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ABSTRACT 

DAUNDRIA SMITH PHILLIPS 
THE RELATIONSHIP AMONG PRINCIPALS' PERCEPTIONS OF PROFESSIONAL 
LEARNING COMMUNITIES AND PARENTS' AND TEACHERS' SATISFACTION 
OF SCHOOLS FUNCTIONING AS PROFESSIONAL LEARNING COMMUNITIES 
Under the direction of DR. OLIVIA M. BOGGS AND DR. JOSEPH L. BALLOUN 

The purpose of this study was to examine the relationships among principals' 

perceptions of the extent to which the school functions as a Professional Learning 

Community, parents' satisfaction with the school functioning as a Professional Learning 

Community, and teachers' satisfaction with the school functioning as a Professional 

Learning Community. Although many principals tend to perceive themselves and their 

schools as functioning as Professional Learning Communities; major stakeholders within 

the school community do not share the same perception, nor are they satisfied with the 

way the school is functioning. There are incongruent perceptions among groups of 

stakeholders. 

Principals may or may not be cultivating shared collaboration and a shared vision 

within their schools, which must exist to have an effective school. Marzano, Waters, and 

McNulty (2005) assert that effective schools research highlights many responsibilities of 

an effective leader. One of those responsibilities is that the leader (school principal) must 

establish an environment in which shared collaboration and a shared vision exist for 

parents and teachers (Kruse, Louis, & Bryk, 1994, Marzano et al.). 

xii 



The target school district for this study is a large, urban district in the southeastern 

part of the United States. Seventy-five participants (elementary, middle, and high school 

principals) were emailed an electronic survey. Thirty-seven of the 75 principals 

responded to the survey. The researcher collaborated with the research and evaluation 

department in the target school district to retrieve archived parent and staff perception 

survey data from the 2007-2008 school year. These data were coded and matched to their 

respective schools. 

A Pearson correlation was used to analyze these data. The findings from this study 

revealed no statistically significant relationship among any of the stakeholder groups 

(principals' perceptions, parents' satisfaction, staff satisfaction). Based on these findings, 

the researcher failed to reject the null hypothesis, and concluded that the integral 

members of a Professional Learning Community (principals, parents, and staff) do not 

share the same perceptions on how the school is functioning. The researcher recommends 

that school districts offer training to the major stakeholders within a school community. 

A study, which examines the perceptions of the students and the perceptions of the 

taxpayers (as stakeholder groups) is recommended for future research. 

X l l l 



CHAPTER 1 

INTRODUCTION 

Professional Learning Communities (PLCs) is a concept that has multiple meanings 

within the educational community (Fullan, 2006). School principals tend to define PLCs 

as grade level teaching teams, committees within schools, and parent groups (DuFour, 

2007). While principals may perceive their schools as functioning as a Professional 

Learning Community, important stakeholders (internal and external) of the professional 

community may not have the same perception or be satisfied with the way the school is 

functioning. Consequently, the efficacy and the extent to which a school is functioning as 

a Professional Learning Community are often vague (DuFour). School principals must 

generate buy-in and ownership from all members of the Professional Learning 

Community in order for there to be higher levels of learning for all and enculturation of 

the school (Eaker, DuFour, & DuFour, 2002; Walton, 2004). 

This study examined the relationship among principals' perceptions of the extent to 

which their schools were functioning as a Professional Learning Community, and 

parents' and staff satisfaction of the school functioning as a Professional Learning 

Community. The first chapter of this study is outlined as follows: (a) statement of the 

problem, (b) purpose of the study, (c) research question(s), (d) rationale, (e) conceptual 

framework, (f) significance of the study, (g) procedures, (h) limitation/delimitations, (i) 

1 



2 

definition of terms, and (j) summary. This dissertation consists of five chapters outlined 

as follows: (a) introduction; (b) review of research and related literature; (c) 

methodology; (d) report of data and data analysis; and (e) summary, conclusions, and 

implications. 

Statement of the Research Problem 

The problem addressed by this study is that some principals perceive their schools as 

effectively functioning as a Professional Learning Community, while other important 

members of the school community (parents and staff) may or may not have the same 

perception as the principal or be satisfied with the way the school is functioning. 

Marzano, Waters, and McNulty (2005) assert that effective schools research 

highlights many responsibilities of an effective leader. One of those responsibilities is 

that the leader (school principal) must establish an environment in which shared 

collaboration and a shared vision exist for parents and teachers (Kruse, Louis, & Bryk, 

1994, Marzano et al.). Thus, principals may or may not be cultivating shared 

collaboration and a shared vision within their schools, which must exist to have an 

effective school. Tyack and Cuban (1995) assert that it is difficult to sustain school 

reform and for it to be successful unless it is embraced by the integral members of a 

Professional Learning Community: parents, staff, and administrators. Pearce and Ensley 

(2004) assert that the concept of shared vision is central to the effectiveness of 

organizations and found to be critical to ownership and commitment. Accordingly, this 

study focused on determining the relationship among principals' perceptions of the extent 
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to which their schools function as PLCs, parents' satisfaction of the school functioning as 

a PLC, and staff satisfaction of the school functioning as a PLC. 

Professional Learning Communities (PLCs) are environments in which there is a 

shared vision that all students can learn, a focus on results, and meaningful collaboration 

among members of the community (Joyce, 2004; Schmoker, 2006). Principals must play 

a vital role within the PLC to be an effective leader (DuFour & Berkey, 1995; Reeves, 

2006; Schmoker, 2006;). Principals can no longer be managers who govern their schools 

with a 'top-down' approach and model (DuFour & Eaker, 1998; Giles & Hargreaves, 

2006). Many educators believe this model of management has not served American 

public education well over the years (Thompson, Gregg, & Niska, 2004). 

Purpose of the Study 

The purpose of this study was to determine if there was a relationship among the 

following: principals' perceptions of the extent to which their schools functions as PLCs, 

as measured by PLC survey by Kruse and colleagues (1994), and parents' and staff 

satisfaction of the school functioning as a PLC as measured by specific questions from 

perception surveys. The parent and staff perception surveys are a part of the customer 

satisfaction section of the Results Based Evaluation System (RBES) (1996). The 

researcher hypothesized that specific questions from the parents' and staff members' 

perception surveys, which are a part of the customer satisfaction section of the RBES are 

not related to the principals' perceptions of the extent to which their school functions as a 

Professional Learning Community. 



4 

Research Question 

One major research question guided this study. Is there a relationship among the 

following: principals' perceptions of the extent to which their schools functions as a PLC 

as measured by PLC survey by Kruse and colleagues (1994); parents' satisfaction of the 

school functioning as a PLC as measured by specific questions from the perception 

survey, which is a part of the customer satisfaction section of the RBES (1996); and staff 

satisfaction of the school functioning as a PLC as measured by specific questions from 

the perception survey, which is a part of the customer satisfaction section of the RBES 

(1996)? 

Rationale 

The American public education system has been under scrutiny for many decades for 

not performing at the level of our global counterparts, and for producing students who are 

not ready to compete within a global economy (Blankstein, 2004; DuFour & Eaker, 

1998). Many crucial events and legislation have assisted American public education to 

develop an agenda for addressing the problem of poor academic achievement for all 

students. The Supreme Court landmark case of Brown v. Board of Education in 1954 

marked a significant turn of events in American public education. This transformational 

event in American history changed the landscape of the American public education 

system. The Warren Court decided unanimously that it was no longer equal to have 

separate public schools for black and white students. Prior to this historic and 

monumental Supreme Court ruling, black students were denied equal educational 

opportunities. 
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In 1957, the Russians launched Sputnik. The nation blamed the education system for 

the United States of America not being the first country to explore space (DuFour & 

Eaker, 1998). A massive launch and reformation within our schools, specifically 

mathematics and science programs, ensued (DuFour & Eaker). 

The 1983 findings of the National Commission on Excellence in Education were 

presented in ,4 Nation at Risk: The Imperative for Educational Reform (U.S. Department 

of Education, 1983). The landmark report documented systemic failures of America's 

schools with accompanying implications for the future of the United States with regard to 

the public education system. The Nation at Risk report stated that national security was at 

stake due to the decline in education in American public schools (U. S. Department of 

Education). The report revealed that the education system was in a state of disrepair. 

Schools across the nation began a massive reformation called the Excellence Movement 

(DuFour & Eaker, 1998). While this movement appeared to make progress with sporadic 

success, it simply intensified current practices that were already in place and did not 

present any new ideas (DuFour & Eaker). 

Six years after the publication of A Nation at Risk, President George W. Bush 

convened the nation's governors who identified goals for the year 2000 as a response to 

needed school improvement (DuFour & Eaker, 1998, U.S. Department of Education, 

1996). The committee identified six goals to be implemented by schools by the year 2000 

(DuFour &Eaker). Later, Congress amended the plan and included two more goals for a 

total of eight goals (DuFour & Eaker). This led to the National Education Standards and 

Improvement Council created by Congress in 1994 (DuFour & Eaker, U.S. Department 
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of Education). Congress transferred the standards movement to the states from the federal 

level. Thus, there became a new focus on site-based reform. This movement became 

known as the Restructuring Movement (DuFour & Eaker). It should be noted that The 

Goals 2000: Educate America Act (P.L. 103-227), was signed into law in 1994 by 

President Bill Clinton. 

Neither the Restructuring Movement nor the Excellence Movement produced the 

desired results that schools and students needed (DuFour & Eaker, 1998). Educators were 

looking outside of schools to answer questions and solve the problems of our nation's 

education system. In the midst of this reformation, students were still losing out and not 

learning in their classrooms. The question was asked can our schools be saved? 

McLaughlin (1995) answered this question at a national conference by saying that 

schools are a lot closer (than any other time in history) to figuring out how to save our 

schools and assist our students in becoming effective members of society. 

If schools are to be successful, they must break free from the traditional mold, top-

down approach and embrace a new model (DuFour & Eaker, 1998). Fullan (2006); Senge 

(2006); DuFour and Eaker (1998); Louis, Marks, and Kruse (1996); DuFour & Berkey 

(1995); and Kruse, and associates (1994) define the new model as a Professional 

Learning Community (PLC). A Professional Learning Community exists when an 

organization such as a school functions as an efficient organization with mutual interests 

(Hipp & Huffman, 2003; Huffman & Jacobson, 2003). The term Professional Learning 

Community places the emphasis on relationships, shared ideals, and strong culture (Hipp 

& Huffman; Huffman & Jacobson). The challenge for schools and school principals in 
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cultivating a Professional Learning Community is to galvanize everyone within the 

school to be committed to an environment in which there is a shared vision and shared 

collaboration (Zepeda, 2004). 

While the principal must set the tone for a Professional Learning Community to exist 

in his or her school, the principal must also set the tone in an effective school according 

to effective schools research (Abernathy, 2006; Lezotte, 1997). The principal must be the 

leader of learners, the ultimate collaborator, and most importantly, the instructional leader 

(Zepeda, 2004). The seven correlates of effective schools research are: (a) clear school 

mission, (b) high expectations for success, (c) instructional leadership, (d) frequent 

monitoring of student progress, (e) opportunity to learn and student time on task, (f) safe 

and orderly environment, and (g) home-school relations (Taylor, 2002). For the purposes 

of this study, the characteristics of Professional Learning Communities are: (a) shared 

norms and values, (b) collective focus on student learning, (c) collaboration, (d) 

deprivatized practice, and (e) reflective dialog (Louis, Marks, & Kruse, 1996). The 

correlates and the characteristics are closely aligned. Effective schools research serves as 

a strong foundation and an example of Professional Learning Communities. 

Conceptual Framework 

The conceptual framework of the research is illustrated in Figure 1 and provides the 

hypothesized relationship among the previously discussed stakeholder groups (principals, 

parents, and staff). 



/ Principals' \ 
/ perceptions of the 

extent to which their 
{ school functions as a 
1 PLC 

/ Staff • y Parents' 

satisfaction of satisfaction of 
the school : , the school 

\ functioning as a functioning as a 
\ PLC , PLC 

Figure 1. Conceptual Framework 

Significance of the Study 

The findings from this study will encourage principals, staff, and parents of the target 

school district and other school districts to gain a greater awareness of the relationship 

among the following: principals' perceptions of the extent to which their schools 

functions as a PLCs and parents' and staff members' satisfaction of the school 

functioning as a PLC. Additionally, the findings from this study will address school 

reform at the district and local school level, particularly with the involvement of parents 

as integral stakeholders. School district leaders should consider offering training and 

support to principals in the area of Professional Learning Communities, which cultivates 

collaboration between the school and major stakeholders. The findings from this study 

will also add to the body of literature in educational leadership and effective schools 

research. 

Procedures 

In the first phase of this study, the researcher emailed the Professional Learning 

Community survey by Kruse and colleagues (1994) to 75 principals within the target 
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school district. Of the 113 total persons serving as principals in the target district during 

the 2007-2008 school year, 75 met the criteria for participation in the study. These 75 

persons served as principals within their schools during the 2006-2007 school year, and 

the entire 2007-2008 school year. At the schools of the 75 persons serving as principals, 

there was not a change in leadership from the 2006-2007 school year to the 2007-2008 

school year. The remaining 38 principals during the 2007-2008 school year either had a 

change in leadership at their schools from 2006-2007 to 2007-2008, or they did not serve 

at the same school location for the entire school year. Thus, participants in this study 

were the aforementioned 75 target district principals. This survey was specifically 

designed to gather perceptions from principals on the extent to which they perceive their 

schools functioning as a Professional Learning Community. The 75 participants received 

two email reminders during the study. 

In the second phase of this study, the researcher gathered the surveys from the 

principals, and collaborated with the research and evaluation department within the target 

school district. The researcher gave the school names and codes to the research and 

evaluation department. The research and evaluation department released archived parent 

and staff perception survey data from the 2007-2008 school year. These data were 

matched to their respective schools by the researcher. 

In the third phase of this study, the researcher analyzed these three variables using 

correlational statistics. Correlation statistics indicated whether the variables vary 

together. The unit of measurement for this study was the school and not the individual 

respondents. The actual sample size in this study was 37 schools. The researcher used the 
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means of the various stakeholder groups' (principals, parents, and staff) ratings. 

Correlation does not infer causation. These findings were shared with the target school 

district. 

Table 1 presents a summary of the Decision Rule, a matrix of the research question, 

data analysis, and decision tenet used to determine if the researcher rejected or failed to 

reject the null hypothesis. 

Table 1 

Decision Rule Matrix 

Research Question Statistical Procedure Decision Rule 

Is there a relationship among 
principals' perceptions of the extent 
to which their school functions as a 
PLC as measured by PLC survey by 
Kruse and colleagues (1994), parents' 
satisfaction of the school functioning 
as a PLC, and staff satisfaction of the 
school functioning as a PLC as 
measured by specific questions from 
the perception surveys, which is a part 
of the customer satisfaction section of 
the RBES (1996)? 

Canonical analysis is a statistical test 
which measures congruence among 
sets of variables. This was used to 
assess the degree of agreement among 
principals' perceptions of the extent 
to which their school functions as a 
PLC, parents' satisfaction of the 
school functioning as a PLC, and staff 
satisfaction of the school functioning 
as a PLC. 

If the canonical 
correlations were 
significant at 
p<.05, then the 
null hypothesis 
would have been 
rejected in favor of 
the alternative 
hypothesis. 

