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KELLI SPENCER
A CASE STUDY EXAMINING AN ELEMENTARY PRINCIPAL'S ATTITUDE,
PERSPECTIVE, AND PHILOSOPHY ABOUT MALE TEACHERS AND SCHOOL
CULTURE
Under the direction of DR. ANTHONY HARRIS and DR. MARY O'PHELAN

Male teachers are an underrepresented group in public elementary schools. Only 9%
of the teaching population in America is male elementary level teachers (Chmelynski,
2005). Because of the lack of male teachers in elementary schools, exploring an
elementary school that has 26.7% male teachers is vital in understanding how the
principal influences the school's culture so that male teachers feel welcomed and
comfortable and how the principal increases and maintains that population of male
teachers. This case study is grounded in a review of literature about the principal's
influence on school culture and the history of male teachers in elementary education and
the perspectives that administrators, teachers, students, and parents have about male
teachers.
From interviews with the principal, school-setting observations, and focus groups
themes emerged that addressed two research questions about how the principal maintains
and increases the number of male teachers and how the principal creates a school culture
that is inclusive and inviting to male teachers. The findings reveal that the male teachers
xii

at this school felt comfortable there because of there were a significant number of male
teachers on staff and that the culture was inviting to them and that was attributed to the
principal.

CHAPTER ONE
INTRODUCTION TO THE STUDY
The role of the principal is to set the general tone and climate of a school (Lunenburg
& Ornstein, 2008). The principal begins the recruitment and hiring process of qualified
applicants by attending job fairs and interacting with teacher candidates; interviews
follow, and then the principal makes recommendations for employment of teacher
candidates. Once the candidates are hired, it is the principal's responsibility to supervise
and evaluate the performance of the teachers. Through these recruiting, supervising, and
evaluating phases, the principal creates a specific climate and culture within the school
that may, or may not, allow teachers to work collaboratively in a safe, comfortable
environment (Burnette, 2002; Franks, 2004; Ponder, Webb, & Trawick, 2003; Riggins,
2002). The principal's direct influence on the school culture includes the selection of a
gender-diverse staff (Balchin, 2002; Thornton & Bricheno, 2000).
Policy makers have voiced concern about the under representation of male teachers in
elementary schools in the United States (Arnot, David, & Weiner, 1999; Lahelma, 2000).
Officials and researchers from several other western countries have explored some of the
same concerns regarding the lack of male teachers at the elementary and primary school
levels, such as (a) the lack of male role models; (b) the feminization of public schools; (c)
the social perceptions of male teachers; (d) gender matching teachers with students; and
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(e) staff gender balance (Carrington, Tymms, & Merrell, 2008; Gorard, Rees, &
Salisbury, 2001; Tinklin, Croxford, Ducklin, & Frame, 2001; Tymms, 1999).
Elementary principals are limited in their hiring choices because of the
disproportionate ratio of male to female teachers from which to recruit, making the
balance in gender difficult. This in turn affects school culture and climate (Chmelynski,
2006; Johnson, 2008). Currently, only 9% of elementary school teachers are men
(Chmelynski, 2006). With such a relatively small percentage of male teachers available in
the workforce, principals find it difficult to staff their schools equally based on gender.
Some regions of the United States have more difficulty recruiting male teachers than
others. In comparison to other regions in the United States, the southeast ranks the lowest
by the representation of male teachers in public schools since 1966 (NEA 2003). The
United States is not the only western country that suffers a lack of male elementary
school teachers. Drudy (2008) reported that in the United States, the United Kingdom,
and Ireland, women comprise more than 80% of the primary teaching population.
The imbalance in genders (Balchin, 2002; Thornton & Bricheno, 2000) possibly
influences the state of the school culture and the manner in which teachers work together
(Habeggar, 2008). The No Child Left Behind Act of 2001 (NCLB) mandates that all
teachers should be highly qualified. While making staff decisions, principals have to be
mindful of how teacher gender might influence the school climate and ultimately student
success (Balchin, 2002; Thornton & Bricheno, 2000). At the same time, a principal has to
be aware of current laws and regulations that affect hiring decisions. Title VII of the Civil
Rights Act of 1964 prohibits employment discrimination based on race, color, religion,
sex or national origin.
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A factor in establishing a positive school culture with high performance teachers is the
effort of the principal to not only balance gender, but to recruit highly qualified teachers,
and adhering to all legal aspects that pertain to hiring teachers. As No Child Left Behind
(2001) continues to stress the hiring of highly qualified teachers, principals will
experience significant challenges in assembling a highly qualified staff. In their efforts to
meet NCLB hiring requirements, principals must also be cognizant of gender as this
attribute can impact student learning and school culture (Bleach, 2000; Driessen, 2007).
When establishing a positive school culture, the principal must choose staff members
who will work well together based on different attributes, such as age, ethnicity, and
gender (Habeggar, 2008). The principal must also be aware of other factors that impact
school culture including grouping, social interaction, values, and rituals (Fiore, 2001).
Driessen (2007) points out that society perceives the social and curricula aspects of
education as becoming more feminine because of the increasing number of women in
education. Hyun and Tyler (2000) support this perception by discussing the influence of
more traditional feminine behaviors on both boys and girls in public education because of
the dominance.
Statement of the Problem
Traditionally, teaching staffs at the elementary level have been predominantly women
(Bittner & Cooney, 2003; Cammack & Phillips, 2002; Chmelynski, 2005; Johannesson,
2004; Johnson, 2008). The percentage of male teachers has significantly declined from
40.9% in 1870 to 24.4% in 2006 (Johnson, 2008). Further, the percentage of male
teachers in elementary schools is even lower than the combined percentage that includes
high school and middle school teachers at 9% (Chmelynski, 2005). As No Child Left
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Behind (2001) continues to stress the hiring of highly qualified teachers, principals will
experience significant challenges in assembling a highly qualified staff that is also
reflective of the student body as far as gender is concerned.
The gender balance of the faculties of American elementary public schools has been,
and remains, a cause for concern in American society. The percentage of male teachers is
the lowest it has been in the last 40 years, creating difficulty for principals to form staffs
that are balanced by gender and, at the same time, are highly qualified. Teacher gender
can be an attribute that impacts the school environment and student learning with some
research suggesting that students, especially boys need to have interactions with male
role models in order to reach their maximum potential. Conversely, there is research that
suggests that there is no difference between the influences of a male or female teacher,
that only the quality of the teacher matters and not the gender; therefore, creating a
positive school culture that is inviting and inclusive of male teachers has become a
challenge for principals.
Research Questions
Because the number and percentage of male teachers are the lowest they have been in
forty years (Johnson, 2008), it is necessary to examine and analyze schools that have
larger than normal percentages of male teachers on staff. District-level and school
administrators, higher education administrators and faculty, and classroom teachers can
get clarity on how school culture is influenced by a larger population of male teachers.
1. How does an elementary principal increase and maintain the percentage of male
teachers on the school's staff?
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2. How does the principal create a school culture that is both positive and inclusive
of male teachers?
Purpose of the Study
Gender plays a large role in social interactions and work groups and the school setting
is no different. Therefore, it is imperative to study how a gender balanced teaching staff
can influence the school culture. Previous studies (Bittner & Cooney, 2003; Cammack &
Phillips, 2002; Chmelynski, 2005; Johannesson, 2004; Johnson, 2008) have focused on
the lack of male teachers and the impact that has on students or the male teachers, but
have never explored how a larger percentage of male teachers could influence school
culture and ultimately student success.
The purpose of this study is to examine how a principal can cultivate a positive school
climate while increasing the number of male teachers and maintaining those teachers.
Finally, the purpose of this study is to explore an elementary school environment that is
atypical based on the national percentage of elementary male teachers.
Procedures
The methodology of the study was a qualitative case study, considered an interactive
method of qualitative research because it requires the researcher to collect data using
personal tactics within the setting being studied. As defined by McMillan and
Schumacher (2006), a case study investigates a "bounded system" (p. 26) using several
different types of data from the selected setting. A case study can be based on a one-time
event or occurrence or a group of individuals connected through either location or time.
This case study was based on one elementary school in a large metropolitan area district
in a southern state in the United States where 26.7% of the faculty is male. This school is
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well-respected in the community and is perceived among the staff as having a positive
school culture. The qualitative methods that were employed for triangulation were indepth interviews with the principal, focus groups with teachers, and observations of the
school setting.
To understand culture, it is common for qualitative researchers to use ethnography.
According to McMillan and Schumacher (2006), ethnography is a very extensive
research process that interprets and dissects the system of culture in a social group or
setting. Merriam (1998) describes an ethnographic case study as a qualitative case study
that is focused on the culture of a school, profession or a classroom. This case study was
focused on understanding the interactions of male and female teachers in the school
setting and how the principal influences that interaction to help create the school culture.
Limitations and Delimitations
The study had several limitations. First, because this is a qualitative study, with data
collected directly from participants, the self-reporting of participants was a limitation.
Participants may not have answered truthfully based on their level of comfort during the
interview sessions. Second, the way that participants responded to - and interacted with the researcher was also a limitation. As the researcher observed the school setting,
participants may have altered their interactions, because of their level of comfort. Last,
researcher bias was a limitation of this study. The researcher was not a member of this
social group and the researcher came to the school setting with perceived notions about
the setting. One delimitation of this study is that only one elementary school was
examined to narrow the scope of this case study.
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Definition of Terms
School culture - The norms and the expectations of how a school will operate in order to
achieve goals for the success of students based on perceptions and not a psychometric
measure (Burnett, 2002; Ponder, Webb & Trawick, 2003).
Feminization of education - The over-representation of female teachers in elementary
schools which influences social interactions among staff, students, and parents and the
dissemination of curriculum (Driessen, 2007; Johnson, 2008; Rots, Sabbe & Aelterman,
2002).
Significance of the Study
There is a segment of the student population that does not interact with a teacher of
the same gender (Smith, 2004). Some researchers suggest that gender should be a major
factor in creating policy in public education and university- and college-level education
programs (Drudy, 2008). This study will help provide a framework for how gender can
be a consideration in creating policy and establishing school climate and culture and how
a principal can introduce male teachers to a staff, thus helping to create a positive school
culture. Currently, there are no studies that explore the culture of an elementary school
with a larger than normal population of male teachers.
Examining an elementary school that has a significantly larger population of male
teachers compared to most other elementary schools is important to educational
leadership and can ultimately impact how principals recruit and hire teachers for the
ultimate goal of student achievement. The discipline of educational leadership would find
this study useful in determining how a principal's influence impacts the number of male
teachers on the staff and the school culture. Principals and superintendents could
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ultimately make a push to recruit and hire more male teachers, or to provide more
professional development to current faculties, with the result of making men feel more
welcomed. Principals could also benefit from professional development that would allow
them to work with more gender balanced staffs.
This study shed light on an important issue that will help improve educational
organizations, such as colleges and universities, school systems, and non-profit
organizations, in recruiting more males into undergraduate and graduate education
programs. The study can be used to illustrate a real case of how a gender-balanced staff
operates and how male teachers impact school culture. School systems may find the same
benefit with recruiting men into elementary classrooms to help improve the school
culture. Non-profit organizations such as Teach for America, MenTeach, and Call Me
Mister, which attempt to recruit and help educate male teachers, can use this study as
another tool for recruitment efforts.
As a benefit to society, this study could result in changes in the way elementary
education is viewed as a career choice for both men and women. More men will be likely
to make education a career choice based on the views of society. Women in education, as
well as parents and students, will be more accepting of men who choose a career in
elementary education.
Summary
Over the past forty years, the number of male teachers has declined leaving
elementary schools with only 9% of the teaching staff male. One major issue arises when
considering male teachers in the elementary school setting - school culture. The principal
has a significant influence on the school culture. It is necessary to research and explore an
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elementary school with a percentage of male teachers that is significantly larger than the
national average of male teachers in elementary public schools. Exploring the principal's
influence on a positive school culture and how that is related to a significant number of
male teachers on a staff is important to the field of educational leadership. Using the
qualitative case study method allowed the researcher to explore this setting in a manner
that brought understanding of the experiences of the male and female teachers, as well as
the principal's influence on the setting and the experiences of the teachers.
Timeline
September 24, 2008

— Pre-proposal Defense

October 22, 2008

-- Proposal Defense

December 2, 2008

-- IRB Submission

January 1, 2009-March 31, 2009

-- Data Collection

April 1,2009- May 31, 2009

-- Complete Chapters 4 and 5

June 15, 2009

- Dissertation Defense

CHAPTER TWO
REVIEW OF RELATED LITERATURE
Introduction
The National Education Association (NEA, 2003) reports an "extinction of male
teachers" because of the significant decline of the presence of male teachers in the
classroom. The.NEA (2003) attributes this decline to several factors. One of those factors
is the rate of pay that teachers receive. According to the NEA (2003), states that offer
teachers higher salaries have higher numbers of male teachers. Michigan has the highest
percentage of male teachers and has one of the highest rates of teacher pay. On the other
hand, Mississippi has the lowest percentage of male teachers in the country and is the
next to last state in the rate of teacher pay (NEA, 2003).
According to the National Center for Education Statistics in 2007, 11.6 percent of the
1.3 million public elementary school teachers are men. This number declined from 12.4
percent of 1.2 million public elementary school teachers in 1988 (Johnson, 2008).
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Figure 1. Number of public school male teachers by decade.
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In 1981, the percentage of male teachers in elementary school was 18 percent (Tyre,
2008). Currently that percentage is half at 9% (NEA, 2003). However, males make up 44
percent of elementary principals.
School Culture and the Role of the Principal
School culture can be defined as "deep patterns of values, beliefs, and traditions that
have been formed over the course of [the school's] history" (Deal & Peterson, 1990).
School culture is not just about creating a streamlined setting that will produce student
success (Stolp, 1994). Instead the focal point of school culture should be common values
and norms that will in turn impact student achievement (Stolp, 1994).
The literature overwhelmingly points out that the principal is responsible for creating
a culture within the school that allows teachers to be successful and meet the needs of
students (Burnette, 2002; Eilers & Camacho, 2007; Engels, Hotton, Devos,
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Bouckenooghe, & Aelterman, 2008). Most experts on school culture focus on the
behaviors of school leaders that have cultivated positive working and learning
environments (Burnette, 2002; Eilers & Camacho, 2007; Engels et al., 2008; Habeggar,
2008; Ponder et al., 2003). According to these researchers, these behaviors include: (a)
providing a purpose, (b) ensuring communication, (c) building on what exists, (d)
focusing on results, (e) committing to change, (f) development of professional learning
communities, (g) collaborative leadership, (h) transformational leadership, and (i)
effective time management.
A principal's behaviors and leadership style set the tone for the school culture. As a
matter of fact, Kruger, Witziers, and Sleegers (2007) found that the most influential
factor in school culture was the principal's vision. Stolp (1994) points out that teacher,
student, and parent behaviors will be shaped around the principal's "coherent vision
[that] specifies particular values and beliefs" (p. 3).
Murphy, Elliott, Goldring, and Porter (2007) point out the importance of a principal's
understanding of organizational culture and how to create a culture and place personnel
for all in the organization to be successful. The researchers gain their understanding of
positive school culture by examining high-performing schools, districts, and principals.
The researchers use a leadership model that identifies precursors to leadership, leadership
behaviors, influences along the way, and leadership results or outcomes. Good leaders
focus on how to make the environment a place where teachers want to be because that
ultimately influences the overall school culture. A part of making the environment
conducive for a positive school culture to be fostered to grow is placing teachers on
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teams based on need and a very delicate balance of personalities, experiences,
responsibilities, etc (Murphy et al., 2007).
Ponder et al. (2003) found four themes that directly influence school culture: defining
school success, collaborating for success, promoting and continuing success, and
supporting and sustaining growth. All four of these themes can be directly influenced by
the principal and his/her leadership style. In their case study, Ponder et al. (2003) point
out that the principal had a vision and created a motto that represented that vision and
allowed parents, teachers, and students to keep that vision as a reminder of the school
culture. The motto brought everyone in the school community together and was evident
in each of the four themes that influence the school culture.
Burnette (2002) records a personal account of how she created a positive school
culture as an elementary principal that focused on forming a professional learning
community. Her school was already high achieving and she wanted to maintain and
increase that level of achievement through improving the school culture. Burnette advises
principals to focus on providing a purpose, ensuring communication, building on what
exists, focusing on results, and committing to change.
Eilers and Camacho (2007) present a mixed methods case study that focuses on
leadership characteristics that impact school culture. Those characteristics include the
development of professional learning communities, collaborative leadership, and
evidence-based practice. Eilers and Camacho take a close look at an urban elementary
school that for years was labeled as low performing but with new leadership and a change
in school culture the school now meets the standards of state wide mandates. The
principal's first mission in turning the school around was changing the culture within the
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school. He did this by partnering with the school district and building a relationship to
improve communication among teachers and with school leadership. The principal also
exerted his beliefs about education and learning and that he had a "no excuses" policy
when it came to what students could do. That exertion permeated throughout the school
and changed the culture of the school.
Characteristics of the principal play a large role in school culture (Engels et al., 2008).
Engels et al. state that the characteristics of the principal "shape school culture to best
encourage teaching and learning." In their study, data were collected using surveys from
principals and teachers, as well as semi-structured interviews with principals. The
common characteristics of principals that were found include achievement-oriented
behavior, transformational leadership, a focus on educational issues and people
management, and effective time management.
Habeggar (2008) focuses on how three principals in low socioeconomic schools use a
positive school culture to increase student achievement. All three principals have several
characteristics in common, including creating a sense of belonging for students, parents,
and community and providing clear direction. All of these characteristics were vital for
those principals to form a school culture that was entrenched in a certain set of values in
order to impact student achievement.
One aspect of the review of literature focused on leadership in the school setting
that identifies behaviors and knowledge bases of leaders that are successful. One of these
behaviors includes the knowledge of organizational culture and how to create a culture
that allows teachers and students to be successful (Murphy et al., 2007).
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Arbuckle (2000) describes a "triangle of design" and a "circle of culture" (p. 325)
where administrators/principals can change processes and procedures quickly but it takes
time to influence and change culture. Arbuckle also illustrates a "Deep Learning Cycle"
that shows the relationship between the social dynamics of an organization and the
structural dynamics. From this Deep Learning Cycle, Arbuckle concludes that culture is
based on "attitudes, values, and skills, which in turn stem from their personal
backgrounds, from their life experiences (including their professional experience), and
from the communities they belong to (including the professional community of any
school)" (p.326). School leaders must be aware of the individuals who make up the
organization in order for the organization to be successful. From Arbuckle's illustration,
the school culture is always changing and the individual influences the organization
resulting in a cyclical effect of the culture influencing the individual and the individual
influencing the culture. In order for a principal to truly influence the school's culture,
Arbuckle outlines several important elements that must be present: (a) reflective
dialogue, (b) unity of purpose, (c) collective focus on student learning, (d) collaboration
and norms of sharing, (e) openness to improvement, (f) deprivitization of practice and
critical review, (g) trust and respect, (h) renewal of community, and (i) supportive and
knowledgeable leadership.
Feminization of Education
In 1904, the Male Teacher's Association of New York City advocated for boys 10
years and over to be taught by all male teachers and for those teachers to receive a higher
salary than female counterparts (Tyack & Hansot, 1992). It was thought that a woman's
place was in the home and women in the workplace would ruin the balance of society.
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A feminized school was particularly noxious for adolescent boys, who
needed male challenge in academics and beneficent head-bashing on the
playground. The effects of the feminization of the school reached well
beyond education to infect the whole cultural life of a society, critics
asserted. Men, busy with affairs of state and their work, left culture to the
women; in the process culture became 'feminized', undisciplined, and
timid through association with female teachers (p. 123).
Although there is still a public outcry against the feminization of education, Driessen
(2007) and Rots et al. (2002) found that there is truly no effect on the actual education
that students receive nor is there an effect on their level of achievement. On the other
hand, according to Carrington and McPhee (2008) teachers do believe that the
recruitment of male teachers can reduce the achievement gap between boys and girls,
reduce discipline problems, and increase interactions between teachers.
According to Hyun and Tyler (1999), there is a push for more traditional feminine
behaviors of both boys and girls in education because of education being such a female
dominated field. Bleach (1998) suggests that the feminization of early childhood
education has very negative effects on male students. The feminization of education can
be defined as the over representation of female teachers in elementary schools which
influences social interactions among staff, students, and parents and the dissemination of
curriculum (Driessen, 2007; Johnson, 2008; Rots et al., 2002). The feminization of
education is affected by the increase of women choosing teaching as a career, thus
imparting feminine qualities in the classroom, which can result in the underachievement
of boys (Driessen, 2007).
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Because of the decrease in the percentage of men in education, Driessen (2007)
suggests that society believes that "the education itself-that is, the content which is
imparted and the manner in which this is done - is assumed to be increasingly more
feminine" (p. 186). The feminization of education is more global than just the number of
women teaching. It is a "cumulative historical and social process" (Drudy, 2008, p. 312).
In contrast, Bailey (1996) contends that just because there are a larger number of female
teachers does not mean that education has been feminized. In comparison, there are more
male leaders in education which actually influences the field as a whole (Bailey;
Cushman, 2005; Driessen). There is no research that shows that male teachers have any
significant differences in teaching methods in comparison to female teachers (Hutchings,
2002; Lahelma, 2000; Skelton, 2002).
One study focused on the perceived underachievement of boys and the feminization of
the elementary classroom (Carrington & McPhee, 2008). The study concluded that the
majority of teachers, regardless of gender, encouraged an increase in the number of male
teachers in the elementary setting. Although some of the teachers were in favor of the
recruitment of male teachers, they did not necessarily believe that males increase student
achievement. Many of the teachers regardless of gender cited that an increase of male
teachers would combat discipline issues that could arise with boys but not directly impact
their level of achievement (Carrington & McPhee, 2008).
One researcher empirically tested whether the accusations about the feminization of
education are true or not (Driessen, 2007). The study was conducted in Dutch primary
schools with over 5,000 students, 250 teachers, and 163 schools. The study confirmed
that the gender of the teacher had no effect on the achievement level of students. Thus the
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implication of the feminization of education being the demise for public education is
based on unsubstantiated claims.
Rots et al. (2002) examined the public opinion in Belgium in reference to the
feminization of education. The poll explored whether people felt that K-12 education was
becoming more feminized. Although the public perceived that teachers were not paid at
the rate of their importance in society, they did not believe that the increase of women in
the field of education changed the quality of education.
Male Teachers and Social Perceptions
Historically, the only acceptable career choice for women was to become a teacher
based on their traditional duties in the home. Since the mid-1800s there has been a
consistent trend of women acting as the nurturer and provider for young children in
elementary classrooms. As a result, teaching, particularly at the elementary level, has
evolved into a profession dominated by women and has become more feminized
(Altenbaugh, 1995; Bhroimeil, 2006; Biklen, 1995; Bradley, 1993; Coulter & Harper,
2005; Heap & Prentice, 1991; Prentice & Theobald, 1991; Sugg, 1978). In early
American society, teaching was an acceptable career for single, middle class, white
women who chose to work outside of the home. For men, teaching was considered a
trade and was used to gain experience for many other careers. For that reason, the
teaching field was dominated by white, middle class men (Rury, 1989). Because teaching
was once a male-dominated field and is now female-dominated, males in the field have
their masculinity questioned by society (Foster & Newman, 2005).
As early as 1972 it was reported that boys and girls are socialized to believe that
certain occupations are appropriate by gender (Schlossberg & Goodman, 1977). In 1972,
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Schlossberg and Goodman conducted a study to examine how elementary students
classify occupations by gender. The researchers chose to show children drawings that
could be associated with particular occupations that were normally classified by gender
like secretary/bookkeeper, domestic worker, elementary teacher, waitress and nurse for
female and doctor, dentist, architect/craftsman, television/radio repairman, mechanic, and
laboratory scientist for male. The researchers found that most of "the children were more
ready to exclude women from men's jobs than to exclude men from women's jobs"
(p.169). The majority of the students participating in the study chose an occupation that
was typical to their gender. Only five percent of a particular population of children did
not believe that men should be teachers. None of the middle-class sixth graders believed
that men could not be teachers. It is the belief of the researchers based on the data
collected that educators have the ability to shape elementary age students' perceptions of
female and male appropriate occupations including elementary school teachers.
In a similar study, Siegel (1973) studied 61 second graders in a middle-class suburban
neighborhood in Boston about their possible career choices as adults. Of those 61 second
graders, 32 were boys and 29 were girls. Only one boy chose being a teacher while
twelve girls selected being a teacher. At an early age, students begin to classify
occupations and what is appropriate based on gender and an elementary school teacher is
not an appropriate occupation for a man according to young students.
Male teachers have to face perceptions and views from society that their female
counterparts do not. These perceptions also change their views of teaching as a career
choice. Some of the negative aspects that men experience are related to status, salary,
working in a predominantly female environment, physical contact with children, being
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scrutinized by other teachers, administrators, and parents. According to Tyre (2008), men
choose not to be teachers based on economics. "Teachers are among the lowest-paid
public employees in our nation" (Tyre, p. 127).
Cushman (2005) points out one major concern that men have with making elementary
education a career choice: the reactions of family and friends about their career choices.
Some of the men who participated in this qualitative study noted that instead of informing
their loved ones that they would be working in the primary setting, made it seem as if
their goal was to teach at the secondary level because they felt that they would disappoint
their families if they were honest about their career choice. Most of the men noted that
the normal reaction to their career choice by family and friends was that an elementary
teacher was a woman's job.
Men also face the harsh social perceptions of pedophilia and being gay. A male
kindergarten teacher reflects on his first year of teaching and recalls the hesitance of
parents and outright bias regarding their children in his class. The teacher tells of having
to put up pictures of his family before parents felt comfortable with leaving their children
with him. The teacher believes that the first things parents automatically think are that he
is either a homosexual or a pedophile (Tyre, 2008).
Hansen and Mulholland (2005) present a qualitative study of 16 male pre-service
teachers. Interviews with these teachers focused on their interactions with students and
perceptions of parents, female counterparts, and administrators. Many of the participants
reported feeling uncomfortable showing care to students at the beginning of the studentteaching experiences; they eventually learned acceptable ways of caring for students
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without being physical and causing parents and other teachers to be uncomfortable with
their interactions with students (Hansen & Mulholland, 2005).
According to Wiest, Olive, and Obenchain (2003), some men have chosen teaching as
a second career choice; those men have found great success and satisfaction in their roles
as teachers without being concerned with social perceptions of men as teachers. Most of
the men in their study confirmed that they were influenced to become elementary
educators through their own childhood experiences with a male teacher. They all cite that
the enjoyment that they get from working with their students comes from acting as role
models for them (Wiest et al., 2003).
Male Teachers as Role Models
The notion of male teachers acting as role models was introduced in the late 1970s and
1980s (Bricheno & Thornton, 2007). Tyre (2008) states that "It makes intuitive sense that
teachers, who wield so much authority and play such important roles in children's lives,
should reflect, at least in some degree, the ethnic and gender makeup of their students"
(p.131). Tyre implies that gender should be just as important as ethnicity when making
personnel choices for staff positions in elementary schools.
Regarding students' perceptions of the role and influence of teachers, a study showed
that only 2.4% of the students classified their teachers as role models (Bricheno &
Thornton, 2007). However, the boys ranked their teachers lower than any other
individuals as role models. They usually ranked athletes and entertainers as their number
one role model (Bricheno & Thornton, 2007).
Carrington et al. (2008) conducted a quantitative study that examined data to test the
hypothesis that male teachers influence positive attitudes with boys and female teachers

