people, they 
don't do. And coming here to college, it's lessened my appreciation, or my 
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respect for Black Greek Lettered Organizations. And not just at this University in 
particular, but just college in general. Um, excuse, but it's lessened my 
appreciation and my respect for them, because I feel that, um, a lot of people they 
join for the wrong reason. And I feel that there is a lot of compromising of self. 
And I think that, it's not necessarily the Organizations fault, um, but I think it's 
because people are naive when they join these Organizations; because they are 
attracted to the colors, and they're attracted to the calls, and they're attracted to 
the, um, the instantaneous friendship that you automatically receive. And I feel 
like these are all things that you can achieve without an Organization. But I feel 
that that comes from a lack of knowledge and people not fully understanding what 
they're getting into, um, once they get into it; but to answer the question, I would 
say academically, it's, um, it's caused me to strive to work harder, um, in addition 
to me being motivated, and me knowing that in order for me to be successful in 
my career that I have to be successful here. Like, my GPA has to be on point, um, 
but it's also caused me to work harder as far as like my class work is concerned, 
because I want that high GPA. Um, but in socially, I would say it's had a negative 
effect, um, on me. And this is mainly my perspective, but I just feel that there is a 
lot of compromising of yourself. And there is a lot of; I don't even know the word 
that I want to use. I don't want to say people are fake, but that's kind of along the 
lines I'm going. 

The researcher then asked Nelson to elaborate on any of his experiences describing 

whether or not BGLFs had an influence on his educational or personal development (if 

any at all). Nelson's response was: 

Yes, definitely. Um, like I said, they have been one of, they have been; they have 
definitely played a factor in.. .because they have caused me to strive to work 
harder, as far as my academics are concerned. Um, because, like I said.. .as far as 
like, my academics are concerned, I definitely study more, because like I said, I 
want the good GPA. And um, going back to what I mentioned earlier, they type of 
person that I am, um, most Greek Organizations, the minimum GPA requirement 
is a 2.5. And I'm just like, why go into the door with the minimum? Why not 
supersede that? Um, and so that's definitely been a motivation for me, because I 
didn't want to join a Organization with a 2.5 or a 2.7. . . I'm probably not being 
clear, but not necessarily a better candidate for the Organization. Um, let's see 
what I'm trying to say. Not necessarily a better candidate for the Organization, 
but I would say a better asset to the Organization.. .And when I say a better asset, 
I mean; like I said, I'm not the type of person to do something halfheartedly, or 
half step on anything. And I just feel like if I'm going to be, I'ma be honest, if I'm 
going to pay all of this money, dedicate time, dedicate energy, dedicate effort to 
be a part of the Organization, then why do all of that? 

The researcher noted that Nelson, a BGLF non member, was influenced academically by 

BGLFs. However, his influence is driven by motivation to also join a BGLF. As it was 
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observed in Langston's interview, not all African American males at PWIs have a desire 

to join BGLFs. Most of the interview participants agreed that becoming a member of a 

BGLF is not for everybody, which will be discussed later on. Beyond having a substantial 

amount of friends who are members of BGLFs, Malcolm shared that BGLFs did not 

really have an influence on him academically, but they did influence him socially. The 

following is an excerpt from the interview with Malcolm and what he believed has helped 

his social and academic development at Southeast State University: 

Um, the Greek fraternities and sororities; they put on a lot of the programs. Well, 
they host a lot of the programs. Um, its probate shows, um, pageants, um, 
fundraising, um, events like that.. .Um, being that this is a small school, um, I, I 
have a, you know, a good bit of friends that are Greek. And, uh, it's a great way to 
just come out, show support and give you something to do in your spare time... 
Socially, um, just being able to mingle, um, with different people. 

All of the BGLF nonmembers agreed that there is a nexus that exists among BGLFs' 

presence, policies and practices at PWIs that contribute to the overall student success of 

African American males. Two of the three BGLF non members, Langston and Nelson, 

shared that they were influenced by these organizations both academically and socially. 

The last member of the BGLF non member group was only influenced socially. 

Regarding research question two, the BGLF members for the most part believed 

that also believed that nexus exists among PWIs and BGLFs that enables African 

American males to achieve student success. One member, Joseph, felt as though this 

nexus is strengthened by Southeast State University affording BGLFs the opportunity to 

maintain their respective identities. In response to research question two, Joseph stated, 

I'll say providing us; providing an environment for us to be ourselves, and to not 
conform to, like, their customs completely. Like, their; like, they give us room to, 
you know, to be, I guess I'll say urban.. .Like, um, I like, I'll say for example, 
like, you know, you might be walking on campus one day, and there might be a 
Organization playing music. So you know, I listen to Caucasian White music, 
like, stuff you probably never heard, and then the next day you might hear 
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somebody out on the patio playing Hip Hop, you know. Like, you know, they 
give us room to be ourselves, and yeah, express yourselves however you feel. 

The extent part of Joseph's interview presented valuable insight about BGLF influence 

on educational and personal development. When asked to expound on BGLF influence 

on his educational and personal development, Joseph stated: 

I say, educational wise, not much; but urn, they have gave me a few more skills to 
brush up on, such as, like: time management, and um, it's just overall, like, time 
value, like, what am I going to do with my time.. .but personally, um, being in a 
Black Greek Lettered Fraternity, I've had to be out there a lot more, like, another 
individual. Like, as far as, like, roll calls, doing an event, like, being able to, you 
have to be, like; because people look at you, like, you know. Like being in a 
fraternity, you are looked at as a leader, or as a part of something, so like, eyes are 
drawn to you. So you do have to carry yourself a certain way, like, you know; you 
don't have to change yourself, but you don't just want to be looking any kind of 
way neither. And um, well, like being in a fraternity, I have, like, gained a lot of, 
like, more, more people skills. Like, more, like, you know, being able to greet 
people, and just talk about different things, and um, I'll just say like, it kind of 
causes you to do a lot more, to be in the spotlight a lot more. And um, adjust to 
the spotlight a lot more.. .1 think I kind of already, like, had the traits that I had 
needed to be, to be successful as a student, through, like, I guess what I already 
learned in high school; and just being organized and so forth, prior to joining the 
fraternity. 

The researcher asked Joseph if being a BGLF member has negatively influenced his 
educational pursuits. Joseph's response was, 

No, I wouldn't say it has a, um, most fraternities here they value education, like, 
having, um, um; excuse me, a good GPA is necessary to even join a fraternity. So, 
like, scholarship is important; um, yeah. 

Responding to research question two (how have PWIs and BGLFs formed a 

complementary nexus that enables African American males to achieve student success), 

Frederick had a contrasting view of Southeast State University when compared to some 

of the other participants: 

Well, by, uh, allowing the Organizations to have programs on campus, um, and 
allowing them to bring that Organization to the campus. Because it, it is solely up 
to the school whether or not the, the fraternity can be, you know, established on 
that campus. And so, by allowing them to, you know, have Black Lettered Greek 
Organizations here on campus is kind of beneficial, because it's giving Black 
students something to do; as opposed to being, you know, stagnant and not, you 
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know, having anything for them to do.. .it's giving them a way to get involved in 
student activities, and on campus activities. Because students that are involved in, 
um, organizations on campus are more likely to attend events, um, on campus; 
they're more likely to, you know, take their education seriously, because they 
know that their performances are a reflection of that Organization. So they really 
don't want to let that Organization down. And also, they see it as a means of, you 
know, getting to that next level; you know, a personal fulfillment, um, self actual, 
actualization, I'm sorry, couldn't pronounce it for a second. Um, because they see 
it as a way of, you know, them achieving something that they wanted for a while. 

During Frederick's interview, the topic of university programming was addressed. After 

reflecting on his years at the university, he shared that he believed the university had a 

deficit of programs sponsored for students of color. 

.. .programs that they do put on, they're not geared towards minority students, 
they're actually geared towards, you know, the Caucasian students. And that is 
why they don't get, you know, as much of a turn out, or participation from the 
Black students; because it's not something they're interested in.. .I'll take for 
example, you know, like, every year they have a dance marathon. Um, I know a 
lot of the Greek Organizations take part in it, but you know, just regular students, 
they don't, they don't um, they don't attend, they don't participate in that event. I 
guess because it's not, you know, they'd rather participate in a cookout that one of 
the Black Organizations puts on, you know; or a pool party. So, I don't think the 
school has learned to appeal to both audiences, because you have to use different 
tactics to appeal to certain, um, target markets or target groups. 

After addressing this topic of campus programming, the researcher compared Frederick's 

response to McClure's (2006a) finding that BGLFs offer social outlets for African 

American students at PWIs. As a follow up, the researcher asked Frederick what he 

believed could help Southeast State University with programming that appeals to both 

white and students of color 

I would say, they should, you know, speak to the Greek Organizations, because 
the Greek Organizations are the outlet to the other minority students on campus. If 
a Black Greek Organization is having a probate, the Black students are going to 
be there more than likely. If a Black Greek Organization is having a party, the 
Black students are going to be there. So, they need to use the Black Greek 
Organizations as a tool to recruit these students, and you know, kind of use them 
as a means of getting the students to come out and participate. 
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His following response speaks more directly to his feelings on the researcher's second 

research question. With regard to support from Southeast State University to BGLFs, 

Frederick responded in the following way: 

Okay. I would say that they, um, it's a mixed bag for me. They, in some instances 
they do, whether some; I'll give you an example. Um, just this past semester, we 
had a, a pageant, it was a scholarship pageant, okay, to benefit the students. And 
once again, the school gave us the runaround. We, we asked for a certain amount 
of, uh, stage pieces to be set up, and we asked for the stage to be set up in a 
certain way. And the day of the pageant, low and behold, they didn't have the 
stage pieces, um; they were missing about four stage pieces that we needed. Um, 
the office worker refused to help us out, and so, we took it upon ourselves to go, 
you know, to the place where the stage pieces were, and get those pieces and 
bring them to the place where the pageant was. You know, the next day we got a 
lengthy letter about how it was, uh, out of policy for us to get the stage pieces, 
when in actuality, we requested a certain amount of stage pieces. So they really 
didn't have a legitimate argument when I came down to i t . . . It was resolved 
because they, uh, once they reviewed everything and looked at the facilities 
request forms, and other forms that we had submitted for the pageant, then they 
found out that we did have, you know, everything in order.. .At that point, you 
know, it was pretty; it is pretty much a common occurrence, um, for us. Um, at 
that point, you know, we just went on ahead and proceeded forth with the 
pageant. Um, we didn't look back. We didn't make a big scene about it, so. 

When asked if this was typical of the university, Frederick shared, 

I can't speak for any other organization, because I don't know what goes on 
behind the scenes, but for our Organization, I can say yes it is pretty much typical. 

The researcher probed further and asked Frederick how these repeated experiences by the 

university made him feel as a member of a BGLF, 

Um, It almost seems as though they have a personal vendetta towards, or you 
know, a problem. I don't know whether it's certain people in the Organization, or 
they just don't like the Organization as a whole, or if it's bigger than that, or if it's 
a racial issue. I can't really put my fingers on it. It seems like every time we try to 
have something, it's like just one thing has to go wrong, like, you know. Whether 
we try to, no matter how much we try to cover our tracks, something has to go 
wrong, in just about everything that we do. I can give you another example. When 
we were, uh, what happened that time? Um, hold on for a second, I just had it in 
my head. Like, I couldn't think of it for a second. Um, because there are a lot of 
them, I can name a lot. Um, not only was it the pageant, but you know, us just 
working our Greek Week. Ok, a lot of the, the Organizations that are located, you 
know, that are located here in the student organization, you know, in the office, 
the SAC office, they kind of get, you know, precedence over the rest of the 
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organizations. We had, we contended for our BGLF 2 Week. We had to move our 
week because, urn, PUB or some other organization that's here in the SAC that a 
lot of the faculty and staff have advisor positions in wanted that same week. So, 
we have been forced, automatically, you can't have that week. Or during relay for 
life, we put in something for, you know, a dunking booth, and they told us that 
student government was having a dunking booth, so we couldn't do it. 