The researcher used the Professional Learning Communities (PLC) survey developed 

by Kruse and colleagues in 1994 to assess principals' perceptions of the extent to which 

their schools function as PLCs. This instrument has been used at schools in Vermont with 

local school principals for the sole purpose of assessing the extent to which their schools 

function as PLCs according to principals' perceptions. The reliability of this instrument is 

measured by Cronbach's Alpha for each variable of the instrument as follows: teacher 
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responsibility for student learning .71; shared sense of purpose .74; collaborative activity 

.68; collective focus on student learning .61; deprivatized practice .62; reflective dialogue 

.68; scheduled planning time .81; empowerment index .89; supportive leadership .71; 

respect .79; openness to innovation .69; feedback from parents and colleagues .64; 

professional development .77 . 

The instrument is a Likert scale. One average score was derived from this instrument 

per principal. Specific questions from the customer satisfaction section of the RBES 

Weighted assessment was used to assess parents' and staff satisfaction of the school 

functioning as a PLC. One mean score for parents and teachers was derived from this 

instrument per school. The elementary, middle, and high schools used in this study were 

from the 2007-2008 school year customer satisfaction perception survey data. 

The researcher collaborated with the research and evaluation department of the target 

school district to match and code respondents to the archived, parent and staff perception 

survey data for each school from the 2007-2008 school year. The researcher analyzed 

congruency among principals' perceptions of the extent to which their schools function as 

a PLC, parents' satisfaction of the school functioning as a PLC based on specific PLC 

questions from the RBES perception survey, and staff satisfaction of the school 

functioning as a PLC based on specific PLC questions from the RBES perception survey. 

The researcher used a Statistical Package for the Social Sciences (SPSS) as a tool to 

analyze the statistical data from these three groups (principals, parents, and staff). The 

researcher used canonical analysis, a statistical test which measures correlation, to 

determine if there is congruency among principals' perceptions of the extent to which 
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their school functions as a PLC, parents' satisfaction of the school functioning as a PLC, 

and staff satisfaction of the school functioning as a PLC. 

In the first phase of this study, the researcher distributed the PLC survey to 2007-

2008 principals in the target school district through an online survey. The researcher had 

knowledge of the respondents' names. In the second phase of the study, the researcher 

collaborated with the research and evaluation department of the target school district to 

retrieve coded archived parent and staff perception survey data from the 2007-2008 

school year. The researcher used three specific themes from these data as the specific 

questions from the parent and staff (teacher) RBES perception surveys that most closely 

align with Professional Learning Communities. The three themes were: climate, 

leadership, and communication. 

Limitations 

The researcher used the staff and parent perception survey data from customer 

satisfaction section of the Results Based Evaluation System Weighted Assessment 

(RBES). A limitation of the study was at the time of the research, reliability data were not 

available on this particular portion of the RBES; however, factor analysis has been run on 

this portion of the RBES. The specific details of this analysis are outlined in Chapter 3 of 

this study. Additionally, reliability data are available on other portions of the RBES not 

used in this study. Specific details of these data are outlined in Chapter 3 as well. 

The researcher surveyed one school district for this study. This may limit the 

generalizability of these findings. Self-reported survey data were used in conducting this 

study. 
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Delimitations 

As an employee of the target school district, the researcher chose to use this specific 

target school district in her study. This fact had minimal influence on the findings of this 

study. The survey was emailed to 75 participants in the target school district. Thirty-

seven principals responded to the survey. This is a 49% response rate return. This is as an 

adequate response rate for analysis and reporting (Babbie, 2005). Thus, the researcher 

was encouraged that the self-reported survey data and response rate of the surveys was 

valid and timely. 

Definition of Terms 

Specific terms and phrases used in the study are operationally defined as indicated in 

this section. For the purposes of this study, staff is defined as teachers. Perceptions are 

defined as principals' discernment and/or assessment of the extent to which the school 

functions as a Professional Learning Community. A school-wide Professional Learning 

Community (PLC) is defined by Louis, and colleagues (1996) as an environment in which 

five key elements must be present. They are: 

1. shared norms and values 

2. collective focus on student learning 

3. collaboration 

4. deprivatized practice 

5. reflective dialogue 

The Results Based Evaluation System (RBES) is defined as a weighted assessment of 

school performance used in the target school district. 
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Summary 

School reformation has catapulted school improvement and accountability into the 

forefront of the American public education system. District and school leaders face two 

great challenges: increasing student achievement and improving test scores. School 

leaders (principals) recognize that teaching must go through a transformation in order to 

meet these great challenges. Moreover, principals recognize that Professional Learning 

Community and effective schools research require that they (principals) must also go 

through a transformation of cultivating a shared vision and shared collaboration within 

their schools. However, principals are finding it difficult to facilitate and sustain an 

environment of shared norms and values, reflective dialogue, and collaboration due to the 

undeviating pressure to improve test scores. Some principals may perceive their schools 

as functioning as Professional Learning Communities; however, other important 

members of the school community (parents and staff) may or may not have the same 

perception as the principal or be satisfied with the way the school is functioning. Thus, 

principals may or may not be cultivating shared collaboration and a shared vision within 

their schools, which must exist to have effective schools. 

Accordingly with this study, the researcher addressed the problem mentioned above 

by answering the following major research question. Is there a relationship among 

principals' perceptions of the extent to which their school functions as a PLC as 

measured by PLC survey by Kruse and colleagues (1994), parents' satisfaction of the 

school functioning as a PLC as measured by specific questions from the customer 

satisfaction section of the RBES (1996), and staff satisfaction of the school functioning as 



a PLC as measured by specific questions from the customer satisfaction section of the 

RBES (1996)? 



CHAPTER 2 

REVIEW OF RESEARCH AND RELATED LITERATURE 

Overview 

The purpose of this literature review was to provide a comprehensive summary of 

research and studies related to Professional Learning Communities (PLCs) and effective 

schools research. Through this review, the researcher drew parallels between PLCs and 

effective schools. The following will be discussed: (a) history of PLCs, 

(b) definition of PLCs, (c) characteristics of PLCs, (d) role of principals in PLCs, 

(e) role of teachers in PLCs, (f) role of parents PLCs, (g) history of effective schools, 

(h) definition of effective schools, (i) characteristics of effective schools, (j) role of 

principals in effective schools, (k) role of teachers in effective schools, and (1) role of 

parents in effective schools. 

History of Professional Learning Communities 

In the late Nineteenth and early Twentieth Centuries, American public schools were 

comparable to factory organizational models (DeBoers, 2008; DuFour & Eaker, 1998). In 

the late 1800s, managers of factories governed with a 'top-down' approach. Managers 

issued rules and regulations, and the workers followed those rules without question 

(Alsalam & Ogle, 1990; Giles & Hargreaves, 2006). The workers were expendable goods 

(DuFour & Eaker). The managers made all of the decisions for the company and they 

knew what was best in order to obtain the best, most efficient productivity (Alsalam & 

16 
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Ogle). Frederick Winslow Taylor said in 1911 that there is "one best system" to solve 

anyorganizational problem, and the individuals in management could identify it (DuFour 

& Eaker, 1998, p. 20). This rigid system of management catapulted the United States into 

the forefront of the world as an industrial giant (DuFour & Eaker, 1998). 

Many Americans including notable educators believed that schools should be 

organized and governed as factories since the United States had achieved such great 

success (Bell, 1984). William T. Harris, a notable and influential superintendent, was one 

of the many educators who believed that the managers in the schools should govern like 

the managers in factories (Bell). Harris along with other educators thought that 

bureaucracy should begin with boards of education and flow to principals and teachers 

within local schools (Bell). The teachers were then responsible for producing the raw 

material (students) to become productive members of society in the next century (Bell). 

Some schools and school systems still operate under this same uniformity and 

standardization today. The focus is on procedures, rather than on results (DuFour & 

Eaker, 1998). The formula of teaching and learning does not include students. Moreover, 

there is no concept of continuous improvement (DuFour & Eaker). 

The factory model is out-dated and not appropriate for meeting the needs of our 

students and schools in the 21st century (DuFour & Eaker, 1998; Joyce, 2004). It was not 

effective in the late 19n century as evidenced by the alarming high school drop-out rate, 

and it is not effective now (DuFour & Eaker). The focus of schools and schools systems 

in the 21st century is for all students to learn and to learn at high levels (Anonymous, 

2008; DuFour & Eaker). Our students must be ready to compete in a global economy 
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(DuFour & Eaker). Our educators must be a body of individuals who are committed to a 

clear, shared vision on student learning, committed to collaborative inquiry, and 

committed to taking responsibility for the learning of all students (DuFour & Eaker). A 

new model called Professional Learning Communities (PLC) came onto the scene in the 

1960s. Some schools and school districts have embraced the PLC model. 

The term Professional Learning Community (PLC) came onto the educational scene 

around the 1960s (Joyce, 2004). Traditionally, the field of education has been an isolated 

profession in that administrators in local schools made all of the decisions unilaterally 

and teachers closed their classroom doors and taught students in isolation (Joyce). In the 

late 1980s, researchers began to report findings from studies that highlighted schools that 

engaged in collaborative school settings, rather than the traditional school setting (Joyce). 

Rosenholtz's 1989 study of 78 schools revealed that schools, which engaged educators 

and committed them to student learning in a collaborative setting experienced increased, 

positive student achievement. Moreover, the teachers as well as the students were a part 

of the learning enrichment, learning for all (Rosenholtz, 1989). 

Little and McLaughlin's 1993 study indicated that the most effective schools 

possessed the following characteristics: (a) shared norms and beliefs, (b) collegial 

relations, (c) collaborative cultures, (d) reflective practice, (e) ongoing technical inquiry 

regarding effective practice, (f) professional growth, and (g) mutual support and mutual 

obligation. This research also addressed effective departments within schools. The above-

mentioned characteristics exemplify those of a Professional Learning Community (Little 

& McLaughlin, 1993). 
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In 1995, a qualitative study by Newmann and Wehlage that addressed 1,200 schools, 

indicated that the success of these schools was attributable to the restructuring tools used 

to reorganize the school settings into Professional Learning Communities. The educators 

in these schools were committed to collaboration, learning for all students, and a shared 

purpose for student learning. In-depth case studies were a part of this study (Newmann & 

Wehlage, 1995). 

In 1996, Louis, Marks and Kruse conducted an intense study of 24 schools (8 

elementary, 8 middle, and 8 high). The findings indicated that schools that operate as 

Professional Learning Communities have a positive influence on student achievement 

and teacher learning. The findings from this study as well as those mentioned above 

consistently reveal that when schools use the tools and methods consistent with those of a 

Professional Learning Community both staff and students profit (Louis, Marks, & Kruse, 

1996). 

In 2004, Ball reported a multi-site case study, which focused on principals' 

perceptions of Professional Learning Communities, and how learning communities 

affected their thinking and leadership practice (Ball, 2004). This study involved 21 

participants (16 principals, 4 learning community coaches, and 1 administrative director) 

(Ball). There were several outcomes from this study. Two outcomes were a new level of 

professional development for principals, and an elimination of isolation (Ball). Teachers 

were reorganized into an environment of collaboration. 

In 2005, Liebeman, Maldonado, Lacey, & Thompson presented a qualitative case 

study of a large, suburban, public middle school. This case study consisted of 21 
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participants, one of which was the principal. The purpose of the study was to focus on 

educators' perceptions of leadership within a Professional Learning Community. One of 

the findings was that communication and collaboration are important to a PLC 

(Liebeman, Maldonado, et al., 2005). 

Jordan published a case study in 2006 about a rural school called Parish School. The 

study consisted of between 300-400 students, one parent facilitator, one principal, 17 

teachers, and four paraprofessionals (Jordan). The purpose of the study was to assess 

whether a principal's decision to implement a PLC in this school made a difference in 

student achievement (Jordan). 

In 2008, Cranston published a study consisting of 12 principals. The purpose of the 

study was to describe the perceptions of 12 school principals in Canada regarding the 

relationship between their duty to evaluate their teachers and the imperativeness of 

developing their schools into Professional Learning Communities (Cranston, 2008). See 

Table 2. 

The studies mentioned above provide context and a medium for rich discourse 

regarding school improvement and Professional Learning Communities. McLaughlin 

stated in 1995 at an annual National Staff Development Council conference, "We are 

closer to the truth about school improvement than ever before. The most promising 

strategy for sustained, substantive school improvement is developing the capacity of 

school personnel to function as a Professional Learning Community" (McLaughlin, 

1995). 
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Table 2 highlights related Professional Learning Community studies and provides a 

summary of relevant studies on Professional Learning Communities previously 

discussed. 

Table 2 

Related Professional Learning Communities Studies 

Study/Author/Year 

Professional Learning 
Communities: A Case 
Study 
Jordan/2006 

An Investigation of 
Leadership in a 
Professional Learning 
Community: A Case 
Study of a Middle 
School/Liebman/2005 

Principals' Perceptions 
of Professional Learning 
Comrnunities/Ball/2004 

Holding the Reins of the 
PLC: Principals' 
Perceptions/Cranston/20 
08 

Participants 

~400 students 
One parent 
facilitator 
One principal 
17 teachers 
Four 
paraprofessionals 

One principal 
Administrative team 
Key faculty 
members 

21 participants 

12 principals 

Purpose 

Assess whether a 
principal's decision 
to implement a PLC 
in his school has an 
influence on 
student 
achievement 

Focusing on 
educators' 
perceptions of 
leadership within 
their Professional 
Learning 
Community 

Describe the 
experiences and 
perceptions of 
principals in a PLC 

Describe the 
perceptions of 
principals in a PLC 

Outcome 

Striving to 
become a PLC 
through 
teacher 
collaboration 

The principal 
has cultivated 
an 
environment 
that possesses 
many 
characteristics 
of a 
Professional 
Learning 
Community 

PLCs 
eliminated 
isolation 

Revealed some 
conflict 
between 
beliefs of the 
principals and 
conceptions of 
PLCs 
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Definition of Professional Learning Communities 

Members of the educational leadership community use the term Professional 

Learning Community frequently. Senge authored a book called The Fifth Discipline in 

2006. Professional Learning Communities have been linked to the descriptions of 

'learning organizations' outlined in Senge's work (Liebeman, et al., 2005). Senge defines 

'learning organizations' as places ".. .where people continually expand their capacity to 

create the results they truly desire, where new and expansive patterns of thinking are 

nurtured, where collective aspiration is set free, and where people are continually 

learning how to learn together" (p.3). Senge encourages educators and school leaders to 

reculture their schools and environments into 'learning organizations' (Senge). Senge 

outlined five disciplines that every learning organization must have in order to be a 

collaborative environment (Senge). They are: (1) systems thinking, (2) personal mastery, 

(3) mental models, (4) shared vision, and (5) team learning (Senge, 2006). Of these five 

disciplines, Senge advocates that the most important is systems thinking because this 

discipline drives all of the other disciplines (Senge, 2006). 

For the purposes of this study, the researcher will use the definition of a Professional 

Learning Community by Louis & associates (1996) who define a school-wide 

Professional Learning Community environment in which five key elements must be 

present. They are: (1) shared norms and values; (2) collective focus on student learning; 

(3) collaboration; (4) deprivatized practice; (5) reflective dialogue. 
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Characteristics of Professional Learning Communities 

A core component of any community is a shared sense of values and expectations for 

each other (Adamson et al., 2008; Louis et al., 1996). Professional Learning 

Communities have an additional component. Within the field of education, educators 

recognize the moral importance of teaching and socializing children (Louis, et al.). 