22

with girls. The researchers found no empirical evidence that would suggest that men
teaching boys gives a greater rate of success for those boys or women teaching girls gives
a greater rate of success for those girls. Examination of the data gave little support to the
overwhelming perspective of society and media about the necessity for more male
teachers as role models.
Cushman's (2008) mixed methods study surveyed 250 New Zealand primary
principals about their definition of male role models and their expectations of male
teachers as role models. The study found that principals preferred male teachers that
exhibited acceptable male attributes, were heterosexual, and had stereotypical male
characteristics like enjoying rugby and other sports.
Gender Matching
Although gender was not the most important factor to students, Carrington, Francis,
Hutchings, Skelton, Read, and Hall (2007) found that seven to eight year olds valued the
support and fairness of their teacher much more than gender. In another study, the ability
of the teacher was considered more important than the gender but gender specific
behaviors did play a part in teacher and student satisfaction. Dee (2006) found that the
teacher's gender had large effects on student test performance, teacher perceptions of
students, and students' engagement with academic material. Dee also found that the
achievement gap between boys and girls was narrowed by students having a male teacher
for only a year. This achievement narrowed because boys' level of achievement was
raised while girls' was lowered.
A study published by the Training and Development Agency for Schools (TDA) in
England reported that 76% of boys aged 8 to 11 are in favor of schools having teachers of
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both genders (TDA, 2007). Two in five boys currently have no male teachers. One in 12
boys has never been taught by a man. English primary schools have an average of only
three male teachers, with one in ten schools having no male teachers. Boys say that the
presence of male teachers makes them behave better and work harder (TDA, 2007).
According to the analysis of media and the current debate about male teachers in
Australia and North America as outlined by Martino and Kehler (2006), boys are
considered the new disadvantaged and must have male teachers to combat the
feminization of not only public schools but society in general. Martino and Kehler do not
advocate simply increasing the numbers of male teachers in schools but providing
support and training for teachers in gender issues that affect students.
Staff Gender Balance
Bricheno and Thornton (2002) conducted a quantitative study that explored whether
the gender balance of a primary school impacts the school's overall level of achievement.
This study took place in England. Of the 846 schools involved in the study, 30% of the
schools had no male teachers. Less than 42% of the schools had a male leader. Of those
schools with a male leader, only 10% had no male teachers. In female led schools, 20%
had no male teachers. This study did not show a relationship between gender balance and
student achievement (Bricheno & Thornton, 2002).
In attempting to create staff gender balance, Bittner and Cooney (2003) note that
school leaders and teacher preparation programs must focus on positive factors for men
choosing elementary teaching as a career. Some of those factors include creating gender
fair classroom environments, the presence of male role models in the school setting, and
the possible increase of wages for elementary teachers.

24

Summary
The National Education Association reports that only 9% of public elementary school
teachers are men. Because school culture is greatly influenced by the principal, it is
necessary for the principal to be aware of the shortage of male teachers and how that
could possibly influence how a principal builds a staff that directly impacts school
culture. The principal's behaviors set the tone of the school culture (Kruger et al., 2007);
which influence student, parent, and teacher behaviors (Stolp, 1994).
Several factors play a role in male teachers working in elementary schools: (a) the
feminization of education; (b) male teachers and social perceptions; (c) male teachers as
role models; (d) gender matching teachers to students; and, (e) staff gender balance. The
feminization is the belief that because elementary education is dominated by female
teachers, the curriculum and behaviors presented in the elementary setting are biased in
gender and causes boys not to achieve as well as girls. Some studies (Cushman,
2008) suggest that in order for boys to be successful in school there is a need for them to
have male teachers as role models at an early age. Other studies (Bricheno & Thornton,
2007; Carrington et al., 2008) suggest that the gender of the teacher does not influence
student achievement. Matching teachers and students by gender has also been a concern
for increasing the performance of boys in school (Dee, 2006; Francis, Skelton,
Carrington, Hutchings, Read, & Hall, 2008). In order for school leaders to create more
gender balanced staffs and attract more male teachers, it is important for them to focus on
the positive influences that male teachers will have on the school environment and on
education in general (Bittner & Cooney, 2003).

CHAPTER 3
METHODOLOGY
Introduction
The purpose of this study is to examine how an elementary principal can maintain and
increase the significant number of male teachers on the school's staff and simultaneously
cultivate a school culture that is both positive and inclusive of male teachers. A
qualitative case study design examined the beliefs and behaviors of an elementary school
principal through individual interviews with the principal and focus groups with teachers.
School-setting observations allowed the researcher to observe those beliefs and principles
in action as they relate to male teachers and school culture.
There has been little to no research that explores how an elementary principal's
attitude, perspective, and philosophy about the presence of male teachers support school
culture. Because of the low percentage of elementary male teachers, it is difficult for
researchers to gather data and information about school cultures that are inviting and
productive for male teachers. Qualitative research allows the researcher to thoroughly
explore and investigate the environment by employing the case study method.
Research Questions
1. How does an elementary principal increase and maintain the number and
percentage of male teachers on the school's staff?

25

26

2. How does the principal create a school culture that is both positive and inclusive
of male teachers?
Research Design
Qualitative research investigates and examines complexities and processes within a
given organization (Marshall & Rossman, 2006). Case studies usually employ direct
observation and systematic interviewing as methods for gathering data (Yin, 1984). Lake
Ridge Elementary is considered a phenomenon because it is the only school in this
southern state with a relatively large number and percentage of male teachers. Therefore,
a case study design is most appropriate for answering the research questions (Marshall &
Rossman). A case study focuses on a site where "there is a natural socio-cultural
boundary and face-to-face interaction encompassing the person or group" (McMillan &
Schumacher, p. 317). Yin (1984) points out three different conditions that qualify this
study to be researched as a case study. First, the research questions are 'how' questions
that explore organizational processes and behaviors. Second, the researcher has no
control over the events or behaviors within the organization. Lastly, the study is focused
on present events - things that are happening right now (Yin).
In this case the site chosen was an elementary school that has a larger sustained
percentage of male teachers in comparison to the national and state average. Studying
human behavior in real life situations gives the researcher an in-depth perspective of the
phenomena being studied (Marshall & Rossman, 2006). To understand the principal's
attitude, perspective, and philosophy about male teachers and school culture, the
researcher has to have a deep understanding in the social framework of the school and
explore the school's culture. Studying the culture of Lake Ridge Elementary allows the
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researcher to observe the "norms, traditions, roies, and values" (Marshall & Rossman, p.
53) of the organization. The goal of this research was to provide a thorough
representation of Lake Ridge and the environment that sustains a significant number of
male teachers while displaying a positive school culture.
The Setting
The setting of this case study was at one kindergarten to fifth grade elementary school
in a large metropolitan school district in Georgia. There are two major factors that led to
the choice of this school: (a) Lake Ridge's school culture and (b) Lake Ridge's sustained
number of male teachers. The school has received several awards that would classify it as
having a positive school culture including: (a) 21st Century School Grant, (b) PTA and
district mini-grants for classroom, school, and community projects, (c) VIF Cultural
Education Principal of the Year, and (d) Georgia PTA Outstanding Principal which are
all a testament to the positive, innovative, and nurturing school culture. Based on the No
Child Left Behind Act, the school has made Annual Yearly Progress (AYP) every year
since the inception of the law. Second, the school has the largest number of male teachers
within the school district with 19 of 71 male teachers. In 2008, that was the largest
number of male teachers in an elementary school in the southern state in which the school
is located.
Demographics
As reported by the Department of Education in this southern state, there were 1,011
students enrolled in the school in 2008. There were 155 students in kindergarten, 162
students infirstgrade, 178 students in second grade, 152 students in third grade, 188
students in fourth grade, and 181 students in fifth grade. The make-up of the student body

28
by race/ethnicity was 17% Asian, 14% Black, 6% Hispanic, 58% White, and 5% Multiracial. Eleven percent of the student body was economically disadvantaged based on the
rate of free and reduced lunch. Students with disabilities make up 6% of the student
population. Almost 4% of the student population was considered English Language
Learners. Gifted students made up almost 7% of the population.
Sampling
The sampling technique that was used for this case study was the purposeful sampling
technique (Pattern, 2002). This technique is frequently utilized by qualitative researchers
who are interested in a specific criterion in which few cases can be chosen for that
research (Edmonson & Irby, 2008). Because of the unique and specific nature of Lake
Ridge elementary school, this school can be described as an extreme or deviant case,
which qualifies it for a specific type of purposeful sampling (Edmonson & Irby, 2008).
The school was chosen because of its high percentage of male teachers and the richness
of information about male teachers and their interactions amongst the faculty — unique
from the typical or average case (McMillan & Schumacher, 2006). In order to identify the
sample school, the researcher requested the demographics of the faculty population of
every school in the state from the state's Department of Education and from that
demographic information; the researcher found the elementary schools with the highest
numbers of male teachers. Lake Ridge had the highest number of male teachers in the
state with 19.
The researcher gained entry to the research setting in three different steps. First, the
researcher made contact with the principal of the school to determine whether or not he
would allow a researcher to observe the school setting, interview teachers, and be
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available for interviews himself. Second, the researcher applied for and obtained approval
of research through the Institutional Review Board (IRB) of Mercer University. Last, the
researcher applied for and obtained approval of research through the research department
in the school district. During each step, the researcher provided an outline of the research
proposal to those making the decision.
The Role of the Researcher
Marshall and Rossman (1999) make the analogy between a researcher and Sherlock
Holmes because they both "seek to explain, describe, or explore the phenomenon chosen
for study" (p. 22). In qualitative research, defining the role of the researcher is important.
Edmonson and Irby (2008) outline the responsibilities of the researcher as (a) providing
the purpose for the conversation/interview, (b) communicating with participants to make
them feel a level of comfort, (c) offering opportunities for the participants to provide
pertinent and applicable information, (d) keeping control of the course of the interview,
(e) filtering the evidences gathered, (f) being an instrument in research, (g) identifying
researcher biases, and (h) developing the interview protocol.
When developing the interview protocol, the researcher must be mindful of what kinds
of responses the questions will elicit. The researcher must be certain to ask questions that
will gather the most in-depth information as possible. Questions should be general at the
beginning, and as the interview progresses, the questions become more detailed and
specific. The researcher must also test the content and face validity of the interview
protocol by interviewing one principal who has a similar school but who does not meet
all of the criteria of the case study. The researcher then determines whether the questions

30
will aid in gathering the data needed to answer the research questions of the entire study
(Edmonson & Irby).
A part of the role of the researcher is to describe the researcher's education and
experience to help qualify the researcher's ability to conduct the study. As an educator
for nine years, the researcher has had extensive experience in several different types of
school settings with different types of leaders. The researcher taught kindergarten, first,
second, and fifth grades in three urban setting schools with two different leaders with a
student population of 99% African-American; 98% of those students qualified for free or
reduced lunch. The researcher is now in her second year as an assistant principal at a
suburban school with a student body population of 48% African American, 41% White,
2% Asian, 4% Hispanic, and 5% Multiracial. The free or reduced lunch rate at the
researcher's current school is 40%. None of the researcher's previous or current school
settings is comparable to that of Lake Ridge.
Based on the researcher's previous and current experiences, she was qualified to
conduct the current research. She had the ability to be objective because she had
experience working in different types of school cultures with different types of principals,
all with distinctly unique leadership styles. Because the researcher has limited
experiences with male teachers, she avoided describing or observing Lake Ridge as a
novelty. To insure that bias did not occur in the reporting of the data, the researcher
allowed the participants to review the transcripts of the interviews and focus groups and
make clarifications as needed or desired.
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Data Collection
There were three methods of data collection that allowed for triangulation. They were
two in-depth principal interviews, two teacher focus groups, and school-setting
observations. The first interview with the principal was the first step in collecting data.
Because the focus of this study was the principal's attitude, perspective, and philosophy
about a very specific phenomenon that is unique to his school, it was important for the
researcher to gain understanding directly from the principal. The second in-depth
interview with the principal was the last step in collecting data and served as a follow-up
interview based on all of the other data collected.
The second method for collecting data was the two teacher focus groups. Each focus
group was gender specific and consisted of 8 to 12 teachers lasting approximately 1.5
hours. The teachers volunteered for the focus groups based on an email solicitation
explaining the study and their role in the study. From that solicitation, eight female
teachers and eight male teachers volunteered to participate.
The third method for collecting data was school-setting observations where the
researcher acted as an observer. She looked for interactions between adults, specifically
male and female teachers working together, to determine the school culture based on the
data generated from the first principal interview and from the teacher focus groups. Each
participant, as well as the school, was assigned a pseudonym for confidentiality. Only
observations of teachers during faculty meetings, team planning sessions, and
professional learning sessions were used. The behaviors and interactions of students were
not observed or recorded.
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The researcher employed a model outlined by McMillan and Schumacher (2006) for
both the in-depth principal interviews and teacher focus groups. They outline the
following six categories of human behavior that were explored when conducting
interviews in qualitative research: 1) experience and behavior; 2) opinions and values; 3)
feelings; 4) knowledge; 5) sensory; and 6) background and demographic. Unlike
quantitative research, the researcher outlined topics and did not necessarily have a set
script of questions, as scripts would have limited participants' responses. The questions
were open-ended and allowed participants to elaborate on topics. The researcher outlined
the questions (listed below) in each category for both the in-depth principal interviews
and the teacher focus groups.
In-depth principal interview questions, based on the six previously described
categories, were:
1. Experience/Behavior: If I were at your school on a typical day, how would I see
you interacting with both male and female teachers?
2. Opinions/Values: What do you believe about the impact that male teachers have
on the school's culture?
3. Feelings: Do you feel confident or comfortable about hiring male teachers?
Explain.
4. Knowledge: Tell me what you know about how male teachers impact your overall
school culture.
5. Sensory: If I were a student/teacher in your school, what would I see and hear?
6. Background/Demographic: Describe what led you to the decision to actively
recruit male teachers.
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The questions that the researcher addressed in the focus groups were centered on how
the teachers interact, how those interactions influence the school culture, and how the
principal influences those interactions and the school culture from the teachers'
perspectives. The teacher focus group questions, based on the six previously described
categories, are:
1. Experience/Behavior: Teachers discussed their experiences with male teachers;
male teachers discussed their experiences. Think back to a time when there were
no male teachers or very few male teachers and talk about that experience.
2. Opinions/Values: Teachers discussed their opinions about male teachers and
school culture. How do you think the male teachers on your team contribute to the
team dynamics?
3. Feelings: Teachers discussed their feelings about how the presence of male
teachers impacts the school culture. What are your feelings about the presence of
male teachers on the staff?
4. Knowledge: Teachers discussed their knowledge about the impact that male
teachers have on school culture. Does having male teachers make your school
different than other schools?
5. Sensory: Teachers discussed how they view male teachers in the school setting.
Think about a typical day working with a male counterpart. Describe that day to
me.
6. Background/Demographic: Teachers shared background/demographic
information about personal descriptions of experiences and school culture.
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Describe how you as a teacher impact the school culture and work with everyone
on the staff.
The researcher used the following questions as a guide for observing the school setting
sessions that were suggested by McMillan and Schumacher.
1. Who was in the group or scene?
2. What was happening there?
a. What behaviors were repetitive and irregular?
b. How did the people in the group behave toward one another?
c. What was the content of their conversations?
3. Where was the group or scene located?
4. When did the group meet and interact?
5. How did the identified elements interrelate - from wither the participants' or the
researcher's perspective?
6. Why did the group operate as it did?
The researcher observed the interactions of teachers during a district-scheduled
professional learning day, one faculty meeting, and one team meeting. The researcher
also observed teachers and administrators during a leadership team meeting. Her
observations focused on particular behaviors by using the previous questions as a guide,
allowing the researcher to gain a deeper understanding about the school culture. Other
questions and behaviors that were explored included:
1. In what events, activities, or routines were people engaged?
2. How were activities organized, labeled, explained, and justified?
3. How did people organize themselves or relate to one another?
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4. What statuses and roles were evident?
5. What beliefs did the contents of their conversations illustrate?
6. What sights, sounds, smells, tastes, and feelings were found in the group
contexts?
7. How did change originate, and how is it managed?
8. What rules and norms governed the organization?
9. What symbols, traditions, values, and worldviews were found in the group?
Data Analysis
As the researcher conducted interviews and focus groups, the researcher used
Edmonson and Irby's Researcher Interview Observation Notes. Edmonson and Irby
suggest that while digitally recording interviews and focus groups, a qualitative
researcher should also keep notes of observable behaviors. Using a checklist allowed the
researcher to observe "non-verbal behaviors that occurred during the interview in case
these behaviors support [the researcher's] findings and themes" (Edmonson & Irby, p.
97).
After collecting all of the data and transcripts from interviews, focus groups, and
observations, the researcher developed a coding system (McMillan & Schumacher); the
primary technique used for analyzing qualitative data (Edmonson & Irby). "Coding
involves assigning set codes to certain characteristics or recurring themes within [the
researcher's] data" (Edmonson & Irby, p. 97). McMillan and Schumacher suggest a
method that researchers should use to develop a coding system and analyze data: (a)
break data into segments; (b) generate codes from data; (c) refine coding system; (d) form
categories from coded topics; (e) find major patterns from categories by ordering and
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sorting categories for patterns and constructing visual representations of how all data fit
together.
Provisions of Trustworthiness
Validity (McMillan & Schumacher, 2006) and reliability (Golafshani, 2003) are rarely
mentioned in qualitative research however they can be addressed as provisions of
trustworthiness. Three measures were employed to ensure validity in this case study. The
first was the use of three different methods of data collection for triangulation. These
methods of data collection were teacher focus groups, in-depth principal interviews, and
school-setting observations. The second measure for validity was for the researcher to use
mechanically recorded data during the focus groups and interviews. Using mechanically
recorded data insured that the researcher gathered exactly what the participants said
during the interviews and focus groups. The third measure for validity was participant
review. Participant review allowed the principal and the teachers to read the transcripts of
their interviews and focus groups and determine whether they meant what was recorded.
Reliability in qualitative research is based on the researcher's level of ability and skill
(Golafshani, 2003). Edmonson and Irby (2008) point out two distinct methods of
reliability in qualitative research: dense description and the code-recode procedure. Using
dense description allowed the researcher to authenticate all interviews and observations.
As the description became denser, the study became more trustworthy. Another method
for reliability was to code-recode data. "After coding a set of data, the researcher waits
two weeks and returns to recode the same set of data then compare results" (Edmonson &
Irby, p. 82). After using the developed coding system, the researcher used code-recode
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procedure to ensure reliability. The data was then matched to the research questions
based on the categories and how those categories answered the questions.
Ethical Issues
The researcher applied for permission to conduct the study through the institutional
review board (IRB) at Mercer University. The researcher also applied for approval
through the Department of Research and Evaluation within the Lake Ridge school
district. The participants were presented with both approval letters from Mercer
University and the district along with the consent form to participate in the study.
Before the first interview took place, the researcher met with the principal of Lake
Ridge Elementary to explain the purpose of the study and the requirements for
participation in the study. The researcher informed the principal that the identity of the
school would be kept anonymous, as well as that of all of the participants. When the
researcher provided transcripts for the participants to review, they were only given their
own pseudonym to check their own statements.
Summary
The researcher used a qualitative case study method to explore the principal's attitude,
perspective, and philosophy about male teachers and school culture. The researcher chose
a school in a large metropolitan area in a southern state with 19 male teachers, the most in
the state according the state's Department of Education. To explore the principal's
attitude, perspective, and philosophy, the researcher chose three different methods to
gather data at the chosen school: two in-depth principal interviews, school-setting
observations, and two teacher focus groups. These methods allowed the researcher to
delve into the school's culture, the principal's influence on the school culture, and how
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the male teachers impact the school's culture. Because only 9% of public school teachers
are male (Chmelynski, 2006), the chosen elementary school is a case rich with
information on male teachers and school culture because 26.7% of its staff is male.