Whereas the majority of the students believed that there was a definite nexus that exists, 

be it academic, social or both, Joseph's perspective of this nexus fell more towards the 

middle of the spectrum between definite nexus and no nexus among Southeast State 

University and BGLFs. His perspective speaks directly to the PWI & BGLF African 

American Male Student Success Nexus Model proposed by the researcher based on the 

findings of this study. 

The BGLF members consistently stated that membership in the BGLF actually 

helped them to achieve student success either academically, socially, or both. When 

asked about his opinion, Kareem discussed how the relationships among the BGLFs and 

Southeast State University have formed a nexus that enables African American males to 

achieve student success. 

I think, um, what it does; it kind of gets, um, African Americans to join something 
that they feel more comfortable, tied to. Like I said earlier, um, a lot of the, um, 
organizations on campus, you know, they're predominately White, so I think 
with, you know, predominately Black Greek Lettered Fraternities, it give us, you 
know, something that we feel more comfortable in doing, because we're around, 
you know, more people, like, like us. So, then, like I said, one of the things to be 
successful is to be, um, you know, socially active, so that kind of put those two 
and two together. So it puts you in that position to be socially active, and get you 
involved with people that you're going to be comfortable with.. .Um, I think 
more of, it's more of a comfort level being around people, but most African 
Americans, because um, you know, being in the age that we kind of grew up in 
was, you know, stay to, get away from, like, a lot of racism. So we still have the 
mindset that, you know, there is racism, and that you know, White people, they 
kind of really doesn't, don't welcome us, so. Kind of don't feel comfortable being 
around, most of them don't feel comfortable being around, you know, in a 
predominately White organization. So with being in a, um, something that's more 
tied to African Americans, you know, it gives them that chance to, you know, to 
do something that they probably wouldn't have done if it wasn't for Greek 
Lettered Fraternities; um, get socially involved. 
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McClure (2006a) asserted that BGLOs at PWIs provide social outlets for students of 

color. Just as Kareem asserted above and as McClure has stated, BGLFs provide refuge 

for students of color though programming and sponsoring events. 

Research Question Three 

The third research question is: Does a PWI provide a supportive environment that 

fosters/encourages student success for African American Males? The answer and 

analysis of this research question addresses the culture and climate of Southeast State 

University. From a comprehensive institutional standpoint, the researcher found that the 

university does provide a supportive environment that fosters/encourages student success 

for African American male students. Among both the BGLF nonmembers and the BGLF 

members, the researcher found that the students were consistently satisfied with the 

culture and climate of the university. As the literature suggested, there were instances and 

occurrences that have transpired during their tenure at the university that they wish would 

have either never taken place or could have been handled differently. However, the men 

did not allow those instances to sway their overall judgment of the institution as a whole. 

Consistently, the men in this study identified individual employees of the university (both 

faculty and staff), university programs and services, and BGLFs and attributed them to 

helping to create a supportive environment. The participants identified faculty, university 

programs, staff and other students as being constant supporters and motivators. 

Internal Institutional Motivation and Support from Faculty 

When discussing the motivation to achieve student success from within the 

institution, many of the men in the study shared that faculty at Southeast State University 

played a significant role in their system of both motivation and support. By engaging 

students, faculty members helped these young men to become empowered. Although 
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most of the interviews revealed a variety of positive experiences with faculty, there were 

some study participants who did not experience the best times with faculty members at 

Southeast State University. Some specific faculty members' names continuously surfaced 

when it came to positive examples of motivating and supportive faculty members. For 

example, Dr. 789 and Dr. 456 were names that the researcher identified repeatedly. 

D'Artagnan shared the following: 

Um, I would say, like, you go in the classroom, and like, you might be like the, 
say about three Black people in the class out of everybody. It's, I would say, most 
of the time you get overlooked. Teachers don't try to like, really pay you that 
much attention. But, um, like, for instance, Dr. 789, one of my teachers, Dr. 456, 
they was like, actually getting everyone involved. He'll call, you know, everyone 
by his name, that been in the class, if you didn't say nothing to answer the 
question, he would look at you and say answer it, so it wasn't like he was trying 
to, like, pin point a certain people to answer questions and stuff like that... 

Syrus shared that one faculty member helped him to not only realize his potential, but 

also contributed to his overall self efficacy as a student. Because of his experiences with 

Drs. 789 and 456, he actually began engaging in research projects with these faculty 

members and now has aspirations to attend medical school. 

Um, source of support? My professors' in my major, um, they, I definitely look 
to them as a source of support; because, um, you know, I, I want to become a 
orthopedic surgeon. And like, I'm kind of going into this process blinded, so, I 
mean, them having doc, doctoral degrees, you know, and knowing people in 
different places; like, I look to them as a source of support, as far as, um, 
preparation for medical school, and, uh, just, how to be a good med student. So, 
I'd say my professors' in my major: Dr. 456 and Dr. 789, specifically. 

When asked if he could have been as successful at Southeast State University without 

these individuals as sources of support, Syrus said: 

Uh, probably, probably not. Because, um, Dr. 789, he, um, you know...well, it 
started with Dr. 456, he, he introduced me to, uh, research, and that was how I got 
involved with my research project. Which, as I stated earlier, was one of the 
things that kind of put me over the edge, and showed me that, you know, I am as 
good as some of the other student in the major. And then Dr. 789, you know, he, 
he sat me down one day, and just showed me, or we went over my, my potential; 
and uh, that's kind of how I came to the conclusion that I wanted to go to medical 
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school. Because all along, I was kind of, uh, I mean, short changing myself, for 
lack of better words; because I, I was, uh, I just wasn't trying to reach my full 
potential. I was trying to settle, and uh, Dr. 789, he kind of sat me down, and we 
discussed some of my strengths, and some of my interests. Uh, that's kind of how 
I began to dream big. And uh, so, I say yeah. Without them I probably wouldn't 
have the academic success. 

Some students even shared that their experiences with their professors outside of the 

classroom environment also helped them to begin to feel more comfortable at the 

university, which also led to their feelings of accomplishment and achievement of student 

success. D'Artagnan shared, he was initially uncomfortable upon coming to Southeast 

State University. He describes his feelings in the passage below: 

I will say not scared, but just like, uncomfortable. But I got used to it, when I was 
like, talking to 789, and um, and being in the class with him, and actually got used 
to him. Like, man, he just like me. 

Engaging students outside of the classroom is just as important as engaging them inside 

of the classroom (Tinto, 2006). It allows student to witness that their professors are 

individuals, real people who have interests beyond just what they teach. These engaging 

experiences allow students to see the common traits that they share with faculty 

members. 

Internal Institutional Motivation and Support 

From University Programs and Staff 

In addition to having faculty provide motivation and support at the university, it is 

also important to ensure that staff are equally, if not more engaged with students when 

providing the same kinds of motivation and support to African American male students. 

Throughout each of the interviews, a specific department and a specific name surfaced 

among staff members. This individual was Ms. ABC. She serves as the Director of 

Multicultural Programs which oversees the Minority Achievement Program (MAP). Each 

of the participants mentioned Ms. ABC, programs within her department or both. Earlier 
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in this chapter, it was discussed how imperative maternal support is and how it was 

consistently recognized in each interview. The same form of maternal support is exuded 

by Ms. ABC according to the participants in this study. Idris even refers to Ms. ABC as 

his second mother and as a "Harriet Tubman for us" (being African American students at 

Southeast State University). During his interview Idris shared, 

Um, Ms. ABC, um she's over at Intercultural Programs. Um, she looks out for all 
the Black people. She's like our mom, and um, I work under her. She's like my 
second mom, I work right under her. Um, I was her office assistant when she took 
off sick one time; I took over her job for her for a little bit. So she takes care of 
everybody.. .she's working on her PhD now, but she does, like all the programs I 
was tell you about, Women's History, they put on all those programs; Minority 
Achievement Program; all that stuff runs through her office, out the student life. 
And so, anything dealing with, um, ethnicity, it's going to hit her or Ms. 321. Ms. 
321 deals with more of the International students, but um, so Ms. ABC has a 
reach over all, all the freshmen. They're all going to get something out of the 
Achievement Program, we just do that during the summer, I work with her too. 
We did all that work for her, and um, she's really nice, really, really sweet lady, 
just take care of us, and um, anything we need: references, talk, hug, food, she'll 
take care of you, so. 

When Idris was asked if he could have been successful at the university if he did not have 

Ms. ABC, he responded by stating, 

Uh, absolutely not. Um, she is probably one of the most people, probably the first, 
the only person that, um, has; she's given me the most opportunities. Um, and it's 
just kind of been there, kind of like a, I would say a, a Harriet Tubman for us, you 
know, getting us through. So, you know; if it wasn't for her, no.. .she just like, 
made sure we were on top of stuff. She made sure we knew, you know, what to 
say, when not to say it. She came, she was there when we had a rough day, and 
we were there for her when she had a rough day. Um, she kind of guided us 
through Southeast State University, and just like through a lot of other different 
things. All of the conferences; most of the conferences I went on, was with her, 
um, and then she got me with other people to go on other conferences. All the, a 
lot of the speaking engagements, and we even did a workshop, me and her 
together. She just taught me a lot, like her professionalism, she taught me how to 
be a good boss, a good manager of people. Um, she told me things I didn't want 
to hear, and what I did like to hear. And me and her were really close, um like I 
said, that's my mom, but she got that same bond with a lot of people. Even to this 
day, we do like, MAP reunions, like, people call her all the time. Like, we; it's 
just like, that's, that's part of my family; like, I consider her family, so. 
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Another participant, Martin, also shared his experiences with MAP and Ms. ABC that 

helped him to also do well at Southeast State University: 

I would say my MAP mentor staff, with, with urn, Ms. ABC. Because whenever I 
first got here, like, it was so; it was so amazing because it was two BGLF 1 's who 
was in the MAP mentors. And like, I wasn't a BGLF 1 yet, and like, the way they 
just came to me and wanted me to get involved, wanted me to get out there, 
wanted me to do good, and that was one of my reasons for going into BGLF 1; 
seeing those guys doing that same thing, and now, that I'm doing it now. 

The following dialogue between the researcher and martin provides his experience of 

receiving support from the MAP program and Ms. ABC: 

SS: Could you have been as successful at this Institution if you did not have, 
uh, this person or group of persons to influence you? 

MN: No. 

SS: Why not? 

MN: I would have been so dead, like, I wouldn't have been alive. They opened 
me up. 

SS: How did they do that? 

MN: They would, like, if I'm walking down; if I'm on campus walking around, 
they'll come to me "hey, you coming out to, um, tonight's events, tonight's 
things, or whatever?" And, like, they would just want me to come, and try to 
motivate me to come, so I can get involved, and do more. 

Ms. ABC and this program helped Martin to not only persist at the institution, but it also 

helped him to become involved in student life outside of the classroom. The program 

included older African American male student mentors who engaged him, as well as staff 

members such as Ms. ABC. Together, the synergy of these entities helped Martin feel 

valued, validated, and a part of the greater university community. 

When asked about if he believes PWIs provide a supportive environment that 

fosters/encourages student success for African American males, Syrus answered that he 

believes Southeast State is not doing enough. He shared that MAP is an effective 
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program that the university sponsors, but not all African American males are given an 

opportunity to participate in the program due to limited resources. 

Here at the University, the only program we have is uh, a program with Ms. ABC; 
it's called MAP, which is Minority Achievement Program that, you know, helps a 
limited amount of African American males. And, you know, we need something 
that can reach a mass majority of the African American males, considering how 
many we have on this campus. So, the answer to that question is no, I don't 
believe it helps... I wasn't a part of it, but I know, they, um. When African 
American males, or males of the minority, come into the University, they are 
paired with a mentor that kind of guides them through freshmen year; guides them 
through the whole transition process. And then, they in turn, return the favor to 
another to another incoming African American male. So that's, that's pretty much 
it in a nutshell. Like I said, I wasn't a part of it, so I don't know all the ins and 
outs, but that's the basics of it. 