Another key core characteristic of a Professional Learning Community is a focus on 

student learning (Louis, et al., 1996). Teachers engage in discourse and dialogue about 

classroom instruction and student data. The difference in a school that is organized as a 

PLC and a traditional school environment (non PLC organization) in which student 

activities are discussed is that teachers use the conversations and information to affect 

what actually happens in the classroom with regard to student learning (Loertscher, 

2005). In essence, within a PLC, teachers literally transform the student learning process 

in the classroom with this information and have a shared sense of value (Louis, et al., 

1996). 

Teacher collaboration is fundamental to the fostering, cultivating, and sharing of 

ideas and expertise within a Professional Learning Community (Louis, et al., 1996). 

When teachers engage in collaboration, they are able to understand confusing student 

data. Moreover, they (teachers) are able to build upon their sense of affiliation with each 

other and with their school (Louis, et al.). 

Another characteristic of PLCs is that teachers use their collegial relationships to 

learn from one another (Louis, et al., 1996; Newmann, 2004). Teachers can no longer 

close their classroom doors and teach in isolation. The work is too great and the stakes 
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are too high. Team teaching structures, peer coaching models, and relationships among 

teachers in Professional Learning Communities lead to a sharing of ideas and expertise 

that is healthy and productive in an educational environment (Louis, et al.; Newmann;). 

The practice of self-reflection about one's own work is an important characteristic of 

PLCs (Louis, et al.). Teachers gain a deep understanding about instruction and the 

learning process for students and themselves through reflection on their practice (Louis, 

et al.). 

In summation, the characteristics of a Professional Learning Community are a shared 

sense of value, a focus on student learning, teacher collaboration, and a teacher 

collegiality. These characteristics are interdependent upon one another. Moreover, the 

principal should communicate the characteristics of a Professional Learning Community 

to the major stakeholders of the school community. 

Role of the Principal in Professional Learning Communities 

Within a local school, the administrative team works together to best meet the needs 

of the students, faculty, staff, and school community. However, it is the principal of the 

local school, who has the most important role in cultivating meaningful change in the 

school (DuFour & Berkey, 1995). It is the principal's responsibility to create the 

conditions necessary for faculty, staff, and school community growth (DuFour & Berkey; 

Muhammad, 2006;). The principal must be a visionary leader who keeps the school's 

vision in context and keeps the school focused on the vision as a direct and an important 

characteristic of the Professional Learning Community (Kruse, et al., 1994). Inciting 
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support for a purposeful and believable vision is a daily function in the life of a principal 

of a PLC (DuFour & Berkey, 1995; Muhammad, 2006). 

The principal in a PLC must provide staff development that is both research-based 

and purposeful (DuFour & Berkey, 1995). Lambert (2002) as cited in Lindstrom & Speck 

(2004) says, "The days of the principal as the lone instructional leader are over. We no 

longer believe that one administrator can serve as the instructional leader for an entire 

school without the substantial participation of other educators" (p. 7). Nonetheless, 

principals are charged with the role of insisting that the staff development is anchored to 

the goals and vision of the school and of the school district (DuFour & Berkey, 1995). 

Principals must also keep a pulse on the school's readiness and capacity for learning 

(DuFour & Berkey, 1995). On-going support and training for teachers along with an 

effective peer mentoring and coaching program are important aspects of the principal's 

role in a PLC as leader in the area of staff development (DuFour & Berkey). With this in 

mind, the principal becomes the builder of the Professional Learning Community 

(Lindstrom & Speck, 2004). 

Researchers indicate that collaborative cultures are the newest, most effective way of 

working and learning (Fullan, 2006). Collaborative cultures focus on building capacity 

among teachers and continuous improvement (Fullan). Principals have an important role 

in creating the conditions within the school-wide Professional Learning Community of 

ensuring that collaboration becomes the norm (DuFour & Berkey, 1995). This is typically 

accomplished via small teams (DuFour & Berkey). 
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Most importantly, the principal's role within a PLC is to never give up, and to 'stay 

the course' (DuFour & Berkey, 1995). In the 21st century age of accountability and 

school reform, principals are charged with getting the desired results and increasing 

student achievement. It is important for principals to recognize that cultivating a 

community of professional learners involves the "cultural transformation of a school" 

(Eaker, et al., p. 2). Principals must be committed to the reculturalization and understand 

that there may be some challenges and setbacks along the way. The road from a 

traditional school setting to a PLC setting is not straight and seemingly complex (Eaker, 

et al., 2002). Nonetheless, for the school leader who can 'stay the course' in the name of 

the school vision, the leader is to be commended for accomplishing and being committed 

to this important role (Eaker, et al.). 

In summation, principals are instrumental in being a visionary leader, providing 

purposeful staff development opportunities, keeping a pulse on the school's readiness and 

capacity for learning, and staying the course within the school community for a 

Professional Learning Community to exist (DuFour, DuFour, & Burnette, 2006). The 

principal must communicate the vision of the school to all of the major stakeholders. The 

principal must be a leader focused on implementing research-based professional learning 

opportunities to staff. Fostering collaboration is an on-going job of the principal within a 

Professional Learning Community(DuFour, et al.). Although the principal is a key 

component to cultivating an effective Professional Learning Community, he/she cannot 

do it alone. The principal must generate buy-in from other stakeholders within the school 

community such as the staff members. 
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Role of Staff in a Professional Learning Communities 

It was once thought that the role of the teacher began and ended inside the walls of 

the classroom (Kruse, et al., 1994). Lieberman & Miller (1992) state that the "growing 

pressure on teachers necessitates rethinking their job description and what the teaching 

role entails" (p. 51). Within the educational arena, teaching is viewed as both an art and a 

science. Thus, teaching (and the role of teachers) can be complex. 

In order for PLCs to exist within our schools as a part of school reform, teachers 

must transform the craft of teaching (Ireland, 2003). Teachers must be willing to 

experiment, and move from traditional isolated teaching to collaborative teams in which 

teaching strategies and student learning are the focused topics of conversation (Ireland). 

Indeed, teachers must be active participants in the process of changing schools. 

Like students, teachers need opportunities for learning. Teacher learning and school 

reform are two juxtaposed paradigms which are becoming increasingly more prevalent in 

21st century effective schools (Anonymous, 2009; Schmoker, 2002). As school and 

district leaders build on the capacity of teachers within the learning process, it is 

important to remember that the learning process is complex, and is a process that occurs 

over time (Wald & Castleberry, 2000). 

Additionally, generative learning is a creative approach to 'out of the box' thinking 

(Wald & Castleberry, 2000). It is this type of learning that asks the question why is this a 

problem? (Wald & Castleberry). As teachers begin to build capacity for generative 

learning, Professional Learning Communities and professional development are greatly 
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enhanced (Wald & Castleberry). Indeed, Senge (2006) asserts that generative thinking 

and learning is what sustains a Professional Learning Community. 

Teachers as leaders in the school community is a critical role of teachers in 21st 

century schools. Within a Professional Learning Community (PLC), there is shared 

collaboration and there is a shared vision for the school. Shared leadership (which 

involves teachers) should also be a part of a Professional Learning Community. Sparks 

(2005) states, "the quality of teaching, learning, and relationships in Professional 

Learning Communities depends on the quality of leadership provided by principals and 

teachers" (p. 156). 

Leaders often have conversations and collaborative sessions as they analyze student 

work and learn from one another. Indeed effective teacher leaders often have the power 

to shape the conversations that transpire among colleagues (Sparks, 2005). An effective 

teacher leader has great influence on what is discussed and how it is discussed in the 

collaborative sessions by infusing his/her values and beliefs into the dialog (Sparks). The 

result of this type of rich, healthy dialog is a reculturing of the school's systems and 

structures (Sparks). Ultimately, the PLC's reward is improved student achievement and 

student learning. 

In summation, teachers within a Professional Learning Community are charged with 

transforming their teaching practices such that there is a focus of student learning and 

'out of the box' thinking (Darling-Hammond, Lieberman, McLaughlin, & Miller, 1992). 

Teachers are not forced to collaborate with another within a Professional Learning 

Community. Indeed, collaboration is a natural by-product of PLCs in which teacher 
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collegiality and teacher reflection reside. Teachers and parents within should have a 

common purpose and role within a Professional Learning Community. 

Role of Parents in Professional Learning Communities 

Professional Learning Communities (PLC) thrive on the interplay among parents, 

community, and the school (Anonymous, 2009). The relationship particularly between 

parents and the school should be seamless and very similar to business partnership 

(DuFour & Eaker, 1998). Parents can provide invaluable support, financial resources, a 

varying perspectives on issues as both entities collaborate and work together to achieve 

the same goals (DuFour & Eaker). 

Fullan asserted that "nothing motivates a child more than when learning is valued by 

schools and families/community working together in partnership. These forms of 

involvement do not happen by accident or even by invitation. They happen by explicit 

strategic intervention" (Fullan, 1997, p. 42-43). The National PTA uses a framework of 

six standards to promote family involvement in schools. The standards are: 

communication, parenting, student learning, volunteering, school decision making and 

advocacy, and collaborating with community (Blankstein, 2004, p. 180-184). 

Communication between school and home should be timely, meaningful, regular, and 

two-way (Blankstein). 

In summation, the school-home relationship is paramount within a Professional 

Learning Community. Parents must support and engage in effective conversations and 

dialog regarding student learning and financial support within a Professional Learning 
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Community. Moreover, all major stakeholders, parents, staff, and principal should be 

interdependent upon one another in a Professional Learning Community. 

History of Effective Schools Research 

The basic beliefs of the effective schools movement are: (a) all students can learn; 

(b) schools should be held accountable for measured student achievement; and 

(c) internal and external stakeholders are important to implementing change necessary 

for learning for all (Edmonds, 1984; Mace-Matluch, 1987). The Effective Schools 

Movement began around 1966 in response to a controversial paper (Lezotte, 1992). 

James Coleman authored a paper (the Coleman report) that highlighted the effectiveness 

of the American educational system. In the controversial report, Coleman suggested that 

a student's family background dictated the success of the student in school (Lezotte). 

Furthermore, Coleman suggested that if students did not have the proper conditions in 

place at home, they could not learn regardless of what the school did (Lezotte). 

Ronald Edmonds and Lawrence Lezzotte, arguably noted as being the fathers of 

Effective Schools Research, vigorously responded to the Coleman report. Edmonds and 

Lezotte, along with other researchers, conducted Effective Schools Research in 

elementary schools in several cities (Lezotte, 1984). They analyzed the student 

achievement data in schools where the students came from high poverty backgrounds. 

Edmonds, Lezotte, and many other researchers found that the students were learning. 

There were exceptional characteristics that were common to schools where students were 

learning regardless of family background correlated to student achievement and success 

(Lezotte). These correlates of information are known as effective schools research. 
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Lezotte provides a useful framework for the Effective Schools Movement. Lezotte 

traces the development of the Effective Schools Movement throughout four critical 

periods in history. They are: (a) 1966-1976; (b) 1976-1980; (c) 1980-1983; and (d) 1983-

1987 ( Lezotte, 1986; Mace-Matluch, 1987). Here is a brief overview of each critical 

period in the Effective Schools Movement. 

The first critical period spans ten years, and encompasses several major events. 

Notably, the input/output studies were a major event of that time period (Mace-Matluch, 

1987). The input/output studies were a stimulant to the effective schools movement. 

Researchers during this time period reviewed whether school resources such as the 

number of books in the school library, and standardized student achievement were 

associated (Mace-Matluch, 1987). 

Moreover, during this period, the Coleman report incited researchers to ask the 

question do effective schools exist? Good and Brophy (1985) as cited in Mace-Matluch, 

(1987) espouse "student progress clearly varies from school to school, but the real 

question is whether this variation in achievement among schools is affected by school 

process or whether this variation can be explained completely in terms of student factors 

(e.g. aptitude)"(p.7). It was argued that if the variation in achievement is affected by 

school process, then student performance and student achievement could improve as 

school processes improved. Indeed effective schools did exist, notably, in states such as 

Michigan and New York (Mace-Matluch, 1987). 

The next period in history shifted the research methodology to case studies and 

program evaluation (Mace-Matluch, 1987). Brookover and Lezotte led several 
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investigative studies during this time period from cities and states such as Los Angeles 

and Michigan (Mace-Matluch, 1987; Brookover, 1996). There were still common 

characteristics, which existed in the case studies as well as other research using other 

methodologies. Some of those characteristics were: strong leadership by the principal, 

high expectations by staff for student achievement, and a clear set of goals and an 

emphasis for the school (Mace-Matluck ; Brookover). 

As a group of effective schools researchers began to emerge, so did a definition for 

effective schools in the literature. Among all of the studies and research, there were key 

common themes of effective schools. There were: (a) a student achievement focus; (b) an 

emphasis on all students; and (c) a goal of mastery of basic skills. Mace-Matluch (1986a) 

as cited in Mace-Matluch (1987) offer this definition as found in the literature: 

An effective school is one in which the conditions are such that student 

achievement data show that all students evidence an acceptable minimum 

mastery of those essential basic skills that are prerequisite to success at the 

next level of schooling, (p.5). 

The time period of 1980-1983 was a crucial one. Two major events happened: a 

synthesis of the effective schools literature and the ushering in of the Excellence 

Movement (Mace-Matluch, 1987). Edmonds, one of the fathers of the effective schools 

movement, had many summaries for the movement. He contended that there were five 

correlates of effective schools (Mace-Matluch, 1987). He called them correlates for two 

reasons. One reason was that the correlates related and relied on each other. They were 

interactive and interdependent (Mace-Matluch, 1987). The second reason was that much 
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of the studies and program evaluation conducted with regard to Effective Schools 

Research was mostly correlational (Mace-Matluch, 1987). None of the research could 

claim that any set of characteristics or correlates cause a school to be effective (Mace-

Matluch, 1987). 

During this time, the Excellence Movement was ushered in. There were many 

similarities between the Excellence Movement and the Effective Schools Movement. 

Both movements focused on improving schools and supporters of each movement 

believed that the schools could do better and be better (Mace-Matluch, 1987). They both 

were concerned with student outcome. 

There were significant differences between the two movements. The Excellence 

Movement aligned more with secondary level of education (Mace-Matluch, 1987). The 

Effective Schools Movement aligned more with elementary level of education (Mace-

Matluch, 1987). The Effective Schools movement focused on mastery of basic skills. The 

Excellence Movement focused on mastery of the curriculum above basic skills. In 

summation, the Excellence Movement wanted schools to cater to the brightest students, 

while the Effective Schools Movement fostered an air of success for all (Mace-Matluch, 

1987). 

The last critical period in the effective schools movement mourned the loss of Ron 

Edmonds, arguably one of the fathers of the effective schools movement (Mace-Matluck, 

1987). Edmonds' death spurned on a rally for continuing the effective schools movement 

(Mace-Matluch, 1987). In 2009, the effective schools process is alive and well. Taylor 

(2002) suggests "the effective schools process is a tried and true process of school change 
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that can create schools in which all children make progress and are ready for study at the 

next grade level" (p.375). 

In 1982, a study was conducted in Norfolk Public Schools. The school district had an 

enrollment of approximately 36,000 students. There were several components in place 

during the effective schools process within this school district (Carter, 1982). Thus, it is 

difficult to pinpoint the exact impetus behind increased student learning. Nonetheless, 

one of the purposes of this study was to improve the staff development programs within 

the school district. One of the findings that emanated from the study was that the major 

stakeholders within the school district embraced the Effective Schools concept of 

learning for all students. 