CHAPTER 4
RESULTS
Introduction
The purpose of the study was to explore how an elementary principal maintains and
increases the number of male teachers by examining some of his attitudes, perspectives
and philosophies about these particular subjects, while simultaneously promoting a
positive school culture. Data were collected from three sources: school-setting
observations; in-depth interviews with the principal; and gender specific teacher focus
groups. Codes for analysis were generated from the data and themes were formed based
on those codes, using the coding system outlined by McMillan and Schumacher (2006).
The quotes found in the text of the research findings come from the coded data and each
theme will be represented by specific quotes that explain the different data segments
making up that particular theme. The majority of the research findings are located under
specific themes and will begin with a detailed description of the setting at Lake Ridge
Elementary.
Organization of Data Analysis
After transcribing the focus groups, interviews, and notes that were taken during the
observations, the researcher read through each transcription and coded the data based on
themes. During the coding process, eight themes emerged: 1) principal interactions with
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teachers; 2) teacher behaviors in the school environment; 3) perceptions of school
culture; 4) teacher quality; 5) roles and expectations of teachers; 6) lack of male teachers
in elementary schools; 7) principal's perceptions of teachers; and 8) interactions between
male and female teachers. These eight themes allowed the researcher to answer the two
research questions:
1. How does an elementary principal maintain and increase the population of male
teachers on the school's staff?
a. Despite the lack of male teachers in elementary schools, the principal
continuously recruits qualified male teachers to Lake Ridge.
b. The principal's interactions with teachers are a major factor in how he is
able to maintain and increase the population of male teachers.
c. The roles and expectations of teachers by administrators, parents, and
community members play a huge role in how the principal maintains the
populations of male teachers.
d. The principal's perceptions of teachers has a large influence on the
teachers that he hires and the relationships that he forms with teachers.
2. How does the principal create a school culture that is both positive and inclusive
of male teachers?
a. The perceptions of school culture by the principal, teachers, students,
parents, and community members are important to how the principal
influences the school culture in a positive way.
b. Teacher behaviors in the school environment are a large part of the school
culture.
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c. The quality of the teachers and how other teachers perceive that quality
play a large role in how the principal creates a positive school culture and
includes male teachers.
d. Interactions between male and female teachers are a testament to whether
the school culture is positive.
The Setting
Lake Ridge Elementary is located in a suburb of a large metropolitan city in a
southern state. The school serves an affluent community and boasts of the diversity of the
student body, which is 59% Caucasian, 16% Asian, 14% African American, 6%
Hispanic, 5% Multi-racial. The teaching staff consists of 52 female teachers and 19 male
teachers. Of the 71 teachers on staff, 53 have advanced degrees: 42 master's degrees, 9
specialist degrees, and 2 doctorate degrees.
The principal, Mr. Robert Patterson believes that it is important for teachers and
students to be happy and excited to be at Lake Ridge. Beginning with a positive attitude
that exudes through the environment, the faculty and staff are able to provide a nurturing
yet academically challenging environment. All who enter the lobby at Lake Ridge are
greeted by welcome signs, flowers, live plants, and seasonal decorations, which create a
friendly and warm environment. He ensures that visitors, students, parents, and faculty
alike feel that Lake Ridge is a nurturing environment from the moment they walk through
the door.
Patterson also attributes the nurturing environment at Lake Ridge to the parents
without whom the faculty and staff would not be able to provide this excellent learning
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environment. Contributions and support by the local community are also invaluable in
creating the school culture.
Lake Ridge's faculty, staff, parents, and community are dedicated to offering students
experiences and learning opportunities outside of the district-mandated curriculum. The
teachers, parents, and community members work together to provide the Performing Arts
Department, the Cheetah Channel, the Science Adventure Zone, and the Science
Extravaganza. All of these activities enrich the learning environment for the students. The
culture at Lake Ridge is dedicated to providing rich learning experiences to students
which is evident in the extra-curricular activities offered in collaboration with the parents,
teachers, administrators, and community members.
Mornings at Lake Ridge are an exciting time. The carpool line extends out of the
parking lot as parents drop their children off with hugs, kisses, reminders, and notes to
the teacher. Children get off the busses and hustle to their respective places; breakfast in
the cafeteria, study hall in the classroom, patrol posts in the hallway, and casting roles
with the Cheetah Channel. Everyone has somewhere to be, including the adults. The
teachers are busy getting ready for the day. Some debrief with each other about what they
plan to accomplish with the students during the day. Others are scurrying around
gathering supplies from other teachers, making copies, and confirming schedules. As I
proceed down the hallways, some teachers stop to say good morning, others ask if I need
help, while others do not even notice me as they talk to parents and are busy getting ready
for the day. Although everyone is friendly, they are all on a mission to be ready for the
school day.
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During the school day, I notice parents in and out of the building. Some of them are
volunteering in the classroom; helping teachers make copies, file papers, cut out
decorations, and tutor students. Some parents volunteer in the Science Adventure Zone
by planning along with teachers and facilitating science experiments with the students.
Other parents come in and eat lunch with their children. The office staff at Lake Ridge is
very accommodating and welcoming to the parents. The office staff greets the parents
with friendly conversation and patiently answers any of their questions. For those parents
that are at the school frequently, the staff and faculty greet them by name.
I also observed the interactions of the teachers during the school day. I watched as the
teachers took their classes to lunch and then met in groups to eat their own lunch. Both
males and females ate lunch together inside of their classrooms. Of the grade levels that I
observed, I noticed that the entire grade level did not eat together. Within their lunch
groups, the teachers were very friendly. They have conversations about their personal
lives and issues at Lake Ridge with students, parents, and administrators. Although every
lunch group is not mixed by gender, the teachers all had personal relationships and had
lunch with whom they were comfortable.
During a professional learning day, I observed the chatter among the teachers. As they
entered the media center, the teachers talked about their plans for the rest of the evening,
the purpose of the meeting, and situations with students and parents. The male teachers
intermingled with everyone. They brought a sense of liveliness to the group. Their
conversations could be heard above the rest of the group. They were making jokes with
some of the female teachers. When the meeting began, the men on each team rounded up
their team members and got them on task. They contributed to the group discussion and
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they kept their teams on task. Some teams seemed closer than others; those teams
laughed and worked together well to get the assignment done. A couple of the teams
seemed disjointed; the members did not seem to be happy to have work together. In these
teams, the men did not seem affected by the mood of the group. They were still upbeat
and lively.
Demographic Characteristics of the Participants
Currently, Robert Patterson is the principal of Lake Ridge Elementary. Patterson is
Caucasian and is in his late 40s. He has been in elementary education for 27 years. He
began his education career as a kindergarten teacher in the same town where he went to
college. He then continued his career in education in a large metropolitan school district
in a southern state as a teacher, counselor, assistant principal, principal and human
resources administrator. In the present metropolitan school district, Patterson has served
as an assistant principal and principal. Within this southern state, he has been awarded the
21st Century Technology School in 2003. He was also named the VEF (Visiting
International Faculty) Principal of the Year. Among other awards, he received the
Outstanding Principal by the southern state's PTA. Patterson has been the principal of
Lake Ridge since it opened in 2000.
The first teacher focus group was comprised of eight female teachers across all grade
levels and special areas. Brenda has been a teacher at Lake Ridge for eight years and in
education for 13 years. She was the only African American teacher that participated in
the focus groups. The rest of the teachers in this group are Caucasian. Jennifer was
named Lake Ridge's teacher of the year for the current school year. She began her career
in education at Lake Ridge four years earlier. Robin acts as the Media Specialist and has
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been in education for eight years and at Lake Ridge for six years. Rachel has spent half of
her 12 year career at Lake Ridge. This is Janice's first year at Lake Ridge out of 31 years
in education. Heather moved to the Lake Ridge area two years ago from Florida with a
total of 13 years of experience. Lisa has spent all seven years of her teaching career at
Lake Ridge. Stacey has been a teacher for 12 years and has spent the last two years at
Lake Ridge.
The second teacher focus group consisted of eight male teachers across all grade
levels and special areas. All of the men are Caucasian. Jacob began his teaching career at
Lake Ridge six years ago. Ethan has been teaching at Lake Ridge four years out of his
five years in education. After teaching at an alternative middle school for three years,
Christopher began teaching at Lake Ridge five years ago. This is Joshua's first year at
Lake Ridge of his four years teaching. Andrew has been an itinerant teacher for 33 years
and has spent four years at Lake Ridge. Out of his five years teaching, Anthony has spent
four of those at Lake Ridge. Matthew began his five year career in education at Lake
Ridge. William has spent the last three years of his seven year career at Lake Ridge.
Results of Data Analysis
Research Question 1: How does an elementary principal increase and maintain the
population of male teachers on the school's staff?
The Lack of Male Teachers in Elementary Schools
Increasing and maintaining a large number of male teachers on an elementary staff is
difficult at best, states Patterson, because of the lack of elementary male teachers
available for recruitment. Because of the low numbers of male choices he, therefore, must
be thorough and careful in his choices of hire.
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During both the male and female focus groups, the teachers brought up concerns that
were directly related to the lack of male teachers in elementary schools. They felt that the
school administration overlooked some of the flaws of male teacher because of the fact
that they are harder to find as expressed by one interviewee in the following paraphrase:
male teachers' flaws are overlooked in order to maintain the higher male teacher
population; male teachers are given more leeway to make mistakes without concern of
repercussions or fear of losing their jobs.
Male teachers talked about the hiring process and the fact that they thought they were
hired because of their gender. When one particular teacher named Jacob was hired, he did
not know anything about Lake Ridge. After Robert hired him, Jacob became curious
about why he was he hired. Jacob recalls what Patterson said, "He did mention my
credentials but he also said that being a male was an influence. He did mention my GPA
and things I did in college, but being male was a factor." Another teacher named Ethan
also recalls asking why he was hired after noticing "a stack of 50 - 75 resumes on the
principal's desk;" ultimately, he was told that it was because he was a man.
Another male participant, Andrew, maintains that it is necessary for Patterson to go
out and recruit men to try to achieve gender balance. He also asserts that Patterson has
made it his "educational goal" because of the lack of male role models in society.
Principal Interactions with Teachers
My first question to Patterson during the initial interview was about his interactions
with the teachers at Lake Ridge; I wanted to get a feel for his leadership style and his
relationship with the teachers based specifically on gender. I asked him, "If I were at your
school on a typical day, how would I see you interacting with both male and female
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teachers?" He believes that his interactions with the faculty help to build personal
relationships with all the teachers, thus creating a vested interest for both parties in Lake
Ridge.
He is concerned about the limited amount of time that he gets to spend with his
faculty. "Interactions with them are as often as possible. Is it enough? Never. Does it
bother me? Yes. Do I feel guilty? Yes."
Although Patterson expressed his need to be fair and consistent across the board for all
teachers regardless of gender, he also talked about his comfort levels in dealing with male
and female teachers. He said, "I probably joke and cut up more with the guys because
that is a comfort zone. I think that is real life. I am probably more professional with the
females probably because I don't want sexual harassment. I don't want to offend them. I
need them to see me as being fair and consistent. I am the same way with the males."
When it comes to resolving concerns and issues that teachers may have, Patterson
points out the differences between his experiences with men and women. When the men
have problems, they state them directly out and deal with them directly. The women
"keep a scorecard" and never say what they really think. As a leader, he has learned to
acknowledge and deal with those differences effectively in order to benefit the dynamics
of the staff. The male teachers reciprocate the feelings that the principal has about the
way that they deal with problems. Daniel asserts that regardless of their relationship with
the principal, the men still go to him and talk about their problems respectfully and
professionally. Daniel does, however, admit that "it is the idea of when men are being
pushy they are being assertive, but when women are being pushy they are being bitchy."
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The male teachers say that they do not allow themselves to be bullied by the
administration - a concern of the women. Consequently, the women feel that they have to
be very careful about how they approach problems or issues. One female teacher
described an experience in which another female teacher spoke about an issue with which
she did not agree. The perception from all who knew about the situation was that this
particular teacher was "forced out through different tactics" because she was female.
Both male and female teachers talked about this particular situation and admitted that,
had she been a man, Patterson would not have been concerned with her disagreement.
The female teachers in this study believe that the principal has a very different
relationship with the male teachers demonstrated by the way he interacts with them and is
entertained by them. For one female teacher, this was the opposite of her first impression
of Patterson. She said, "When I met him I would never have guessed that he had that side
of him; I see him as very serious. When I see the cutting up by the men, which I would
never dream of doing, I see the amusement and I am always surprised." One female
teacher believes that it may be easier for Patterson to confront female teachers because he
keeps the relationships with them strictly professional, versus his more congenial
relationships with the male teachers.
When approached by some of the teachers in a leadership team meeting concerning
the hiring practices, Patterson became upset and explained that he did not feel that he was
being unfair; he explained that was not his intention. He also expressed being committed
to bringing the best and brightest teachers to Lake Ridge. He expects all of his teachers to
beflexibleand to be happy at Lake Ridge. For a while, he made a conscious effort to
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show that his relationships with the male teachers were no different than his relationships
with the female teachers.
Janice described an experience of how Patterson took a genuine interest in a personal
issue that she was having. As she was getting on the bus to go on an overnight field trip
with her students, Janice received a phone call from her sister concerning her dad's
health. Janice informed Patterson that she would have to drive instead of riding the bus.
He attempted to give her directions from the town of the field trip to the town where she
would need to go to see her father. She says, "Robert gave me directions but they were
the wrong directions. So he googled how to get from 4-H to Vidalia and then called me
with the correct directions. In my short time here, he has always been interested and
uplifting and caring to me."
Roles and Expectations of Teachers
Patterson has high expectations for all of the teachers at Lake Ridge - regardless of
gender. He describes those teachers who stand out from the rest by saying, "I've got
some teachers of both sexes whom I call my 'WOW teachers. They are the ones that the
kids know; they are very visible in everything they do and say." In comparing the two
groups of teachers, Patterson says, "It's about half and half. I have some teachers who
don't give as much as I think they should extra-curricular wise, both male and female.. .1
don't see a difference with that aspect at all."
Patterson believes that men who choose to work as elementary school teachers have
passion for their jobs. His belief is that when it comes to male teachers they are either
terrific teachers or they are horrible teachers. He places the male teachers on a spectrum
by saying:
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"At this school, I would say, that in using a spectrum of 0-100%, I would put 85% of
my men between 90-100%; I would put 10% in the middle and 5% at the end. I will say
that the 5% at the end are those I didn't hire. Right now I only have one here that is at the
end of the spectrum."
Patterson perceives that the majority of the men at Lake Ridge are at the top end of the
teaching spectrum; however, he believes that he has female teachers who "are at both
ends of the spectrum and everything in between."
The Lake Ridge community also has perceived roles and expectations of both men and
women. Most of the female teachers spoke about experiences with parents requesting
male teachers based on the misconception that the men are strong disciplinarians. Robin
disagrees with the parents' view. Jennifer, a grade level team leader, discussed her view
of the strong disciplinarians on her team, "In my [grade level] I know a lot of parents who
come in and say, 'My child needs a strong disciplinarian.' Automatically people think
'Oh, give the kids to the men.' But that is not exactly true on our grade level. Our strong
disciplinarians might be some of our male teachers but they might also be some of our
female teachers. I think that the public perceives.. .that men are going to be strict and they
are going to be disciplinarians. I think that is a little of a misconception as to how it really
is in an elementary school."
From some of the female teachers' perspectives, male teachers have the undue
pressure of acting as role models for students. Heather protests that male teachers should
not be given that sole responsibility by parents, administrators, or other teachers. She said
"that it could be valid... but it puts too much pressure on them, and that is something they
didn't sign up for." Brenda described a parent being disappointed when her child was not
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assigned to a male teacher. She said, "I had a parent who actually requested a male
teacher for her daughter because mom and dad were divorced, and she felt like dad just
wasn't a good role model. She wanted her [child] to be in a male's class. However, she
ended up with me and in the end it was okay because she saw there was still discipline,
rules to follow and consequences. So it worked out."
In a different conversation, the female teachers pointed out that they believe the men
get away with not answering emails within 24 hours - a school policy. The women also
wondered about how many complaints the parents make about male teachers. One female
teacher says, "If we don't follow the rules we get talked about by parents or from
administration or something. But if the men don't follow the rules, let it go, it is okay."
Anthony agrees that parents, especially mothers, may be less confrontational with the
men. The mothers feel more comfortable confronting female teachers with problems.
Tom reveals that, "I have found out that when a parent has something to say to me, often
she will bring her husband to the parent-teacher conference; it is when they feel that they
have something they need to confront me on."
Among the teacher community at Lake Ridge, both the men and the women feel that
the presence of the male teachers brings a sense of balance to the entire staff. The men
are described as having the responsibility of seeing the big picture, while the women are
described as focusing on the details. Brenda says, "It seems that the men are more laid
back. The things that would really bother us, they are just like, 'Oh it didn't work, I will
try it again next time.'" According to Matthew, the men keep the women from getting
caught up in those details and help them move on to get the task done. Christopher even
brags about Jacob saying that "Jacob is probably the best big picture person..." From the
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perspective of the men, the women come to the men to vent, and the men are able to
diffuse a situation. On the other hand from the men's perspective, the women do bring an
"emotional drive" to the team and both of those perspectives create an effective balance
on the grade level teams.
The men believe that the women do not have to live up to the same standards as the
men; an example is the dress code. The men are required to wear ties every day; they
believe that the women do not have a specific dress code. The men accept the
responsibility of living up to that standard and do not complain about it.
The male teachers believe that there are great female teacher leaders. They also
believe that, for the most part, most of the women at Lake Ridge work just as hard as they
do. However, the men do think that they have the ability to get the job done without too
much discussion or complaining, unlike their female counterparts. Men maximize their
time without arguing about what they feel are menial details.
Both genders commented on the stereotypical perception of elementary male teachers
being homosexual. Andrew points out that in his 30 years of teaching; he has noticed that
the norm is for people to automatically assume that a male elementary school teacher is
gay. In contrast, Matthew points out that the difference between being at Lake Ridge and
any other school is that the greater the population of male teachers, the less likely parents
are to think about the male teachers as being gay. Parents and other teachers then begin to
look at the men based on their qualifications. Matthew says, "Here at Lake Ridge,
because there are so many of us, it seems like that stereotype [of being gay] has almost
been completely washed out in the water. We don't ever have to deal with that here. It is
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kind of refreshing because in a lot of cases, that is what you get, especially in early
childhood education."
There is also a misconception among teachers, administrators, and parents, that boys
are the students who will benefit most from having male teachers. The younger girls,
especially kindergartners and first graders, however, seem to be the most influenced by
the male teachers. Matthew reflects on his experiences with students from kindergarten to
fifth grade and he has noticed that "the young girls become very attached and look for
approval from the male teachers." Heather even notices what she calls "hero worship" of
male teachers by the girls in her grade level. Andrew indicates that Patterson may not
have even realized how the girls would react in this positive way to the male teachers.
Anthony brings up the fact that there are many students, both male and female, who
could benefit from the influence of a female teacher. Some students may not respond as
well to a man and may need a female teacher who could be more of a nurturer.
The male teachers expressed their concern about all of them being lumped together
based on the performance of only two male teachers and that these two teachers should
not be representative of the entire group. As a matter fact, within the group, William
believes that one particular male teacher suffers even more because the expectations for
the males are so high and he does not meet those expectations or compare to the other
male teachers.
Principal's Perceptions of Teachers
Patterson holds male teachers who are currently on his faculty in high regard based on
his own childhood experiences. Patterson tells a personal story of not having a male
teacher until middle school. Andrew corroborates Patterson's story, "His sole reason, and
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it is the only reason I have ever heard him say or seen in print, he is doing this because if
I remember correctly, he stated it wasn't until he was in seventh grade that he had a male
teacher influence in his life. He knew what a difference that male teacher's influence
made." Joshua says that the men hired to teach at Lake Ridge "have to have a certain
level of standards." According to Anthony, Patterson has expressed to his male teachers
"the importance of having males in an elementary school setting to have male influences
on children's lives, and to have a male perspective in an elementary school setting."
Patterson actively seeks male teachers but every man who has been hired has not met
his expectations. Although Patterson seeks to hire men, he also maintains high standards
for those men, as demonstrated by not hiring male teachers who have shown an interest in
teaching at Lake Ridge because they have not met his standards.
Conversely, Patterson broadens his scope for recruiting male teachers which he does
not necessarily do for female teachers. Anthony takes a comprehensive look at
Patterson's perceptions of teachers based on his hiring practices: "I think sometimes he
looks a little closer at the male applicants. He has rejected male applicants. He also hires
highly qualified female applicants. He is not turning them away. So, I think to say that he
is only hiring males or that he doesn't hire highly qualified females would be a
misstatement."
There does seem to be concern on the part of all of the teachers that being a male
teacher at Lake Ridge is somewhat of "a perk, a benefit." Anthony believes that Patterson
will take a risk on a male applicant but may not take that same risk on a female applicant.
He says, "If you are a male teacher...and you were more of a middle of the road teacher,
I think he would be more willing to take a risk on you. He can be more selective with the
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female teachers." Because of this perceived risk that Patterson is willing to take, one
female teacher acknowledges that "it seems as if the leeway that male teacher is given in
terms of accountability, expectations, those sorts of things... is a lot wider." As a matter
of fact, the women believe that the men are treated as if they can do no wrong by the
administration.
Research Question 2: How does the principal create a school culture that is both positive
and inclusive of male teachers?
Perceptions of School Culture
Patterson is forthcoming about the culture at Lake Ridge and its influences; his
leadership style, community input, and teacher input all contribute. He believes that the
community helps to dictate the school culture and keeps the teachers meeting certain
expectations without his directive. He says, "This community demands what we have to
produce. I don't have to fuss. They get enough of it from the parents."
When making the comparison of Lake Ridge to a similar school in the same district,
Patterson points out the huge differences in the make-up of the staffs based on gender.
For example, the other school does not have one male homeroom teacher. From his
observation, Patterson comes to the conclusion that the two schools have very different
cultures and that male teachers are necessary to improve school culture which in his
opinion is not inviting for male teachers.
The female perspective about the school's culture is interesting in relationship to how
it is influenced by the presence of the male teachers. "The more men you get or the closer
to the balance of males and females, the atmosphere is different. There is a little less of
the cattiness...! see a lot more camaraderie...There is more of a comfort zone when there
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is a balance." One female teacher points out that the presence of the men also encourages
more productive feedback to improve teacher performance instead of bickering and
fighting about small details. The female teachers all seem to agree that the male teachers
do not take every issue as a crisis. This helps the women to keep things in perspective and
to balance how they deal with situations with students.
When the women get wrapped up in only talking about work, the men bring in a
different perspective. Heather makes mention of how the antics and personalities of the
men changes the level of energy in the school unlike any other experience in her twelve
years of teaching. Lisa sheds light on this idea from her personal experiences. "I see the
stress level go down within our grade-level meetings, which keeps things in perspective.
They talk about personal issues with their families and things. We do sometimes get
wrapped up in classroom and day to day curriculum and things; they bring in the other
part. You just put a smile on your face; it will be okay and relax."
Although the female teachers believe that having more men at Lake Ridge does
improve the culture, it does not necessarily directly impact the quality of education for
the students and how they interact with the students. One female teacher ponders how the
presence of male teachers changes her interactions with students. She said, "In the
beginning of the day when I close my door, I ask myself if my teaching style is different?
Do I act any differently with my students than I would if there were no men in the
building?" She concludes that the environment is advantageous for the teachers but
clarifies that the teachers should be positive with their students regardless of the
atmosphere and gender of the teacher.
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Some of the female teachers point out how the presence of male teachers does impact
students. Having male teachers gives students a different perspective than what they may
be used to. Jennifer tells how her students react differently to the men, "They are so used
to hearing women's voices. They are so used to being talked to by their moms at home.
When a male comes in, even if it is just to say, 'Here is the paper', as soon as they hear
the deeper voice and something different, that is what makes them respond differently.
They turn around and look. Or if a male voice says 'No' to them, it is just different from
being told or talked to at home or at school by a woman." Lisa points out that on her
grade level some of the men's classrooms seem more relaxed and that may be a change
for the students. Janice believes that having male teachers allows students to have a
realistic perspective of the world.
For the men, Lake Ridge's culture is different from other schools because they are
able to have more of a connection with the entire staff because of the number of males.
They do not necessarily have conversations with each other about educational matters.
More of their conversations deal with everyday, personal issues which have allowed them
to build relationships with each other outside of school. According to Jacob, there has to
be "some kind of impact on the school as a whole just having that many faces."
Most of the men at Lake Ridge are in their mid-20s to mid-30s which also has a
significant impact on the school culture. From the perspective of Christopher, "It would
be different if I were a 31-year-old male teaching with a bunch of 50-something-year-old
males. But we all happen to be around the same age, which may be an understated
variable that is critical as to how we all get along with each other." William points out
that sometimes the camaraderie between teachers may suffer based on the age differences
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and not just the gender. Many of the male teachers that work at Lake Ridge were
recruited straight out of college by Patterson. "I begin looking at some of these guys
beginning in their junior years in college." So, for many of them Lake Ridge is the only
environment that they know other than their student teaching experiences. William
compares some of his previous teaching experiences to Lake Ridge and he believes that
because many of the teachers had been in education for 20 to 30 years, they were not
willing to change and try new ideas. All of the men expressed that they appreciated the
culture at Lake Ridge that is both accepting of their gender and allows them to use new
and innovative techniques in their classrooms.
Both the female and the male teachers acknowledge the need for more cultural
diversity on the staff. They believe that by making the staff more ethnically diverse, the
school culture will change in a more positive way. William points out the need for more
Hispanic and Latino teachers because of the growing population of Hispanic and Latino
students at Lake Ridge. He gives accounts of being the only person on the staff who is
able to communicate with many of the Spanish-speaking parents. He also notes Lake
Ridge's large Indian population and the lack of Indian teachers at the school. Matthew
expresses a desire, "Everybody talks about how we need more males in education, but I
want to see more diversity within the male population in education. One female teacher
discusses what she sees as a lack of focus on making the staff culturally diverse, she says,
"Percentage wise we have a large minority population. Just looking at the staff as a
whole, the diversity that we need we don't necessarily have." All the teachers believe in
the need for students to interact with teachers who share their same ethnicity; these
teachers can also serve as role models.
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Female and male teachers speak highly of the learning environment at Lake Ridge,
another testament to the school's culture. All of the teachers expressed that Patterson
expects them to provide a high standard of learning for each child at Lake Ridge. William
describes Lake Ridge as having a "culture of learning and the standards of excelling."
Christopher believes that it is easier for the administration to create an academic culture
compared to a social culture because of the size of the staff.
Another important factor in the school culture that the teachers and Patterson point out
is the "very difficult clientele in this building." Because the parents have very high
expectations of the teachers at Lake Ridge, the teachers are forced to be accountable for
everything that they do at all times. One female teacher said that the parents are not
concerned about the gender of the teacher when there is a problem with a child.
The size of Lake Ridge also plays a large role in describing and defining the school's
culture. Both the men and the women acknowledge that the size of Lake Ridge makes it
even more difficult to create a common culture that permeates throughout the entire
building. Each grade level has at least seven teachers, and the larger the grade-level teams
get, the easier it is for separate groups to form. One female teacher comments, "The
larger you get the more you are going to divide by experience and interest." Jennifer
concludes that "some cliques develop because of the size of the staff."
The teachers do attribute the culture of Lake Ridge to the actions of Patterson.
According to one female teacher, Patterson is unique as a principal in comparison to
other principals with whom she has worked because of his loving, warm personality,
which he passes along to the staff and students. Stacey discusses how she thinks
Patterson has an impact on the school culture through the teachers. Stacey believes that
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Patterson encourages and thanks teachers for their hard work in every staff meeting
causing teachers and other staff members to feel valued and appreciated.
Many of the teachers appreciate Patterson because of their previous negative
experiences with leadership. They said he has done a great job putting the staff together.
Although some of the teachers, specifically the females, say that they cannot necessarily
attribute the positive culture to the presence of the male teachers, they do attribute it to
the principal.
In one conversation, the teachers discuss their interests in knowing how the culture
will change when Patterson moves on to the new school to which he has been reassigned.
Stacey said, "The climate he has created is interesting to see. Because he is moving on he
is not here as much and not as focused. I have noticed that the tone of the conversation
among people has changed." She also points out how unique Patterson is in hiring a lot of
male teachers and how that will play out at his new school. "It goes along with Robert's
personality. This is just my perception, but I think he did it to be different. He wants to
say 'Only at Lake Ridge.' I loved it in our meeting with Robert when he talked about the
change of guard. - He said, 'At my new school, I am going to have that same saying.' He really likes the idea of being different. Let's see what he will do at his new school."
Teacher Behaviors in the School Environment
From Patterson's perspective, the male teachers add real value to the school
community through their actions. He describes them as outspoken, fun-loving, hardworking, and personable. A few of the male teachers actually contribute to the larger
school community outside of Lake Ridge because they coach at local high schools.
Patterson sees this as a great outlet for those teachers. He said, "They need a change. I
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have one teacher who teaches kindergarten all day and then he leaves to go coach girls'
softball. I have one male second grade teacher who coaches the varsity boys' soccer
team.. .1 think it is great. They have a balance; they are doing something physical; they
are making extra money, which they all need."
When it comes to helping out around the school, Patterson points out that
"manpower... is not an issue." He gives an example of the men helping a female teacher
with the outdoor garden project. "She needs someone to run the tiller; she needs someone
to help install posts and concrete, put up fences and move rocks. When she sends out an
email, she gets a wealth of help." When asked whether the men get offended about being
asked to do manual labor, the principal and the men say that they do not mind doing those
kinds of duties and are glad to help at Lake Ridge in any way possible. Patterson also
makes mention that the men are helpful instructionally at Lake Ridge. "One male teacher
has a building-science engineering degree. I have teachers who have taught lessons that
involve building and they will ask for his expertise."
When questioned about what they would hear from their male colleagues' classrooms
as far as teaching and learning is concerned, the female teachers had some interesting
comments in comparison to how the male teachers describe themselves and their
interactions and behaviors with students. One female teacher described her male,
colleagues by saying, "In my experience, I hear a lot of fun going on through the wall. It
is a lot louder at times. Kids getting loud and having a good time, laughing, etc -. The
other male on my team is quiet, and the mood of the classroom is very different from
most classrooms. This is their personality; they are laid back. He is a big reader so first
thing in the morning, they read. I can walk in there ten times and I don't think they even
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notice me. They are all scattered about the room, with their books reading." On the other
hand, one female teacher describes one of her male teammate's classrooms by saying, "I
am next to a male teacher as well. I see quietness; they are all at their desks doing their
work."
The men had a discussion about how they conduct themselves with the
administration. They believe that one particular administrator bullies the women because
the women allow it to happen. One man feels that he can "smart off to this administrator
without being concerned about consequences. He also talks about the fact that he does
not act as if he is afraid of this administrator as opposed to the way he sees some women
interact with this administrator.
Matthew also talks about his interactions and behaviors with parents. He admits that
he gets away with more things with parents that would not be allowed from a female
teacher. He reasons that the parents may respect him more because he is a man. "I get
away with murder with parents, stuff that female teachers probably could never get away
with. Some of the things that we talk about, do in our classroom, that the children go
home and say - for some reason, the parents just take it as my personality." This leads to
Andrew's point about the women being non-confrontational with the parents. He gave an
example of his female teaching partner saying, "I don't want to deal with the parents so
give the kids an A." Andrew reminded her about the standards at Lake Ridge and that the
student did not meet the standards; he convinced his teaching partner that the child did
not earn an A and that if the parent complained, he would deal with it. Both of these
teachers have strong beliefs about what they do in the classrooms, and they are not afraid
of how the parents will perceive them.
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When it comes to respecting authority among colleagues, the female and male
teachers have very opposing perspectives. Ethan feels that his female team leader is
ineffective. He said, "I go into grade-level meetings and I nod my head when she says she
wants things done a certain way -. I just try not to ruffle feathers - . I contribute when I
need to contribute, but I pick my battles." Ethan openly admits that he does not
participate in the team meetings and that he tries to do his own thing in his classroom
without causing controversy. As a team leader, Jennifer expresses her frustration about
male teachers not responding to her emails or requests. In comparison to the women on
her team, Jennifer says that the men are not as efficient accomplishing some of those
things that require attention to detail. However, Jennifer does admit that there are always
exceptions for both the women and the men.
During the female focus group an interesting conversation came up about male
teachers and their level of comfort interacting physically with students. One female
teacher acknowledges that male teachers have a heightened sense of awareness with
physical contact with students. In reference to helping students button their pants when
coming out of the bathroom, Jennifer said, "But on my grade level male teachers do not
feel like they can do that at all. They feel as though there are distinct differences between
what I can do and what they can do."
The male teachers feel that they are required to do certain things that are not required
of the women because of the belief that it is the men who make Lake Ridge a special
place. Christopher emphatically gives an example of how he feels the men are on display.
"I know this is petty, but the whole issue of dress code; for men it is pretty clear; it is a
pretty narrow definition. You are going to wear pants, a shirt, and a tie; that's it." Other
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male teachers gave examples of how they must present themselves on a daily basis at
Lake Ridge, but they never complain about it, and their dress is evident of how they carry
themselves professionally throughout the school day.
One male teacher believes that the majority of the men are more committed to extracurricular activities and invest more time in the school. He admits that there are women
that do the same thing, but some women are not as invested in Lake Ridge, and that is the
reason they do not feel they have as strong a voice as the men.
During the female focus group a conversation began about the antics of the men on the
staff. Janice talks about her perception of these antics, "This is my first year here. I have
often wondered, 'If I sent that...', 'If I said that...' I can think of a lot of funny things to
say." She goes on to say that she would never do or say some of those things because she
is not a man and does not have that leverage. When the men were asked about their
antics, they said that women act out as much as they do. Jacob points out that the men's
antics are more memorable because of the level of attention that they get at Lake Ridge.
William said, "You can look and see that Matthew is a clown and loves being a clown.
But when he goes to teach, he is an extreme professional. He demands a lot out of his
kids and he gets a lot out of his kids." He points out the fact that Matthew and most of the
males know when to be professional and when to relax.
Teacher Quality
Patterson points out that he gets more parent requests for male teachers than female
teachers; he believes that he gets these requests because the male teachers "market
themselves." He said, "I do feel that men in elementary schools are at one end of the
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spectrum or the other; they are either great or they are subpar. But, the majority of the
male teachers at Lake Ridge are at the high end of the spectrum."
When hiring teachers, specifically male teachers, Patterson looks for certain qualities
that would be compatible to the culture at Lake Ridge. He says he looks for individuals
who have "a sincere love and enjoyment for elementary age kids." He asks questions that
are not normal interview questions for teachers, For example, "I say I just want to hear
you talk. Tell me about kids. Why are you here? How did you get here? What have you
done?" He says that because he does not ask the normal questions about teaching a
reading lesson or classroom behavior plans, "this method takes a lot of people by
surprise. They have worked hard on their philosophy, how they feel about homework,
what they are going to do about an upset parent. But he needs to know the substance of
them to hear that they genuinely love being around kids." Regarding hiring female
teachers, Patterson said, "I am just as picky about the women I hire as I am about the
men."
During their focus group, the teachers repeatedly expressed that they would like to see
less emphasis placed on the gender of the teacher and more emphasis on the quality of the
teacher. One woman said, "I would like to see the focus on education and instruction and
back in the classroom rather than putting up our faces [focusing on the gender of the
teachers] and putting out what we can do and what we can produce." The conversation
also leads to the fact that during the recruitment process of teachers, many quality female
teachers are overlooked "because we want to fill that quota of two at every grade level."
Robin reinforced that when working together, the issue is not with gender, but with
personalities, which play a much larger role. This was apparent when doing observations
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one day. The researcher went into one of the art classrooms and saw the two art teachers,
one male and one female, planning together. They expressed that they work very well
together which has nothing to do with their gender. They both have different interests and
teach differently and share ideas and strategies with each other.
When asked whether they felt that they were hired to work at Lake Ridge because of
their gender, the male teachers expressed that both male and female teachers are of the
same level of quality based on their experiences. One male teacher believes that Patterson
uses gender as a way to screen applicants. During his interview process, Christopher said
that although he was a man, he "had a lot of qualifications that I wanted him to know
about too." He wanted to be recognized for all of his experiences and not just his gender.
Both groups discussed the quality of the entire group of male teachers at Lake Ridge.
In comparison to her previous experience with working with a male teacher who acted as
if he could do no wrong because he was a man, Janice said, "As I have been here at Lake
Ridge, which is over a 30-year period, the male teachers I have known were very hard
workers with a few exceptions of course." Christopher talks about the frustration some of
the female teachers may feel about their male counterparts. He said, "I think a lot of it has
to do with the men on the team. The women who work in that grade, rightly so, have a
great deal to complain about because some of the men on their team are not team players,
do not contribute much to the team, and maybe are not happy that the person brought in
to be their chair... for the fix is a man." He also spoke of his frustration with one of his
male counterparts. He feels that he has to play catch-up with his students because of the
disservice that this teacher did for the students. Christopher thinks that because of the size
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of the male population of teachers at Lake Ridge, it seems as though there are more male
teachers who are not doing a good job based on the few who are.
Although there are some men at Lake Ridge who do not meet certain expectations,
both the men and the women talk about how great most of the male teachers are. Heather
described the two men on her team. She said, "I have a male on my team who gets there
earlier than the females and stays later than the females, and one of the two males is very
into educational philosophy."
Interactions between Male and Female Teachers
Most teachers, both male and female, seem to enjoy working together and believe that
Lake Ridge is a great place to work. During a conversation about the interactions
between the men and the women in the building, one female teacher expresses that this
joy of working at Lake Ridge "stems from each other". Janice eagerly talked about how
she was welcomed to Lake Ridge this school year by other staff members. She praises the
Lake Ridge staff for being such a helpful staff and making her transition to Lake Ridge as
easy as possible. She says, "I think it is the climate. It is a helpful, warm, fuzzy, place; a
wonderful place to come." All of the women nod in agreement with Janice. They are very
positive about the individual interactions that they have with their male and female
colleagues. Christopher describes relationships that he has formed with women on his
team. He says, "I have grown to respect both of them and love them dearly as members
of my own family." Christopher echoes the same sentiments as Janice about their fellow
colleagues. All of the men and women seem to generally agree with the feeling that Lake
Ridge is more of a family.
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The Lake Ridge family does have its share of issues. The male teachers talked about
how they think the female teachers view them. Anthony says, "I believe there is an
underlying resentment among a very small population of the female staff." From that
statement, many of the men chimed in about what they believe the women think about
them. They all agree that they have very pleasant, cordial working relationships but there
is more to those relationships that the women are not willing to share with the men
because of the suspected level of resentment. Christopher believes that one of the reasons
that the male teachers get resentment from some of the female teachers is because of the
age of some of the female teachers. He compares the younger female teachers to the older
female teachers, "I think that it is somewhat negative but I think that their perception is
altered based on their age. I find that younger women teachers who work here don't
really see it as a novelty. I think they are more willing to see it as we are here because we
are qualified and we are here because we are highly invested in teaching children.
Summary
From all of the data gathered from Lake Ridge, the researcher coded four themes that
addressed each research question. To understand how the principal maintains and
increases the population of male teachers at Lake Ridge, the researcher found four
recurring themes that were found during the school-setting observations, in-depth
principal interviews, and teacher focus groups: (a) the lack of male teachers in elementary
schools, (b) the principal's interactions with teachers, (c) the roles and expectations of
teachers, and (d) the principal's perceptions of teachers. To address how the principal
creates a school culture that is positive and inclusive of male teachers, the researcher
asked teachers and the principal questions that brought out four themes: (a) perceptions
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of school culture, (b) teacher behaviors, (c) quality of teachers, and (d) interactions
between male and female teachers. All of these themes have given the researcher insight
to understanding the school culture at Lake Ridge that is both positive and inclusive of
male teachers.