Although all students are not able to participate in the program because of limited 

resources, it was evident that the participants in this study were all influenced by the 

program either directly or indirectly. Kareem attributed MAP with his ability to become 

more engaged with the university outside of the classroom. When asked whether or not 

he believed Southeast State University provided an environment that fosters or 

encourages student success for African American males, he shared the following: 

Um, this campus, um, it, it particularly, it does; because like I said, my freshman 
year, they had the Minority Achievement Program, which, um, focuses on, um, 
the minority students. And that really, um, it kind of helped me out, because it 
actually, you know, you was mentored by a African American, um, student, so 
you actually got to know firsthand what to expect, what not to expect. But you 
know, on the other hand, there are a lot of activities that are more geared towards, 
you know, the majority, in which, um, what I learned from Minority, um, from 
MAP, that you know, we kind of have to, like, not, you know, look at that just 
being all that being surrounded by White people. We have to, like, look past that, 
and just join it, you know, if that's something you want to do, do it; not just 
because it's mostly White people in it, but you know, take, you know, if you don't 
want it to be seen as a, um, predominately, you know, White organization, join it 
if that's what you want to do. And you may can change the face of i t . . . With 
MAP, um, it's, it's just geared to, um, to help out, um, minority achievement, um, 
minority students at they freshman year. It helps them to, um, become more 
comfortable in this, you know. Our overall goal is to, you know, to, you know, cut 
down the retention rate of African Americans. So, it really had an effect on me 
because it just opened my eyes to all the stuff that I would, would be faced with, 
and you know, and how to deal with it. 
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When asked to describe his experience at Southeast State University, Kareem expressed 

the following: 

Um, my experience is pretty, um, fun. All the way from my freshman year to my 
senior year, um, I got to watch, um, a lot of people, um, grow up, um, see a lot of 
people one year and you don't see them the next year. Um, it's a real fun campus, 
but if you don't, I can see how, you know, some people, they can say it's not fun; 
that's just because they don't get involved. This campus, to really, you know, get 
the whole thing out of it that the University want you to get out, you have to really 
get involved on campus. Since it is a small, you know, school. 

The researcher then asked him to talk about his most significant experiences at the 

university. Kareem responded by sharing: 

Um, I would say, um, probably my social experiences. Um, just being involved 
with a lot of stuff, because like I said, that's something that I kind of didn't do 
when I was in high school, and then when I was coming here, I was probably kind 
of expecting the same thing. So when I got involved, I was shocking myself, 
because I actually, you know, got successful at it, and you know, maintained, you 
know, the same, you know, standards of educational that I did in high school. So, 
that's what I was, like, mostly surprised of, you know, when I was being a senior. 
. . my social experience, um, once being a MAP mentor, I got to know more 
people because as a MAP mentor, you got to know the freshman's, so then get 
first hand with the freshman's, you know, the freshman's, they look up to you. So, 
from that point, like, I was always, like, always seen as a leader, and like, 
somebody you could go talk to. And then, being in, working with; being a mentor, 
it's you know, MAP is under, you know, the Student Life Activities, so office, so, 
I got to get to know a lot of the faculty that work here, and they know me; know 
my name. So, it kind of, like, boosts your, you know, your self esteem, because 
you feel welcome. 

Kareem's reflection gives an account of his experiences at Southeast State University. 

However, of all of them, he notes that being a MAP mentor is his most memorable 

experience. The researcher asked Kareem why this experience was different from the 

others. Kareem replied: 

... I guess that experience, it boosted everything else. Like, everything else fell, 
fell into hand, it was just, it kind of aided in my confidence to lead to me joining 
Circle K. It lead to me, um, wanting to, um, join a fraternity. To you know, better 
myself, because you know, MAP, it is a freshman program, so after that, it's 
designed to, you know, get you involved in other stuff. So it kind of started me off 
with everything else. 
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Although Kareem is a member of BGLO 1, he still credits his social engagement with 

being a member of the MAP during his first year at Southeast State University. MAP, 

which serves all minority students, helped Kareem (and many others like him) to better 

digest the university. The incorporation of peer mentors who guide the freshmen students 

through their first year is an invaluable tool the school uses to support African American 

male students as they matriculate. The researcher identified one of the major elements 

that makes this program a success is the participants' desire and willingness to help other 

African American males who enter the university. Their wiliness to assist incoming 

freshmen to avoid pitfalls not only helps the incoming freshmen, but it helps the MAP 

mentors to feel good about themselves knowing that they helped another black male. 

Nelson responded to the third research question in a rather unique way that no 

other study participant did. In his response, he noted that Southeast State University 

offers financial incentives, but not necessarily other forms of support: 

Urn, I would have; honestly, I would have to say, financially, yes. Because they 
do offer you an incentive for coming. Um, if you come to a predominately White 
Institution, and you're a minority, they offer you financial incentives. Um, and I 
would have to say, for this campus, I would say that they promote diversity, they 
encourage, um, they encourage us to interact. But as far as it being celebrated, 
um, I would have to say that I have noticed a lack in the celebration of diversity. 
Um, and there are, maybe, one or two programs within a year, or so, that you see 
that diversity is celebrated. And, it's not something that the University partakes 
of. It's a certain department that celebrates diversity, and it's like, if that 
department doesn't do it, then there won't be any celebration of diversity. So, I 
guess, in reference to the climate, I would say that diversity is not really 
celebrated. It is present, but it's not celebrated.. .when I say a celebration of 
diversity, I know one of the major events that we notice, um, here on campus was 
that we had Martin Luther King's birthday off, um, from the University. But as 
far as there being anything done to celebrate Black History Month, um, nothing 
was done. And we kind of, we contemplated over it. We brought it to the table, 
and it was like, "Oh, well, you know." It was basically; the message we were 
given was, if you want something done, then you have to do it. And I feel as 
though it shouldn't necessarily be that stereotypical. That because I'm an African 
American, that I should be the one to step to the forefront, in which, I don't see 
anything wrong with that; but it's something that, um...It's kind of like, you 
invited me here. And then it's like, once I'm here, then you tell me, "okay, well 
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it's up to you to do whatever you need to do to keep your culture, or to feel 
comfortable here." Um, and that's what I mean by it not being celebrated. Um, 
we were invited here, but it's like, now the ball is in our court to make ourselves 
comfortable on the campus. 

Other sources of support that the researcher consistently identified from the interviews 

were the academic resources that the college offers such as the writing lab, the math, the 

library and librarians. 

Internal Institutional Motivation and Support from Students 

When looking at the spectrum of motivation and support from within the context 

and confines of the university, the African American men from this study, both members 

and non members consistently offered that peer support was also a critical part of their 

academic journey. Peer support covered a multitude of individuals inclusive of friends, 

roommates, girlfriends, fraternity brothers, members of campus organizations, and 

students in general. Particularly noteworthy is that the participants shared how they were 

not just the recipients of peer support, many of them also provide peer motivation and 

support. 

In particular, Martin discussed how service to him and reciprocating that 

assistance was beneficial to him. By receiving peer support and providing that same 

support and guidance to other students, Martin and others were able to keep the cycle of 

motivation and support constant at Southeast State University. 

Conceptual Framework 

Academic resilience-confidence is the finding that substantiates the conceptual 

framework proposed by the researcher. The conceptual framework is first introduced in 

chapter one and later expounded upon in the review of literature. Academic resilience-

confidence can be observed by extracting key elements from each of the theories 

proposed in the conceptual framework. As stated earlier, when analyzing BGLF presence, 
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policies and practices as influences of student success for African American males, the 

researcher had been unsuccessful in locating a viable theory that comprehensively 

addresses the essence of this study. For the purpose of this study, a combination of 

several theories were woven together to establish the conceptual framework. The theories 

that were included are Double consciousness, Critical Race Theory, Tinto's Model of 

Student Departure, Bean and Eaton's Model of Retention, McClure's construct of 

African American Male Masculinity among Fraternity Members at PWIs, Resilience 

Theory, and Black Racial Identity theory. 

All of the participants in the study discussed constantly being aware of his 

duality—his existence as a student, but as an African American student. This duality is 

the realization of DuBois' (1994) double consciousness. DuBois' (1994) theory of double 

consciousness posits that African Americans have the difficult task of seeing themselves 

not merely from their own perspective, but also through the lens of the larger dominant 

culture. These two views are typically incongruent. The theory states that one sees 

himself through the eyes of others—in one sense as an American and in the other sense 

an African American (DuBois). Although the majority of participants viewed themselves 

as having achieved student success, they are also aware of how others (a larger dominant 

culture) view or preconceive them. This concept speaks directly to DuBois' assertion of 

two incongruent viewpoints between this study's participants and those who misjudge 

him along with his peers. 

In an attempt to make this incongruence more equal, many African American 

males will attempt to change behavior or assert their qualities that underscore their 

differences against the incongruent perception of the group they belong to, African 

American men. Ultimately, DuBois' theory suggests that there is a perpetual struggle in 
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African American men to ".. .change or disguise their behavior to suggest that their 

meanings of manhood are compatible in the cultural space they inhabit at the time." 

(Dancy, 2007, p. 91) Throughout the interviews, the students discussed the concept of 

constantly having to prove themselves (as discussed in the salient findings section of this 

chapter). Idris describes the stereotypes and the concept of constantly having to prove 

himself as a black male attending a PWI. 

.. .you know, a lot times Black people get stereotyped, I'm a Black male and I 
don't have a chance, but I think I've been given the opportunity to, I've had the 
opportunity to be an equal and make a name for myself, and um, I think, I, I've 
made tremendous strides with that. You know, and uh, I'm grateful for it.. .Uh, 
negative stereotypes about Black males; I think just because of, we go clothing; 
it's how you perceive your clothing, the way you look, um. I think the professors 
pretty much see it all, but with your classmates, we see it, we have; I have a lot of 
classes where you got to do group work. You come in there with, you know, a lot 
of jewelry on, hat backwards, you know, um, we use the term, um, college thugs. 
How can you be a thug in college? We got a lot of people that come here, and 
you know, they want to keep that high school hood boy mentality, but you have to 
realize that college is a individual race, and um, you know, in order to succeed 
there are something's that you might have to, not conform, but you need to 
change about yourself. You know, your becoming a professional, certain things 
just aren't acceptable any, anywhere you go. And I think, you know, that can help 
shape you, um, for the better. But I think you will be stereotyped if you walk 
around here like that, um, because you have people coming from everywhere that, 
you know, they might see a Black person, and they might not have been in a 
classroom with Black people before. They see that, and that's probably what they 
see on TV or somewhere else, and they're probably like that's another Black guy, 
he's probably this that and the third. And um, it's not that way, so. 

The researcher then asked Idris about how he negotiates or blends the experiences he 

explained above with his personal feelings. He shared, 

How they blend together, um, me personally, I think if you, if you look like 
somebody, you can feel like somebody. And um, I think if you go in the 
classroom knowing that you're here in college, and that you want to do good; it's 
just your perception that you bring off. You know what, you might not have the 
best clothes, you might have jewelry, you might have a tattoo. I wear earrings, 
and I have a tattoo, but when I'm in the classroom setting, I'm pretty much about 
business. I'm one of the, I never thought I could be the class clown in college, but 
I am, but I still get my work done, stay on top of my stuff. My professors always 
telling me, thank you for staying on us, it's never, well, we need to get on you. 
I'm always knocking down their doors getting my stuff done, but in class I always 
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ask the questions. Yes, I joke a lot, I play a lot, but my work speaks for itself. You 
know, um, the craftsman ship of my work. I might not be a great test taker, but 
my work ethic shows that, you know, yeah, this guy is Black, but look how well 
he's doing. Because you have some White people that are just as slack, you know, 
they get their work done too, or they might not get their work done, you know, so. 