Becker (1982) conducted a study in the Glendale Union High School District. The 

study had several purposes. One of the main purposes of the study was to engage teachers 

and principals into the process of decision-making. This nuance was met with some 

angst. Nonetheless, the superintendent and school board supported this process. The 

findings from the study revealed that a new 'Administrator for Effective Schools' 

position was created within the school district. 

The East Detroit School District had a student population of approximately 7,200 

students in 1983. Buffone (1983) conducted a study in this school district. A major 

purpose of this study was to align staff development and curricula. The findings indicated 

that the alignment improved school and community relationships, which increased the tax 

base within this community to support school improvement. 



35 

In 1988, Chrispeels and Beall conducted a study in the one-school district of San 

Pasqual Union. The purpose of this study was to develop an effective school-wide staff 

development program with student monitoring. The findings revealed increased teacher 

collaboration and discussion, and a curricular alignment in the area of mathematics for 

the school district. 

Table 3 highlights the related effective schools studies and provides a summary of 

relevant studies on effective schools previously discussed. 

Table 3 

Related Effective Schools Studies 

Study/Author/Year Enrollment/ 
Participants 

Purpose Outcome 

San Pasqual Union 217/1 school 
School 
District/Chrispeels, 
Beall 
1986 

East Detroit School 7,276/11 schools 
District/Buffone 
1983 

Glendale Union 
High School 
District/Becker 
1982 

14,000/9 high 
schools 

School-wide staff 
development with 
student monitoring 

Curricular 
alignment and 
development and 
staff development 

Principals and 
teachers wanted to 
participate in 
decision-making 

Curricular 
alignment in 
mathematics, 
collaborative 
discussions 

Good relationships 
with the 
community and 
increased millages 
in the tax base to 
further school 
improvement 

New district staff 
position committed 
to effective schools 
model 

Norfolk Public 
Schools/Carter 
1982 

36,000/53 schools Innovative staff 
development 
programs 

Embrace of 
effective schools 
belief-All 
Children Can Learn 
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Definition of Effective Schools Research 

Effective Schools Research is developed research that becomes clearer and clearer as 

it evolves. The Coleman report stimulated an outcry and action from many educational 

researchers (Lezotte, 2001). Educational researchers conducted studies (particularly at the 

elementary school level) to reveal that a student's background and family did not make a 

difference in how that student could learn. Indeed, it was the school (through support) 

that could make a difference (Lezotte). This began the movement historically known as 

the Effective Schools Movement (Lezotte ). 

Seven Correlates of Effective Schools Research 

The seven correlates of Effective Schools Research espoused by Edmonds are: (a) 

clear school mission; (b) high expectations for success; (c) instructional leadership; (d) 

frequent monitoring of student progress; (e) opportunity to learn and student time on task; 

(f) safe and orderly environment; and (g) home-school relations (Taylor, 2002). These 

correlates present a framework, in which schools and school districts can operate 

(Lezotte, 2001). Moreover, these correlate are interdependent upon one another. 

Role of the Principal in Effective Schools 

The principal has many roles and jobs within the school. The role of a principal in 

Effective Schools is similar to the role of the principal in Professional Learning 

Communities. The principal provides a school that is safe and orderly (Cotton, 2003). 

Principals communicate the behavioral expectations to students, and seek their input 

regarding behavioral policies (Cotton). 
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One of the most important roles of the principal is to set the vision of the school with 

the focus on student learning (Cotton, 2003). Effective school principals have a focus on 

student learning and optimal student achievement. These principals communicate their 

emphasis in this area through the allocation of funds for academic resources, through 

insisting on mission statements, which are created collaboratively and visible around the 

school, and through reaching out to both internal and external stakeholders (Cotton, 

2003). 

An effective school principal has a 'never give up' attitude (Cotton, 2003). The self-

confidence, sense of responsibility, and perseverance, which exude from an effective 

school principal is immeasurable (Cotton). An effective school principal holds 

him/herself responsible for the success of the entire school (Cotton). 

Role of Staff in Effective Schools 

Teachers have a critical role in effective schools. The expectation for teacher 

planning in an effective school is through collaboration (Cotton, 2003; Darling-

Hammond, 1994)). Teachers are expected to plan together collaboratively to impact daily 

classroom instruction and student achievement. 

Teachers are also expected to have a voice in the discourse on student learning and 

student achievement (Cotton, 2003). The conversations that teachers may have in 

effective schools might occur in a whole-group setting or a small/one-on-one setting 

(Cotton). At the same time, teachers should exercise the autonomy bestowed on them 

with regard to classroom instruction (Cotton). 
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An important role that teachers have in effective schools is one of risk-taking 

(Cotton, 2003). Teachers should feel empowered to take risks and experiment with 

innovative ways and approaches to teaching (Cotton). This is one of the key differences 

between an effective school and a traditional school setting. 

Role of Parents in Effective Schools 

A fundamental key to effective schools is the involvement of parents and the 

community at large (Blankstein, 2004). "The most comprehensive study on the topic 

(Henderson, 1987; Henderson & Berla, 1995) concludes that greater parental 

involvement leads to greater student achievement, irrespective of such factors as 

socioeconomic status or ethnic background" (p. 167-168). Parents, community, and 

school should work together collaboratively to engender and cultivate a relationship in 

which all stakeholders are committed and vested to the business of teaching and learning. 

Parents bring unique abilities to enrich the lives of their children (Blankstein, 2004). 

Parents play a critical role in using their special interests in groups and clubs to support 

the achievement of the students and the school (Blankstein). Moreover, it is in part of the 

role of the parent to be engaged in their child's curriculum (Blankstein). 

Parent volunteers are fundamental in Effective Schools. Parents volunteering their 

time on a daily, consistent basis at the school is another avenue to fostering a warm, 

school environment. Furthermore, barriers are removed by parents volunteering in the 

school (Blankstein, 2004). 
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Summary 

In summary, Professional Learning Communities have been a part of the educational 

arena since the 1960s. A school that is a Professional Learning Community has many 

characteristics. These characteristics define the school, culture, and environment in which 

teaching and learning take place. The characteristics of Professional Learning 

Communities defined in this study are: (a) shared mission, vision, and values; (b) 

collective inquiry; (c) collaborative teams; (d) action orientation and experimentation; (e) 

continuous improvement; and (f) results orientation. 

This study is rooted in effective schools research. Many of the characteristics found 

in Professional Learning Communities are also found in effective schools. Those 

characteristics are as follows: (a) clear school mission; (b) high expectations for success; 

(c) instructional leadership; (d) frequent monitoring of student progress; (e) opportunity 

to learn and student time on task; (f) safe and orderly environment; and (g) home-school 

relations. 



CHAPTER 3 

METHODOLOGY 

Introduction 

The purpose of this study was to determine if there is congruency among principals' 

perceptions of the extent to which their schools function as a Professional Learning 

Communities, parents' satisfaction of the school functioning as a Professional Learning 

Community, and staff satisfaction of the school functioning as a Professional Learning 

Community. The researcher used chapters one and two of this paper to define the 

research problem and to highlight research related literature, which supports the research 

problem and the overall study. This chapter consists of several topics. They are: (a) 

research question, (b) research design, (c) population, (d) participants, (e) sample, 

(f) instrumentation, (g) data collection, (h) response rate, (i) data analysis, (j) data 

reporting, and (k) protection of human subjects. 

Research Question 

The following major research question was used in this study. Is there a relationship 

among principals' perceptions of the extent to which their school functions as a PLC as 

measured by PLC survey by Kruse and colleagues (1994), parents' satisfaction of the 

school functioning as a PLC as measured by specific questions from the customer 

satisfaction section of the RBES (1996), and staff satisfaction of the school functioning as 

40 
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a PLC as measured by specific questions from the customer satisfaction section of the 

RBES (1996). 

Statement of Hypotheses 

Ho - There will be no statistically significant relationship among principals' 

perceptions of the extent to which their school functions as a PLC, parents' satisfaction of 

the school functioning as a PLC, and staff satisfaction of the school functioning as a PLC. 

Ha - There will be a statistically significant relationship among principals' 

perceptions of the extent to which their school functions as a PLC, parents' satisfaction of 

the school functioning as a PLC, and staff satisfaction of the school functioning as a PLC. 

Research Design 

This study was a non-experimental research design. The researcher used canonical 

analysis/correlation to determine if three sets of variables (principals' perceptions of the 

extent to which their schools function as a Professional Learning Community (PLC), 

parents' satisfaction of the school functioning as a PLC, and staff satisfaction of the 

school functioning as a PLC) are systemically related. The purpose of this study was to 

determine if there was a relationship among these sets of data. 

The researcher analyzed these data quantitatively. The researcher gathered mean 

scores from principals' perception survey data, the parents' archived perception survey 

data, and the staff archived perception survey data. These numerical data were analyzed 

to determine if there was a correlation among these variables. At the conclusion of the 

study, the researcher was able to report the findings in a descriptive fashion. 
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Population 

This study was conducted in a large, urban school district located in the southeastern 

part of the United States. This school district consists of several types of schools such as 

Title I, non-Title I, and alternative. The target school district in this study is the largest 

school district in the state. Approximately 154,000+ students attend school in the target 

school district. The student demographics of the school district are as follows: (a) 

Caucasian 36.5%, (b) African-American 27.3%, (c) Hispanic 21.6%, (d) Asian American 

10.5%), (d) Multiracial 4% (Target district website, 2008). Students with disabilities make 

up approximately 11 % of student population in this school district. English Language 

Learners (ELL) make up about 15% of this school district. Approximately 41% of the 

students in the target school district are on free and/or reduced lunch (Target district 

website). 

The target school district employs approximately 22,000 employees (Target district 

website, 2009). The researcher of this study is one of those employees. The employees 

range from central office personnel to local school personnel to transportation personnel. 

During the 2007-2008 school year, 113 principals led schools in the target school district. 

For the purposes of this study, the researcher surveyed principals from the 2007-2008 

school year. 

Participants 

Of the 113 total persons serving as principals in the target district during the 2007-

2008 school year, 75 met the criteria for participation in the study. These 75 persons 

served as principals within their schools during the 2006-2007 school year, and the entire 



43 

2007-2008 school year. At the schools of the 75 persons serving as principal, there was 

not a change in leadership from the 2006-2007 school year to the 2007-2008 school year. 

The remaining 38 principals during the 2007-2008 school year either had a change in 

leadership at their schools from 2006-2007 to 2007-2008, or they did not serve at the 

same school location for the entire school year. Thus, participants in this study were the 

aforementioned 75 target district principals. The actual sample size for this study was 37 

schools. As mentioned previously, the unit of measurement for this study was the school 

and not the individual respondents. The researcher used principals' perception survey 

data, parents' perception survey data, and staff perception survey data from the 2007-

2008 school year. During the time the researcher conducted this study, the 2007-2008 

parents' and teachers' survey data were the most current, archival data available within 

the target school district. 

The principals in the target school district strive for continuous improvement and 

professional development in the role of principal. The principals within the target school 

district are called the instructional leaders of their schools. The participants in this study 

want to be leaders of effective schools that embodies shared collaboration and a shared 

vision. The researcher can confirm this due to her employment within the target school 

district. 

Sample 

The researcher emailed a survey to 75 principals in the target school district. The 

purpose of the survey was to determine principals' perceptions of the extent to which the 

school functions as a Professional Learning Community. During the time the researcher 
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conducted this study, the 2007-2008 principals', parents' and staff members' survey data 

were the most currently available from the target school district. Thus, the sample for this 

study was principals in the target school district who were leading schools during the 

2007-2008 school year. See Appendix D for the raw data of the respondents' 

demographic profile. 

Table 4 

Sample Description 
Group 

Principals 

Sample 
Size 
(n) 

37 

0-3 

17 

Tenure at current school (years) 

4-7 8-11 12-15 

15 4 1 

16+ 

0 

Instrumentation 

The Professional Learning Communities (PLC) survey developed by Kruse and 

colleagues in 1994 was used to assess principals' perceptions of the extent to which their 

schools function as PLCs. This instrument has been used at other schools in Vermont 

with local school principals for the sole purpose of assessing the extent to which their 

schools function as a PLC according to principals' perceptions. Additionally, the 

researcher received documented permission to use this instrument from Dr. Kruse prior to 

conducting the study (see Appendix B). 

The reliability of this instrument is measured by internal consistency rating for each 

construct of the instrument as follows: (a) teacher responsibility for student learning .71; 
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(b) shared sense of purpose 74; (c) collaborative activity .68; (d) collective focus on 

student learning .61; (e) deprivatized practice .62; (f) reflective dialogue .68; 

(g) scheduled planning time .81; (h) empowerment index .89; (i) supportive leadership 

.71; (j) respect .79; (k) openness to innovation .69; (1) feedback from parents and 

colleagues .64; and (m) professional development .77 . The instrument consisted of 16 

questions, and is a Likert scale (see Appendix A). The scale ranged from Not at All (1) to 

To a Great Extent (5). One average score was derived from this instrument per principal. 

The Results Based Evaluation System (RBES) weighted assessment of school 

performance is comprised of four sections (student achievement, initiatives to improve 

student achievement, customer satisfaction, and school management). The internal 

consistency rating for this instrument for all sections, except for the customer satisfaction 

section was approximately .87. This internal consistency rating is satisfactory. 

In this study, specific questions from the customer satisfaction section of the RBES 

weighted assessment were used to assess parents' and staff satisfaction of the school 

functioning as a PLC (see Appendix D). Factor analysis was run on the customer 

satisfaction section of the RBES. There was only one single underlying factor found in 

the results. These analysis results are satisfactory. Two separate mean scores were 

derived from the perception survey data per school for parents and staff (teachers). 

The RBES is a scale as follows: strongly agree (4); agree (3); disagree (2); strongly 

disagree (1); and don't know (0). For the purposes of mean scores (averages), don't know 

(0) was not mathematically calculated in this study. It was counted as missing data. As 
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mentioned earlier in this study, only schools during the 2007-2008 school year were used 

in this study. 

Data Collection 

In the first phase of data collection, the researcher collected online web survey data 

from 37 out of 75 principals in the target school district. The survey data emanated from 

the Principals' Perceptions - Continuous Improvement and Professional Development 

instrument (see Appendix B). This instrument is an adaptation of the Professional 

Learning Communities (PLC) survey by Kruse, Louis, and Bryk, 1994. This survey is a 

Likert scale. The researcher tallied the scores from each complete survey, and derived a 

mean score from the survey. The researcher knew the names of the respondents who 

completed the survey. 

In the second phase of data collection, the researcher collaborated with the research 

and evaluation department in the target school district. The department provided the 

researcher with the archived perception survey data (parents and staff) for the schools 

represented by the principals' online survey data. The archived, perception survey data 

were coded by the research and evaluation department. The research and evaluation 

department had knowledge of the respondents who completed the survey. The researcher 

was given the coded and matched archived perception survey data for the respective 

schools. The researcher had knowledge of the specific names of the schools. 

In the third phase of data collection, the researcher used canonical 

analysis/correlation to correlate these three sets of data (principals' perception of the 

extent to which their school functions as a Professional Learning Community, parents' 
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perception of the school functioning as a PLC, and staff perception of the school 

functioning as a PLC). The researcher was seeking to determine if there is a relationship 

among these sets of data. If the canonical correlations were significant at p<.05, then the 

null hypothesis would have been rejected in favor of the alternative hypothesis. 