CHAPTER 5
DISCUSSION, CONCLUSIONS, RECOMMENDATIONS
The Study in Brief
Only 9% of elementary school teachers are men (Chmelynski, 2005). This low
percentage causes a problem for school leaders who attempt to compile staffs
representative of the student body and to build school cultures inclusive of male teachers
who are hired as minorities in a female-dominated career.
Previous studies have focused on male elementary school teachers where they are
immersed into school cultures that are not always welcoming to them (Altenbaugh, 1995;
Bhroimeil, 2006; Biklen, 1995; Bradley, 1993; Coulter & Harper, 2005; Heap & Prentice,
1991). Male teachers who work with young children are often questioned about their
sexuality (Tyre, 2008) and motives in choosing elementary education careers, and for
years, parents, teachers, and administrators have found it difficult to trust male teachers
with young children (Foster & Newman, 2005). This judgment causes many males not to
pursue careers in early childhood education. For this reason, a significant, sustained
population of male teachers at one particular elementary school represents a crucial, but
complex, environment.
School culture plays a critical role for elementary principals in maintaining a
significant number of male teachers (Arnot et al., 1999). Previous research
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(Balchin, 2002; Bittner & Cooney, 2003; Carrington et al., 2008; Chmelynski, 2005;
Cushman, 2005; Dee, 2006; Driessen, 2007; Foster & Newman, 2005;
Hansen & Mulholland, 2005; Johnson, 2008; Lahelma, 2000; Skelton, 2002; Wiest et al.,
2003) suggests that further study was needed of an elementary school environment
relating to elementary male teachers in order to improve recruitment and retention of
male teachers. The present study, therefore, explored the culture of one elementary
school that has maintained a significant percentage of male teachers on staff in
comparison to the national average. The two research questions were:
1. How does an elementary principal maintain and increase the population of male
teachers on the school's staff?
2. How does the principal create a school culture that is both positive and inclusive
of male teachers?
The purpose of this qualitative case study design was to examine some of the
principal's attitudes, perspectives, and philosophies regarding how an elementary
principal maintains and increases the number of male teachers, while simultaneously
promoting a positive school culture. By maintaining a significant number of male
teachers on staff, district and school level administrators, teachers, and parents may
obtain a clearer understanding of how a principal influences a school's culture in a
positive way. The principal was able to express his thoughts about school culture, and
how he has influenced school culture, relating to male teachers. Both male and female
teachers were able to discuss their perceptions of 1) how the male teachers impact the
school's culture, and 2) the principal's influence on the school's culture. The researcher
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also gathered data through school-setting observations. This new knowledge may aid in
the development of teacher preparation and recruitment programs.
After meeting Mercer University Institutional Review Board requirements for human
subjects, the researcher obtained permission to conduct the study from the Assessment
and Research Department from the district in which Lake Ridge is located, as well as
from the principal of Lake Ridge, Robert Patterson. The researcher met with Patterson
and explained the study. Because the principal requested that the researcher not meet with
the entire staff, an email explaining the study and soliciting participants was sent to the
entire faculty. In the email, the researcher explained that the focus groups would consist
of 8 to 12 teachers of each gender. The researcher received positive responses to
participate in the study from eight females and eight males. All of the teachers who were
willing to participate in the study were selected for participation. Following an initial indepth interview with the principal and with school-setting observation, the researcher
conducted the focus groups (all names in the case study are pseudonyms) after which, the
researcher made additional school-setting observations and conducted the final in-depth
principal interview.
The researcher developed questions for the principal's interviews and for the focus
groups as outlined by McMillan and Schumacher (2003). The structure of the questions
allowed the participants to share information without any restriction. Each focus group
lasted approximately 1 hour and 45 minutes; the initial interview with the principal lasted
approximately 2 hours and 30 minutes; the final principal interview lasted approximately
1 hour and 15 minutes. Field notes were recorded during all three of the school-setting
observations.
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After completing each type of data collection, the researcher managed the data by
typing field notes, transcribing interviews, and keeping notes in a journal. The researcher
began analyzing the data using a method suggested by McMillan and Schumacher
(2003), which was to organize the data into segments by reviewing the transcripts from
the interviews, focus groups, and field notes from observations separately. While reading
each transcript, the researcher generated codes by highlighting text into segments of
meaning. Each code was thoroughly defined so that segments of meaning were logical;
the researcher then formed categories from the coded topics. From those categories, the
researcher found major patterns or themes through ordering and sorting the categories
into similar topics. The researcher reported data based on the themes in order to answer
the research questions, enabling the researcher to develop conclusions about the
principal's attitude, perspective, and philosophy regarding male teachers and school
culture.
Discussion of Major Findings
This qualitative case study included the perceptions of the principal and teachers and
provided a comprehensive analysis of what the principal believes about male teachers
through his actions in reference to school culture. These findings represent the analysis of
a principal who has been committed to having a significant number of male teachers at an
elementary school and the positive culture of that school. While other studies have
focused on the individual experiences of male teachers in highly isolated conditions, this
study presents findings of a school in which 27% of the faculty is male, an unusually high
percentage based on the national average.
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Lack of male teachers in elementary schools
Only 9% of elementary school teachers are men (NEA, 2003). The National
Educator's Association reports an "extinction of male teachers" based on a gradual
decline to the smallest number in forty years (NEA, 2003). The principal, Robert
Patterson, and teachers at Lake Ridge echo the NEA's concern about the "extinction of
male teachers." Patterson talked about the difficulty in finding qualified male-teacher
candidates at Lake Ridge. He explained that he recruits male teachers when they are
juniors in college based on recommendations from personal contacts at colleges and
universities. The male teachers talk about how they were hired over equally qualified
female applicants simply because of their gender. When asking Patterson why they were
hired, he always noted that gender was a factor—but not the only factor; their
qualifications as teachers were the first consideration in being hired. Both male and
female teachers believe that, because of the lack of male teachers, the fear of losing them,
and the difficulty in finding qualified male teachers, the men at Lake Ridge get a margin
of latitude from the administration. Patterson does not agree with this premise. He
believes that he is harder on the men and has higher expectations from them. He talked
about not hiring every man whom he has interviewed because they have not all been
qualified. Both of these beliefs are based in perceptions of the principal and the male
teachers at Lake Ridge.
Principal interactions with teachers
When establishing a positive school culture, previous research points out the
importance for school leaders to balance time management and relationships with
teachers (Arbuckle, 2000; Engels et al., 2008). Although Patterson believes that he has a
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great relationship with his staff, he also believes that he does not have the opportunity to
spend as much time with his teachers as he would like due to some of the demanding
aspects of his job. The teachers, however, believe that he does spend time building
relationships with them and shows them that he cares about them individually.
The female teachers believe Patterson has very different relationships with the men. In
support of their belief, Patterson admits that he is more comfortable being friendlier with
the men, causing a sense of resentment among the female teachers. The result is that they
do not feel as valued as educators as the men are. .
Previous research about school culture and the role of the principal indicates that
school leaders should focus on effective communication (Burnette, 2002; Eilers &
Camacho, 2007; Engels et al, 2008, Habeggar, 2008; Ponder et al., 2003). At Lake
Ridge, the male and female teachers disagree about the level of approachability to
Patterson regarding communication of certain issues and concerns. The female teachers
believe that, because they do not have the same relationship with Patterson as the male
teachers, they cannot approach him with all of their concerns. The male teachers, on the
other hand, believe they have an open-door policy with Patterson, and they do not worry
about expressing their concerns to him.
Patterson noted the differences between how he communicates with men and women.
He said that when the men come to him, they are upfront with their problems; the women
are less direct and never really tell him how they feel—yet they "keep a
scorecard.'Tatterson seems to struggle with balancing his communication with both
genders and making his communication techniques equal across the board. He wants his
female teachers to be as open with him as the male teachers are. However, he fails to
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acknowledge that the difference in his communication with the women may lie in his
level of comfort (described above) between the two genders.
Roles and expectations of teachers
Previous studies (Bricheno & Thornton, 2007; Cushman, 2008; Tyre, 2008) point out
that, usually in elementary schools, one of the expectations of male teachers is to act as
role models for boys. At Lake Ridge, the female teachers believe that this is an unfair
expectation imposed on the men by undue pressure from parents, administrators, and
other teachers. Although the female teachers believe that the men do act as role models
(as do the women), they still think it is unfair to place that pressure on male teachers. In
agreement with the female teachers at Lake Ridge, Carrington et al. (2008) point out in
their research that there is little support for elementary male teachers to act as role
models. All teachers act as role models by modeling appropriate behaviors, and those
behaviors do not necessarily have to be gender specific. The female teachers echoed this
same point based on their own experiences, believing that every teacher has a
responsibility to be a role model for all students—regardless of student or teacher gender.
An interesting concept pertaining to male teachers as role models emerged from the
research. Teachers, administrators, and parents assume that boys will be greatly
influenced by male teachers, but to everyone's surprise, including Patterson, the girls
from kindergarten to second grade are more inclined to be influenced by male teachers.
One female teacher described it as "hero worship." Even the girls that do not have a male
teacher seek the approval of the other male teachers in the building.
The concept of having a considerable number of male teachers bringing a sense of
balance to the entire staff emerged from the research. This notion was not mentioned in