In addition to duality and double consciousness, the researcher identified CRT 

within the study. One of the tenants of CRT is that it helps to establish that African 

Americans are a marginalized race of individuals. The entire study hinges on the facts 

that not only are African Americans marginalized, but African American males are 

disappearing in higher education. Consistently throughout the interviews, the researcher 

noted several instances in which the participants expressed the notion that they had 

confronted circumstances that resulted from either being marginalized or feelings of 

being marginalized based on their being African American males. CRT contributes 

greatly to both ideological influence on qualitative methods and the experiences of 

African American students (Bogdan & Biklen, 2007). The researcher's finding of 

academic resilience-confidence, the ability of African American male students to gain 

self confidence through academic acceleration and social engagement despite feelings 

and perceptions of negativity based upon circumstances such as race, background, 

socioeconomic status, being a first generation college student, etc. aligns directly with 

CRT. African Americans males' feelings of negativity within a predominantly white 

cultural space can be based upon actual experiences or the perception the African 

American male feels. The intersection of CRT and academic resilience-confidence is 

important because academic resilience-confidence is based upon the internalization of 

perception. 

Dixson and Rousseau (2005) assert that there are six unifying themes of CRT 

with the first one being that racism is endemic to American life. Throughout the 
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interviews and along with the document analysis performed by the researcher, it can be 

noted that historically, racism has been a part of American life. Neutrality, objectivity, 

and colorblindness are all rejected within the confines of this study because all of the 

participants professed feelings of always being aware that they were looked at as being an 

African American male as either a positive or negative experience, but maintaining the 

position of constantly being made aware of his race. 

The third unifying theme of CRT requires that one contextually analyze the law 

and it insists that Critical Race theorists adopt a paradigm that presumes racism has 

contributed to all contemporary manifestations of race's advantage or disadvantage. In 

this study, one of the participants, Nelson shared his reflections on what it feels like being 

an African American male at a PWI. He described the experience as being a rewarding 

challenge: 

.. .when I say rewarding challenge I mean that, and I mean you can say this; 
people can, people say this for anything in life, but if you want something, um, 
and if you want something that's good, or something that's decent, that you have 
to put some type of effort in; um, and I feel that a lot of times people they come to 
predominately White Institutions because they figure that, "oh, I'm going to have 
it easy," you know. Um, and I think it's mainly because they're given all of this 
money. Because when I first came here, I was, basically my first year, I went here 
for free. Um, between scholarships and the money that I was given to come here, 
mainly because I was a minority student. Um, could see how people could be 
easily, how they could easily misconstrue that as, "oh, well, because I'm a 
minority, I'm going to be treated like royalty," and that's not necessarily the case. 
Um, and I think, uh, anybody, um, any minority student who is in middle school, 
who is in high school, I would say don't be fooled in believing that because 
you're a minority, that things will be given to you. Um, because yes, um, 
Universities, they want you there to make their overall image look good, because 
if they have minority students then they promote diversity. These are just your 
face being on a billboard, or poster, sends the message that we promote diversity, 
when that may not necessarily be the case. So, I would say it's a challenging 
reward because you get the; I feel like, for a minority student to, and I'm not 
disparaging any Historically Black Universities, I feel like that experience is the 
reward within itself. But, to get the real, I mean get the real marrow of what it will 
be when you go into the real world, I feel like if you're a minority student, then 
you should come to a predominately White Institution. Because people, they, 
they don't hold back because of your feelings. They may not say certain things in 
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your presence, but they'll let you know how they feel about you by their actions, 
and the things that they do. Um, so it's kind of like, when you get to the real 
world, not necessarily that you're immune to it, but you know what to expect. 
And I think a lot of people are unsuccessful because they, they stick to what they 
know; rather than trying to expand their knowledge, and expound upon what they 
already know, to build upon what they already know. They tend to stick to what 
they know, and what they're comfortable with. So, that's what I mean when I say 
a rewarding challenge. It's a challenge because you, like I said, you constantly 
have to prove yourself. You constantly have to prove that you're well mannered; 
that you won't rob the professor at the class, or beat them up, you know. And I 
mean, when I say that, it's because I'm being honest, because we may feel like 
that's not how we're viewed, but at the end of the day, when we get down with 
the; I was about to say something I shouldn't have said. When, when; when the 
stuff hit the fan, that's what it is. Um, and I've had some of my colleagues here, 
that are African American, say that when they are walking across campus at night, 
and maybe a professor, um, was here for, um, a late night exam; like a play or 
something, and when they walk past them, these are professors that see them, see 
us every day because this campus is only but so large. But it's like when you 
clutch your purse because you feel like I going to rob you, just because I'm dark 
and it's dark outside, I feel like that's something that, you would think that we as 
a society would have move past. But it's still an issue, it's still the case. And 
that's what I mean by it being a challenge, but it also has its rewards, because it 
enlightens you to the fact that there are still prejudices out there. Um, and it 
allows you to see that. When I go into the corporate world, just because my boss, 
who may be White, smiles at me everyday doesn't necessarily mean that they 
respect me as a person. It doesn't necessarily mean that they value my opinion. I 
could just be the token Black person for the company. And I mean, I say that 
with; I say that in all honesty because that's how it is. And not necessarily that 
I'm a conspiracy theorist, so I think that White people are against me, but I'm just 
plucking fruit. 

Nelson's description of the rewarding challenge also speaks directly to the fourth, fifth, 

and sixth unifying themes of CRT: 4) CRT maintains that an individual must recognize 

the experiential knowledge of people of color along with their communities of origin 

when analyzing both the law and society; 5) CRT must be understood to be 

interdisciplinary; 6) CRT exists in hopes to eliminate racial oppression as well as all 

forms of oppression (Dixson & Rousseau, 2005). 

The next theory in this study's conceptual framework is Tinto's (2006) model of 

study departure. Tinto (2006) submitted that in order for true learning to take place for 

students, a mergence of both the academic and social settings must take place. Tinto 
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further submitted that engagement both inside the outside the classroom is significant to 

student development. Several of the interviews, as well as the observations, revealed that 

student engagement both inside the classroom and outside of the classroom provided for 

a student who experienced a higher level of satisfaction. Syrus, Idris, and Kareem pointed 

this fact out explicitly in their interviews. Idris shares his sentiments in the passage 

below, 

... I think that on a campus like this, if you don't really get involved in 
something, you'll begin to get bored, and you'll probably transfer out. Like my 
initial reasons for coming here were athletics, and over time, when I saw that 
wasn't panning out, if I wasn't, you know, kind of, how do you say, kind of 
imbedded into my University through, uh, other organizations and programs, 
then I was going to transfer myself. And so, I think it's, you know the 
academics are great, but they're not going to keep you here. Um, I think you 
have to have a reason to want to stay around, and my reason was the people 
that I was working for, and the jobs that I got the opportunity to like, to do. 
You might be able to be involved in like, maybe SGA at another college, but 
here your able to be involved in SGA, and MAP, and um, Southeast State 
Union Board, a lot of stuff like that, you know, um, will keep you here kind of. 
You want to feel like you're part of the campus, something like that. 

Syrus, D'Artagnan, and Nigel also noted the role of certain faculty members who aided in 

their motivation to persist at Southeast State University. Tinto placed particular emphasis 

on the role of faculty in student persistence. When asked about what stands out most in 

his experiences at Southeast State, Nigel noted his academic experiences. Although he 

has a wealth of experiences to pull from in his undergraduate career, some of which 

include being president of his fraternity multiple times, being elected to the student 

government association, and being voted as Mr. Southeast State University, his most 

memorable experience is academically related. 

Um, let's see, out of all of my experiences here? Uh, it would probably be the 
fact that I got accepted into the Southeast State University School of Nursing. The 
reason I would say that is because the average GPA in order to get into the 
program is approximately a 3.3 GPA. They only accept 40 students a semester, 
and over 200 students apply a semester. So, just having that accomplishment, in 
and of itself, that probably stands out the most to me. 
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Further, when asked about some of his support networks while in college, Nigel 

mentioned his family, and his frat brothers, but he also mentioned faculty members 

within the school of nursing. In particular, he noted that certain faculty members served 

as a source of support, guidance, and mentorship in matters that were school related and 

beyond. Nigel shared one instance of how caring faculty can make a significant 

difference: 

My first semester into the School of Nursing, urn, you have to...uh, excuse me. 
Back up a little bit, give you a little background information. Within the School of 
Nursing, you have to make an 80 or above in order to pass a class. So if you make 
a 79.9, then essentially you have failed the class. Um, and you only get, urn, two 
chances in order to fail a class, within the whole School of Nursing, and then 
you're out. And so, within my first semester I'd, uh, taken the "Path of 
Physiology," and I got a 79.7 in the class. And uh, you know I was like really 
distraught, I was hurt, and I was like, I just felt like, you know, hey, the whole 
world ended. I got one more chance to pass, to fail anything, you know, I'm out. 
My whole world is gone. So, I went to talk to my professor, uh, Dr. 123, excuse 
me, and she helped me out, let me know the things I needed to do to get myself 
together. Um, at that point I was really involved on campus. I was doing some of 
everything. I had my hand in some of everything, and she told me that what I had 
to do was end up just stepping back and focusing more on my school work than 
that of, um, social events. And so, like I said, she was a good mentor for me at 
that point. 

As the researcher has observed in both the interviews along with the observations of 

programs, African American males are more likely to persist when they have been 

engaged by the university (or university officials) both academically and socially, inside 

and outside of the classroom. Dancy (2007) noted that Tinto's theory substantiates 

African American men's experience in collegiate settings influence both engagement and 

graduation. 

Bean and Eaton's (2000) model of retention is another integral theory in 

constructing the conceptual framework for this study. Bean and Eaton's model built upon 

not only Tinto's work, but others who have contributed to the scholarly literature 

regarding student persistence. This model of retention is important because it confirms 
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that significant relationships as well as attitudes, behaviors, and collegiate engagement 

are necessary in retaining college students. This model is closely related to Tinto's and 

can be observed in the interviews of the participants in this study. Consistently in this 

study, the researcher recognizes how significant relationships make a difference when 

looking at the retention and persistence of these participants. These significant 

relationships have been found by the researcher to be within these males' sources of 

motivation and support systems. These motivation and support systems are external of 

Southeastern State University (i.e. parents, church families, loved ones, etc.) and internal 

institutional support and motivation (i.e. faculty, staff, programs, and other students). 

Bean and Eaton's model is also important because it is one of the first models of 

student retention to incorporate environmental variables as significant contributors to 

student attrition such as high school educational experiences, educational goals, family 

support, etc. (Bean and Eaton, 2000). In many of the interviews, the participants 

discussed their support systems as well as some of their pre college experiences. 

However, the finding of motivation and support is the significant alignment with this 

particular theory within the conceptual framework. 

McClure's (2006a) construct of masculinity focuses primarily upon African 

American males who are members of BGLFs on white campuses. McClure uses BGLFs 

to develop a masculine identity "to resolve the contradictory expectations of their race, 

class, and gender identities" (McClure, 2006a). This concept that McClure posits aligns 

directly with the finding the researcher has identified as academic resilience-confidence. 

Among both the BGLF non members and BGLF members, it was observed how the 

participants struggled with a researcher identified theme of lowered expectations. These 

lowered expectations were discussed by all of the BGLF members and two of the three 
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BGLF non members. McClure states, "...membership in a historically Black fraternity 

serves to integrate members into a wider campus community by providing them with a 

network of social support from which to negotiate the predominantly White 

environment." (McClure, 2006b, p. 1051) Although McClure's definition applies to 

members of BGLFs, it is imperative to note her theory because of the significant amount 

of influence that these organizations have on African American males on PWFs 

campuses. Of the three BGLF non members interviewed, they all shared that BGLFs 

maintained a certain level of influence on them as well as others on their campus. 

Malcolm stated that there was definite impact that these organizations have on its 

members, but he notices the influence that these organizations have on other students 

who look up to them as role models. 

McClure's work further posited that African American fraternity men in college 

contradict the majority of attrition statistics for this demographic. The literature contains 

findings that reveal African American males as either being retained and persisting or 

departing from the institution. However, McClure added that rather than being on either 

end of the spectrum this distinct group of African American males fall in between the two 

extremes of those who persist and those who do not (McClure, 2006a). BGLF members' 

presence makes African American males more visible on campus; more visibility furthers 

opportunities to influence other African American males. 