Response Rate 

The researcher hoped for a response rate of 100% from the online web survey. The 

participants in the study were contacted via email and encouraged to complete the survey 

if they were not completed within one week. The researcher sent out at least two 

reminders to complete the online survey. Thirty-seven out of seventy-five principals 

responded to the online survey. This is a 49% response rate return. This is as an adequate 

response rate for analysis and reporting (Babbie, 2005). 

Data Analysis 

The Statistical Package for the Social Sciences (SPSS) was used to analyze the data 

in this study. The researcher used canonical correlational analysis because it allowed the 

researcher to examine relationships among three sets of variables (Levine, 1977). 

Moreover, canonical correlational analysis can provide the following information: the 

nature of the links or patterns on interdependency that join the sets of variables (Levine). 

The researcher was seeking to determine if there is a relationship among these sets of 

variables. If the canonical correlations are significant at p<.05, then the null hypothesis 

would have been rejected in favor of the alternative hypothesis. 
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Data Reporting 

The researcher reported these data in both a text and graphic format upon collection. 

These data are reported in detail in Chapter 4 of this study. The results from these data in 

this study were also made available to the research and development department of the 

target school district. 

The following research question was answered during the data reporting section of 

this study. Is there a relationship among principals' perceptions of the extent to which 

their school functions as a PLC as measured by PLC survey by Kruse and colleagues 

(1994), parents' satisfaction of the school functioning as a PLC as measured by specific 

questions from the customer satisfaction section of the RBES (1996), and staff 

satisfaction of the school functioning as a PLC as measured by specific questions from 

the customer satisfaction section of the RBES (1996)? 

Protection of Human Subjects 

The researcher protected the participants of this study. The Human Subjects Protocol 

from the Institutional Review Board (IRB) is included in this study (see Appendix G). 

Each participant was emailed an informed consent form (see Appendix H). When the 

participant clicked on the 'yes' button on the electronic informed consent form, he/she 

agreed to participate in study. 

Summary 

The researcher collected survey data from the 2007-2008 principals in the target 

school district. These data were self-reported. These data reflected the principals' 

perceptions of their schools functioning as Professional Learning Communities. 
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The researcher collaborated with the research and evaluation department in the target 

school district to acquire the coded, archived 2008 perception survey data from parents 

and teachers. The researcher matched the coded, archived data with the self-reported 

survey data from the principals. The researcher used a canonical test to analyze these 

data. 

The researcher analyzed specific themes and questions within both staff and parent 

2008 perception survey data. These specific questions and themes most closely align with 

the Kruse and colleagues, 1994 instrument used by the researcher (see Appendix C). The 

researcher used canonical correlational analysis to determine if there was a relationship 

among principals' perceptions of the extent to which their school functions as a PLC as 

measured by PLC survey by Kruse and colleagues (1994), parents' satisfaction of the 

school functioning as a PLC as measured by specific questions from the customer 

satisfaction section of the RBES (1996), and staff satisfaction of the school functioning as 

a PLC as measured by specific questions from the customer satisfaction section of the 

RBES (1996). If the canonical correlations were significant at p<.05, then the null 

hypothesis would have been rejected in favor of the alternative hypothesis. 



CHAPTER 4 

REPORT OF DATA AND DATA ANALYSIS 

Introduction 

The purpose of this study was to examine the relationship among principals' 

perceptions of Professional Learning Communities, parents' satisfaction of the school 

functioning as a Professional Learning Community, and staff satisfaction of the school 

functioning as a Professional Learning Community. The researcher used a Pearson 

Correlation matrix to analyze these data. Chapter 4 will be outlined as follows: (a) 

research question/hypotheses, (b) research design, (c) respondents, (d) findings, (e) data 

analysis, and (f) summary. 

Research Question and Hypotheses 

The following research question was examined and answered in this study. Is there a 

relationship among principals' perceptions of the extent to which their school functions 

as a PLC as measured by PLC survey by Kruse and colleagues (1994), parents' 

satisfaction of the school functioning as a PLC as measured by specific questions from 

the customer satisfaction section of the RBES (1996), and staff members' satisfaction of 

the school functioning as a PLC as measured by specific questions from the customer 

satisfaction section of the RBES (1996)? 

50 
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Statement of Hypotheses 

Ho - There will be no statistically significant relationship among principals' perceptions 

of the extent to which their school functions as a PLC, parents' satisfaction of the school 

functioning as a PLC, and staff satisfaction of the school functioning as a PLC. 

Ha - There will be a statistically significant relationship among principals' perceptions of 

the extent to which their school functions as a PLC, parents' satisfaction of the school 

functioning as a PLC, and staff satisfaction of the school functioning as a PLC. 

Research Design 

This study used a non-experimental research design. The researcher used a Pearson 

Correlational matrix to determine if the three sets of data were significantly related. 

Alpha was set at .05 to answer the research question. The unit of measurement for this 

study was the school. 

Respondents 

The respondents in this study are a part of large, urban school district in the 

southeastern region of the United States. There are Title I, non- Title I, and alternative 

schools within the target school district. During the 2007-2008 school year, this school 

district educated approximately 154,900 students. About 13% of the student population is 

in the gifted program. About 0.9% of students were educated in alternative schools within 

the target school district. Approximately 11 % of students were in the special education 

program. About 15% of the student population was in the English as a Second Language 

program (ESOL). About 41% of students in this target school district were eligible for 

free/reduced meals (Target school district website, 2009). 
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The researcher emailed an online survey to 75 participant principals from the 2007-

2008 school year in the school district. Out of the 75 participants, 37 principals responded 

to the survey. Of the 113 total persons serving as principals in the target district during 

the 2007-2008 school year, 75 met the criteria for participation in the study. These 75 

persons served as principals within their schools during the 2006-2007 school year, and 

the entire 2007-2008 school year. At the schools of the 75 persons serving as principal, 

there was not a change in leadership from the 2006-2007 school year to the 2007-2008 

school year. The remaining 38 principals during the 2007-2008 school year either had a 

change in leadership at their schools from 2006-2007 to 2007-2008, or they did not serve 

at the same school location for the entire school year. There were 28 elementary schools, 

5 middle schools, and 4 high schools (for a total of 37 schools) represented in this study. 

See Table 5 for a description of the demographic profile of the respondents. Table 5 

denotes the demographic profile of the respondents (principals) in this study. See 

Appendix E for raw data. 
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Table 5 

Respondents' Demographic Profile 

Category 

Average years of service 

Number of elementary schools 

Number of high schools 

Number of middle schools 

Female Principals 

Male Principals 

White Principals 

Black Principals 

Hispanic Principals 

Total 

1.7 

28 

4 

5 

23 

14 

29 

7 

1 

Findings 

For internal consistency reliability, the questions used in the instruments used were 

highly correlated with one another, which enabled the use the means (averages) of the 

three sets of data (principals' perceptions survey, archived parent perception survey, and 

archived staff perception survey). The researcher examined the relationship among the 

principals' perceptions of the extent to which their school functions as a PLC as 

measured by PLC survey by Kruse and colleagues (1994), parents' satisfaction of the 

school functioning as a PLC as measured by specific questions from the customer 

satisfaction section of the RBES (1996), and staff satisfaction of the school functioning as 
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a PLC as measured by specific questions from the customer satisfaction section of the 

RBES (1996). 

The researcher analyzed the internal consistency of the principal ratings on the 

principals' perception survey. The internal consistency was found to be high; therefore, it 

was acceptable to use the mean average for the purposes of this study. Cronbach's Alpha 

was used in the reliability analysis. One of the ratings (question) on the principals' survey 

did not correlate with the other principals' ratings (questions). On the survey, that 

particular question is logistical in nature and should be considered by itself. This 

particular question addressed the location of space within a local school building for 

teacher collaboration. Table 6 outlines the reliability statistics for the principals' 

perceptions survey. 

Table 6 

Principals' Reliability Statistics 

Cronbach's Alpha 

.90 

Cronbach's Alpha N of Items 
Based on Standardized 
Items 

.91 15 

The researcher analyzed the internal consistency of the parent ratings on the parents' 

perception survey. The internal consistency was found to be high; therefore, it was 

acceptable to use the mean average of the rating items for the purposes of this study. 

Cronbach's Alpha was used in the reliability analysis. Table 7 is the reliability statistics 

for the archived parents' perception survey. 
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Table 7 

Parents' Reliability Statistics 

Cronbach's Alpha Cronbach's Alpha N of Items 
Based on Standardized 
Items 

_95 £5 13 

The researcher analyzed the internal consistency of the parent ratings on the parents' 

perception survey. The internal consistency was found to be high; therefore, it was 

acceptable to use the mean average for the purposes of this study. Cronbach's Alpha was 

used in the reliability analysis. Table 8 is the reliability statistics for the archived staff 

perception survey. 

Table 8 

Staff Reliability Statistics 

Cronbach's Alpha 
Based on 

Cronbach's Alpha Standardized Items 

.99 .99 

N of Items 

20 

The researcher analyzed the three data sets using the Statistical Package for the 

Social Sciences (SPSS). Table 9 outlines the descriptive statistics for the principals' 

perception (prin mean) survey, the archived parent perception (par mean) survey, and the 

archived staff perception (staff mean) survey. Question number 13 on the principals' 

perception (prin 13) survey did not correlate to the other questions on the survey. Thus, 

this question is detailed individually in the table below. These data should be considered 
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separately. This particular question addressed the location of space within a local school 

building for teacher collaboration 

Table 9 

Descriptive Statistics 

Mean Std. Deviation N 

PAR_MEAN 3.3450 .11990 37 

PRIN_MEAN 3.8348 .54139 37 

PRIN13 4.43 .728 37 

STAFF_MEAN 3.2171 .30258 37 

The researcher analyzed the three data sets using a Pearson Correlation matrix in 

SPSS. Table 10 is the correlational statistics for the principals' perception (prin mean) 

survey, the archived parent perception (par mean) survey, and the archived staff 

perception (staff mean) survey. Question number 13 on the principals' perception (prin 

13) survey did not correlate to the other questions on the survey. Thus, this question is 

detailed individually in the Table 10. These data should be considered separately. The 

sample for this study was 37 schools. As mentioned previously, the unit of measurement 

for this study was the school, not the individual respondents. 



Table 10 

Pearson Correlational Statistics 

PAR MEAN 

PRIN MEAN 

PRIN13 

STAFFMEAN 

Pearson Correlation 

Sig. (2-tailed) 

N 

Pearson Correlation 

Sig. (2-tailed) 

N 

Pearson Correlation 

Sig. (2-tailed) 

N 

Pearson Correlation 

Sig. (2-tailed) 

N 

PAR_ 

MEAN 

1 

37 

-.155 

.359 

37 

.170 

.315 

37 

.270 

.106 

37 

PRIN^ 

MEAN 

-.155 

.359 

37 

1 

37 

.100 

.555 

37 

-.052 

.758 

37 

PRIN 

13 

.170 

.315 

37 

.100 

.555 

37 

1 

37 

-.164 

.333 

37 

STAFF_ 

MEAN 

.270 

.106 

37 

-.052 

.758 

37 

-.164 

.333 

37 

1 

37 

Data Analysis 

Tables 6, 7, and 8 depict the internal consistency reliability of the principal, parent, 

and staff survey data. Cronbach's Alpha was used in this analysis. Each table denotes 

Cronbach's Alpha. The statistics in each of the three tables (Tables 6, 7, and 8) indicate 

that the internal consistency reliability on each survey was very high. 

Table 9 outlines the descriptive statistics. The statistics reveal the mean (average) for 

the principals' perception survey data, the archived parent perception survey data, and the 
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archived staff perception survey data. The unit of measurement for each of these statistics 

is the school. The internal consistency for all of these surveys was high. Thus, the mean 

could be analyzed for the purposes of this study. Moreover, the standard deviation for 

each of these statistics is reported. Question number 13 on the principals' perception 

survey did not correlate to the other questions on the survey. Thus, this question is 

outlined individually in the descriptive statistics table. These data should be considered 

separately. This particular question addressed the location of space within a local school 

building for teacher collaboration 

Table 10 highlights the Pearson Correlation statistics. This matrix was calculated 

examining the relationship among principals' perceptions of the extent to which their 

schools function as a PLC, parents' satisfaction with the school functioning as a PLC, and 

staff satisfaction with the school functioning as a PLC. A weak correlation that was not 

significant was found (r (35) = -.155, p > .05). Parent perceptions of the school 

functioning as a PLC were not related to the principals' perceptions of the school 

functioning as a PLC. A weak correlation that was not significant was found (r (35) = 

.270, p > .05). Parent perceptions of the school functioning as a Professional Learning 

Community were not related to staff perceptions of the school functioning as a 

Professional Learning Community. A weak correlation that was not significant was found 

(r (35) = -.052, p > .05). Principals' perceptions of their school functioning as a PLC 

were not related to staff perceptions of the school functioning as a PLC. Therefore, the 

researcher failed to reject the null hypothesis with/) < .05 (Cronk, 2008). The researcher 

concluded there are no statistically significant relationships among principals' 
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perceptions of the extent to which their schools function as a Professional Learning 

Community, parents' satisfaction of the school functioning as a Professional Learning 

Community, and staff satisfaction of the school functioning as a Professional Learning 

Community. 

Summary 

The average ratings from the three sources were not significantly related to one 

another. Therefore, there were no significant canonical correlations among the three sets 

of variables either. An analysis using Pearson's correlation coefficient led the researcher 

to fail to reject the null hypothesis and conclude that there were no statistically significant 

relationships among principals' perceptions of the extent to which their schools function 

as a PLC, parents' satisfaction with the school functioning as a PLC, and staff satisfaction 

with the school functioning as a PLC. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, AND IMPLICATIONS 

Summary of the Study 

The purpose of this study was to determine if there were relationships among the 

following: principals' perceptions of the extent to which their school functions as a PLC 

as measured by PLC survey by Kruse and colleagues (1994), and parents' and staff 

satisfaction of the school functioning as a PLC as measured by specific questions from 

perception surveys. The parent and staff perception surveys were a part of the customer 

satisfaction section of the Results Based Evaluation System (RBES) (1996). The 

researcher hypothesized that specific questions from the parents' and staff perception 

surveys, which are a part of the customer satisfaction section of the RBES are related to 

the principals' perceptions of the extent to which their school functions as a Professional 

Learning Community. 

Ho - There is no statistically significant relationship among principals' perceptions of the 

extent to which their schools function as a Professional Learning Community, parents' 

satisfaction with the school functioning as a Professional Learning Community, and staff 

satisfaction with the school functioning as a Professional Learning Community. 

H a - There is a statistically significant relationship among principals' perceptions of the 

extent to which their schools function as a Professional Learning Community, parents' 

60 



61 

satisfaction with the school functioning as a Professional Learning Community, and staff 

satisfaction with the school functioning as a Professional Learning Community. 

Discussion of Major Findings 

Table 10 highlights the major findings in this study. An analysis using a Pearson 

correlation matrix led the researcher to conclude that there were no relationships among 

the principals' perceptions of the extent their schools function as a PLC, parents' 

satisfaction with their school functioning as a PLC, and staff satisfaction with their school 

functioning as a PLC. The researcher found that there was incongruence among the 

stakeholders' mean school ratings (Creighton, 2007). 

These statistical findings are in stark contrast to the recommendations of the 

literature on the desirable features of Professional Learning Communities. Professional 

Learning Communities (PLCs) thrive on the interplay among parents, community, and 

the school (Anonymous, 2009). The relationship particularly between parents and the 

school should be seamless and very similar to business partnership (DuFour & Eaker, 

1998). Parents can provide invaluable support, financial resources, a varying perspectives 

on issues as both entities collaborate and work together to achieve the same goals 

(DuFour & Eaker). 