77

any previous studies concerning male teachers and elementary education. At Lake Ridge,
the men and the women assume certain responsibilities as teammates and colleagues.
When working as a team, the women focus on the details, while the men concentrate on
the big picture. Both genders admit that these two approaches are needed in order to
successfully complete a task.
One negative stereotypical social perception that both teacher groups acknowledged
was that a man who works as an elementary school teacher has to be gay. Patterson never
mentioned this as an issue for him as he recruits and hires male teachers. Nor did he
mention sexual orientation when asked about concerns that parents or other teachers may
have about male teachers. He said only that some parents are adamant about their
children not having a male teacher, but he never gave an explanation for their demand.
The men and the women agree that they rarely hear any commentary at Lake Ridge about
the male teachers and their sexuality. This can be attributed to the fact that it is not
unusual for a student to have a male teacher at Lake Ridge; it is a normal occurrence, and
the male teachers appreciate working in an environment where they are not lone
representations for their gender.
Principal's perceptions of teachers
The researcher found that the principal's perceptions of male teachers were formed
well before he became an administrator. Patterson told a personal story about his first
male teacher in elementary school and that experience began to shape his perception of
male teachers because this teacher was such a positive role model. Once he became a
school leader, one of his missions was for children to have exposure to male teachers at
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an early age, which is why he chose to be a teacher and administrator at the elementary
level.
Although Patterson actively recruits male teachers, he does expect the men that he
hires to meet certain qualifications. Because he holds them in such a high regard and
wants to keep the reputation of the male teachers that he hires positive, Patterson does
spend extra time and is more diligent in finding qualified male teachers for Lake Ridge.
He does not believe that he has to go far or work extremely hard to find qualified female
teachers; he gets hundreds of resumes per year from female teachers but he feels that he
has to go and look for male teachers.
Both genders recognize that Patterson spends extra time and effort finding male
teachers. They believe that he is more willing to take a risk on hiring a male teacher
whom he believes he can mentor and develop into a great teacher. AH of the teachers
have observed this, especially the women, leading them to believe that the men get extra
leeway with the expectations and perceptions that Patterson has of his teachers.
Perceptions of school culture
Lunenburg and Ornstein (2008) discusses that one of the most important roles that the
principal has is to set the tone for the school culture; he is responsible for creating a
culture that is conducive to student success (Burnette, 2002; Eliers & Camacho, 2007;
Engles et al., 2008). At Lake Ridge, Patterson has established this role. However, he
admits that the community and the parents dictate a lot that happens in the school. His
primary requirement is that teachers come to work happy and open-minded. As a leader,
he believes that he exhibits the behaviors necessary for principals to create a positive
school culture. He (a) provides a purpose, (b) ensures communication, (c) builds on what
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already existed, (d) focuses on results, (e) commits to change, (f) has developed and
facilitates a professional learning community, (g) promotes collaborative leadership, (h)
considers himself a transformational leader, (i) uses time effectively, and (j) has formed
personal relationships with teachers in order to have effective communication.
Teacher behaviors in the school environment
From Patterson's perspective, the male teachers are outspoken, fun-loving, hardworking, and personable, while the female teachers perceive some of the behaviors of the
male teachers as unprofessional antics. If the women acted the same way, they believe it
would not be tolerated by the administration. The men believe that their actions are more
noticeable and scrutinized because they represent a minority population at Lake Ridge.
Patterson believes that all of the teachers act as professionals and that he treats them as
individuals.
Male teachers' interactions with parents were another issue that emerged in this study
that had not been previously researched. All of the male teachers agreed that parents
seem to be much harder on the women than on the men. Because of this, the women are
less confrontational with the parents, and they try to avoid any interactions that could
lead to a negative situation or complaint on the part of the parents.
Although both groups of teachers and the principal agree that the majority of the
teachers at Lake Ridge, regardless of gender, work hard and go beyond the call of duty,
the male teachers believe that they are asked to do certain things and expected to
participate in certain activities where the women do not have to perform to those same
expectations. One example that all of the men agreed upon was the dress code. The men
at Lake Ridge are required to wear a tie every day, which they feel is a representation of
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their professionalism, in comparison to the loose interpretation of the dress code for the
women. The men believe that they are even more professional about the dress code
because they never complain about the tie requirement.
The female teachers brought up an interesting point about the expectation of the male
teachers to perform manual labor. Patterson boasted about tasks that require manpower
not being an issue at Lake Ridge and feeling quite comfortable calling the men up front to
help set up tables and chairs for various events. The female teachers, however, feel as
though the men are asked to do things that are outside of the job requirements which take
instructional time away from the students. Patterson defended his position with the
explanation that it is only the men "pitching in" as a part of the school community. The
men did not seem to have a problem with it, although they understood that they are asked
to do these extra tasks because of their gender.
Teacher quality
The female teachers at Lake Ridge assert that more focus should be on the quality of
the teacher rather than on gender. They believe that personalities play a much larger role
than does gender when putting together an effective team that will positively impact the
school culture. Because the number of male teachers at Lake Ridge is viewed by the
female teachers as a novelty, the women believe that their hard work gets overlooked by
the administration and the parents which have an impact on the school culture negatively.
The male teachers brought up a valid point about being grouped together simply
because they are the same gender. They believe that two or three male teachers, who do
not meet the high expectations of Patterson and the Lake Ridge community, give the
entire group a bad reputation. It is evident that the women do not feel that they have to
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bear the weight of a female counterpart who may not meet expectations. However, the
women were swift to comment about the male teachers as a group based on their
experiences with only one or two out of that group. The male teachers understand the
frustration that female teachers may have with those men who are not living up to
expectations because they are also frustrated with those same teachers; they have even
expressed that frustration with those teachers. The quality of male teachers at Lake Ridge
cannot be defined by one or two good or bad teachers, nor can the female teachers be
defined by a small percentage of women who do not meet or exceed expectations.
Interactions between male andfemale teachers
The interactions between the teachers and with Patterson make Lake Ridge a "helpful,
warm, fuzzy place," a testament to the school culture. The individual relationships that
both groups of teachers describe about their colleagues are positive and mirror that of
familial relationships. Some of the men talked about it being easier to form relationships
with some of their younger female colleagues only because they are close in age.
However, one male teacher talked about his closest relationships on his team with two
women who are the same age as his mother. Although there are issues and problems at
Lake Ridge, both focus groups described themselves as a family. Patterson is described
as facilitating those relationships and, with only a few exceptions, building a faculty that
gets along well.
Conclusions
This qualitative case study of one elementary school, where the male teachers
comprise 26.7% of the faculty, provides a story about a rare occurrence in public
education. From the in-depth descriptions of the themes that emerged in the principal

82

interviews, teacher focus groups, and school-setting observations, a comprehensive
depiction of this phenomenon was present. Patterson has demonstrated his ability to
create a culture where he recruits and retains top quality male teachers. When the rest of
the country struggles with a rate of only 9% male elementary school teachers, Patterson
boasts of the 19 men that he has personally recruited, hired, and mentored into being high
performing teachers. Both the male and female teachers affirm that Lake Ridge is a place
to grow and thrive as a teacher because of the support from the principal and the
environment that he has nurtured among the staff and community.
Many of the male teachers at Lake Ridge began their careers there, and they cannot
imagine being in another school that has fewer men than Lake Ridge. Those who started
their careers in other schools where they were the only male teachers, or one of two or
three, said that they "could not fathom" being in a school with fewer male colleagues
than at Lake Ridge. They all have grown accustomed to having familiar male faces and a
support group beyond their female counterparts.
According to the research findings, in order for an elementary principal to increase
and maintain the percentage of male teachers, focusing on three major goals is vital: (1)
developing personal relationships with male teachers; (2) recruiting teachers who are
good fits for the school and the community; and, (3) placing teachers in positions that are
appropriate for their personalities, levels of skill, and desires. To the first point, of the
male teachers attribute their tenures at Lake Ridge to the relationships they have with
Patterson, each one uniquely individual. Patterson can talk with knowledge and
understanding about each one of his male teachers and his qualities as a teacher.
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To the second point, Patterson recruits teachers who are good matches for Lake Ridge
and for the team for which he is hiring. He has a clear understanding of the community
needs and of the high level of expectations the parents hold for the teachers. As he
recruits teachers, he looks only for the teachers who come with the best
recommendations. During the interview process,Patterson talks with his prospects about
the importance of developing personal relationships with them and what motivates them
to want to work with young children. Even though Patterson is meticulous about hiring
teachers, he admitted that he has been wrong in a few of his hiring decisions. In those
cases, Patterson talked about giving those teachers as much support as possible in order
to get them acclimated to the Lake Ridge culture.
And to the third point, Patterson focuses on the placement of teachers that will allow
success for both the teachers and the students by attempting to balance personalities and
experience based on a particular grade level's needs. Because Patterson has cultivated
personal relationships with most of his teachers, he is able to form teams that work well
together. During the interview process, Patterson talks to candidates about the grades
with which they wish to work, and he makes every attempt to honor that request.
Patterson also attempts to balance the level of experience on grade-level teams in order to
meld new and innovative ideas with tried and true best practices.
Based on the data collected in the interviews, focus groups, and observations, in order
for an elementary principal to create a school culture that is both positive and inclusive of
male teachers, the principal must successfully implement three objectives: (1) create a
support mechanism for male teachers; (2) give them purpose among the staff and in the
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school community; and, (3) empower them to feel a level of comfort in their working
environment.
First, by placing at least two male teachers on each grade level, Patterson believes that
he is encouraging a level of support among the male teachers. He also believes this
allows the men a level of comfort within the team in order to work effectively with
female colleagues. In addition, Patterson facilitates opportunities for other male teachers
to coach those male teachers who are not meeting expectations into meeting the expected
set standards; that same type of coaching occurs among the female teachers and across
genders.
Second, Patterson provides a purpose for the male teachers with the staff and in the
school community. Although some of the female teachers view the tasks that the men are
asked to do as menial, Patterson believes that their participation gives the men an
opportunity to feel as a valued part of the community and that they are more inclined to
participate in the extracurricular activities at Lake Ridge, creating an open door to
relationship building with other teachers and parents. Everyone begins to feel more
comfortable communicating with the male teachers about instructional and professional
issues.
Last, Patterson believes that it is important for all of his teachers to feel comfortable in
their working environment, but most especially the male teachers because they are a
minority. According to the male teachers, Patterson assigns them tasks and activities that
will allow them to work together and exhibit their level of professionalism and
knowledge about education. Allowing the male teachers these opportunities gives them
the ability to show the female teachers that they are qualified teachers who have an
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investment in Lake Ridge—just as the female teachers do. This permits the male teachers
to stop feeling that they have to prove themselves to be a part of the staff.
Implications
The findings of this study are based on an elementary school with a significantly
larger percentage of male teachers on staff than the national percentage of male teachers
in elementary schools. This study presents the perspectives of a principal whose goal is to
promote gender balance on his staff based on his belief that male teachers bring different
attributes to the staff that are necessary for the success of the school and more
importantly, for the children. This study allows principals and school leaders to gain
insight on how a principal impacts the retention of male teachers on a staff and creates a
culture that allows those male teachers to feel like valued members of the school
community.
Recommendations for Future Research
One major area that this study did not address, which could be directly impacted by a
larger presence of male teachers in an elementary school, is student achievement. Such
research could be accomplished using quantitative methods, such as surveys, to measure
the impact of male teachers on school culture. Future research could also compare the
experiences of lone elementary male teachers versus male teachers who represent a larger
percentage of the staff.
Summary
Although the national average of male teachers at the elementary level is 9%,
Patterson has managed to maintain a significant percentage (26.7%) of male teachers at
Lake Ridge. Lake Ridge is an environment that is very rare in American public schools
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and has lent itself to a resource that is full of information. In order for Lake Ridge to
operate with a positive school culture, maintain a substantial number of male teachers,
and be inclusive to male teachers, Patterson has done several things to balance all of these
aspects. All of these aspects can be implemented at other schools in order to improve
school culture and recruit male teachers. This study can be expanded beyond this
southern state and be explored nationally as well as in a quantitative research design.