Another theory within the conceptual frame work is resilience theory. The 

American Psychological Association's Task Force on Resilience and Strength in Black 

Children and Adolescents (2008) defines resilience as "...a dynamic, multidimensional 

construct that incorporates the bidirectional interaction between individuals and their 

environment within contexts (family, peer, school and community, and society)" (p. 2). 
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Resilience is further described to be a fluid process that cannot exist without the either 

real or perceived risk of adversity. "Being resilient includes more than merely surviving 

and being a victim for life; it also encompasses the ability to heal and to be empowered to 

live life fully" p. (21). Throughout this study, each of the participants shared their 

testaments of resilience. As it was noted earlier in this chapter, resilience is a salient 

theme. This portion of the conceptual framework also serves as one of the foundational 

points of the researcher's major finding, academic resilience-confidence. The males in 

this study repeatedly discussed how they were able to achieve student success although 

they were confronted with adversity. As the data were analyzed and coded, the theme of 

resilience was identified multiple times in each of the eleven interviews. 

One of the points of resilience theory that can be particularly underscored within 

this study is the particular word of empowerment, to be empowered. Martin's discussed 

being from "the ghetto" and being the first to attend college in his family. Rather than 

using that as an excuse, he allowed that part of his life to serve him as motivation. He 

transformed his situational adversity into empowerment. When asked to describe what it 

meant to be a black man at Southeast University, Langston's interview presented a very 

strong response that supports the resilience theory of the conceptual framework proposed 

by the researcher. When asked to describe how it feels to be a black male at Southeast 

State University, Langston responded with one word, "empowered." He provided more 

support for his answer in the interview excerpt below: 

Empowered because people look at us, when I say us, Blacks; they look at us like, 
they see, I guess they see strength, you know. They see people that, that are bold, 
that are not afraid to, to go out there and do something for themselves, you know. 
They see courage. They see bravery. And um, I guess that's something that 
anyone would like, you know. Like, I know for a fact that people look at me 
because of my, because of my hair, I got dreads, you know; people, people fear 
me, like, they have a certain respect for me then, like, they would never say, dare 
say something around me because they never knew, if they never knew me 
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before, they hold a high amount of respect for me, because of my skin color and 
my hair, and my total personality, my outlook on life, you know. So I would say 
empowered that, that's the best word I could come up with for being Black, you 
know, you feel empowered, like, your able to do anything. 

Similar to Martin's response regarding what it felt like to be black man at Southeast State 

University, when Malcolm was asked what his motivation is to succeed, he responded by 

saying, "My fear of failure.. .Urn, I just refuse to fail, whatever I, you know, start, urn, I 

feel like I have to finish it." Although confronted with various levels of adversities, the 

men in this study used their adversities, negative stereotypes, and adverse situations as 

motivation rather than an excuse not to persist. They became empowered. Based on the 

review of literature, there is a direct connection between resilience and positive identity 

development. The findings of this study along with the literature helped the researcher to 

further solidify resilience as a finding and an element that strengthens the conceptual 

framework. 

The last theory that the researcher has included in the conceptual framework is 

black racial identity theory. The researcher's findings further solidifies the contention that 

black identity is deeply complex and depends on the context and historical space that 

African Americans inhabit (Bridges, 2004; Cross, 1995). Harper (2007b) and Cross 

(1995) each noted that one of the common elements of African American student success 

is their connection with identity. In education, connecting with other students of color is 

extremely important. Racial identity development for African Americans is also referred 

to as psychological Nigrescence theory (Harper, 2003; Cross, 1995). The need to connect 

with other students of color was also consistently stated throughout the majority of the 

interviews. Cross' model contains four stages. The author found each of the participants 

to already be at the fourth stage of Cross' model. Nelson specifically discussed his ability 

to connect with a variety of students and individuals on Southeast State University's 
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campus. However, he still presented his need to have to connect with other African 

Americans. 

Um, yes, definitely. Um, and that would be where I resort back to my core, and 
what I mean by that is, um, definitely, people who are of the same race. Um, I 
may interact with, um, people from different backgrounds, and at the end of the 
day, um, or in the evenings, those are typically the people that I'm with, and that 
they are African American people. Um, so I definitely look to them for support, 
because I know that without me even saying much, they kind of know where I'm 
coming from. Um, and it's, I do feel that we share a common bond, um, mainly 
because, um.. .let's see how I want to say this.. .yeah, I def... Well I'll just be 
forthright with it; um, yeah, I definitely depend on African American people for 
support. Um, because like I said, I don't really have to say much, but they 
understand where I'm coming from without me having to say that much. Um, but 
then on the same token I do have some, um, White friends that I would, I mean 
just, I don't even know how to describe it. But I definitely depend on them for 
support, um, because a lot of times I feel that they're not trying to push their 
views on me, but they are just there to listen. And a lot of that, you know, even 
though we say that we want somebody to answer us back, or have a conversation 
with us, a lot of times we just need somebody just to listen. So um, but overall I 
would say, definitely, my own race. I depend on them for support... Well, I'll be 
honest when I say this, as far as faculty and staff, um, being African American, I 
could probably count on a total, the amount of African American, um, faculty and 
staff members here at this University. And it's not just this University, um, that's 
something that is pretty much at the majority of the Universities anywhere. I 
would definitely say, not unless you go to a Historically Black College or 
University, will you find, um, and even there they have people from different 
countries that teach. So, um, I could.. .1 don't know if it's safe for me to call 
names, but, um, there is one particular faculty member here that I definitely, um, 
depend on for support. And she is actually the advisor of the Compass Leadership 
Program. And she's the type of person that, she's very good at looking at 
situations from both sides of the spectrum. Um, because a lot of times when we're 
faced with a situation, or we're in a situation, we tend to only look at it from our 
point of view. Um, so she kind of like gives you that, she gives you the opinion of 
how she understands.. .she relates to you and how you feel, but she also provides, 
um, a estimate of how, maybe, the other party feels in the situation. So, that's 
definitely, um, very, a very good asset. And I definitely depend on her for a lot of 
moral support, as well as advice. Um, but when I say African Americans, or my 
own race, I'm more so talking about students, um, my peers. At the end of the, 
like I said, at the end of the day, I may have been with Joanne and Bethany, Bob 
and Tom, but at the end of the day, I'm hanging with Shaniqua and Ty'quanna 
and Shanice and them, you know what I'm saying. So, yeah. I'll be honest when I 
say that. 

The researcher also noted that many of the participants in this study stated that whereas 

they had no problem with white students, they had issues with feeling completely 
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comfortable around whites compared to students who were also black or African 

American. Although student development and peer connection changes overtime, many 

African American students do not feel that their social needs can be met by a 

predominantly White Social group (Fries-Britt, 2000). All of the men in the study were 

asked about their thoughts on joining a White Greek Lettered fraternity. Three of the men 

in particular had very striking responses. The first of them was Idris: 

Uh, none of the White one's appealed to me. None of them really appealed to me 
at all, and they didn't really put themselves out there to be accessible to Black 
people... Talk to me a little bit more about that.. .we have Greek forum, but its, I 
don't know, they don't, it seems like more of a social organization than like a 
brotherhood to me. I, I would think, um, like I said they didn't really put 
themselves out there for Black guys. It was kind of like, this is what we do, and 
they were all over there with their guys. I just never felt, never felt drawn to them, 
never felt like I wanted to go over there and be a part of that. But, you know, it 
just wasn't my thing. 

When asked the exact same question, Joseph spoke more about feelings as though being 

in a white Greek lettered fraternity would not satisfy him as an African American. He 

shared, 

Um, I guess I'll say, I probably wouldn't feel too comfortable in a, um, White 
fraternity. Not because, um, they're White, just because I don't know, I don't 
know if it would have much for me as a individual. Like, I don't know if it would 
satisfy my taste as a African American, like, versus how the African American 
fraternities do a lot of dancing and, um, more things that appeal to me, as a, as a 
culture. Yeah.. .Like, um, like how all fraternities are based on, um; all our 
fraternities are based on like, the whole, like new being type, developed like, um, 
knowledge and, um, the culture of like, you know, the Africans and the stepping, 
the tradition. And, all the stuff we do now, I'm not sure, but I'm pretty sure it 
looks similar to ancient steps that they probably did in, like, the African 
homeland, and stuff like that. Um, I think like, all that has kind of, it's kind of, 
um, like, cool and important, you know. Like, cool how my culture as a African 
American, because it kind of takes us back there a bit, you know, to our roots. 

All BGLF members and BGLF non members were asked the question above. Nigel, a 

BGLF member also confirmed the Cross' (1995) model of Nigrescence when he 
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expressed his need to be around other African Americans who can relate to his 

experience: 

... Simple fact, of strengthening the black voice. Like I said, I am not a racist at 
all, but uh... Nor do I think, uh, you know, black power or anything like that. It's 
just that I'm, I, not necessarily feel more comfortable, um, within my own 
organization. It's just that... How can I explain it? In order for me to, uh, to be 
where I need to be, I need to have individuals around me that feel how I feel; if 
that makes sense. Um, if I'm striving to be successful, uh, in a world that, you 
know, that doesn't necessarily see me as a equal all the time, then I need 
individuals around me that understands how I feel. That can continue to support 
me, and to, um, to help me be where I want to be. That makes sense. 

When asked if he believed a white fraternity would have been able to offer the same 

opportunities, Nigel said: 

I won't say that they wouldn't have, but the idea that I have is that they don't see 
things how I see them. Um, like I said, one thing, another thing that my day 
always told me is that sometimes a Black man has to do twice the work in order to 
get half the credit as a White man, and I don't think that they're going to actually 
understand that particular concept. I mean, because I'm working hard, I'm doing 
everything that I'm supposed to be doing, but yet, sometimes you still get looked 
over because, you know, of the color of your skin. And so, I'm not necessarily 
saying that, you know, they couldn't have afforded me the same opportunities, but 
yet I don't think they understand the concept. Yeah, I do believe I live in a 
generation where, you know, racism is all but, you know, extinct, or anything. 
But, like I said, there are certain forms of racism that still exist. Unlike back in 
our parents' days, where, you know, Jim Crow was running rampant, but the point 
I'm getting at is that, yeah, we live in a new generation. But yet, I don't think that 
they always understand that particular concept that I'm getting at. 

Interestingly enough, Joseph, Idris, and Nigel are all BGLF members. When asked if he 

would consider joining a white fraternity, Malcolm also shared that if he would have 

made the decision to join a fraternity, he would have chosen to join a BGLF rather than a 

white fraternity. Although brief, his words make a profound statement regarding his 

feelings: "Um, Black Greek Lettered Fraternity... Um, I just feel like that would fit me 

best.. .Because I am a African American male." As a follow up question, the researcher 

asked Malcolm if he believe a white Greek Lettered organization would not be able to 

offer the same opportunities that a BGLF would. Malcolm's response was, 
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Um, I don't. I mean, just, after college I really don't see, you know, too much of a 
impact from White, uh, well, yeah, fraternities. But, um, like Black Greek 
Lettered Fraternities are, you know, very predominate, rather; you know, no 
matter how old get, you see older members, uh, somewhere, everywhere you go. 

Here, Malcolm introduces the concept of being a member of a BGLF for life. Ultimately, 

the researcher interpreted Malcolm's response above to mean that he would feel more 

comfortable in a group of other African American males as opposed to a white fraternity. 

Nelson, a BGLF nonmember also commented on the need for PWIs to fully support 

BGLOs. 