The researcher hypothesized that there would be no statistically significant 

relationship among principals' perceptions of the extent to which their schools function 

as a PLC, parents' satisfaction with the school functioning as a PLC, and staff satisfaction 

with the school functioning as a PLC. Tyack and Cuban (1995) assert that it is difficult to 

sustain school reform and for it to be successful unless it is embraced by the integral 
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members of a Professional Learning Community, which are parents, teachers, and 

administrators. The findings in this study reveal there is no consensus among the 

variables, which have a high reliability rating. 

Conclusions 

Based on the findings from this study, the researcher concluded that the integral 

members of a Professional Learning Community (principal, parents, and staff) do not 

have the same perceptions on how the school is functioning. Moreover, the researcher 

found that there was incongruence among the stakeholder groups. Indeed, there is a 

problem when principals are perceiving their schools functioning a particular way, while 

the other members of the school community do not have the same perception. The 

findings beg the questions of the researcher: Do we have authentic Professional Learning 

Communities in schools in which principals profess they are cultivating this 

environment? Do we have effective schools when the integral members of our school 

community do not relate to each other and/or have the same perceptions? 

Implications 

This study has instructive implications for school leaders and school districts. School 

district leaders should offer training and support to principals in the area of Professional 

Learning Communities, which cultivates collaboration between the school and major 

stakeholders. These findings highlight the disconnect, which is present in some schools 

throughout the nation. Some schools perceive themselves functioning as an effective 

school by cultivating an environment of Professional Learning Communities; however, 

they are not. Effective schools research supports the need for shared collaboration, along 
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with a shared vision. School districts should begin or continue conversations regarding 

Professional Learning Communities, along with striving for continuous improvement in 

areas of great need such as improving student achievement. 

Increasing student achievement is the optimal goal of any school and/or school 

district. Although teaching and learning for all (including adults) is a natural offspring of 

Professional Learning Communities, increasing student achievement is a primary goal for 

all of the school community stakeholders. While this study does not address the area of 

student achievement, with regard to Professional Learning Communities, the researcher 

concluded that there are implications in this area as school districts strive to meet the 

accountability measurement of No Child Left Behind Act of 2001. 

Recommendations 

Based on the findings, the researcher recommends that school districts and/or school 

leaders begin and/or continue conversations about effective schools and Professional 

Learning Communities. The researcher concluded that the findings revealed that 

principals think they are cultivating a Professional Learning Community; however, they 

are not. These findings beg the question of the researcher. Do principals know how to 

cultivate a Professional Learning Community school environment? Moreover, school 

districts should offer training to school leaders on how to cultivate a school environment 

in which Professional Learning Communities can flourish. The target school district used 

in this study does not provide training to principals on how to lead within a Professional 

Learning Community. 
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The researcher recommends that student achievement data be a part of future 

research and study with regard to Professional Learning Communities. While teaching 

and learning for all members within the school community is a high priority, increasing 

student achievement is paramount to many school leaders and their stakeholders. Future 

research in this area would require the researcher to allow for other external factors, 

which may limit or skew data findings. 

In 1998, Louis and Marks conducted a study in which Professional Learning 

Communities had a positive impact on student achievement. Also, in 2006, Jordan 

conducted a study in which the implementation of a PLC by the principal led to increased 

student achievement. While these two studies highlight a positive outcome with regard to 

student achievement as it relates to Professional Learning Communities, it is difficult to 

assert a cause and effect relationship between the implementation of Professional 

Learning Communities and increased student achievement. The findings from these 

studies are somewhat inconclusive. Thus, the researcher recommends a study in which 

the external factors will be minimized to highlight a proposed cause and effect 

relationship between PLCs and increased student achievement. 

Parent training is a key component to furthering the work with Professional Learning 

Communities. This study has significance in that the researcher collected and analyzed 

data from parents within the school community. The researcher recommends infusing a 

Professional Learning Community parent development into a district level training. 

Parent and community members want to be involved in their local schools, but simply do 

not know how or what to do to begin the process. A tag-team approach from the district 
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level and local school level (principal) will facilitate and bridge the gap that exists 

between school and home. Moreover, as mentioned previously, the school-home 

relationship within a Professional Learning Community is vital. 

The researcher did not address another members of the school community in this 

study: students and taxpayers. The researcher recommends future research in the area of 

Professional Learning Communities as the environment relates to students and taxpayers. 

Albeit student progress is important to student success, the perception of students within 

a Professional Learning Community environment is equally as important. After all, the 

student is the main focus of the school environment. Thus, the researcher would be 

negligent if future research were not conducted in Professional Learning Communities 

with a focus on student perceptions. Taxpayers also share in the work of educating and 

supporting the school community at large. 

Summary 

Effective Schools Research provides a viable and substantial vehicle in which 

leaders of Professional Learning Communities can take action. School districts want to 

have optimal student achievement and provide a culture in which there is teaching and 

learning for all (including adults). However, are school districts predetermining that 

school leaders have this knowledge and are able to cultivate this type of environment 

without training? This study brought awareness to a gap and a disconnect that may exist 

in some schools and school districts throughout the nation. Without agreement on how to 

implement good teaching and learning for all, there is incongruence and learning is more 

difficult. It is incumbent upon school districts to provide the resources for all school 
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leaders to be successful. Moreover, school districts should put the resources and time into 

providing this opportunity to school leaders. 

How can one lead or manage in a complicated environment (such as a school) in 

which there is a disconnect and incongruence? It is very difficult. Professional Learning 

Communities and the perceptions that exist about them are important. We need to make 

certain that we have the right perception, and that the perception is the same perception 

and customer satisfaction that our major stakeholders embody. 
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PROFESSIONAL LEARNING COMMUNITIES SURVEY 

PRINCIPALS' PERCEPTIONS - CONTINUOUS IMPROVEMENT AND 
PROFESSIONAL DEVELOPMENT SURVEY 

1. Faculty/staff members talk with each other about their situations and the specific 
challenges they face. 

Not at All Somewhat 50% To a Large Degree To a Great 
Extent 

0% 25% 75% 100% 

1 2 3 4 5 

2. Teachers share, observe, and discuss each others' teaching methods and 
philosophies. 

Not at All Somewhat 50% To a Large Degree To a Great 
Extent 

0% 25% 75% 100% 

1 2 3 4 5 

3. Teachers assume that all students can learn at reasonably high levels and that 
teachers can help them. 

50% To a Large Degree To a Great 

75% 100% 

3 4 5 

4. Teachers not only work together to develop shared understandings of students, 
curriculum and instructional policy, but also produce materials and activities that 
improve instruction, curriculum, and assessment. 

Not at All Somewhat 50% To a Large Degree To a Great 
Extent 

0% 25% 75% 100% 

1 2 3 4 5 

t at All 

ent 
0% 

1 

Somewhat 

25% 

2 
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Not at All 

rLxtent 
0% 

Somewhat 

25% 

5. Through words and actions teachers affirm their common values concerning 
critical educational issues and in support of their collective focus on student 
learning. 

Not at All Somewhat 50% To a Large Degree To a Great 
Extent 

0% 25% 75% 100% 

1 2 3 4 5 

6. Teachers take risks in trying new techniques and ideas and make efforts to learn 
more about their profession. 

50% To a Large Degree To a Great 

75% 100% 

7. Teachers feel honored for their expertise within the school as well as within the 
district, the parent community, and other significant groups. 

Not at All Somewhat 50% To a Large Degree To a Great 
Extent 

0% 25% 75% 100% 

1 2 3 4 5 

8. Within the school there are formal methods for sharing expertise among faculty 
members so that marginal and ineffective teachers can improve. 

Not at AH Somewhat 50% To a Large Degree To a Great 
Extent 

0% 25% 75% 100% 

1 2 3 4 5 

9. The school leadership keeps the school focused on shared purpose, continuous 
improvement, and collaboration. 

Not at All 
Extent 

0% 

1 

Somewhat 

25% 

2 

50% To a Large Degree To a Great 

75% 100% 
4 5 
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10. The staff imparts a sense that new teachers are an important and productive part 
of a meaningful school community. 

Not at All Somewhat 50% To a Large Degree To a Great 
Extent 

0% 25% 75% 100% 

1 2 3 4 5 

11. There is a formal process that provides substantial and regularly scheduled blocks 
of time for educators to conduct on-going self-examination and self-renewal. 

Not at All Somewhat 50% To a Large Degree To a Great 
Extent 

0% 25% 75% 100% 

1 2 3 4 5 

12. Teachers have common spaces, rooms, or areas for discussion of educational 
practices. 

50% To a Large Degree To a Great 

75% 100% 

3 4 5 

13. There are recurring formal situations in which teachers work together (team 
teaching, integrated lessons, etc.) 

t at All 

tent 
0% 

1 

Somewhat 

25% 

2 

t at All 

ent 
0% 

1 

Somewhat 

25% 

2 

50% To a Large Degree To a Great 

75% 100% 

4 5 

14. There are structures and opportunities for an exchange of ideas, both within and 
across such organizational units as teams, grade levels, and subject departments. 

Not at All 
Extent 

0% 

1 

Somewhat 

25% 

2 

50% To a Large Degree To a Great 

75% 100% 

3 4 5 
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15. Teachers have autonomy to make decisions regarding their work guided by the 
norms and beliefs of the professional community. 

Not at All Somewhat 50% To a Large Degree To a Great 
Extent 

0% 25% 75% 100% 

1 2 3 4 5 

16. How long have you been the principal at your school? 

0-3 years 4-7 years 8-11 years 12-15 years 16 +years 
1 2 3 4 5 

Source: Kruse, Louis, and Bryk (1994). Used with permission. 
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"Kruse.Sharon D" <skruse@uakron.edu> 

To "Daundria_Phillips@gwinnett.k12.ga.us" 
<Daundria_Phillips@gwinnett.k12.ga.us> 

cc 

Subject RE: I think you are trying to locate me... 

10/17/2008 10:19AM 

D a u n d r i a , 

Great talking with you this morning. 
Feel free to use the survey on PLCs, this email grants you 
full permission for the use of the survey for your 
dissertation work. 
As we discussed on the phone be sure to cite it properly. 

Best of luck and feel free to call me if I can be of any 
other help. 

Sharon 

Sharon D. Kruse 
Professor 
Educational Foundations and Leadership 
310C Zook Hall 
Akron, Ohio 44325-4208 

330-972-8177 

mailto:skruse@uakron.edu
mailto:Daundria_Phillips@gwinnett.k12.ga.us
mailto:Daundria_Phillips@gwinnett.k12.ga.us
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Alignment of Variables 

***National Staff Development Council (NSDC) Standard - Learning Communities 

Staff teams operate with a commitment to continuous improvement and experimentation. 

Staff teams meet regularly for planning, problem-solving, learning. 

Staff teams focus on practical ways to improve teaching and learning. 

Staff observes each other in classrooms. 

Correlates 
of 

Effective 
Schools 

Clear school 
mission 

PLC Survey 

The school leadership keeps the 
school focused on shared 
purpose, continuous 
improvement, and 
collaboration, (supportive 
leadership) 

Teachers have autonomy to 
make decisions regarding their 
work guided by the norms and 
beliefs of the professional 
community, (teacher 
empowerment and school 
autonomy) 

RBES/Staff 

(12)The administration 
communicates effectively with 
staff members. 

(14)Administrative procedures 
in this school are clearly 
defined and communicated. 

(15)Good work of individual 
staff members is commended 
by the administration. 

(16)Teacher input into 
decisions is valued. 

(23)The administration treats 
me with respect and 
professionalism. 

(24)My work is evaluated fairly 
in this school. 

(26)There is an atmosphere of 
trust in this school. 

(28)Planning for improvement 
is a collaborative process 
involving appropriate staff. 

(29)Concerns of staff are 
reflected in decisions made in 
this school. 

(32)Rules are published in this 
school. 

(30)Staff members receive 
responses to their input in a 
timely and appropriate manner. 

(27)Staff members at this 
school have an opportunity to 
provide input into decisions that 
affect them or the school. 

RBES/Parent 

(15)Policies and procedures 
of the school are clear. 

(28)The concerns of parents 
are reflected in decisions 
made in this school. 

(30)The school provides me 
with a parent/student 
handbook which lists the 
rules and consequences for 
students when rules are 
broken. 
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(45)The principal takes 
responsibility for what takes 
place at the school. 

(46)The principal gives 
purpose, meaning, and direction 
to what the school is about. 

(47)The principal makes 
decisions when appropriate. 

High Through words and actions 
expectations teachers affirm their common 
for success values concerning critical 

educational issues and in 
support of their collective focus 
on student learning, (shared 
norms and values) 

The staff imparts a sense that 
new teachers are an important 
and productive part of a 
meaningful school community. 
(socialization) 

(25)1 am proud to be a 
teacher/staff member at this 
school. 

(33)Students know what the 
expectations for behavior are in 
this school. 

(6)My student is learning 
the knowledge and 
information I would expect 
him/her to learn. 

(ll)My student is 
challenged to reach his/her 
potential in this school. 

Instructional Teachers share, observe, and 
leadership discuss each others' teaching 

methods and philosophies, (de-
privatation of practice) 

Teachers take risks in trying 
new techniques and ideas and 
make efforts to learn more 
about their profession. 
(openness to improvement) 

Within the school, there are 
formal methods for sharing 
expertise among faculty 
members so that marginal and 
ineffective teachers can 
improve, (cognitive and skill 
base) 

There is a formal process that 
provides substantial and 
regularly scheduled blocks of 
time for educators to conduct 
on-going self-examination and 
self-renewal, (time to meet and 
talk) 

There are recurring formal 
situations in which teachers 
work together (team teaching, 
integrated lessons, etc.) 
(interdependent teaching 
roles) 
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Frequent 
monitoring 
of student 
progress 

Opportunity 
to learn and 
student time 
on task 

Safe and 
orderly 
environment 

Home-
school 
relations 

There are structures and 
opportunities for an exchange 
of ideas, both within and across 
such organizational units as 
teams, grade levels, and subject 
departments, (communication 
structures) 
Teachers assume that all 
students can learn at reasonably 
high levels and that teachers 
can help them, (collective focus 
on student learning) 

Faculty/staff members talk with 
each other about their situations 
and specific challenges they 
face, (reflective dialogue) 

Teachers not only work 
together to develop shared 
understandings of students, 
curriculum and instructional 
policy, but also produce 
materials and activities that 
improve instruction, 
curriculum, and assessment. 
(collaboration) 

Teachers have common spaces, 
rooms, or areas for discussion 
of educational practices. 
(physical proximity) 

Teachers feel honored for their 
expertise within the school as 
well as within the district, the 
parent community and other 
significant groups, (trust and 
respect) 

(35)Students at this school are 
managed in a firm, fair and 
consistent manner. 

(13)Teachers feel free to 
express opinions even if they 
are different from the 
administration. 

(22)Conditions exist at my 
school for me to be successful 
and productive. 

(16)Conflicts between 
school personnel, students 
and/or parents are resolved 
in a timely and appropriate 
manner. 

(32)Administrators and 
teachers work together to 
create good student 
behavior. 

(13)The faculty and staff are 
responsive to my concerns. 

(14)Communication 
between home and school is 
timely and appropriate. 

(17)This school welcomes 
parental involvement in its 
activities. 

(18)There is evidence of a 
high level of 
parent/community support 
for this school. 