APPENDIX A
MERCER IRB APPROVAL

87

MERCER
X V JLU NI VERS IT Y
07-Jan-2009
Ms. Kelli Spencer
Mercer University
Tift College of Education
Department of Educational Leadership
3001 Mercer University Drive
The city, GA 30341
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Your application entitled: "A Case Study Examining an Elementary Principal's Attitude,
Perspective, and Philosophy about Male Teachers and School Culture" (H0812189) was
reviewed by this Institutional Review Board for Human Subjects Research in accordance
with Federal Regulations 21 CFR 56.110(b) and 45 CFR 46.110(b) (for expedited
review) and was approved under Category 7 per 63 FR 60364.
Your application was approved for one year of study on 07-Jan-2009. The protocol
expires 07-Jan-2010. If the study continues beyond one year, it must be re-evaluated by
the IRB Committee.
New Application
Please complete the survey for the IRB and the Office of Research Compliance. To
access the survey, click on the following link:
http://www.zoomerang.com/SL)rvev/?p=WEB227URK2RB6Q
Upon completion of your study please complete the Final Report Form located at the
following link and submit to our office:
http://www2.mercer.edu/NR/rdonlvres/5430F76E-lC63-47EF-A723
0642F543CBlF/0/StudvFinalReport 2 .doc
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Initial In-Depth Interview with Principal
March 23, 2009
Kelli: This is our first interview, March 23r at 10:30.1 have about six questions but it
just going to be more like a conversation. I will probably ask you more questions that
branch off those six questions.
Principal: Ok.
Kelli: I have a little checklist here. I don't want you to be alarmed. I am just checking off
some of your behaviors when I ask you certain questions, how you react, just so I can
remember our conversation.
Kelli: The first question has to do with experiences and behaviors in your school
building. If I were at your school on a typical day, how would I see you interacting with
both male and female teachers?
Principal: Well being the way schools are today, you would see me putting out the fires
first, concerns with parents. I understand there is one out there right now and they are not
leaving until they see me. They may be sitting there at 3:00 today when I have time. I
have one of the AP's now trying to see what the problem is and seeing if they can help
because I do not have time today. But if they are bound and determined to see me it will
be when I can squeeze them in. I am not going to say "no" to them but that is the hard
part"about this job, unlike any other profession except for maybe the police or the
hospital. When you just walk in and demand to be seen and a lot of parents get so bent
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out of shape when the secretary says "1 am sorry. He does not have a free second. He is
booked." So they say they will just sit here until he does and they do. What is sad is that
if they really knew the reality of it, they would probably get a lot more attention and get
their concerns dealt with more effectively if they deal with my APs because their
schedules are set up to be reactive instead of being proactive. That is therole that I use
both of them in. They have responsibilities but they also know that in these situations
they have to deal with it. I have got stuff today that has to be done.
Interacting with teachers and staff, it is funny because I have already be-bopped around
the building in the past hour and taken care of about six or seven things that were on my
mind. Most of them were just giving staff members answers that they had asked earlier or
had sent me an e-mail over the weekend. Or I know that there is something going on with
them and I just needed to touch basis with them to let them know if they needed anything
I would help them in any way I can. In looking at that I talked to two male teachers in PE,
and there is a female teacher in there, I dealt with all of them because there is a mother
who is upset with all three of them. So I helped them understand that situation. We did
some brain storming on how to correct that problem.
I had to go see the food service workers. We have a food service worker who is on
medical leave because her son was severely burned in an explosion. So I went to check
and get an update from them and interacted with them. They are all females. I spent a
little bit of time with them.
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Interaction with them is as often as I can do it. Is it enough? Never. Does it bother me?
Yes. Do I feel guilty? Yes. But there is just one of me. They are only in this building 8
hours a day, five days a week. Those 8 hours they are here I have to deal with stuff that
requires that time frame like reports or responding to district office. They don't work my
schedule.
Kelli: Is there any difference in the interactions that you have been your male and female
teachers? Difference between the two?
Principal: I probably joke and cut up more with the guys because that is a comfort zone. I
think that is real life. I am probably more professional with the females probably because
I don't want sexual harassment. I don't want to offend them. I need them to see me as
being fair and consistent. I am the same with the males. There is the opportunity to be a
little less rigid or direct. I think it is that relationship with them that is why they stay. And
why they give me more than a lot of other teachers give me in terms of their time,
responsibilities and willing to please.
Kelli: Do you think that because of those interactions, that the female teachers that may
see you interacting a little differently with the male teachers do they take issue with that?
Principal: Some do.
Kelli: And how do they express that?
Principal: It usually comes out when they are angry about something.
Kelli: Do they say it to you?
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Principal: They have but not that often just every once in a while. Nothing that alarms
me. It will be interesting to see when you meet with these two groups. I really want to
know. That is the other difference between men and women. Women won't always tell
you right up front and lay all their cards on the table. I know that. Especially when it is a
boss and employee situation. My guys are more likely to be right out with it. "I am
madder than H-E-L-L today." They are more likely to come in, slam the door, and just
vent. Female teachers just don't go there. That is just the difference between men and
women teachers. To me, men, and I have always said this, this is why I want balance in a
school. Men can get upset and most of the time let go of it and move on and they don't
look back. Some of my female teachers, but not all, still have a score card that they put
all of their minuses on regarding me and I know they keep it. I know they keep it. They
keep it for whatever reason. I think it is more of a female thing than a male thing. It is
very typical of the nature of men and women whether it is at home, in a social setting or
at a work setting. I think you see those same dynamics when you have men and women
together.
Kelli: I may be getting ahead of myself here, but do you think that by having more males
here that from your perceptions that keeps the women from sometimes keeping that score
card?
Principal: Yeah, I think that when a grade level sits down...let's say there are 10 on that
grade level and three of them are guys. That is not uncommon. I have had it where it is
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four and four. I have had it where there are 10. What I hear is and the feedback that I get
is that when they are together without a supervisor that the meeting goes better because
the men kind of help to move it along. They are also quick to point out that "Is that really
going to matter this time tomorrow?" They kind of put it into perspective. I have a lot of
female teachers here that are that way too. They look at the big picture. When all of this
is said and done have we helped the child or have we done a disservice to the child?
Regardless of whether it is male or female, I want people in this building who are happy,
who want to be here, who can be flexible, who can take the high road, who can turn the
other cheek when they need to, who realize that "You know what? It is not who wins
now that wins latter. It is often who loses now, that wins big time when the race is over".
I try to help teachers, parents and students see that what goes around, comes around.
That is just me.
Kelli: That makes sense.
Principal: Did that answer the question?
Kelli: Yeah. The second area we are going to look at is the opinions and values that you
have about having a balance of male teachers. What do you believe about the impact that
males have on the impact of the school's culture? That is kind of an overlap of what we
talked about.
Principal: It definitely creates a more positive culture. I think it is evident when you walk
in this building, go down these hallways, and walk in these classrooms. I have had too
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many people tell me that the environment of this school culture is so refreshing. It is so
warm and people are happy.
Kelli: And you think that is because of the men?
Principal: And I carefully hire women too.
Kelli: Right.
Principal: It is not because it is a third men that work here. I am just as picky about the
women I hire as the men. I will say that when I hire for the two categories, male or
female, there is a difference. I have shared this with other elementary principals and they
agree with my philosophy on this. This would be a great dissertation topic for someone.
I do feel like that men in elementary schools are at one end of the spectrum or the other.
They are either great or they are sorry. To say that my child has the typical average male
teacher at elementary school, I don't believe in that. I do believe that men who do this
job, who work in an elementary school, have a passion for it or they wouldn't be here.
Now with women, I have women here that are at both ends of the spectrum and
everything in between. Some just give me average and I don't do average. They know
that I know who they are.
Kelli: Are those the same ones that would complain about your relationship with the male
teachers?
Principal: In a heartbeat.
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Kelli: When you put your male teachers on a spectrum... is there a spectrum of male
teachers or do you feel like you only have the best?
Principal: At this school, I would say, that using a spectrum of 100-0,1 would put 85% of
my men between 90-100.1 would put 10% middle and 5% at the end. I will say that 5%
at the end, I didn't hire them. Right now I only have one here that is at the end.
Kelli: Have you hired one that is at the end of the spectrum that you have had to move
around or...
Principal: No, I have not hired a dud that had to leave after one year. I do think that I
hired a dud but they were surplussed out of here before the first month of school was
over. I was happy they got surplussed. I misread that one totally.
Kelli: Do you feel like you misread women more than you misread men in terms of
hiring?
Principal: Yes.
Kelli: How do you go about bringing them up to the expectation of what your school
culture is?
Principal: Here unlike any other school I have been an administrator in or a principal of, I
don't have to remind them of what the expectations are. This community demands what
we have to produce. I don't have to fuss. They get enough of it from the parents. These
children go home, most of them go home to a mom and dad, and they sit around a dinner
table at night. And Mama, who doesn't work, for the most part, she has been thinking all
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day long about the questions she is going to ask at the dinner table. I call this the "Beaver
Cleaver Community". This is not the real world and I know that. I am in a school that is
not the typical public education USA today. I have been in those other schools.
Kelli: Being in this type of community, do you feel like it was hard to introduce hiring a
large number of male teachers?
Principal: No. It was apiece of cake here. The reason it was apiece of cake is because
they came on gradually like 2-3 a year. They are exceptional. Parents realized "Wow,
where did he get that guy?" I have a reputation out there.
Kelli: In another community do you think it would be as easy?
Principal: I think so. I would do it the same way. If it is a new school start up that is a
different story. But if I went into an existing school and there were no men, I would
gradually add 2-3 a year, carefully selected. They market themselves. They sell
themselves. I get more parent requests in the spring. "Mr. Patterson, please let my child
have a male teacher next year" than I do the reverse. The letters are optional. Every
parent knows they can write me a letter. They cannot name, "I would like my child to
have Kelli Spencer next year in fourth grade." No. They know that. Do not put a name on
that, it will not be honored. But they can say I want a male teacher. I do get letters that
say I want a female teacher. I honor those. I honor everyone. I get more requesting men
than I do females; and boy/girl, about half and half. You would think a rambunctious boy,
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second grader, loves sports; you could see where the parent would say for 3 r grade they
would want a guy. But I still have the same amount of girls that want a male teacher.
Kelli: Why do you think that is?
Principal: I have heard why it is. I have had mothers tell me that their daughters respond
better to a male or dad is gone so much with his job. Or dad is gone... divorced.
Kelli: The next section is going to be kind of about feelings. Do you feel confident or
comfortable hiring male teachers? I want you to explain that. We talked about how you
had one that got surplussed out.
Principal: That one I did hire.
Kelli: Yes you talked about hiring him but you talked about misreading him.
Principal: He was sent to another school. Had he stayed with me, he may have made it. I
don't know. But based on what I saw his first few weeks here I had my concerns.
Kelli: And how would you have addressed those concerns?
Principal: Lots of support. Support from me and the administrative staff.
Kelli: Support how?
Principal: Just making sure, that as a first year teacher, that they could be as successful as
they could be. That goes for any first year teacher in this building. I have a guy here who
is in his 6* year here with me. When I brought him here fresh out of college, my
administrative team just ratted me out for weeks on end. "Where did you get that 13 year
old?" He looked 13, real young, green between the ears, he looked like a kid. I knew
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after talking with him, I had recruited him out of Indiana and I had gone up there and
spent a couple of days talking to him. We went out to dinner. I told him a lot about this
school and what the challenges would be. I heard him talk. I knew he had tremendous
potential. Was he a star employee his first half of the year here? No. He struggled; it was
overwhelming.
Kelli: Was it the parents that were overwhelming?
Principal: The parents, the fact that he looked so young, he was new. The parents had no
scoop on him. "Oh my god, my child is in that first year teacher's class. He looks like one
of the kids." He had that working against him. He had my own staff talking about him
and teasing him.
Kelli: Did you address that with the staff?
Principal: My remarks were always "Give him a chance. Let's not discard him until we
give him a chance and see what he is all about." Well six years later he is the department
chair for his grade level. He has just blossomed. I knew he would. But when I brought
him here the first year no one could see it. He worked his little butt off which is what it
took. His roommate used to make fun of him because on the weekend when they were in
front of the TV screen watching sports and football games, he was making centers,
creating stuff and grading papers. His roommate would come up here sometimes because
that is what roommates do, come by and lunch or whatever. The roommate would tell
stories on him about how hard he would work until 12 or 1 in the morning.
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Kelli: When you hire male teachers what type of qualities do you look for?
Principal: First of all, a sincere love and enjoyment for elementary age kids. I have to dig
to find out where that comes from. Why do you want to work with 5 years-olds, 7 yearolds, 10 year-olds? Why do you want to do that for a living all day long, five days a
week? I just listen to them. I just pick up, after interviewing people for so long. I don't
do formal interviews. I don't have a list of questions. I don't take notes. I just want to
listen to them talk. I tell them that I don't have interview questions. My theory on people
who interview well is because they have had lots of practice. I am much more intrigued
by someone who is shaking, trembling, and about to wet their pants. Then I try to calm
them down. I say I just want to hear you talk. Tell me about kids. Why are you here?
How did you get here? What have you done? This takes a lot of people by surprise.
They have worked hard on their philosophy, how they feel about homework, what they
are going to do about an upset parent. We don't go down that road. I need to know about
the substance about them. I just need to hear that they really love being around kids.
Kelli: What are some flags that say "No not this one?"
Principal: "I am really interested in teaching at your school. What time can I leave to go
to the high school to coach football?"
Kelli: You really don't like for your teachers to do anything?
Principal: No, I do. I don't want them asking that question while I am interviewing them.
A lot of my guys do leave here to go coach. I think that is great.
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Kelli: Why is that great?
Principal: They need a change. I have one teacher that teaches kindergarten all day and
then he leaves to go coach girls' softball. I have one male 2" grade teacher who goes and
coaches the varsity boys' soccer team. He goes to Lincoln and one goes to County High
School. I think it is great. They have a balance. They are doing something physical. They
are making extra money which they all need.
Kelli: The next section is knowledge. Tell me what you know about how male teachers
impact your overall school culture. What exactly do they do that really has an impact on
the culture of this building?
Principal: I think with everything we do here whether it is with the kids, looking at
programs or events, or anything that requires manpower, it is not an issue.
Kelli: Are they always willing to give that manpower?
Principal: Oh yeah. They love it. An example, one of the teachers here is really big into
the outdoor classroom and the gardening that we do here. She needs someone to run the
tiller because it is really powerful. She needs someone to help install posts and concrete,
put up fences and move rocks. She sends out an e-mail and she gets a wealth of help.
Those are things that most females would not volunteer for because it is not a female
thing to be running a tiller that could just literally drag you away if you are not strong and
muscular to hold it. Instructionally, I do know that teachers will ask the guys to handle
certain kids that need to be reached from a different point of view. I have a teacher here
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who is an instructional engineer. He has a building science engineering degree. I have
teachers who have taught lessons that involve building and they will ask for his expertise.
He will go and talk about his experiences and career. There are all kinds of advantages. I
think the most wonderful thing is that these boys and girls are going to leave here not
finding that having a male teacher is weird or different; where at most public elementary
schools it is a very rare species with the exception of PE and band. There is another
school in this district that is larger than me. They are larger by 50 kids. I have about a
1000 kids and there are about 1050. So our number of teachers in each grade level is very
similar. I have like 51 homerooms and she probably has 53 homeroom teachers and not
one of those homeroom teachers is a man.
Kelli: Do you think that is by choice?
Principal: Oh yeah, without a doubt.
Kelli: Why?
Principal: Because she hires.
Kelli: And you feel like that is what she feels comfortable with?
Principal: Yeah, absolutely.
Kelli: Do you feel that her students are at a disadvantage?
Principal: Absolutely because they are going to go K-5, their first six years of public
education, and not experience the opposite sex as a teacher. I think it is a sin.
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Kelli: On a spectrum, she is over here with only hiring only female teachers, and there
may be another spectrum where someone else only hires male teachers, where do you see
yourself on this spectrum?
Principal: I would like to be balanced dead center. But I am not even there yet with this
school. In a perfect world, half of this staff would be female and half would be male.
Kelli: Do you think you are biased to the males?
Principal: I am biased to the fact that it is critical to have both sexes working with
children, without a doubt. Am I going to hire a female over a male? No. If they are
equal, I will probably go with the guy. If she is the top notch candidate then she would
get the job. I have two teachers in his building who are female. They are top graduates of
their class - hired them both. I could have gone with the 2nd, 4th, or 6th. I have a university
that I hire a lot out of. They rank them based on their performance and professor
feedback. Could I have overlooked the top and gone to the 4th top which might have been
a male? Yeah. But I will snatch the very best whether it is male or female.
Kelli: Would some call you sexist?
Principal: Probably.
Kelli: Does that bother you?
Principal: No.
Kelli: Do you see yourself as sexist?
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Principal: No. I just see myself as doing what is best for kids and knowing that what I
have done here...You'd be surprised since I have put male elementary teachers on the
radar here how many other schools in this county are taking the lead and doing what I do.
Kelli: Do you feel like they are snatching them from under you?
Principal: Oh no, no, no! I get the best. They don't understand. I start looking at some of
these guys when they are juniors. I've got my file.
Kelli: Do you ever get any flack from Central Office?
Principal: No. Do they congratulate me? No.
Kelli: Any HR issues?
Principal: No. Does anybody at the district office say "wow?" No.
Kelli: So nobody acknowledges the good or the bad?
Principal: No.
Kelli: So, it just is.
Principal: It just is. But that is ok.
Kelli: So you don't see your school having any influence on them hiring males?
Principal: They have made it known. There are people who have said that I should work
in recruitment because of the talent that I go out and find. I have thought about doing that
and I still may one day. I take recruitment very seriously. My colleagues go to the job
fairs and set up a table. I go way beyond that. I start looking at people in their junior year
or sophomore year.
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Kelli: Is there a budget for that?
Principal: I get money to go recruit, but all that has been cut out now. Most of my
recruitment is out of my own pocket; which is fine. Most of the things that I do that I
have a passion for is out of my pocket. That is ok. I am not driven by money. I live a
comfortable life. I don't worry about being rich or poor. I spend money here out of my
own pocket which is money which is well spent.
Kelli: If I were a student or teacher in your school, what would I see and hear as far as the
differences between male and female?
Principal: This is from my perspective?
Kelli: Correct.
Principal: I've got some teachers of both sexes, both male and female, that I call my
"Wow" teachers. Those are the ones that the kids know. They are very visible in
everything they do and say. They are equally excited to have that teacher. I probably have
more kids that express "wow" with some of the guys rather than the females.
Kelli: Why do you think that is?
Principal: I think it is because some of my guys are as you heard, are never without
comment. They always have something to say that is usually half serious, half joking.
The kids know that. They know they are cut-ups and like to have fun. This one right here
has been with me since the school opened and he is one of my more serious teachers. He
is extremely professional. He is from Croatia and teaches first grade. He has been
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teaching first grade now for 8 years now. He has a reputation of being a really tough
teacher and the kids know that. The kindergartners who are going to be in first grade,
they already know "Oh he is hard and you are going to have to work hard in his room".
But after you have been with him a year he has this humongous fan club that is
overwhelming and it is the second, third, fourth and fifth graders that had him in first
grade. They seek him out every morning to say hello to him. He is standing at his door
every morning before school begins, before the morning show starts, to say "Hi" to them
and to ask them and find out what is going on in their lives. And he knows what sports
they play, knows what their interests are, and he just takes a great deal of interest in every
kid and they know it - boy or girl. I don't think I have another teacher male or female in
the building that has that kind of following after they leave their teacher. Kids always
want to go back and see their teacher but he gets them every morning. Added to that, you
just heard what I said. What would you say is your take on that?
Teacher: About?
Principal: About your fan club.
Teacher: Oh yes. They come every morning from every age level both boys and girls the
same. They are very affectionate like they are in first grade with me. Now they come
when they are older they come to me and say "Thank you Mr. Smith for teaching me and
teaching me so much. I wish I was in your class. You helped me a lot and everything."
The little comments like this, like when they were in first grade they didn't get it, why
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they had to work so hard, why I gave 100% of myself. I always told them that they would
have to work hard in this class but they would enjoy it. It is going to be a good positive
atmosphere and experience. You are going to like it. lam going to be working hard with
you. I eat lunch with them everyday all the time. Maybe like 95% of the time I eat lunch
with them. I also play outside with them actively. I participate in different games and just
watch them and participate and still teach them. Then during specials I come and visit
them just to see what they are doing and how they are doing and everything. Finally, I
meet after school with them and their parents and we go out for dinners and lunches. The
little things like this they will remember. I give myself 100%.
Kelli: So it is beyond the classroom.
Teacher: Yes, beyond the classroom. So they just get this bond and connection like "Hey,
he teaches me; he cares for me; he teaches me games and plays with me". They say they
don't want to leave and they cry. I say tomorrow is early release and they are like "Oh no,
we don't want to go home". It is kind of like strange but it is the truth. So that is what it
is. I give myself a lot to them. I told them that my time is their time when they are in
class with me. I just generally love spending time with them, teaching them, and showing
them that they can achieve their potential every day. I believe in them as well. I tell them
stories of myself and when I grew up. About how the expectations were high and I expect
from them as well; to act like that and to behave as well; to always try to do their best.
You know if you give the expectation they will rise to it.
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Kelli: Do you notice if your other male colleagues put in the same amount?
Teacher: I would say yes; maybe hard to say. I think they do the same thing but maybe in
a different way. I do really believe that my situation might be a little unique because I
really do spend a lot with them, every amount of time I have with them, with the children.
Another thing in my class but in other classes as well, I will sit down with them, eat
lunch, cut up with them. I tell them this is free time and tell them they can ask me
anything they want, no school talk. Anything you want unless you want to ask me about
school. Then we will talk and things like that. Then I will go visit the second graders and
the third graders. Stay in the hall. I go in the clinic and see if something is wrong if they
get hurt. All my other friends, colleagues at school do it but I would just kind of venture
to say that I would do it a little bit more.
Kelli: Do you know of any female colleagues that put in as much time and effort that you
do?
Teacher: Yes I do but then again you know probably my situation would be a little unique
because I really do cherish the time with the children. My colleagues as well but the
children just seem to kind of gravitate over to me because I gave myself to them like this
so much. It is kind of like a feeding of each other; grabbing attention from each other and
teaching each other collaboration and things like that. I think they like that. They see that
in me.
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Principal: I have found that elementary male teachers are really good at developing their
own niche and making a sort of signature identity that is special and unique to them.
Whereas I don't see female elementary teachers taking on that kind of "Here I am let me
shine, I am going to be on this pedestal. Here's my crusade". I don't see that initiative in
female teachers. I guess a good example is I see a lot of my female teachers who are in
tune to every single child's needs and is concerned about that whereas my guy teachers
will just rally them all together like they are a sports team and give them a pep talk.
There again that goes back to that women see the details and men see the whole picture.
Neither of them is right or wrong but a balance of them at your school I think is critical.
Did that make sense?
Kelli: Yes it made plenty of sense.
Principal: Even like Mr. Smith who went to lunch with us. He is very low-key but like I
said he can't get down the hall in the morning because of his fan club. All the kids that he
has had in the past can't start their day without seeing him.
Kelli: Do you have any female teachers that are like that?
Principal: I have kids that want to go back and see their previous teachers but nothing like
him. He is off the chart. I really don't know what he has done to create that because he
certainly doesn't make them.
Kelli: He explained to me that it is the time that he spends with them even outside of
school.
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Principal: And he is right. He doesn't each lunch in the teacher's dining room. He eats
with the kids. When he has recess every day he is engaged. I have used him at faculty
meetings as an example. Because when I go out there and there are 200 kids on the
playground and all the teachers are standing within this amount of space, talking and not
paying any attention. I always use him as an example. "Teachers you don't have to play
with them just be out there with them".
Kelli: Do the other male teachers play with the kids?
Principal: My male teachers play with the kids more at recess than the female teachers
do. There isn't a doubt. The guys will take the footballs out and throw with the boys.
Some of the girls participate in that as well. He is very good about whatever he does; it
would be suitable for a boy or girl activity. He doesn't' strictly say let's play soccer. He
has mentioned a Frisbee, kickball, etc.
Kelli: What about participating in extra-curricular kinds of things?
Principal: It's about half and half. I have some teachers that don't give me as much as I
think they should extra-curricular wise, both male and female. I don't see that as being
one over the other; I really don't. I don't see a difference with that aspect at all.
Kelli: Describe to me what led you to the decision to actively recruit male teachers.
Principal: Is this question 5?
Kelli: No, this is question 6.
Principal: Is this the last one? I am just curious as to where we are.
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Kelli: No, it is the last one. Then I will do a lot of follow up after the focus groups.
Principal: I knew in 3rd grade that I wanted to be a school principal. I went through
elementary school not even thinking that men even taught elementary school. I always
thought of it as being a female function or that of a Catholic nun. Then I got to Junior
High School and encountered the first few male teachers. It was very frightening. So my
first experience was not that of a comfort level as a student. It was fear. I guess it really,
really hit me hard when I went to college. I couldn't major in administration until I had a