I'm not a part of a Greek organization, but because of the size of this campus, and 
because we have, because we are minority on this campus, a lot of things that are 
done within Greek, Black Greek Letter Organizations is not understood by the 
rest of the campus. So, in a sense, even though the University pools them all 
together, and say, well, this is Greek life for you, here at Southeast State 
University. It's kind of like the Black Greek Lettered Organizations are outcast 
within Greek life. Um, and I'm pretty sure it would def...Well, it would definitely 
be different if they were at, um, a Historically Black College or University. Um, 
but I feel that within Greek life, Black Greek Lettered Organizations are outcast, 
um, at predominately White Organizations; I mean Institutions, excuse me. . . 
Um, well, it's definitely the obvious, and it's the aesthetic. The things that we see, 
and it's pretty much, I would say, the sole recruiting tactic that Black Greek 
Lettered Organizations, um, they have. It's the colors, and we see the strolling, 
and we see the call and hand signal. Um, we see all of these things and it's not 
understood by White Greek Lettered Organizations; because these are things that 
they don't do, and it's not something of value to them. Um, and I won't say that, I 
won't say that they do more than Black Greek Lettered Organizations, but it's 
something that they look at strangely. And they, it's almost as if we're, it don't 
want to use the term, but it's almost as if, and when I say we are, I mean us as 
African Americans; um, but it's kind of like we're lab rats. Um, we're observed 
and we're watched. And when we put too much passion into anything that we do; 
then we're automatically categorized as being abrasive, or being too forceful, um, 
or taking things too seriously or taking it too far. And I feel that, because we are 
at a predominately White Institution. Um, and then in retrospect to Black Greek 
Letter Organizations, it's, when I say it's watered down, it's certain things that 
they feel that they can't do, because they've been, I guess, I don't even know the 
right words; but I guess, I guess you could say they've been reprimanded from 
doing so. Um, and it's not mainly because "oh, we don't want you to present that 
image on campus," but it's mainly because, well these White Greek 
Organizations, they can't participate in that, they can't partake in that. "So, we 
kind of like, don't want you to do it, because when you do, then you exclude 
them," but it's kind of like we're already excluded. 
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One of the key statements in the passage above is what Nelson shares about the 

university not valuing something that they do not normally do. The practices and some of 

the policies that BGLFs operate by are not necessarily ones that mainstream educators 

may understand. When they are not understood, students may very well experience the 

isolation or discomfort that Nelson referred to above, leaving them feeling like the 

outcasts that he mentioned. Racial identity is a crucial part of the conceptual framework 

because BGLFs at PWIs help African American males to socially negotiate 

predominantly white cultural space. 

The findings of this study further confirm the literature regarding high achieving 

African American males and racial identity development. Fries-Britt (2000) and Harper 

(2005a) submitted the following points regarding African American males: They are: 1) 

active engagement in multiple venues for learning significantly enhances the 

undergraduate experience for African American males; 2) many administrators have 

difficulty identifying theses students; 3) there is a gender imbalance and women are 

dramatically over represented (by comparison to their male counterparts); 4) all African 

American males do not make the same choices in Predominantly white learning 

environments; 5) it is unrealistic to hope that all African American males will become 

involved in leadership opportunities. 

Over the course of this study, the researcher found that many of the participants 

were involved in multiple organizations and held multiple leadership positions while 

attending the university. Initially, the offices of Institutional Effectiveness and Student 

Involvement did experience difficulty finding individuals who met the criteria for the 

study (in large numbers). Southeast State University definitely maintained an imbalance 

of African American males to African American females. Fries-Britt (2000) and Harper 
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(2005a) further stated that African American males do not make the same choices at 

PWIs. This was evident when simply analyzing the interviews and the field notes taken 

by the researcher. Each participant brought individually unique characteristics, 

background, experiences, decisions, and attitudes to this research. Because of this 

individuality and uniqueness, the researcher concurs with Fries-Britt and Harper in 

asserting that to think that all African American males at a PWI would assume leadership 

positions is highly unlikely. 

Summary 

The purpose and central question of this study was to address if a nexus exist 

among BGLFs and student success of African American males at PWIs. This research 

focused on the analysis of two direct associations: 1) the association between the BGLF 

and African American male students at a PWI; and 2) the association among BGLFs and 

a PWI. The indirect association that was analyzed is that between the PWI and the 

African American male student. The central question along with the other associations 

addresses the purpose of this study. 

The two direct associations that this study focused on were among BGLFs 

and African American males along with the association among BGLFs and PWIs. The 

PWI and BGLF African American Student Success Nexus illustration above addresses 

both the first and second direct associations. Further, the model above is an illustration of 

the finding of this research which also supports the researcher's final hypothesis: BGLFs 

provide outlets for African American males to engage each other and support one another 

socially. Interestingly enough, all African American males at Southeast University do not 

indulge in or participate in the outlets that BGLFs provide, such as educational programs, 

community service, campus events, probate shows, parties, etc. However, there are many 
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who do. BGLFs provide ready outlets for those individuals who choose to take part in 

such outlets. 



CHAPTER 5 

CONCLUSIONS, DISCUSSION, AND RECOMMENDATIONS 

The following chapter is divided into four major sections. The first section 

discusses a summary of the study in brief. The discussion and conclusions section 

discusses the findings of the study. The final section provides the researcher's discussion 

of recommendations for future study. 

The Study in Brief (Comprehensive Summary) 

The purpose of this research was to examine the central question: Does a nexus 

exist among BGLFs and student success of African American males at PWIs. This 

research focused on the analysis of two direct associations: 1) the association among the 

BGLFs and African American male students at a PWI; and 2) the association among 

BGLFs and a PWI. The indirect association analyzed is that between the PWI and the 

African American male student. The central question along with the other associations 

addresses the purpose of this study. This study addressed the problem of African 

American student departure (by way of student success), while analyzing if there is a 

nexus among BGLFs and the PWI, Southeast State University. African American poverty 

rates are higher than all other ethnicities in the United States. Further, degree completion 

has been positively correlated with a better quality of life (Kewalramani et al., 2007). 

This study addresses a much larger systemic inequity within the larger society. In 
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this study, BGLFs were identified as a potential mechanism to help African American 

males to persist while attending a PWI. This study incorporated eleven face to face 

interviews with eleven participants who fell into two categories—BGLF non members 

and BGLF members. Eight African American males were identified as BGLF members 

and three African American males were identified as BGLF non members. Three 

observations of BGLO programs were made and all of the BGLFs' mottos, mission 

statements, and visions were analyzed as official documents. 

The three research questions in this study derived from the central question and 

two sub questions. The central question of the study that was explored, from the 

participants' perspective, was: 

1. Does a nexus exist among BGLFs' presence, policies, and practices at PWIs that 

contribute to student success of African American males? 

The sub questions were: 

2. How have PWIs and BGLFs formed a complementary nexus that enables African 

American males to achieve student success? 

3. Does a PWI provide a supportive environment that fosters/encourages student 

success for African American males? 

Using modified analytic induction with an embedded model design (emphasizing 

interviews) the researcher was able to arrive at the following final hypothesis: BGLFs 

provide outlets for African American males to engage each other and support one another 

socially. The answers (in brief) to the aforementioned research questions from this study 

are: 

1. Yes a nexus does exist among BGLFs' presence, policies, and practices at PWIs 
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that contribute to the student success of African American males because part of 

student success is being able to adjust and adapt socially as well as academically. 

As the final hypothesis states, BGLFs provide outlets for African American males 

to engage each other and support one another socially. 

2. The PWI and BGLFs have formed a complementary nexus that enables African 

American males to achieve student success by virtue of the fact that the 

university: 1) allows BGLFs to exist and be recognized as a campus organization 

(formal); 2) the university, its employees, BGLFs (as organizations) and BGLF 

members individuals maintain a relationship with one another (formal/informal); 

and 3) BGLFs influence African American males by programming, hosting 

events, or through classroom or non classroom engagement (informal). 

3. Lastly, the PWI does provide an environment that fosters/encourages African 

American males to achieve student success. Throughout the interviews the 

researcher discovered that overall, most of the participants believed that the 

institution performed well when making attempts to provide an environment that 

promoted student success for African Americans. 

Discussion 

One of the mottos of the BGLFs states "achievement in every field of human 

endeavor." Although achievement and networking were not identified by the researcher 

as major or salient findings within the study, these themes deserve what the researcher 

would refer to as honorable mention. Throughout the study, each one of the participants 

mentioned these two themes. No matter which group a participant fell into—BGLF non 

member or BGLF member, they all held achievement and the ability to network in high 
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regard. Social networking on all levels, professional and personal, were a matter of 

importance to all of the African American males within this study. Further, the finding of 

duality supports the idea that these participants were able to reach levels of student 

success partly because of successful networking. Their duality allowed them to maximize 

their abilities to exist while operating within multiple cultural spaces. Achievement, no 

matter what area was also a top priority of the participants in this study. 

Conclusions 

After conducting this qualitative case study, the researcher reached several 

conclusions. These conclusions are presented as two kinds of findings, both major and 

salient. The major and salient findings are discussed, in brief, in the two following 

sections. 

Discussion of Major Findings 

The major findings identified by the researcher in this study were: 1) academic 

resilience-confidence; 2) motivation and support; 3) BGLO showcasing; and 4) the PWI 

and BGLF African American Male Student Success Nexus Model. The researcher 

submits that each major finding is imperative in helping African American males at 

Southeast State University achieve of student success. The researcher defined academic 

resilience-confidence as the ability of African American male students to gain self 

confidence through academic acceleration and social engagement despite feelings and 

perceptions of negativity based upon circumstances such as race, background, 

socioeconomic status, being a first generation college student, etc. Although African 

American males can find various sources of support, in this study, the researcher found 

that a combination of both external and internal institutional support was necessary 
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among all of the participants. Academic resilience-confidence can be viewed as 

something that each African American male can possess intrinsically. However, in order 

to attain that academic resilience-confidence, that individual must first experience 

motivation and support extrinsically and then move toward internalizing them. Academic 

resilience confidence is directly in contrast to Fries-Britt and Turner's (2001) finding that 

negative experiences and stereotypes wear down African American students' confidence 

in their academic abilities and results in diminished engagement levels. The researcher's 

finding encourages the exact opposite. The men in this study validated the researcher's 

finding by allowing negative experiences to empower them to do well both academically 

and socially. 

After the first two findings have been accomplished by students, the researcher 

suggests that a certain amount of comfort within the confines of the university is 

necessary. BGLO showcasing provided some of the social outlets for African American 

men to feel comfortable. However, if it were not for the nexus that exists among BGLFs 

and PWIs these social outlets (PWI & BGLF African American Male Student Success 

Nexus), or BGLO showcasing would not be able to take place on the campus—which 

could in some ways perpetuate what some African American students, specifically males, 

recognize as a more hostile white cultural space. 

Discussion of Salient Findings 

Within this qualitative case study, the salient findings identified by the researcher 

were: 1) duality; 2) resilience; and 3) constantly having to prove himself. The men in this 

study each shared their bouts with duality; some of them positive and some of them 

negative. The African American males in this study personified the theoretical framework 
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of DuBois' (1994) theory of double consciousness. Over and over again, the participants 

cited several examples of attempting to reconcile how they viewed themselves and how 

others viewed them. The concept of simultaneous twoness or double consciousness is 

what keeps many students of color at PWIs constantly aware of how they do not fit in 

(Bridges, 2004). Nigel shared: "It's not a matter of that I don't fit in, it's a matter of I 

don't feel comfortable." These males confronted duality in a variety of forms—being a 

student, but being an African American student; being a male, but being an African 

American male; being a member of a fraternity, but being a member of a Black fraternity; 

being a student who achieved student success, but being an African American student 

who achieved student success; being a student, but being a student who served in the 

military; being student, but being an international student; the duality they experienced is 

endless. 

Another salient finding within this research that goes hand in hand with the 

finding of duality is resilience. Despite several instances of confronting adversity, even 

duality, these African American males consistently shared how they used it as motivation 

and as a mechanism to persevere instead. One example is how many of the males shared 

that they were first generation students. Rather than perpetuating the cycle of not 

attending college, many of them used this aspect of their lives as motivation to persist, 

become empowered, and to achieve student success. Nigel shared the following: 

My mother and my father didn't attend college, so I have kind of, like, you 
know, a personal motivation to, like, do good, and succeed, you know, 
make mama proud; because she didn't have the chance, you know, to 
attend college. 