(19)The school keeps 
parents well informed 
through newsletters, web 
pages, brochures, etc. 
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(27)1 have opportunities to 
participate in the 
improvement process at this 
school through 
organizations like PTA, 
PTSA. LSAC and CSI. 



APPENDIX D 

RESPONDENTS' DEMOGRAPHIC PROFILE - RAW DATA 



80 

RESPONDENTS' DEMOGRAPHIC PROFILE - RAW DATA 

Level 
ES 
ES 
ES 
ES 
HS 
MS 
ES 
ES 
ES 
ES 
MS 
HS 
HS 
ES 
ES 
HS 
ES 
ES 
ES 
ES 
ES 
MS 
ES 
ES 
ES 
ES 
MS 
ES 
ES 
ES 
ES 
ES 
ES 
MS 
ES 
ES 
ES 

Gender 
Female 
Female 
Male 

Female 
Male 
Male 

Female 
Female 
Male 

Female 
Male 
Male 
Male 

Female 
Female 
Male 

Female 
Female 
Female 
Female 
Female 
Male 

Female 
Female 
Female 
Male 
Male 

Female 
Male 

Female 
Male 

Female 
Female 
Female 
Female 
Female 
Male 

Ethnicity 
Black 
Black 
White 

Hispanic 
White 
White 
Black 
White 
White 
Black 
White 
White 
White 
White 
White 
White 
White 
White 
White 
White 
White 
White 
Black 
White 
White 
White 
White 
White 
White 
White 
Black 
White 
White 
White 
Black 
White 
White 

*Length of Service 
1 
1 
1 
2 
2 
2 
1 
1 
1 
1 
1 
2 
2 
3 
3 
1 
2 
2 
1 
2 
2 
2 
3 
1 
2 
4 
2 
1 
3 
1 
2 
1 
2 
1 
1 
1 
2 

*Length of service (at the current school) is denoted by 1, 2, 3, or 4, which should be 
interpreted as follows: 
(1) - 0-3 years; (2) - 4-7 years; (3) - 8-11 years; (4) - 12-15 years 
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19-Jan-2009 

Mrs. Daundria S. Phillips 
Mercer University 
Tift College of Education 
Department of Educational Leadership 
3001 Mercer University Drive 
Atlanta, GA 30341 

RE: Dissertation - The Relationship Among Principals' Perceptions of Professional Learning 
Communities and Parents' and Teachers' Satisfaction of School Functioning as a Professional 
Learning Community (H0901013) 

Dear Mrs. Phillips: 

Your application entitled: "Dissertation - The Relationship Among Principals' Perceptions of Professional 
Learning Communities and Parents' and Teachers' Satisfaction of School Functioning as a Professional 
Learning Community" (H0901013) was reviewed by this Institutional Review Board for Human Subjects 
Research in accordance with Federal Regulations 21 CFR 56.110(b) and 45 CFR 46.110(b) (for expedited 
review) and was approved under Category 7 per 63 FR 60364. 

Your application was approved for one year of study on 19-Jan-2009. The protocol expires 19-Jan-2010. If 
the study continues beyond one year, it must be re-evaluated by the IRB Committee. 

New Application 

Please complete the survey for the IRB and the Office of Research Compliance. To access the survey, click 
on the following link: hrtp://www.zoomeranq.com/Survev/?p=WEB227URK2RB6Q 

Upon completion of your study please complete the Final Report Form located at the following link and 
submit to our office: http://www2.mercer.edu/NR/rdonlvres/5430F76E-1C63-47EF-A723 
0642F543CB1 F/0/StudvFinalReport 2 .doc 

It has been a pleasure to work with you and much success with your project!! 

If you need any further assistance, please feel free to contact our office. 

Mercer University IRB & Office of Research Compliance 
Phone (478) 301-4101 
Fax (478) 301-2329 

http://www.zoomeranq.com/Survev/?p=WEB227URK2RB6Q
http://www2.mercer.edu/NR/rdonlvres/5430F76E-1C63-47EF-A723
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ORC Mercer(S)Mercer.Edu 

Respectfully, 

wmts 
Ajuania G. White, MPH, CHES, CIM 
Member 
Institutional Review Board 
AGW/acr 
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Ms. Daundria Phillips 
255 Ashland Manor Drive 
Lawrenceville, GA 30045 

Re: File ID 2009-45 

Dear Ms. Phillips: 
This is to advise you that your research proposal, "The Relationship Among 
Principals' Perceptions of Professional Learning Communities and Parents' and 
Teachers' Satisfaction of the School Functioning as a Professional learning 
Community" (File ID 2009-45), has been approved with the following limitations: 
• The Likert response items "To a Large Degree" and "To a Great Extent" are 
semantically similar and may increase the difficulty of interpreting the response 
scale. Consider more semantically differentiated terms for the questionnaire 
response choices. 
• Item 16 of the questionnaire employs equal time period choices for respondents 
to report tenure as principal of the school. Consider asking the respondent to 
simply write in the applicable number of years. 
• A cover letter or similar composition must be approved by the Executive Director 
for Research and Evaluation prior to issuing survey invitations. 
• Research and Evaluation department staff time is quite limited; requested data 
services will be provided as time permits. 
Important: When contacting schools regarding this research, it is your 
responsibility to provide a copy of this approval letter to the principal. In 
addition, it is your responsibility to provide your sponsors and project officers or 
managers with a copy of this approval letter. Be sure to use the file ID number 
issued above when contacting schools or district level personnel regarding 
this research study. 
Please note that schools and teachers may elect not to participate in your research 
study, even though the district has granted permission. 
Please forward a copy of your results to me when they are completed. Also, we 
would appreciate you providing us with feedback on the research approval process 
by completing the enclosed survey and returning it in the enclosed postage-paid 
envelope. 
Best wishes for a successful research project. Please call me at (678) 301-7090 if I 
may be of further assistance. 
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Sincerely, 
Colin Martin, Ph.D., Executive Director 
Research and Evaluation 
Cc: Olivia M. Boggs, boggs_om@mercer.edu 
Dr. Joseph Balloun, Ballounjl@mercer.edu 

mailto:boggs_om@mercer.edu
mailto:Ballounjl@mercer.edu
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U N I V E R S T T Y 

MINIMAL RISK STUDIES INVOLVING HUMAN SUBJECTS 

PLEASE TYPE AND ANSWER ALL QUESTIONS AS 
COMPLETELY AS POSSIBLE 

The information provided should address a specific project in its 
entirety. 

For assistance in determining whether your project is 
considered research, please review Mercer's IRB web 

site at the following link: 
http://www2.mercer.edu/researchcompliance.default.ht 
m 
Email: ore mercer®Mercer.edu 

Research Services ID Number 

Reviewers 

Date Received 

Date Approved 

Date Exempt 

Not Approved 

^Principal Investigator (Check One: Faculty [_| 
Doctoral Candidate [X] Graduate Student I I 
Undergraduate Student Q Staff/Administration [ |) 

Daundria S. Phillips 

Telephone 
678-985-4276 

Title/Degree 
Mrs. 

Fax 

Department 
Tift College of Education 

Co-Principal Investigator | | Faculty Sponsor X 
Dr. Paige Tompkins 

Project Coordinator (If Different from PI) 

Research Advisor (If different from Faculty Sponsor) 
Dr. Joseph L. Balloun and Dr. Olivia Boggs 

E-Mail Address 
smithphillips333@yahoo.com 

Campus Address 
Mercer University - Atlanta 

Sub-Investigator 

Phone/Email Address 

Phone/Email Address 

http://www2.mercer.edu/researchcompliance.default.ht
http://Mercer.edu
mailto:smithphillips333@yahoo.com
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Institution/Department 
Educational Leadership Atlanta Campus 

Mailing Address 
3001 Mercer University Drive Atlanta 30341 

Project Title 
Dissertation - The Relationship Among Principals' Perceptions of Professional Learning Communities and 

Parents' and Teachers' Satisfaction of School Functioning as a Professional Learning Community 

Sponsoring Agency - Name and Mailing Address 
Mercer University 3001 Mercer University Drive 

Atlanta, GA 30341 

Anticipated Starting Date of Project 
January 2009 

Anticipated Completion Date 
May 2009 

In which category does this proposal belong? 
I | Research Q Teaching Q Training Q Undergraduate Research Q Graduate 
Research [X] Doctoral Candidate 

New (first submission for this application) January 2009 
Revised (revisions to submitted application) Assigned IRB Number# 

* If the Principal Investigator is non-faculty, then a full-time faculty member must 
assume the role of Co-Principal Investigator or Sponsor and indicate which one. 

1. Briefly state, using easily understandable LAY TERMINOLOGY the Objectives and 
the Relevance of the study in advancing scientific knowledge, and/or benefits to 
human health or wellbeing. (Note: A scientific abstract from a grant application 
using highly technical terms is not acceptable.) 

OBJECTIVE 
The purpose of this study is to determine if there is a relationship between 
principals' perceptions of the extent to which their schools function as professional 
learning communities and parents' and teachers' satisfaction of the school 
functioning as a professional learning community. Researchers in educational 
leadership espouse schools that function as professional learning communities (PLC) 
are effective. Professional learning communities involve principals, teachers, and 
parents working together collaboratively. 

RELEVANCE 
It is hoped that the findings of this study will add to the professional literature on the 
interactive role of perceptions as they relate to professional learning communities. 
Further, the findings may provide research-based assistance to schools desirous of 
developing stronger professional learning communities. The findings from this 
study will address school reform at the district level. School district leaders will 
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have the option of offering training and support to principals in the area of 
professional learning communities. 

2. Briefly describe methods and/or procedures that involve human subject participation 
and briefly describe how confidentiality of subjects will be established and 
maintained. 

The first step the researcher will take in conducting this study is to collect online 
survey research data from 121 principals from the 2007-2008 school year with the 
assistance of Mercer University. The researcher will know the names of the 
respondents from this research data. The second step the researcher will take in 
conducting this study will be to collaborate with the targeted school district to match 
and acquire archival parent and teacher perception survey data from the 2007-2008 
school year. The parent and teacher perception survey data will be coded to insure 
confidentiality of participants. The researcher will not have knowledge of specific 
schools' parent and teacher perception survey data. The researcher is only interested 
in determining if there is a relationship among the three sets of data (principals' 
perception of the extent to which their school functions as a PLC, parents' 
satisfaction of the school functioning as a PLC, and teachers' satisfaction of the 
school functioning as a PLC). 

3. Describe your research design, data collection strategies, and specific factors (such 
as independent variables), conditions or groups in your study and any control 
conditions. Include the setting in which the interaction occurs, and your relationship 
to this setting. 

This study is a non-experimental research design. The researcher will use canonical 
analysis to determine if three sets of variables (principals' perceptions of the extent 
to which their schools function as a professional learning community (PLC), parents' 
satisfaction of the school functioning as a PLC, and teachers' satisfaction of the 
school functioning as a PLC) are systemically related. Data collection strategies will 
consist of online survey research in the first phase of the study. The second phase of 
the study will consist of retrieved, coded, archival parent and teacher perception 
survey data from the targeted school district. The predictor in this study is the 2007-
2008 principals' perceptions of the extent to which their school functions as a 
professional learning community. The criterion will be archival parent and teacher 
perception survey data from the 2007-2008 school year. This study will take place 
in a large, urban school district. 

4. Describe characters of subject population (include selection criteria and any age, sex, 
physical, mental and health restrictions): 

The target school district is a large, urban school district with a variety of schools 
such as Title I, Non-Title I, and alternative schools. Approximately 121 principals 
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from these schools (2007-2008 school year) will participate in this study. All levels 
of schools (elementary, middle, high) will be represented in this study. The numbers 
are distributed as follows: 76 elementary schools, 20 middle schools, 17 high 
schools, and 8 alternative, preschool, and others. Additionally, the 2007-2008 parent 
and teacher perception survey archival data from the Results Based Evaluation 
System (RBES) will be used in this study. 

5. Does the project specifically target subjects who are: 

(a) Minors (less than 18 years of age)? 
Recruited O Excluded [X] Permissible/Not Recruited Q 

(b) Pregnant women? 
Recruited Q Excluded Q Permissible/Not Recruited [X 

(c) Prisoners? 
Recruited Q Excluded [X] Permissible/Not Recruited O 

(d) Intellectually or emotionally impaired (mentally retarded/disabled, psychiatric 
patients, etc.)? 
Recruited Q Excluded [X] Permissible/Not Recruited Q 

(e) Physically Handicapped (uses wheelchairs, walker, etc.) 
Recruited Q Excluded Q Permissible/Not Recruited [X] 

(f) Institutionalized? 
Recruited Q Excluded [X] Permissible/Not Recruited Q 

(g) Mercer University students? 
Recruited Q Excluded Q Permissible/Not Recruited [x[ 

6. Does the study: 
(a) Require the obtaining of parental/guardian consent and/or institutional 

authorization for access to the subjects if minor, intellectually or emotionally 
impaired, or institutionalized? 
Yes • No [K 

(b) Involve information gathering procedures (personality tests, questionnaire, 
inventories, surveys, medical record review, observations, etc.) where the subject 
can be identified by name or code? 

Yes E3 No D 

Please Explain: The online survey research will be done via assistance from 
Mercer University. The researcher will know the names of the respondents. 
This information will be used to assist the researcher and targeted school district 
with coding the perception data. 
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(c) Involve procedures specifically designed to directly modify (coerce) the 
knowledge, thinking, attitudes, feelings or other aspects of the subjects' 
behavior? 

Yes O No [X] Justify: The survey will be based on principals' 

perceptions. 

(d) Involve giving any false information (deliberate deception) to the subject? 

Yes O No [X] Justify: The survey will be based on principals' 
perceptions. 

7. List all off-campus study sites to be used during this study: 
Study Site: targeted school district - Gwinnett County Public Schools 
Address: 437 Old Peachtree Road NW Suwanee, GA 30024 
Contact Person: Dr. Colin Martin - Director of Research and Evaluation 
Phone Number: 678-301-6000 

8. If subjects will: 
(a) Receive any payment for participation (e.g., money, course credit, medication, 

free examinations) give details: 

N/A 

(b) Be solicited, explain how. (Attach copy of all advertisements. Note: All 
advertisements (i.e., brochures, flyers, newspaper, radio, television, videos, 
etc.) The committee must approve advertisements at time of review. 

N/A 

(c) Be exposed to any procedures that cause any degree of discomfort, harassment, 
invasion of privacy, risk of physical injury, or threat to their dignity, or if the 
procedure may cause any potentially harm, state what provisions have been 
established to respond to the harmful or adverse conditions that may arise: 

N/A 

9. Will individuals other than the principal investigator, co-investigators, governmental 
review agencies and sponsoring IRB's be able to identify the subjects in the study? 
(For example, will editors, general public, colleagues, etc. be able to identify the 
subjects in reports of publications?) 

Yes • No g | 

(a) If yes, explain why the confidentiality of the subjects cannot be maintained. 
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(b) If no, describe how you plan to codify the subjects to maintain their 
confidentiality. 

The researcher will collaborate with Mercer University to conduct the online 
survey research. The researcher will know the names of the respondents 
from this survey. The researcher will collaborate with the targeted school 
district to match the online survey research data with archival parent and 
teacher perception survey data from the 2007-2008 school year. The 
archived parent and teacher perception survey data will be coded to maintain 
school and principal confidentiality regarding these data. The researcher will 
not know the perception survey data of specific schools within the targeted 
school district. The researcher is only interested in determining if there is a 
relationship (correlation) amongst these data. 