bachelor's degree. I couldn't be a principal unless I had a teaching degree. I really
thought I was going to be an upper grades' principal, like middle school or high school. I
thought I would be more suitable for that. But then I had one of my professors at my
college early on talk me out of it. She told me I really should go the elementary route.
She thought it was a better fit for me. She also said that I would have a lot more
opportunities. So I did that. I don't regret it one bit. It wasn't until my bachelor's degree,
I looked when I entered as a freshman; I looked ahead at the program. It was very
transparent at the university, who was in the sophomore class, the junior class and who
was in the final year classes with the core content and the methods classes, lab courses
and that sort of thing. I looked ahead and there were no guys and as I moved forward to
my sophomore group and I looked back at the freshman group. When I got to the junior
group, I looked back at the freshman group and there were none. So literally during that
time frame, seven years, I was the only guy that went through. I said, "Something is
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wrong with this picture". That is when it really profoundly hit me. Then when I was
doing school experiences and I was going out to schools doing experiences. In my junior
year, I started working in a day care center. Not as the owner but as a supervisor. I just
thought that this was unbelievable. Nobody is interested in doing this. I just started
observing and everywhere I looked there were just no men out there. As a matter of fact I
was recruited. I signed a teaching contract my junior year because there was such a
crying need. Towns County came to the university to recruit teachers because everybody
was looking at a way to get enough teachers back then. The city was booming. Towns
was booming. Probably in the early 80's, Towns was probably the most rapidly growing
counties. I was recruited then and they actually offered me a contract my junior year
which I did sign. I had done enough investigating to know that I wanted to live in the
city. At that time the school system there had a great reputation. So that is what I did. I
landed in a school where I was the only 6th grade male teacher. There was a 7th grade
male teacher and a 4th grade male teacher.
Kelli: You were there during the time of K-7?
Principal: Uh huh.
Kelli: I went to Towns County schools.
Principal: I only taught four years but my first teaching job was at Landing Elementary.
Kelli: Oh, wow! I went to Mountain View Elementary in Towns County.
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Principal: Back then it was a whole different set of demographics. The demographics
changed while 1 was there. I landed in a school that was well regarded. My principal
asked "Would you want any early recruits? Are any of them guys?" So I knew that I
was going to that school months and months before it started.
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APPENDIX C
FEMALE TEACHER FOCUS GROUP TRANSCRIPT
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Teacher Focus Group #1 - Female Teachers
March 31, 2009
8:15 a.m.
Kelli spent a few minutes explaining her background and the purpose of her dissertation.
An explanation was given to the process of how the focus group would work and why
Lake Ridge was chosen.
Kelli: I would like to go around the table and get everybody's name.
Brenda - 2nd grade
Jennifer - Kindergarten
Robin - Media Specialist
Rachel - 5th grade
Janice - 5th grade
Heather- 1st grade
Lisa - 4th grade
Stacey - 3rd grade
Kelli: The first topic we will talk about are your experiences with male teachers. I want
you to think back to a time where you worked with no male teachers or there were very
few male teachers in the building or in your experiences. Take me through that
experience and compare it to kind of what you have now.
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Janice: I probably have taught longer than anybody in this room. When I first started
teaching a long time ago there were no male teachers. In my first teaching experience it
was all female. Kind of catty is what I would say. It was kind of like a female battle with
a lot of hormones blowing around the building. As I taught and then taught with a male
later on, he kind of felt like because he was one of the first male teachers that he could do
no evil. But, as I have been here at Lake Ridge, which is over a 30 year period, the male
teachers I have discovered are very hard workers with a few exceptions of course. Of
course there are female exceptions to that also. They are in effect feeling like they are
accountable for things. I was talking to a friend about this. The difference that I see now
through the history of my teaching is the female teachers really, really want to help with
the extra things where the male teachers want to come in, do their job and go home. You
know that male-box brain thing. The females are spaghetti on there. I think that the
females see the whole thing but the males kind of get into the box routine; if that makes
any sense.
Brenda: Where you do A, B, C and they will only do A, B.
Janice: They do A, and B and don't see what else needs to be done.
--: I will piggy back onto what Janice said. When I first started 12 years ago there were
three men in the building and that included PE. The PE teachers were women also. The
atmosphere is much different in the building. The more men you get or the closer to the
balance of males and females, the atmosphere is different. There is a little less of the
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cattiness and the hormonal thing going on. I see a lot more camaraderie. In that regard,
that is how it has improved in my experience almost from not necessarily a professional
level but a personal level. There is more of a comfort zone when there is a balance. I
don't necessarily know if that is true professionally and in the classroom but on just an
atmosphere type of situation the testosterone in the building helps take out a little bit of
the cat.
Brenda: I don't know. This statement I hope doesn't offend anyone. It seems that the men
are more laid back. The things that would really bother us, they are just like "Oh it didn't
work; I will try it again next time". Or maybe they won't try it at all. I feel like that as
women we want everything to work. We do our best to make everything work. For men,
maybe it works or maybe it doesn't. I don't think they worry as much as we do.
Janice: I think that helps us kind of take a breath. "Well it really doesn't matter as much."
We get all upset and wonder if this child is going to survive. Whereas we see the male
teacher, say ok, it didn't work, it is not the end of the world. As a female we think "Oh it
isn't the end of the world." On the other hand if we didn't have as many males think "Oh
it's not going to work". It is good to have that balance there. Also, I think we have so
many families nowadays that don't have fathers; they need a male figure in their life. I
think that really helps with the children. I think if they just have women at home and
women at school when they get out to the working world and they have a male boss,
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whereas here if they have a male teacher and have to take direction from a male teacher
they are okay with it when they get out into the working world.
Brenda: I had a parent that actually requested a male teacher for her daughter because
mom and dad were divorced and she felt like dad just wasn't a good role model. She
wanted her to be in a male's class. However, she ended up with me and it was okay. In
the end it was okay because she saw there was still discipline, rules to follow and
consequences. So it worked out. She just simply wanted a positive male role model for
her daughter because she wasn't getting it anywhere else.
Jennifer: This is my first school that 1 taught at so I have always worked with a lot of
men. I don't have the experience like you have with working with just women. I have
always just been in an atmosphere like this. In kindergarten I know that a lot of parents
that come in and say "My child needs a strong disciplinarian". Automatically people
think oh give them to the men. But that is not exactly true on our grade level. Our strong
disciplinarians might be some of our male teachers but they might also be some of our
female teachers. I think that the public perceives us to be like you said, that is what they
wanted and they are fine with you. They perceive that men are going to be strict and they
are going to be disciplinarians. I think that is a little bit of a misconception as to how it
really is in an elementary school.
Rachel: Everything I am hearing, I am agreeing with. I think it is important like Brenda
said that the parent wanted a disciplinarian and a male role model. I think it is important
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to keep in focus what our purpose is here and that is to provide an education. Whether
you are a male teacher or a female teacher the goal is to be the best teacher you can and
give these students what they need. I think at times the fact that somebody is a male is
giving a little bit more credence to their abilities to be that role model. I think that is a
disservice. A lot of times for the student, there are obviously female teachers who are
good teachers and bad teachers. And male teachers are going to have some that are better
than others. I think that asking for a teacher because they are a certain gender skews it a
little bit. It really doesn't take into account if this teacher is a good teacher or not and will
my child grow and progress like they need to in that year. There are a lot of times when a
child comes out of a classroom, male or female, and it is almost a waste of a year because
the thought of "well is this teacher a good teacher" is the second question they ask and
not the first.
Janice: Just coming to a school where there are so many males, with the child who wants
a male and whose parents want a male teacher, seeing so many men coming to work
every day and not.. .being a good role model by just being here as a male. What I am
saying is that they see that there are men who come to work, get paid for work, stay at a
job longer than 2-3 months, and whatever might be happening at home, there are men. By
doing nothing but coming to work they are good male role models. I think that is
probably what happened with you. You are a good teacher but they were watching,
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looking, and listening and picked that up by coming to this school or to a school with
male teachers.
Jennifer: I think I have noticed it in my classroom. I have a parapro in my class all day.
She is a woman. They are so used to hearing women's voices. They are so used to being
talked to by their moms at home. When a male comes in, even if it is just to say "Here is
the paper" as soon as they hear the deeper voice and something different, that is what
makes them respond differently. They turn around and look. Or if someone says "No" to
them using a male voice it is just different from being told or talked to at home or at
school by a woman. I think that is where people may say they are such a strong
disciplinarian but I think it may be just the difference is something that they respond to a
little more because it is someone different who is speaking to them.
Robin: I think there is a public perception that male teachers are going to be stronger and
more disciplined. I don't think that is the case. I do think working in a school with more
men has a better culture for us who work here. I don't think it necessarily presents a
better education for the child. I think a good teacher is a good teacher no matter the
gender. The culture for us who work here together I think it more represents the rest of
the world. The world isn't all run by women. And if you work anywhere else besides
education I think for the most part you are going to work with all kinds of people. I think
it is good for us primarily to be with a mixed group. I don't think it changes the education
the child that much. They get a better education.
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Kelli: Does the men being here, changing the culture, does that impact their education at
all?
—: I think it impacts their education. I don't think they are going to get a better education
because of it than they would at school dominated by women. I have been in a school like
that. The kids got a good education and the test scores were good. I think for us it is good.
--: It is good to have that opportunity to get that feedback from others and not to have the
cattiness that often times goes on with all women in a school.
--: I really don't think that the education changes that much, the quality of the education.
—: I think for us it is a good fit.
Lisa: I agree. I see the stress level go down within our grade level meetings and it keeps
things in perspective. They talk about personal issues with their families and things. We
do sometimes get wrapped up in classroom and day to day curriculum and things. They
kind of bring in the other part. You just put a smile on your face; it will be okay and
relax. I agree that you don't necessarily get a better education. Some of their classrooms
are a little more relaxed and laid back just from the personalities that they bring. I see the
straight and narrow. They come in and they leave. They are not always the extra hands of
your school and things like that.
—: I actually have a personal experience. Our group pretty much went to elementary
school in the 70's. By the time I was in sixth grade I had had three male teachers. I will
say from a personal experience those three years were not wasted. They were not the
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most educationally filled and beneficial years but it is different being in a classroom with
a male teacher. It does that. I don't necessarily think for me that the fact that there are so
many males in the building whether or not that changes how I interact with my students.
In the beginning of the day when I close my door, is my teaching style different, do I act
any differently with my students than I would if there were no men in the building?
Probably not. I would hope not. I would really hope that whatever the atmosphere is in
the building that any teacher who closed their door would teach to their style and what
would be the best benefit to their students. The atmosphere is different on an adult level.
It is a nice environment to have.
Heather: I remember growing up with one male teacher. I had a crush on him for a couple
of years. That makes me think, in first grade some of these girls, they will never forget. I
am on a team with two men and I see the hero worship from these little girls to these
male teachers. So it has not as much to do with education they are receiving, but what I
have noticed is that the men play differently on the playground. But again these two men
are very different so I certainly can't generalize. But I see with one of them, a lot more
physical play than the other. But I see with the other one a lot of hand holding in line and
the little girls just dying to touch these men teachers. I find this fascinating in that it
makes me think of the whole daddy role and how little girls just crave that relationship
with their daddy. Any stand in male might do. So through the course of this year they are
being impacted so by looking up to the man who has their attention for so many hours a
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day. It is very fascinating to watch at dismissal the hugs goodbye, the looks in the eyes
that I notice which is different from little girls and their female teachers.
Kelli: On the other end of the spectrum as far as boys are concerned, do you think they
have the same for female teachers or do you think that they view their male teachers..?
--: They are used to women. The little girls....a lot of men traditionally leave the house
and come home late. So to have the undivided attention of a man for six hours a day is
very rewarding for little girls.
Janice: That might be a good thing for a little girl. When she gets into her teens and needs
satisfaction from a male, maybe that male teacher filled that need, and she will not go
looking in all the wrong places. Maybe these male teachers are filling those needs that
she needs. Maybe that will save her from making a mistake. I could be wrong. Rachel is
laughing.
—: Hopefully they are not fulfilling those needs.
Janice: I mean as a person. And I am not talking about sexual or anything like that. They
just need the attention of a male when they are young. Maybe these male teachers are
giving them the attention that they need in a good way so they won't run into trouble, or
need to continue to try that replacement.
--: My niece I think is going through that. She doesn't have male and hasn't had her
father in her life. So she is at the point where she is still searching trying to find someone
to fill that position. Maybe if she had a male teacher who was a positive role model she
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might not feel so empty or have such of a need to feel like I need this particular male. She
is still searching and grasping to have that male figure because it has never been filled.
Maybe had she had that in her life she wouldn't be so empty; so, I understand that.
Janice: I think that is a real thing. I have seen so many young girls who just want a male
to say "You are a good person. You are doing a good job. You don't have to have sex
with me to be a good person. You are just a good person. You are smart. You are pretty."
Not that these teachers are saying these things or being inappropriate. But if they are
being appropriate it is filling that little girl's need.
Heather: I think that it could be valid but it is a shame for one thing that they would look
to a male teacher because it is putting too much pressure on them and something they
didn't sign up for. As a society, well I could go off on a tangent about that. That is not
their role.
Janice: No it's not their role at all but maybe it helps.
Rachel: Part of the reason that I am in teaching is to have an impact on younger children
in a positive way, educationally. I want to expose them to things that might have been
lacking in my education and to be a role model. I think anybody who walks in as the
teacher into an elementary school in particular, does take that on and does sign up to be
that role model/mentor type thing; now to fill a need or a void absolutely not. But
knowing what age level we are at, it has to be some part of the mix of knowing "Yeah I
am going to be taking this on and fill the role."
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--: We all make a little bit of positive in that child's life. Little bit, little bit, and hopefully
by the time....
Jennifer: This is a tangent but it is something I was thinking about when we were talking
about the differences between males and females. I know I teach kindergarten.
Sometimes my kids come out of the bathroom and can't button their pants. I have no
problem when they are in the middle of class helping them button their pants. But on my
grade level male teachers do not feel like they can do that at all. You know they feel like
there are distinct differences between what I can do and what they can do. If I have a
student who has a bad day I will do the appropriate hug and draw them near. But I know
male teachers do not feel comfortable doing that. Because they feel that the perception of
those things is that if a male teacher hugged me or a female teacher hugged me it is
different. That is just one random thing I was thinking about. But I do think that there are
differences with the amount of physicality...but I guess it is different between grade
levels. Even between kindergarten and first grade mine are very hands off. They are not
as hands on as much as the women would be.
Heather: In first grade though what I see is that there is almost no stopping it. The
children come up and hug you, hold your hand. I guess that is your choice if you are
going to hold hands with somebody in the line. But I certainly understand that if I were a
male I would be nervous about perception. I have been here 2 years and I spent 10 years
in Florida. We had somebody come and tell us "Do not touch the children" which is a
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whole different issue. But I can certainly see how that would be in the back of a male
teacher's mind.
—: It is almost more of a heightened sense of awareness to not do that.
Janice: I was in a different county years ago and hugged a child. She said and I am
paraphrasing "Get your hands off me" very disrespectfully. So I went to the assistant
principal and told him. He said you are not allowed to touch the children except between
their shoulder and their elbow. That is the only place you can touch the children. You
can't touch their back or hold their hand. In this sue-crazy society that we live in, I hug in
5th grade, they have every right... In Florida, I am taking a class and a social worker sits
next to me in class. She says that a parent has every right to sue you. If you touch their
child and if you don't touch them between the elbow and the shoulder they can sue. So I
can understand how a male is nervous about touching the child because we have a suehappy society. They would be looking for... I have been in a situation where a mom
made up a story so she could sue the county. She almost won. But she ruined two good
teachers' reputations before she was finished. They will never teach again.
Kelli: Some of our conversations are going to overlap of course. Now I want to hear
about your opinions of male teachers and school culture. We have talked about that
already. What do you think of male teachers on your team and how they contribute to the
team dynamics?
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—: It is individual. We have two and they are both completely different. They are both
helpful but in different ways. I think it is just personality just like it would be with
females. We have some females on our team that will help and some that will not. Some
that will pull their weight and some will not.
Robin: I don't think it is really a gender issue when it comes to that, working with people.
I think it is more an issue with personalities. There are easy people to work with either
way and I don't think that is a gender issue.
—: I think you have a great respect of all this because you meet every grade level and
every teacher. You have seen the different ways.
—: We have a leadership team that is male and female. I think everybody brings their own
self to the table and it is more a personality issue and not so much a gender issue.
—: From a fifth grade perspective, the two guys that are on our team are two very
different people and educators. But from a team perspective, having the male presence
makes a different. At our grade level, not necessarily, in discipline, but we do so many
things that are unique to fifth grade. Every grade level has unique things but as an
example we just went on an overnight field trip. Having that male staff presence makes a
difference on an overnight filed trip whether they are disciplinarians or not. It is that
perception thing for the parents as well as the students. Our two guys really run the
gamut. I think we have a more perceived disciplinarian, march in place, keep to it type
person. And then we have a more, if we are going to make generalizations, than
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somebody more elementary school like in terms of being warm and soft and not being
quite as harsh. I think that mix does very well for our team. But in terms of adult level, it
is about being able to work with them and the personalities that are there more so than
anything.
Stacey: The thing that I have noticed about working with me (2 years at this school), I
love having men on the grade level. They kind of balance you out. When we talk together
about planning they don't seem as in to it. I don't know if you have this on your grade
levels and maybe you could enlighten me. They just don't seem to want to get into the
planning of everything; they just kind of like have their own thing. Is that standard? I
don't know because I have only worked with these two guys. In my experience before
now, I had 10 years experience before I came here and I have only worked with one other
man on a grade level. So, but when we get down to planning they don't seem to want to
think, they seem to think we are all set. Maybe it is because they leave right after school,
I don't know.
—: You mean like team planning?
Stacey: Well, yeah, but people get together also and plan like "Hey we are going to plan."
It just doesn't seem to me that they want to get into it and plan the things to go along and
enrich.
—: They want to do the A, B, and C.
Stacey: Kind of. Is that what you guys are experiencing?
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Jennifer: In mine, I know, I don't mean to take on a leadership role. I have asked for emails to be responded to or suggestions to give. That is not necessarily part of the A, B,
and C routine. So getting the extra support and feedback doesn't sometimes happen
whatsoever. That's fine. That is something we can work with and what not. It is just a
difference. I know a lot of the women on my team are very list oriented. I can say
something like "Do you remember that e-mail I sent out last week?" Our famous
password is status has changed and that is why you are having trouble getting into it. The
answer is "What e-mail?" So it is just kind of like, not the priorities because our
priorities are the children and education but some of the things you are saying like some
of the tasks for the outside are not completed as efficiently as women on the team. There
are always exceptions for both the women and the men.
—: I think guys don't like to chit-chat. They just want to get it done.
--: It's like talking on the phone.
--: It's like talking to your husband to.. .get to the meat. They don't like to go all around.
—: That is what I would like to take a look at. In my experience if you really, I've had
different experiences where I have had some male colleagues who are very willing to sit
down and plan and some that don't. But I have also had the same thing with women. I
think if you look at our grade level there is a pretty big split. I am not one to sit around
and say let's plan the nitty-gritty. I can't do the A, B, and C. I can't do the list. I have to
see what is happening in my classroom that day. It is hard for me to figure out personally
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what I am doing tomorrow until I see where we have ended today. I don't stick to the
script. I think it goes back to that personality. Like Stacey said, the guys don't necessarily
like to chit-chat. I'd like to figure how much time, if women are sitting around doing the
plans, how much of that is planning versus how much is the chit-chat part. I think that if
we look at it we will find that men do plan. There are probably men out there that do
more planning than I do. I think one of the things to really consider when we are talking
about is the years of experience teaching that the men in this building have. I would think
that most men in this building, there are some exceptions; their teaching experience is
five years are less. I mean the extent of when they have been in this building. They are
new teachers so there is that learning curve that goes in there as well. That is just the
nature of the business. There aren't that many long term, experienced male teachers. I
don't think there are any male teachers in the building who have Janice's length of time
except for Patterson. I mean he has been in education that long but he has been out of the
classroom a lot longer than he was in it. Experience plays into that as well.
Lisa: I see a lot of the same thing that we are talking about on our grade level. I think that
what I have been recording from this is dependence and reliability. I see that as an issue.
On our grade level we have to constantly send another e-mail or go knock on his door
and ask "Did you get that e-mail? We need this at our grade level meeting tomorrow.
You are responsible for the test. Where is your half of the test?" We are constantly asking
a second time. The reliability is difficult with the men on our team. There are three men
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on our team and it is just not there. The women are much more detail-oriented. We have
the dates; we know when it is due; we e-mail each other; we give it and it is done and
taken care of. We are having a baby shower tomorrow. The three women have it all
figured out, the games to play, who is getting what, etc. The men are just kind of.. .they
just show up. We are like "No you have a responsibility." We have asked you twice.
Please get this done. The big picture with the men is "It will get done don't worry about
it." The women worry; they like pay attention to the details and do it.
—: I have worked with the same men.
--: Have you noticed a difference between this year's group of men versus a group of men
a couple of years ago? Are they the same things?
Robin: I think it is the same comment you would have no matter where you were;
comments about men and women in general no matter where you are. These are gender
differences that are going to crop up all of the time. As long as women are willing to take
over the details and get it all done, men are going to let them do it. I think that is typical
of how we behave whether we are at school or somewhere. It is pretty normal.
Janice: Like at home. If you ever take out the garbage then it is your job. But if you never
take out the garbage then your husband will always take out the garbage. But once you
take it out it is your job.
Robin: I think your comments would be true across the board.
—: There are exceptions that I have seen.
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Robin: I do think as women that we think that we are doing it right. But then if you talk
to the men you will get a whole other perspective. They are going to see it differently.
They are going to say that women are too uptight about it. They worry about it and we
know it is going to get done.
—: I would love to sit in on that.
Heather: Working for 12 years with no male teachers except for PE and then coming to
this school, culturally, I noticed a difference. For example, at pre-planning the men raised
the energy level when we were meeting in the cafeteria. One of them was kind of running
around, coming up with a skit, singing loudly, doing cheers for their team, and this and
that; completely different if they were all females. It is also interesting, that gender roles
we fall into sexual stereotypes. At the end of the year the men are going to cook dinner
for us. They grill, they are asked to carry the tables for Dads and Donuts and that sort of
thing.
Kelli: What do you think would happen if they were not here to do that?
Heather: We would have to do it. But the men are here so they are asked to do it. I do
find that interesting. We know we tend to fall back on the stereotypes.
—: Another thing I have noticed here.. .1 have never worked in a place where there are so
many men that the men run around wild and crazy. They send out funny e-mails. They
send e-mails that I don't think a woman would send. A woman would feel like "If I sent
this I would lose my job!" They send out teasing, teasing, teasing e-mails. They are just
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teasing. However, I am wondering if a woman sent the same e-mail would it be perceived
as funny? You know what I am saying? They tease, run around making skits, singing
loudly. They raise the energy. They send out funny, funny e-mails. I wonder if a woman
did that would they think "She's just a loon!" I just wonder, I don't know. This is a
warm, funny, fuzzy place but I wonder if we didn't have the males what the energy
would be.
—: This is my first year here. I have often wondered "If I sent that..."; "If I said that..." I
can think of a lot of funny things to say.
Kelli: What are your feelings about the number of male teachers on this staff? You feel
like with there being a larger number.. .do you feel like they can be themselves more, or
there is a different camaraderie because there are more of them as opposed to there just
being one or two on the staff?
—: I think that is a good question. If there are only a few on the staff do they present
differently?
--: I think they are more comfortable because there are more men. I think it is probably
better for them.
--: I think part of that answer lies in the way the male teachers are treated by the
leadership. It's kind of like the elephant in the room. It just...
Kelli: Are they treated differently?
All: YES!
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—: There is this perceived power that they have that there is nothing that can be done
wrong.
Kelli: That is the perception that the leadership looks at them as they can do no wrong?
--: As a female teacher, I don't want to speak for anyone else, from a woman's
perspective it seems as if the leeway that a male teacher is given in terms of
accountability, expectations, those sorts of things