The males in this study, both BGLF non members and BGLF members, consistently 

demonstrated their collective ability to turn tragedy into triumph. 
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The last salient finding identified by the researcher is the idea of having to prove 

himself. Many times over, the participants in this study shared what they described as 

inescapable feelings of having to prove themselves as African American males who 

attended a PWI. Nelson shared, 

.. .when you're at a predominately White Institution, to constantly have to prove 
yourself. Um, prove that you're not a bum, or prove that you're educated, or 
prove that you're well mannered, or prove that you're capable of being successful, 
or capable of being productive. 

Confronting the normal issues of attending college are enough when not having to be 

confronted with the added pressure of feeling as though it is necessary to constantly have 

to prove oneself. However, the men in this study have done so, and have truly achieved 

student success in one form or another. 

Implications 

The findings of this study along with the review of literature helped the researcher 

determine the following implications. First, colleges and universities that lose students 

never recoup the initial investment cost per lost student (Bean & Eaton, 2000; Swail et 

al., 2003). In addition to losing this initial investment cost, when African American males 

depart from an institution, both the institution and state profiles are affected (Roach, 

2003). Institutional and state profiles that appear to not be a welcoming environment for 

minorities can harmfully affect their ability to recruit and retain future students (Swail et 

al., 2003). Institutions should be aware that African American males have influence over 

those individuals in their respective communities on family members, loved ones, and 

friends who take interest in said African American male's experiences at a particular 

institution. 
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Second, leaders of intuitions must not only pay attention to the issue of minority 

student success, but they must make it a priority because of the influence that minority 

students have on colleges and universities (Allen, 1992; Bridges, 2004; Schuh et al., 

1992) Further, many educational leaders do not understand that a PWI is "white public 

space, it is dominated by White-determined norms" (Bridges, 2004, p. 31). Institutions 

that do not have leaders who value issues related to minority retention, graduation rates, 

attrition, academic progress, and social engagement experience the most difficulty in 

these areas (Swail et al., 2003) 

The third implication the researcher would like to underscore is that students learn 

more from who someone is rather than what he/she teaches (DuBois, 1994). Many 

minority students within a PWI ask themselves: Is my presence valued? Is my presence 

celebrated or tolerated? When an institution admits a student, the school becomes 

ethically and morally obligated to providing the student with the appropriate level of 

support to become successful (Swail, et al., 2003) 

Recommendations for Educational Leaders 

In order to achieve attain greater heights as educators, based upon the findings 

within this research study, the researcher recommends the following suggestions to 

educational leaders within higher education: 

1. Institutions should take the concerted time to cultivate relationships and to form 

obvious partnerships with campus organizations such as BGLFs and BGLOs that 

emphasize helping African American male students (organizations that target and 

serve minority students). Since these organizations at PWTs have a clear influence 

on the social aspect of many African American males, colleges and universities 
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should make an obvious and clear effort to emphasize the importance of creating 

and maintaining these relationships. Part of this can result from showing obvious 

support and concern for African American males from the administration or 

leadership of the institution. 

2. Educational leaders need to make minority mentor ship campus-wide, and should 

not scurry away from candid or direct conversations with African American male 

students. This mentorship needs to be both formal (as in university sponsored 

programs) and informal—mentorships that develop on their own. The basic 

premise here is effective communication between the university (the PWI) and the 

African American male student. Mentors and mentorship should take place only 

where it is clearly genuine and authentic in terms of individuals who care. The 

essential component of making this mentorship work is true listening. Listening 

on the part of the university, and listening on the part of the student. 

3. Utilize BGLOs as a recruitment tool for the institution and a mechanism for 

promotion student success at the institution. Educational leaders need to realize 

that BGLOs typically have a better and greater influence on reaching other 

minority students when compared to university sponsored offices and 

departments. Because of their culture and practices, BGLFs and BLGOs know 

how to attract and maintain the attention of these students at PWIs. 

4. Challenge faculty to be cognizant of their sensitivity and sensibilities to include 

African American males and to not scurry away from challenging them. African 

American males often times just want to be engaged because many may perceive 

their classrooms and campuses as a white hostile environment. Chief academic 
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officers need to incorporate this training for faculty. Further, faculties need to 

realize their ability to help African American males realize their potential through 

student engagement (academic experiences beyond just the classroom). However, 

this can only be done by individuals who value the presence of African American 

males. All students, but African Americans in particular, can truly benefit from 

engaging faculty members outside of the classroom. This engagement can help 

students to build confidence as both the findings and the review of literature in 

this study suggest. Fries-Britt (2000) asserts that "Faculty must understand the 

important role of racial identity development in the learning process and how it 

interfaces with other identity issues like intellectual development to cultivate a 

strong sense of self." (Fries-Britt, p. 56) 

5. PWIs should purposefully seek hires (both faculty and staff) who value diversity 

in daily practices at colleges and universities. By being transparent, making it 

known that the institution values diversity, PWIs will see the results of higher 

satisfaction in their students' collegiate experiences. Sometimes PWIs can address 

many of these issues by purposefully seeking out faculty and staff who also look 

like the students who they are concerned with retaining. By hiring faculty and 

staff of color, some of these issues that the researcher has recommended can be 

addressed. For instance, many African American males feel more comfortable 

confiding or sharing feelings with someone they feel shares the same cultural 

experiences. 

Just as Astin (1975) posited, students who are engaged, involved in life outside of 

the classroom, stand a greater chance of being retained at an institution. Colleges and 
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universities should strive to engage students both inside and outside of the classroom for 

their own benefits (as institutions), but also to help students to reach higher levels of 

satisfaction with their undergraduate careers. In addition to these hires, PWIs should 

provide obvious support and generous support (employee man hours, financial support, 

etc.) to programs geared specifically towards African American males, especially 

programs and organizations that have a successful track record of helping these students 

to achieve student success (student success building programming—social and 

academic). 

Recommendations for Future Study 

Based upon the study, the researcher has arrived at the following 

recommendations for future studies that seek to determine whether there is a nexus that 

exist among the black Greek letter fraternal presence, policies, and practices on African 

American male student success at PWIs. Look at multiple sites. These recommendations 

are listed below: 

1. Include other stakeholders such as African American male alumni from the PWIs 

included in the study, PWIs' presidents and executive cabinet members, 

governing body members or policy making individuals (i.e. board of regent 

members or board of trustees members), faculty, staff, Black Greek lettered 

sorority members, white students, national officers of BGLFs and BGLOs. 

2. The researcher also recommends that future researchers entertain the idea of 

making a study similar to this a longitudinal study. Participants in this study were 

particularly chosen as seniors because the researcher felt that the African 

American males would have more reflective experience of their time spent at the 
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university. However, the researcher recommends that future studies look at 

incorporating not only seniors, but juniors, sophomores, and freshmen over time, 

perhaps five years or more (especially if it is done using qualitative methods). 

3. During one of the interviews, one of the members noted that there was a member 

of a BGLF on the campus who is white. The researcher believes that it would 

have been interesting to have interviewed this BGLF member to gain his 

perspective and to have him share his story as it relates to BGLF presence, 

policies, and practices and how they affect African American male student 

success. The researcher also believes that it would be interesting to also entertain 

interviewing African Americans who chose to join majority white fraternities 

(sororities also), to seek and explore how BGLFs and BGLOs may have had an 

influence on their academic and social careers at a PWI. 

4. It is further recommended that a similar study be conducted involving Hispanic 

fraternities and sororities at both predominantly Hispanic serving institutions as 

well as at PWIs for many of the same reasons and purposes why this study was 

conducted. 

5. It is recommended that a similar study be conducted including HBCUs. By 

including all kinds of institutions, future researchers will be better prepared to 

address the issue of whether or not Black Greek Lettered fraternal presence, 

policies, and practices has an effect of the student success of African American 

males (not just those who attend PWIs). 

6. The research in this study was conducted at a midsized public institution. The 

researcher recommends conducting this study at a variety of intuitions—public, 
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private, small, mid-sized, and large PWIs to help give variety to the findings to 

see if saturation can still be reached among a variety of institutions. 

Summary 

This case study provided an in depth look at a PWI though the lens of eleven 

African American males and their personal academic journeys to see if there was a nexus 

that existed among BGLF presence, policies and practices at PWIs that contribute to 

student success of African American males. Through this study's findings, one theory, 

academic resilience-confidence, one model, the PWI and BGLF African American Male 

Student Success Nexus and several other findings were discovered by the researcher. It is 

the hope of the researcher that these findings can contribute to the field of educational 

leadership so that others may add to these findings to help eradicate the perpetuation 

systemic inequities caused by lack of degree attainment by African American men in the 

United States. The researcher hopes that this study's findings will help provide 

knowledge and insight to all individuals who can assist with reducing the statistic that 

more than two thirds of African American men who enroll in postsecondary intuitions 

never graduate and that only 30 percent of all African American males who enter college 

matriculate and earn a degree within six years. 
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(H1002076 

Dear Mr. Singleton: 

Your application entitled: "The Impact of Black Greek Letter Fraternity Presence, Policies, and 
Practices on African American Male Student Success at Predominantly White Institutions" 
(H1002076 was reviewed by this Institutional Review Board for Human Subjects Research in 
accordance with Federal Regulations 21 CFR56.110(b) and 45 CFR 46.110(b) (for expedited 
review) and was approved under Category 6, 7per 63 FR 60364. 

Your application was approved for one year of study on 11-Mar-2010. The protocol expires 11-
Mar-2011. If the study continues beyond one year, it must be re-evaluated by the IRB Committee. 

New Application 

Please complete the survey for the IRB and the Office of Research Compliance. To access the 
survey, click on the following link: 
http://www.zoomeranq.com/Survev/?p=WEB227URK2RB6Q 
It has been a pleasure to work with you and much success with your project!! 
If you need any further assistance, please feel free to contact our office. 
Mercer University IRB & Office of Research Compliance Phone (478) 301-4101 Fax (478) 301-
2329 

ORC Mercer@Mercer.Edu 

( W u f c WytResPectfullv> 
0 Ajuania G. White, MPH, CHES, 

CIM Member Institutional Review Board 
AGW/acr 

ivtetrr.ftr university has .iflnpwrt, and acjr«ftA to conrtiirJr its ruinicai mF.aarc.rt F.tttc)mf. tn accordance witft, tn« 
International t;onter**ncft on Harmonization'*. (ICH) c-itiwteNne^ tor C-5oorl c i tn irai 1-Tar.ttc.e 

130S Col lege Street • Macon . Georg ia 31207 -0003 
C47K> 301 H O I • F A X ^ 4 7 R > ^Ol ? } ? 9 
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MERCER 
X V J L U N I V E R S I T Y 

Tift College of Education 
3001 Mercer University Dr. 

Atlanta, GA 30341: Tel: 678-547-6330 
Fax: 678-547-6055 

April 19, 2010 

Dear Mr. _ _ _ | , 

I am writing to request your participation is a study to assess the impact of Black Greek Lettered Fraternity 
(BGLF) presence, policies, and practices on African American male student success at Predominantly 
White Institutions. Specifically, this study examines the influence that BGLFs have on the student success 
of African American males at ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ B H . 

There are no foreseeable risks associated with this study. In this study, you will not have any more risks 
than you would in a normal day of life. Your participation involves one face-to-face interview where you 
will answer 21 questions about BGLOs and complete a 47 item demographic questionnaire. It is estimated 
that these activities will take between one hour and one hour and 15 minutes in length. Your identity in this 
study will remain confidential and the principal investigator will assign you a pseudonym for your name in 
this study. This study will benefit higher education institutions. It will provide a greater understanding of if 
a nexus exists between BGLFs and their influence on African American males at Predominantly White 
Institutions. 

Please reply to this email stating whether you agree to participate in the study no later than April 23, 2010. 
If you have any questions, comments, or concerns, you may contact me via telephone at (404) 454-8540 
and via email at Stanley.Singleton@student.mercer.edu. You may also contact Dr. Anthony Harris, at 678-
547-6633 or via email at harris_aj@mercer.edu. 