(c) HIPAA Privacy: In obtaining the data, please cite authority (subjects' 
permission to release protected health information (PHI), or right to review 
patient data) for all individuals who will have access to protected health 
information (PHI)1, (e.g. study coordinator, psychometrist, statistician, or other 
non-healthcare providers) 

N/A 

10. In your opinion, is the risk to the subject greater than any of the potential benefits 
that the subjects will obtain? 

Yes • No ^ 

If yes, explain why the risk is greater: 

11. 
12. Fill in the number or estimate: 

(a) The average amount of time required for subjects participation (in hours per 
week) 
15 minutes (Attach copy of questionnaire) 

(b) If questionnaires are involved, the total number of items 
16 

(c) The number of subjects to be involved in study: 

45 CFR 164.501, 164.508(f), 164.512(i), HIPAA Privacy, Office for Civil Rights, HIPAA Technical Assistance - Research 
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Locally 121 principals at the elementary, middle, and high school 

levels 

Nationally N/A 

12. Please state your qualifications to do this project (Note: even if you have filled 

this out before, this information needs to be on each application that you submit as a 

matter of record.): 

I am a doctoral candidate. I am a school leader in the targeted school district. I 

am researching best practices in educational leadership in order to foster positive 

school climate and professional development, which will ultimately assist in 

increasing student achievement. 

13. Attachments required to complete your application: 

Please check off those attachments included with your submission. Items in BOLD 

must accompany your application or it will be returned. 

X] Protocol Narrative 

/<] Informed Consent Document (unless exempt, closed to enrollment, or requesting waiver of 

written consent) 

I | Assent Document (if minor subjects will be included) 

Data collection instrument 

I | Letter of Permission or 1RB approval from Off-Site Institution/Off-Site Research 

Agreement 



95 

I | Advertisement/Recruitment Materials 

NOTE: If you already know that there are items you will need to submit for this 

protocol that are not yet available (e.g., letters of permission from off-site institutions, 

data collection instruments, advertisements, etc.), please describe below your anticipated 

timetable for obtaining and/or developing these documents. 

14. Do you or any member of your research team (including spouse and dependent 
children, individually or in 

aggregate) have any of the following financial relationships with the study sponsor 
or a direct competitor of this 

sponsor? 

Check YES if any of the following apply: 

Payments of $10,000 or more including salary, consulting fees, royalty or licensing 
payments from intellectual property, honoraria and/or gifts received within the past 12 
months or anticipated for the next 12 months (excluding salary and other payments for 
services from the University) 

Equity interest worth $10,000 or more or equity interest greater than 1% of the business 
entity as determined by reference to its publicly listed price {excluding mutual funds) 

Any equity interest if the value cannot be determined by reference to publicly listed 
prices (e.g., start-up companies) 

A position as director, officer, partner, trustee, employee, or any other position of 
management 

Patent rights or royalties from such rights whose value may be affected by the outcome 
of the research, including royalties under any royalty-sharing agreements involving the 
University 

Any other financial interest whose value may be affected by the outcome of the 
Research 

Yes • No [X 

If you answered "yes" to any of the above questions, please explain: 
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AS PRINCIPAL INVESTIGATOR, I WILL OPERATE IN ACCORDANCE WITH ALL 

FEDERAL, STATE AND MERCER UNIVERSITY REGULATIONS GOVERNING RESEARCH 

INVOLVING HUMAN SUBJECTS AS STATED IN THE IRB GUIDELINES FOR THE 

PROTECTION OF HUMAN SUBJECTS. 

I UNDERSTAND ANY MODIFICATIONS TO THIS STUDY WILL BE SUBMITTED TO THE 

IRB FOR APPROVAL IN ADVANCE OF IMPLEMENTATION. 

I ACKNOWLEDGE RESPONSIBILITY FOR THIS PROJECT AND I ASSURE THAT 

STUDENTS, RESIDENTS, STAFF AND FACULTY INVOLVED IN THE PROJECT ARE OR 

WILL BE QUALIFIED TO CONDUCT THIS STUDY IN THE MANNER DESCRIBED HEREIN 

BEFORE THE STUDY IS INITIATED. 

IN ACCORDANCE WITH 45 CFR 46.112,2 MERCER UNIVERSITY EXPRESSLY RESERVES 

THE RIGHT TO REVIEW FOR APPROVAL OR DISAPPROVAL RESEARCH APPROVED BY 

THE IRB. 

THE PROJECT WILL REQUIRE ADDITIONAL: 

I I Space JZ] Equipment O Professional and/or staff time \Z\ Resources 

How will this proposal be supported? CD Grant \Z\ Contract [><] In-house support 

Has a grant or contract been submitted to a funding agency? O Yes [><3 No 

Date submitted (or to be submitted): January 2009 

" Review by institution. Research covered by this policy that lias been approved by an IRB may be subject to further appropriated 
review and approval or disapproval by officials of the institution. However those officials may not approve the research if it has not 
been approved by an IRB. 
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Name of Agency or Sponsor: Dr. Paige Tompkins and Dr. Olivia Boggs - Mercer University - Tift 

college of Education 

<Jte*syJbo* <££. f^tfJA^t, January 12. 2009 

Signature of Principal Investigator Date 

This project is consistent with departmental objectives; and adequate space, equipment, 

professional and staff time, and other resources as stated in this application will be made available if 

the research is approved. 

* f <,/& 
* / / k^y ()0 January 12.2009 

Signature of Dean / Dean's Designee / Faculty Sponsor Date 

Note: If this project is being internally funded (Mercer University) it also requires the signature of 

the Dean / Dean's Designee or Faculty Sponsor. 

If significant changes have been made to this protocol since the grant/contract was submitted and 

reviewed, the Dean/Dean's Designee or Faculty Sponsor is required. 
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VTERCER 
A. V J L U N I V E R S I T Y 

INFORMED CONSENT 

Principals' Perceptions - Continuous Improvement and Professional Development 
Daundria S. Phillips 
You are being asked to participate in a project conducted through Mercer University on 
principals' perceptions of continuous improvement and professional development at 
their local school. Mercer University's IRB requires investigators to provide informed 
consent to participate in this project. 
It is hoped that by completing this survey we will be better able to determine and get a 
better understanding of the opinions and thoughts regarding principal leadership, 
continuous quality improvement, and principal professional development. 
This survey does not ask for any identification. Refusal to participate in this study will 
have no effect on any future services you may be entitled to from the University. 
Anyone who agrees to participate in this study is free to withdraw from the study at any 
time with no penalty. 
You understand also that it is not possible to identify all potential risks in a non-
experimental procedure, and you believe that reasonable safeguards have been taken to 
minimize both the known and potential but unknown risks. 

Yes, I agree to participate in the project No, I do not agree to participate 
in the 

project. 

THE DATED APPROVAL ON THIS CONSENT FORM INDICATES THAT 
THIS PROJECT HAS BEEN REVIEWED AND APPROVED BY MERCER 
UNIVERSITY'S HUMAN SUBJECT REVIEW BOARD (478) 301-4101 
APPROVED: January 19, 2009 EXPIRES: January 19, 2010 

Thank you in advance for your time and cooperation in completing this survey and 
telling us what you think and feel. 
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CURRICULUM VITA 

DAUNDRIA SMITH PHILLIPS 

255 Ashland Manor Drive 
Lawrenceville, Georgia 30045 

Hm. (678) 985-4276 

Education: Mercer University, Atlanta, Georgia 
Doctor of Philosophy - Anticipated graduation August, 2009 

University of Georgia & Gwinnett County Public Schools 
Cohort, Athens, Georgia 
Educational Leadership Administration and Supervision -
December, 2004 

Mercer University, Atlanta, Georgia 
Master of Education degree - May, 2003 

Mercer University, Macon, Georgia 
Bachelor of Arts degree - June, 1993 

Certification: Educational Leadership Certification- (P-12) 
07/01/07-06/30/12 

Gifted Certification In-Field 
07/01/07-06/30/12 

Early Childhood Education - (P-5) 
07/01/07-06/30/12 

[Leadership Experience! 
R. L. Norton Elementary School, Gwinnett County School System, Snellville, GA 
06/09 - Present; 

Principal - Serves as the instructional leader in the school building (June, 2009 -
Present 

Fort Daniel Elementary School, Gwinnett County School System, Dacula, GA 
06/05-Present; 
• Assistant Principal - Impacted student achievement by supporting Pre-K 

special needs children, school age special needs children, Grades K-4, 
Special Areas, Gifted, and ESOL students (July, 2005 - May, 2009) 
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Quality Plus Leader Academy - Developed and sharpened leadership skills 
as an aspiring principal of Cohort II in the academy (March, 2008 -
December, 2008) 

Professional Learning - Plans and develops plan for school-wide 
professional learning (August, 2008 - May, 2009) 

Mill Creek Cluster Sunshine Representative - Represents cluster assistant 
principals (July, 2007 - May, 2009) 

Crisis Management Plan - Organizes and collaborates with central office, 
faculty, staff, and community to update the Crisis Management Plan for Fort 
Daniel Elementary School (July, 2007 - May, 2009) 

Teacher of the Year - Set high standards and encourages teachers to 
participate in Fort Daniel Elementary School's Teacher of the Year process 

(July, 2005 - May, 2008) 

School-wide Attendance - Collects, analyzes, and manages school-wide 
data regarding students' attendance (July, 2005 - May, 2009) 

School-wide Continuous Quality Improvement Model - Adapts and 
modifies the program Continuous Quality Improvement (CQI) model at 
school-wide and grade levels (July, 2005 - May, 2009) 

KC3 Positive Labels program - Built a positive learning and working 
atmosphere throughout the school by encouraging and recognizing teachers' 
and students' positive words or labels used throughout the day - As a result, 
Fort Daniel Elementary School was chosen as a 2006 National Finalist for the 
National Museum of Patriotism KC3 Citizenship in Motion Award program 

Representative of Fort Daniel Elementary - Exercises good judgment by 
interviewing, screening, and making decisions regarding potential candidates 
during the hiring process at the local school and at Gwinnett County Public 
Schools' job fairs (Spring, 2006 - May, 2009) 
Textbook Inventory - Collects and organizes data regarding school-wide 
textbook inventory (July, 2005 - May, 2009) 
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• Summer School - Effectively planned and organized the summer school 
program at Fort Daniel Elementary School (Summer, 2006 and Summer, 
2008) 

• Test Coordinator - Effectively organizes and plans test administration at 
Fort Daniel Elementary School for approximately 1200 students during the 
regular school year (Summer, 2006; Spring, 2008; Summer, 2008; Winter, 
2009; Spring, 2009) 

• Pre-K Special Needs Playground - Effectively communicates with parents, 
community business leaders, media, and school faculty and staff about the 
new construction of a Pre-K playground at Fort Daniel Elementary School for 
special needs children (Fall, 2005 - May, 2008) 

• New Administrators' Orientation - Effectively presented information to new 
administrators in Gwinnett County Public Schools (Summer, 2006 and 
Summer, 2007) 

Lawrenceville Elementary School, Gwinnett County School System, 
Lawrenceville, GA, 08/02-05/05 
• Presenter to GCPS School Board - Created and delivered a presentation to 

the Gwinnett County Public Schools' School Board members, which depicted 
the Results Based Evaluation System (RBES) from a classroom teacher's 
perspective (December, 2004) 

• Leader of Grade Level/Team - Possessed confidence to make and/or share 
decisions with principal, faculty and staff, grade level (3rd grade), and parents 
(Spring, 2004 - Spring, 2005) 

• Member of the Data Control Leadership Team - Collected and analyzed 
school-wide data regarding progress and attendance (August, 2003 - May, 
2005) 

• Elected Representative to School Council Board - Effectively presented 
information to parents and the community (August, 2003 - May, 2005) 

• Representative on Teachers' Advisory Council -Exhibited support to 
peers by dealing with issues and concerns of the faculty and staff (August, 
2003 - May, 2005) 



Member of the Interviewing Committee - Exercised good judgment by 
interviewing, screening, and making decisions regarding potential candidates 
during the hiring process at the Gwinnett County Public School's job fair (Fall, 
2004) 

Coordinator of Junior Achievement Week - Collaborated with Gwinnett 
Health Systems to encourage visitation to the school and classrooms (Fall, 
2004) 

• Panel Speaker at "Teachers' Voices" for Education Day - Supported the 
mission and vision of local schools and Gwinnett County Public Schools 
(Fall, 2003 and Fall, 2004) 

• "Good News about AYP" GCPS Television Broadcast and Distance 
Learning Focus Segment - Effectively presented information to schools, 
parents, and community groups regarding Lawrenceville Elementary School 
achieving Adequate Yearly Progress (AYP) (August, 2004) 

• Teacher of the Year Runner-Up - Set high standards by receiving the 
nomination/election (Fall, 2003 and Fall, 2004) 

• Coordinator of school-wide Volunteer Luncheon - Effectively planned and 
organized (May, 2004) 

• Member of the Leadership Team - Adapted and modified the program 
Continuous Quality Improvement (CQI) model at school-wide and grade 
levels (August, 2003 - May, 2004) 

• Teacher Mentor - Scheduled meetings to serve new 3rd grade teachers 
(August, 2003 - May, 2004) 

• Presented a professional learning opportunity - Believed in making a 
difference by providing a Mathematics professional learning opportunity for 
faculty (Fall, 2002 and Fall, 2005) 

Professional Experience 
Elementary School Principal, R. L. Norton Elementary, Gwinnett County 
School System, Snellville, GA, 06/09 - Present; 

Elementary School Assistant Principal, Fort Daniel Elementary School, 
Gwinnett County School System, Dacula, GA, 06/05-05/09; 
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Elementary School Teacher, Lawrenceville Elementary School, Gwinnett 
County School System, Lawrenceville, GA, 08/02-05/05; 
Elementary School Teacher, Wynbrooke Elementary Theme School, DeKalb 
County School System, Stone Mountain, GA, 08/01-05/02; 

Kindergarten Teacher, Green forest Christian Academy, Decatur, GA, 08/00-
05/01; 

• Supports the vision, mission, and values of the school 

• Provides leadership to encourage and support high academic achievement 

• Emphasizes student achievement in basic skills 

Implements the total school educational program 

Maintains orderly discipline throughout the school 

Establishes and maintains effective communications with parents and the 
community 

Is fair and objective in the evaluation of others 

Manages attendance for all students 

Taught 3 grade challenging theme school curriculum, as well as county 
mandated curriculum to students 

Taught reading, mathematics, language, spelling, science, social studies, 
and handwriting through the A BEKA curriculum series and computer 
technology to 4-year-old and Kindergarten students 

Developed and conducted intense tutorial sessions for phonics and 
numbers 

Tutored and instructed a Kindergarten special needs child with one-on-
one guidance 
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• Scheduled and facilitated parent/teacher conferences 

• Prepared self-created, developmental^ appropriate, interactive, hands-on 
centers, group activities, and lesson plans for classroom instruction 

• Maintained daily, weekly, and quarterly progress reports and report cards on 
each student 

References 
Jean Walker 
Gwinnett County Public Schools 
Area Superintendent 
678-301-7255 

Paul Willis 
Gwinnett County Public Schools 
Fort Daniel Elementary 
Principal 
770-932-7400 

Dorothy Hines 
Gwinnett County Public Schools 
Lawrenceville Elementary School 
Principal 
770-963-1813 

Jo Carter 
Gwinnett County Public Schools 
Lawrenceville Elementary School 
Assistant Principal 
770-963-1813 
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