Thank you for your assistance in the effort to add more knowledge to the body of research concerning 
African American male student success at Predominantly White Institutions. It is my hope that I will hear 
from you soon. 

Sincerely, 

Statdeq'D. Swc/let<w 

Stanley D. Singleton 

mailto:Stanley.Singleton@student.mercer.edu
mailto:harris_aj@mercer.edu
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U N I V E R S I T Y 

Tift College of Education 
3001 Mercer University Dr. 

Atlanta, GA 30341: Tel: 404-454-8540 
Fax: 706-724-6646 

Director 
Office of Student Involvement 

March 17, 2010 

Dear Mr. 

I am writing to follow up with our telephone conversation from earlier today. As 
discussed, I am seeking the permission of the ^ ^ H B H I H ^ I H H I H H I 
l ^ m to conduct a study to satisfy the degree requirements for earning my Doctor of 
Philosophy Degree in Educational Leadership from Mercer University's Tift College of 
Education. In my study, I am seeking to assess the impact of the presence, policies, and 
practices of Black Greek Letter Fraternities (BGLFs) on African American male student 
success at ^ ^ | ^ | . Specifically, this study will examine the influence that BGLFs have 
on the student success of African American males at your institution. This study will 
benefit both | ^ | as well as add to the body of knowledge that exists relating 
specifically to the promotion of student success for African American males within 
higher education. 

Student participation involves one face-to-face interview where participants will answer 
questions about their collegiate experiences, BGLFs, and completing a demographic 
(background) questionnaire. It is estimated that initial participation activities will take 
between one hour and one hour and 15 minutes in length. After the initial interview has 
been conducted and transcribed, participants will be asked to verify the transcript of the 
interview for accuracy. Participants may also be asked to participate in an additional 
follow up interview which would take approximately 15-30 minutes. 

For this study, I am asking that 
males at I 

participants be selected from a pool of African American 
who meet the following three criteria: 
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1. Classified as seniors (having earned 90 credit hours or more); 
2. Currently maintaining at least a 3.0 cumulative G.P.A.; and 
3. Involvement in more than one extracurricular activity. 

All of the males who participate in this study will be divided into two groups: 
1. African-American males who are members of one of four BGLFs; and 
2. African American males who are non members of a BGLF 

I am also requesting permission f r o r n ^ ^ H to conduct two non participant observations 
of programs sponsored by BGLFs at ^ ^ B - During these observations, I seek to observe 
the culture of these organizations and the students they serve. 

There are no foreseeable risks associated with the study. In this study, participants will 
not have any more risks that they would in a normal day of life. By agreeing to 
participate, the participants will provide their consent to be audio recorded. All names 
and identities of persons and organizations that are included within the interviews will be 
withheld and assigned pseudonyms to protect the identity of the individuals and the 
organizations. All information obtained will be held in strict confidentiality and will only 
be released with the permission of the participants. The results of this study may be 
published, but information such as names and other demographic information will not be 
revealed. As a way of securing anonymity, participants will be assigned a code. There is 
no tangible incentive that participants will obtain by participating in this study. Further, 
participation in this research study is voluntary. Those individuals who choose to 
participate in the study may withdraw at anytime. 

It is my hope that we will be able to work together in this endeavor to gain valuable 
insight into the lived experiences of African American males who attend Predominantly 
White Institutions (PWIs), to serve H ^ | , BGLFs and the field of higher education with 
the results of this study. If you have any questions, comments, or concerns, you may 
contact me at (404) 454-8540 or via email at Stanley.Singleton@student.mercer.edu. You 
may also contact my dissertation chair, Dr. Anthony Harris, at 678-547-6633 or via email 
at Harris_aj@mercer.edu. I thank you for your time and assistance. 

Sincerely, 

Stanley D. Singleton 
Principal Investigator 

mailto:Stanley.Singleton@student.mercer.edu
mailto:Harris_aj@mercer.edu
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Mr. Henry, 

Thank you for your willingness to participate in my research study. I am sending this 
email to confirm our interview time for Monday, April 26, 2010 at 1:30 p.m. The 
interview will take place in the ^ ^ ^ | Conference Room in the Student Activities 
Center located on ^ H ' s campus. Should you have any questions, please do not hesitate 
to contact me. I thank you for your consideration and I look forward to our interview! 

Sincerely, 

Stanley D. Singleton 
Ph.D. Candidate 
Mercer University's Tift College of Education 
Educational Leadership Program 
404-454-8540 
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MERCER 
X V JLUNIVERSITY 

Tift College of Education 
3001 Mercer University Dr. 

Atlanta, GA 30341: Tel: 678-547-6330 
Fax: 678-547-6055 

BIOGRAPHICAL QUESTIONNAIRE 
African American Males 

(Adapted from Moore, 2000) 

1. Last Name First Name Middle Name 

2. Preferred Email Address: 

3. Home Phone Number Cell Phone Number: 

4. Birthday: Month Day_ 
Year 

5. Place of Birth (check answer): United States_ 
Other 

6. If the United States, what City and 
State 

7. If not the United States, what year did you come here? 

8. Why did you move? 

9. Major: 

10. What year did you enroll at the institution? 
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11. What was your high school GPA and SAT score 

12. After initially enrolling (first semester) at the institution, when did you anticipate 
on graduating? Term Year 

13. As of today, when are you expecting to graduate? Term 

Year 

14. Did you start as an engineering major? Yes No 

15. When you first enrolled at H H , what did you expect your overall GPA to be? 

16. What is your overall GPA now? 

17. When you first enrolled at this institution, how many semesters did you expect it 
would take for you to complete your degree? 

18. How many total semesters have you been here? 

19. Have you ever been on academic probation and suspension? Yes No 

20. If yes, how many times? Probation 
Suspension 

21. What are your educational goals? 

22. What are your career goals? 
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23. Do you have any brothers and/or sisters? Yes No 

24. If yes, how many brothers and how many sisters 

25. If yes, what is your birth order (e.g., first born, youngest, etc.)? 

26. If yes, how many of your brothers and/or sisters completed college? Brother(s) 
and/or Sister(s) 

27. Check ( • ) the highest educational level completed by your parents: 

a. Mother: Father: 
No school 
Elementary School 
Middle School 
High School Diploma Equivalent 
Business or Trade School 
Some College 
Two-year Degree 
Four Year Degree 
Some graduate or Professional School 
Graduate or Professional Degree 

28. What was the racial/ethnic make-up of the schools you attended while growing up 
(estimate)? 

Predominately African-American 
Predominately White 
Predominately Other (please specify) 
Evenly Distributed with African-Americanand White 
Evenly Distributed with Other (please specify) 
Other (please specify) 

29. What was the community make-up where you grew up? 

Predominately African-American 
Predominately White 
Predominately Other (please specify) 
Evenly Distributed with African-Americanand White 
Evenly Distributed with Other (please specify) 
Other (please specify) 

30. Check (D) the category that best describes your upbringing: 
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31. Suburban Rural 

Urban 

32. Check (D) the category that best describes your upbringing: 

33. Single-Parent Home Two-Parent 
Home 

34. If you grew-up in a single-parent home, whom did you stay with: 
Mother, Father, Grandmother, Grandfather 

, or Other (please specify). 

35. How are you paying for your education (check all that apply): 
scholarship(s) , grant(s) , loan(s) , 
parent(s) , part-time job(s) , or other (please 
specify) 

36. When you were high school, what was your family's yearly income (please 
estimate)? 

Under $10,000 $10,000 - $14,999 $15,000 - $19,999 
$20,000 - $24,999 $25,000 - $29,999 

$30,000 - $34,999 $35,000 - $39,999 
$40,000 or over 

37. Has your family's yearly income changed? Yes No 
If yes, what is it now? 

38. During the school year, how many semesters have you been employed? 

39. If ever employed, where have you 
worked? 

40. If ever employed, how many days and hours did you normally work? 
Days 
Hours 

41. What extra-curricular activities did you participate in high school? 

42. What extra-curricular activities do you participate in now the university? 
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43. What leadership positions have you held at this university? 

44. What was your main reason for attending this university? 

45. In descending order, please identify the most significant influences (i.e. persons, 
institutions, programs, etc.) in helping you to become a successful student (#1 
being the most significant). 

1. 
2. 
3. 
4. 
5. 

46. In descending order, please identify your most difficult challenges since being a 
student at this university (#1 being the most difficult). 

1. 
2. 
3. 
4. 
5. 

47. What advice would you give to the University for improving such challenges for 
other African-American males? 

1 
2. 
3. 
4. 
5. 
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INDIVIDUAL INTERVIEW GUIDE 

Black Greek Lettered Fraternity Members/Non Black Greek Lettered Fraternity Members 
(Adapted from Moore, 2000) 

1. Tell me about yourself. 

Probes: Interests, Activities you enjoy, etc... 

2. Tell me about you decision to attend this institution. 

Culture and Climate of the University 
[Research Question Three]: Does a PW1provide a supportive environment that 
fosters/encourages student success for African American males? 

Tell me about your experiences here at this institution. 

a. Probes: 
i. Of all these experiences, what stands out most? 

ii. How is this experience different from the others? 

3. Do you believe being African American has had any influence on your academic 
career at this University? If so how? 

b. Probes: 
i. Negatively 

ii. Positively 

4. How do you feel gender has influenced your academic performance at this 
University? 

c. Probes: 
i. Negatively 

ii. Positively 

5. What words best describe how it feels to be an African American male student at 
this university? 

Service and Sources of Support 

6. What campus resources, both academic and social, do you utilize? 
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a. Probes: 
i. If resources are identified, inquire: "How have these helped 

academically, socially?" 
ii. If no resources are identified, inquire: "What resources would you 

recommend that could have helped you academically and 
socially?" 

7. Based on your experience at the institution, how well do you feel the university 
has prepared you to succeed academically? Socially? 

b. Probes: 
i. If the school has prepared him well, inquire, "..." 

ii. If the school has not prepared him well, inquire, "..." 

8. Do you have anyone or a group within the university faculty staff or another 
students or group of students who you look to as a source of support? 

9. Could you have been as successful at this institution if you did not have this 
person or group of persons to influence you? 

c. Probes: 
i. Ifno,ask"Whynot?" 

ii. If yes, ask "is there anyone outside of the university who has 
contributed to your success?" 

10. How would you define a student who has achieved student success? How would 
you define a student who has not achieved student success? 

d. Probes: 
i. Which one is most like you? 

ii. Why? 
iii. What are the characteristics of both? 

11. What is your motivation to do well in school? 

BGLFs 

[Research Question Two]: How have PWIs and BGLFs formed a complementary nexus 
that enables African American males to achieve student success? 

12. What influences have BGLFs had on your educational and personal development? 

13. In your opinion, what are some reasons why students join BGLFs? 
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14. How have you changed as a result of the influence of these organizations? 

15. What are the qualities or attributes of an effective BGLF? 

16. Do you think that all African American male college students should join a 
BGLF? 

d. Probes: 
i. Why or why not? 

ii. Can you think of some reasons why some would not join? 

Options for BGLF Members 

17. Share with me what made you decide to become a member of a BGLF. 
e. Probes: 

i. What made you choose your particular BGLF over the others? 
ii. Why a BGLF and not a majority White Greek Lettered Fraternity? 

18. What are some personal outcomes that you expect from being a member of a 
BGLF? 

f. Probe: 
i. What do you hope to contribute? 

19. Has there ever been a time you wish you had not joined a BGLF? 

g. Probes: 
i. If yes, inquire further, "Tell me about that. Why?" 

ii. If no, inquire further, "Tell me about that. Why?" 

In General/Summary 

20. [Research Question One] Does a nexus exist between BGLFs' presence, policies, 
and practices at PWIs that contribute to student success of African American 
males? 

h. Probes: 
i. If yes, inquire, "What specifically do BGLFs do to contribute?" 

ii. If no, inquire, "How do they not contribute?" 

21. Is there something that I have not covered that you believe is important for me to 
know? 
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Figure 3. Dubois' Theory of Double Consciousness 
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