the leeway and wiggle room is a lot

wider. On the other side, we have a great leadership in this building who is coming from
a school where the climate sucked. That is just the way it is. The climate in a building is
all about the leadership and it does really roll downhill. Being a male in this building is a
perk, a benefit; looking at it from this side. They might say they have these other things
too but it just seems like when you have leadership that takes every opportunity to
highlight the fact that there are so many men in the building and the fact that they are a
man is what singles them out rather than being the teacher. You know I think it is a great
thing to go and look for balance on your staff but there needs to be overall balance. If you
look at the balance of everything, ethnically, racially and those sorts of things, we don't
have that balance on our faculty. Given what our growing student population is, I think
the goal of creating a 50-50 female/male population is a great goal to have at an
elementary school but there are some other things that have been lost in the mix.
Percentage wise we have a much larger minority population. Just looking at the staff as a
whole, the diversity that we need in terms of cultural diversity we don't necessarily have.
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But every opportunity is taken to point out that we have a staff full of men and isn't that
great. From the woman's perspective it is like, we are just expected to do our jobs. That
same expectation is not necessarily there. I don't think it is not done purposely or
maliciously. Everybody who is in a leadership role in this building wants each teacher to
teach effectively. But in having the equipment makes the difference. (Lots of laughter!)
Kelli: I definitely can't write that! (More laughter!)
--: But it is just.. .being a male.. .it is a perk. It allows for a little bit more leeway in
certain areas than the women might feel that they are given.
Brenda: I have had this ongoing joke with another teacher for years that I feel like we are
peons; like we are at the bottom of the pool. That is just the way it is.
—: If crayons were given we wouldn't get one.
Brenda: I agree. So, it's unfair...yes. But sometimes I think it is done to keep them here;
to keep the male ratio as high as it is. "I want you to stay around. You didn't do X, Y, Z I am not going to worry about it. I want you to be here. I want that male population."
Heather: I would just like to throw out that it would be interesting to see since we are
having the administration change, if that would be as much of a priority for the next
administration.
--: Or if they want to stay or go.
—: I don't know if there is anywhere to go.
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—: They are going to have to stay. Our population is not going to change that much since
no one can really move.
—: But will they be inclined to recruit male teachers, the new administration?
—: Unlikely.
—: I don't think the new principal will have that same drive.
—: With what they are talking about. I was hired from a school that Mr. Patterson likes to
recruit from. When I came here four years ago, he had recruited many teachers from my
school however every single one of them was male. When I got here I didn't realize this
and people were like "There are women at Anywhere University?" I had no idea at all. I
did not get what they were talking about. Finally, I asked what they meant by that. I was
told that every single person he had hired out of Anywhere University was male. I said
"Really?" because our classes at Anywhere University are the typical percentages of male
versus female. We have the typical amount.. .in all of my classes, we had 1-2 men and the
rest were women in every single one. Anywhere University is not any different of the
male/female ratio from what you all saw in your college classrooms. That was a very
interesting thing for me. Mr. Patterson when he was going out there was choosing male
teachers to bring down and those were the ones he was hiring out of state. He has picked
some awesome teachers from there. But that just seemed to me to be something he was
focusing on just because the ratio of male to female teachers was very low. I had 1-2 men
in all my classes but most of them ended up here. So, I don't know.
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--: I see that to.
—: I agree with Brenda about how the men would leave. I think about how many women
have left this school in the last seven years versus how many men. There have been more
women. Several of them have been forced out. They were given a horrid class, they were
forced to change classrooms, or forced to change grade levels.
Kelli: And why was that?
—: A lot of reasons. I remember one from several years ago. It was just something that
she had done. She had a big talk with Mr. Patterson and that next year she was given a
lower level class on a different grade level. People in the school knew it; that she was
going to be forced out.
Kelli: Now if she was a man, and they had had the same disagreement, how do you think
it would have played out?
--: I think he would have let it go. I don't think it would have been a big deal.
Kelli: Do you see him having a different way in the way he deals with men and deals
with women?
--: Yes.
--: I wonder if it could be more of a power struggle or a need to control.
—: On whose part?
—: Mr. Patterson's part.
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—: To control women or to have the upper hand; or maybe not to get into a big
disagreement with a male. Is it easier for him to say to a female "Be gone" or "I don't
like the way you did this" versus having the same disagreements with a male?
Heather: My perspective from what I see is that he is sincerely amused by the antics of
the men. He finds their jokes charming and witty. He encourages that. When I met him I
would have never guessed that he had that side of him. I see him as very serious. When I
see the cutting up by the men, which I would never dream of doing, I see the amusement
and I am always surprised. On my team we have a running a joke that he really favors
this one and encourages the cutting up. I guess it is kind of like the animalization of this
one person. There is this leeway of some men to do whatever, and say whatever, to be
open and free. That is encouraged, that sense of humor.
--: I think that plays into their job, too. I think we are not judged necessarily or looked at
based on our job or our ability to educate the children here. I think with the parent
perception, too. Just the thought of how many more parent complaints we get versus what
the men get. If we don't follow the rules we get talked about from parents or from
administration or something. But if they don't follow the rules, let it go, it is ok.
Jennifer: I know that we are supposed to have the 24 hour e-mail rule like when we get email and we have to contact back. I have heard of men where they just say "I am not
dealing with it." How can you not respond to that? They just say they are not doing that.
When it comes back, it is just like dismissed that they didn't respond. Maybe it is because
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we always do respond back and they expect that we will respond back in an appropriate
amount of time. I know that sometimes when an e-mail is rough or regarding something
they don't necessarily want to discuss with a parent they are just like "Well, I am just not
going to worry about it".
--: I have actually seen a bit of a change and I think it might be....this building is 8 years
old. So really now we are getting into the upper grades families that have experienced
this building for a long time. The novelty of a male teacher may actually now be wearing
out. It might be that parents have seen their children go from one male teacher to another
male teacher and the experiences may not have been something that they expected. I
know that there are teachers on my team both male and female but we are talking about
the boys. The guys have really experienced parental feedback that I think a couple of
years ago might not necessarily have happened. There are guys really being put to task by
parents. It has not been my experience that parents have been more forgiving of male
parents than female teachers. We have a very difficult clientele in this building. If a
parent is going to be advocating whether appropriately or inappropriately for their child I
don't think they really care who is on the other end whether it is male or female. That has
not been my experience that it was an issue. But it has been an issue with the
administration, parts of the administration. I think that is also just human nature. I don't
know if it is necessarily because of the atmosphere we're in here. I think all of us have
preferences one way or the other. We are drawn to people and personalities one way or
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the other. We are apt to give people the benefit of the doubt or not give people the benefit
of the doubt based on our personal experiences.
Kelli: Is that the way the administration, I guess the way you are describing the treatment
of males, does that change the culture and climate of the school?
Stacey: I was at the basket raffle for a little bit and they made a real big deal about the
PTA actually got up there and said "If you have had a male teacher here at Lake
Ridge.. .stand up" Everybody seems to be on board that it is so awesome to have a male
teacher. On meet the teacher night this year I had a little boy go "Aw, I wanted Mr. Soand-So because he plays football" and I looked at him and said "I play football, too." I
think the kids are all saying I want Mr. So-and-So next year; this one teacher. The PTA
really builds it up.
—: I think what she should have said that night, because it really offended many of us,
how many of you have had a male teacher, applaud or whatever. How about the question
"How many of you have had a really good teacher while you were here at Lake Ridge.
Let's give Robert Patterson credit for hiring a lot of really good teachers regardless of
gender." We all would have really appreciated that and I think the families ultimately
would have appreciated that. But her comment was like "If you have had a male teacher
you have been one of the lucky ones." It was like nobody else mattered. I don't know that
Robert necessarily wanted it to go that way. That is the way it works.
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Kelli: Was there any, on the part of the leadership, any acknowledgement to that, that it
might have offended the women?
All: No.
Brenda: I kind of feel that same way when we had that magazine came out. I thought it
was a good thing but it was kind of like a slap in the face. It is good that you women are
here; big deal. But we have this male population that needs to be congratulated. They are
doing their job just like we are doing our job. Happens to be more male and that's great. I
don't have a problem with that. I was like great for you guys but it wasn't a favorite of
mine. I didn't feel particularly pleased about how the whole thing went down. Even if
they had asked some of the women's perspective, like you are, on how we have males in
the classroom that would have been better. We were totally disregarded.
--: Have you read that article?
Kelli: Do you all have issue with the article? I hear you saying Brenda that you do.
--: I do not. I think it is a novelty. Like you who did the research, this is the school, the
only school in the whole state and it stands out. It is a novelty so it draws attention. It
doesn't bother me.
Stacey: It kind of goes along with Robert's personality. This is just my perception. I think
he did it to be different. He wants to say "Only at Lake Ridge!" I loved it in our meeting
with Robert when he talked about the change of guard. It was our grade level. He said
"At my new school, I am going to have that same saying". Kathy said "Only at Lake
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Ridge?" We all busted up. He is always saying that. He really likes the idea of having a
novelty and being different. Let's see what he will do at his new school, probably
something different as well.
Lisa: I don't think we even have this discussion or issue if we were treated the same. It's
like great we have men; fine. That's all well and good. There is definitely a tone that we
are kind of taking here that they are treated differently here. And the men know that here.
They know they can get away with more. They know they can send out e-mails, say
funny things, and not respond to parent e-mails. It will be okay and nothing is going to be
done to them. They are not going to get into trouble so it is no big deal.
If the administration said, "Great you are a male but you have to do the job with the same
expectations...."
Kelli: Has this ever been discussed with the administration or is it taboo?
--: It has been discussed at the leadership level. I have been on leadership team for four
years. There have been several discussions about hiring practices and making sure that
the best candidates were looked at. If it comes down to here are two really good equal
candidates and one was a male and one was a female, yeah go ahead and make that
choice, hire the male teacher because you want that balance. That is all well and good.
There was some correction to the hiring practices but very minutely. I think it has slid
back a little too because you are a male; I want you because you are male. There have
been several instances where a position has been held open for people waiting for a male
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teacher to be able to take the place. Some male teachers have been hired outside of their
specialties where I know other women have been interviewed, shown interest, applied,
but have not been considered. We have had a couple of instances of that; and in some
very critical areas where the abilities and the credentials of the people who were working
with the children really is critical. I think in a classroom and in a general education
setting most average children can progress and do okay with an average teacher. You
know, doing their job and putting in the hours and that's it. But when you are dealing
with students with special needs, it is a shame that what is in the best interest of the
children.. .and I don't necessarily think that Robert, I mean he is the guy who is making
the decisions. I don't think Robert is doing it because those children's best interests aren't
at heart. I think some of the decisions that he has made have been counter to that whether
he has realized it or not because he is looking for a male.
—: We are letting great teachers fall through the cracks and fall through coming here and
working here; perhaps more because we want to fill that percentage of two at every grade
level or what not.
Robin: We did have a couple of teachers who were hired because they were men and in
very difficult positions. I know for a fact that both of them struggled and failed miserably
and they know it. So it is not always the best. I have to say also when there was a
discussion with the principal about the hiring practices and it did come up at leadership.
His feelings were hurt. He didn't really perceive that he was being that way and showing
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preferential treatment. I don't really think that he sets out to do it; thinking that I want to
do this; that I want to exclude good women teachers. He thought he was doing the right
thing. He didn't really perceive it as a problem. He just didn't see it the same way as
others of us did. His feelings were really hurt because he thought he was doing the right
thing. I think his motives are good. They really are. I think he wants what is best for the
school and the students. Sometimes that preference to males...
—: It has been pointed out that these men are being treated differently. I didn't even
assume that there has ever been a discussion about hiring practices or otherwise. I feel
like it is the same game. I feel like we are still in the same place. I don't see a difference.
—: Do you think he tried to respond at the time, most of us can't change who we are,
essentially. So if he is going back to his practices, he is going to go where he is
comfortable.
—: I think he tried to make a difference. He tried to chance. He didn't really get it that
people had noticed and were angered by that practice. It hit him pretty hard.
Jennifer: I have been thinking about a time in the classroom; we were talking about why
men were asked to carry tables or do other things. I see that the men I am observing are
often asked to leave their classrooms, being pulled from their daily instruction, to do
other tasks.
—: That is a really good point.
—: It is true.
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—: It is almost like their value as an educator is not being upheld because they are being
asked to do other tasks. Sometimes it is tasks that are absolutely necessary for an
educational event. But many times they are not. So, they are almost custodial. I feel like
that they are valued on what they can carry. Sometimes they are valued for what they can
do out of the classroom as well.
Stacey: I actually questioned something about the leadership team. Is it more men than
women? It seems to be.
—: There are more men on the leadership team now than there has ever been.
Stacey: My question about that on my grade level is are they the most qualified person
for that position because I have seen other people on my grade level who rise up to
lead...you know what I mean? I don't know if it is just because of that thing about they
don't want to chit-chat, they are all set, they don't spend the time. I don't know. I have
often wondered if it is across the board if there are more qualified people to be on the
leadership team to lead the group. Are they selected because they are male? I don't
know.
—: I think there is a difference between what being on the outside of the leadership team
about what the perception of what that leadership team and is does versus when you are
there what it is and what it does. I think there is a division of leadership. You can be a
leader on your team without being on the leadership team. In most schools, this school a
little bit less than another school I was at, most leadership teams are a delivery service
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and do not have a lot of input in terms of how the leadership responds to the staff. So it is
more of a "Here we are; this is the information that you need to disseminate to the rest of
the building; this is how it is." The leadership team does not always have the input into
the workings of the school that people on the outside looking in might think they do.
There is team leadership in terms of being a person on your team that really does the
team building and you can do that outside the leadership team.
—: So what is the leadership team here?
—: I haven't been on it the last two years. As Robert's tenure has progressed it has
become more and more a delivery service. I think when it first started here it was more of
a team; this is what we need to do. I think that has changed.
--: It is just a delivery service?
--: It is just a method of communication to the rest of the staff.
—: They do a lot of work in terms of ordering and facilitating.
—: I was very excited to be on the leadership team. I was all gung-ho and wanted to
change some things, make decisions, get people excited and motivated about instruction.
Jennifer: This was my first year on leadership. I was very surprised at the first meeting. I
had an idea that was completely shut down. I was like "Woo". I realized that my
perception of what the leadership team was not all what I thought. My job was to take
notes, report back, and if we had any questions they would be taken back to the
administration team and not discussed by the leadership team.
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—: At one point we were selecting who we wanted to be on leadership.
--I am confused as if she is being asked each time or do we have our choice.
Jennifer: It is different at every grade level. In my grade level, the teacher who did it for
five years said she didn't want to do it anymore. An e-mail was sent out to see if anyone
on the team wanted to do it. It was discussed. I don't know how it was decided upon.
There were a few teachers who wanted....
—: In my experience, the principal normally asks and then they keep that person because
not everyone wants to do it until that person says "enough." Then they have to go and ask
someone else to do it.
—: It has been my experience in schools that I think most leadership teams try to turn over
every two years in terms of you have each grade level give somebody up. That's here at
Lake Ridge. Fifth grade leadership changed twice when I was here, once when I first got
here. Both times it was a team decision as to who would take over. The first time
somebody left and there was a vacancy. The second time it was opened up to the grade
level. I know there have been different grade levels who have been selected by Robert
and other grade levels have had the opportunity to select.
—: I am over it. (Much laughter)
Kelli: Okay guys I need to take a really short break as I need to use the restroom.
Kelli: The next questions. Does having male teachers make your school different than
other schools? If so, how? Is it better or worse?
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Rachel: Again, I think it is that outside perception that makes us different. I think people
perceive us better and not worse whether we really truly are better or worse than any
other school. I think that is what other people think and the things that other people look
at to rate whether a school is doing well or not. I would say it's a log. We don't have the
highest test scores but I don't think that is because of males or females. But that is not
necessarily how I rate the school and how successful it is. I think from the inside looking
out it is better for the adult. I think we are beating a dead horse as to whether it is good
for students or not. It is really hard to tell. It makes us different just because it is unusual
to have at an elementary school level. But like Heather said it is a novelty and something
to look at for better or worse. I don't want to be the judge of that.
—: Our school gets attention. We seem to be a desirable school without having the highest
test scores in the area. I think it benefits our school from public perceptions. I think it
benefits us as staff to have a nice mix here.
—: It is just at a different tone from any other school I have been at. I have been at
unhappy, sad schools. That comes right down from the top. When you have a sad,
unhappy principal she makes you sad, unhappy and miserable. I think Robert likes his
job. He wants this to be a family feeling and that's what he tries to bring about. But
having the men, it just sets a different tone. You know, like they are wild and crazy and
women value their.. .1 don't want to say that. Men value their job. Women are aware that
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they.. .how do I want to say this? You know how we were saying earlier that their range
of activities is excused when women are not?
—: I would be interested to know whether or not people here worked in a building with a
male principal before but without the staff male/female ratio going and whether the fact
that we have a male as a principal itself is a factor in the culture. Would it be different?
The only other principal I have experienced is a woman with an ax to grade.
Kelli: I have experienced a male principal with an ax to grind. It is not good. It is really,
really bad.
—: I have worked for several male principals. Robert is just such a unique person in that
he is a loving, warm person. He sends that message down; where most men don't feel
comfortable sending that message for some reason or another. So they are the king of the
school and this is the way I have always perceived.
Kelli: Do you all feel that the leadership sets the tone and everybody kind of follows and
it is not necessarily the influence of the male teachers?
—: I think so. I have worked with men who feel like they are the king of the school. You
can walk by me if you would like, kiss my feet if you would like, and things like that. But
I have also worked with some very unhappy women who are gauging their way to the top
and they don't care who they step on with their high heeled shoes on their way up. So
that is not a pretty sight. Robert just seems to be comfortable making people
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comfortable. I have only been here a year and I may be speaking out of ignorance. I feel
very comfortable here and I think it is Robert. I don't think it has anything to do with...
Kelli: If the male teachers were first not here, how do you think you would be valued?
Second, if they weren't on a pedestal, (and I gather that is how you perceive the male
teachers) how would the school culture change?
—: I think that it is very exciting that we have a new principal coming in. I would like to
see less emphasis placed on male or female and more emphasis placed on the quality of
the educator. I would like to see the focus on education and instruction and back in the
classroom rather than putting up our faces and putting out what we can do and what we
can produce. I would like for us all to be challenged inside, whether male or female, to be
the best that you can be.
--: Showcase classrooms and what you can do in other capacities outside of school; like
all the PTA things that go on after school and in the evenings. That gets us the publicity
but doesn't showcase what is in our classrooms. A lot of that gets overlooked.
—: I wonder what the mothers feel like because they have Dads and Donuts. My last
school had Muffins with Moms; so, I am wondering what the mothers feel like.
--: At a school I came from that was around the corner they had Muffins with Mom and
Donuts with Dad. Yeah.
—: We just have Dads and Donuts.

151

—: I think Robert's perception is given our clientele given to some degree is a little out of
touch. The perception is that the moms, I mean we have a tremendous PTA presence in
this building, which could be a whole other focus group. But I think and Robert has said
this, the perception is that the moms are in the building already. They come for so many
things and are so involved. So the whole thing behind the Dads and Donuts thing, by the
way he was not the first principal to do here at Lake Ridge. But the perception is because
the majority of the dads in this area are in and out. It's not that they are from split
households but because their jobs take them out of the house for so long and the only way
we are going to get them in the building is giving them donuts, coffee and taking pictures.
I think that is why there is no push for Moms and Muffins.
--: I think we should do Moms and Muffins.
--: I am trying to think about the differences between coming to school now and coming
to my other school where there were no men on the team. On my other team we tried to
have a relationship. We would do things socially. Here, the two men are just so different,
one participates and one doesn't. One will encourage it but the other doesn't want
anything to do with a relationship outside of school. So coming to school for me as a
professional has just been a very fun experience but that has more to do with the
personalities of the people on the team whether than their gender. I am wondering about
other teams and whether you felt the same relationally with the men as say an all women
team with the bonding. You are a team. I don't know anybody but my team really. So that
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does change that dynamic. Has anybody felt maybe lesser bonding or more bonding
because of the gender?
Janice: Both of our men... Both of our men interact and help; one more so than the other.
One has more social skills and wants to get together after school and do other stuff. The
other one has a lot of ideas academically. He will send out e-mails with "this is a great
website" and things like that. They both come to things we do.
Brenda: I think it is completely up to the individual. As for me I don't feel like I have the
necessary true bond with my team. That's just me. I have a bond with some on my team
but I haven't made an effort to go and bond with the other members of our team.
—: We have a lady on our team who is not interested. She bonds with other people in the
school but she is not interested in fifth grade necessarily, but the guys do.
—: Fifth grade has come a long way since I got here. A lot has to do with me; a lot of it
has to do with the continuity of the people on the teams. There are some teams in this
building where the changeover is constant. Every year it is like people trying to find a
home. Some grade levels are more stable than others. It took several years for the fifth
grade team to be stable. People have come on and left. But there is a core. I have been on
the grade level for four years now. We actually went through team building activities. We
spent two years as a team trying to work out the kinks. I think that type of situation going
into team building activities is a lot more doable with a male presence. There is more of a
willingness to open up and share and they did. Men were a very good part of that in terms
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of the sharing. It is like Brenda said, "What do you want out of a day of work?" Do you
just want to work or do you want the extended relationship afterward? It is about people
and I don't think gender has a much to do with it. Conversations are a lot different. When
I get together with a bunch of female teachers all conversations inevitably end up back in
the classroom. When the guys are around that isn't necessarily so.
Kelli: Does that make you want to be more social?
—: Yeah. You get tired of talking about fifth graders. It opens up a different window than
you would necessarily get from a group of females.
Heather: We tried something on our team. We tried to have a social night for just
females. It ended up hurting someone's feelings. But she intentionally sought out the
female bonding thing by having a girls' night out. That was hurtful to the one. So the next
time we did it that person was included. But it is different if you are used to just working
with females it kind of throws in a different mix and how you relate to your team as a
woman.
Kelli: So does that person who said let's just do a girls' night, do you think they have a
level of comfort with men being here?
--: Absolutely! She just wanted to do a little more female bonding where you can talk
about things you wouldn't necessarily talk about in front of men.
Jennifer: I think the bonding thing isn't necessarily a male thing. A grade level is not split
like where the males sit together and the females sit together because our team is very
154

different. We have teachers who have taught 30 years and are grandparents and we have
teachers who like to go out every night. They are very different walks.
—: The size of the team makes a difference, too. Kindergarten is huge. Fifth grade has 10
teachers if you count all that should be counted. The size of the team makes a big
difference. That is the same with any group. The larger you get the more you are going to
divide by experience and interest.
Brenda: That is sadly what happened in second grade. At one point we had 10. Our main
issue was to come together to make a decision and we were all over the place. Everyone
had input and it was hard to come down to one decision even with social things. At that
point, I was like forget it. Do what you are going to do. We were trying to fix schedules
and it just wasn't working.
Jennifer: All the kindergarten e-mails go to the parapros as well so that is 17 staff
members. The discrepancy between views, personalities, perception of right and wrong is
extremely different. So I do think some 'clickiness' develops because of the size. When
we have meetings in my classroom in tiny desks and chairs, when you get that many
adults in a kindergarten classroom it is not the best working environment.
Kelli: Think about a typical day working with a male counterpart. Describe that day to
me.
—: In my experience I hear a lot of fun going on through the wall. It is a lot louder at
times; kids getting loud and having a good time, laughing, etc.
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—: If I were next to the other male on my team I wouldn't hear a thing. It is quiet and the
mood of the classroom is very different from most classrooms. This is their personality.
They are laid back. He is a big reader so first thing in the morning, he has a book and
they have a book. I can walk in their 10 times and I don't think they even notice me.
They are all scattered about the room, they have their books and they are reading.
--: That is awesome.
--: It really is.
--: I am next to a male teacher as well. I see quietness. They are at their desks doing their
work and he is at his desk doing his work. As far as instruction going on, there is not as
much as is going on in my classroom.
—: You mean instruction as far as them standing up and talking?
--: Yeah, and teaching, walking around and interacting. I don't see that nearly as much.
There is the morning small talk while I am trying to file papers, put morning work up,
etc. There is never anything on the children's desk. They just come in, unpack, read and
do seat work. I don't know; it is a very different atmosphere.
—: This all just stays here, right?
Kelli: Yes it does.
Jennifer: My morning interaction with a male is frequently, "So what are you going to do
today? What are you going to do in math today? Do you care if I look at your work and
see what you are up to?" That is my morning interaction.
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—: I have had that experience too with other male teachers on my team. "Hey what story
are you doing this week?" at 7:45 in the morning. You didn't really plan over the
weekend or you just didn't do much of anything.
—: But I have heard that from a female on my team too.
—: That's fine because you know enough to teach. Say you are teaching space for the day.
You can walk in and deliver an amazing lesson about space and not necessarily have
things to back it up but if you don't have those teaching skills or knowledge to teach
effectively then...
—: And then there is dismissal time. Some people just open the door and off they go into
the wild blue yonder. Some line them up, walk beside me and that is the way it is.
--: Don't you think that is individual?
—: Totally individual. It is not male or female.
--: It is business for us. We make cards and the whole nine yards. I think that is
individual.
--: I know a male on your team who always has the kids lined up and in order. So I am
not sure that is a gender thing.
--: In fact we have a female who has a parent who says she is always so loosey-goosey.
She says yeah I am but she feels like she is doing a good job and she is. But she is just
loosey-goosey but she is a very good teacher.
Kelli: What do you all think the perception is of the male teachers of the women?
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—: We work too hard.
—: Almost like getting jokingly laughed at like "Why are you doing all that? Why are you
doing all that?"
—: Not even just in grade level. It is everywhere like the copy room and everywhere.
—: The guys on our team look at the women as balance for their end. I have seen amazing
growth in certain aspects of their teaching. I think as maturity comes it is that experience.
As the experience comes, the realization of what I need to focus on comes into play. I
think for them this is a great place to work. For women it is a great place to work too. As
a male teacher why wouldn't you want to come to a place where there is more of the
same? Probably that we have the little ducks in the row but it is probably more
experienced than anything else. I don't think it is a gender thing.
—: I think it is hard to speak for us too because we speak to the males on our grade level. I
mean I can't speak for the males on your grade level. So it is hard to say.
—: I have heard comments about males not like leaving right away and stuff. I have a
male on my team who gets there earlier than the females and stays later than the females.
Some of the females are less into that long. One of the two males is very into educational
philosophy and theology and that sort of thing. I have heard him speak about women in
the college classroom where the women are there for completely different reasons than he
was there. Where he was interested in learning about theories and that sort of thing,
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women were there and talking about getting engaged. It is kind of a condescending
perception on his part about women.
Kelli: Do you all think that the men across grade levels have a bond?
—: The Anywhere University boys do, right?
--: Yeah.
—: I know they have poker nights. There are a bunch of them that live in the same
apartment complex. I think anybody who lives in that complex is part of that group. But I
do see a lot of male interaction across the grade levels. I think a lot of the women tend to
stay a little more on their grade level. I think that is because there are more of us there. If
there were only two women on a grade level would we reach across more? We don't
really have to in order to get that.
—: That is really interesting though. I never thought about that the men had poker night
and they were playing basketball. They do some things. Granted both of those would
probably be opened up to women if they wanted to join.
--: They asked about basketball. They played twice. They don't ask about the poker
though.
--: I think you would have more women play poker!
Brenda: I don't know that the males on our grade level have a bond per se. I think it is
because they are at two different places. We have one that is single and one that is
married with a newborn. They do talk in the morning. In second grade we have planning
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teams and they are on the planning team together. They have a relationship but not
necessarily a bond outside of school. I think it is simply because their lives are so
different.
—: One of my men has a much closer relationship with a couple of the women than the
other man. Again it is because their personalities are so different.
—: Seems to come down to personalities.
--: I think it does get down to personality type as opposed to gender.
Kelli: Do you think that they stay here because there are more men?
--: I think that helps. I think it is comfortable.
Jennifer: I came down here and felt very comfortable because there were other people
from Anywhere University. That was kind of a little thing for me. Whereas if you see
other men here you are thinking that there are people for me to fit in with.
Stacey: I think that because Robert is so encouraging. He really makes you feel so
believed in.
Kelli: Is he as encouraging toward the women as he is toward the men?
Stacey: I feel he is for me. I can't speak for anybody else. He values.. .In all the staff
meetings I have ever been to he is always thanking you for everything you do. He is
always making comments to the faculty about how great everybody is doing, what a
valued staff he has, etc.
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—: What about individually? That is corporately. Does he know anything about you
individually, I am wondering?
Stacey: Whenever I interact with him....
—: Do you interact with him?
Stacey: Not this year. Last year I interacted with him more than this year.
Janice: As an example of an individual, we went to the 4-H. As we were getting on the
buses ready to go my sister called and told me we were putting my dad in ICU. So I said
to Robert, we were putting my dad in ICU in a particular city. I told him I might have to
take my car because I might have to go to that city after the trip. He tried to give me
directions and he gave me the wrong directions. So he called me and googled how to get
from 4-H to that city and told me the directions. That is just an example of Robert. In my
short time here, he has always been interested and uplifting and caring to me. I have not
seen him do that. He does work his office staff very hard. I've heard that is very hard but
I think he expects hard work from everybody. I mean, I don't know, I am not an office
staff worker. We all work hard and I think he appreciates how hard we work. Robin
works hard as a Media Specialist, we work hard as teachers, and the office staff works
hard. I think that is just expected so we do it. Am I correct?
--: I think he appreciates it and he lets us know.
Janice: He knows we come in early and stay late. He knows we work at home. He
appreciates it.
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—: So when you have that you don't want to leave. I think that is what keeps people here.
I came from an opposite situation at my other place. I knew the principal liked me
because she never gave me a hard time about anything. But yet she wouldn't say hello
when she walked by you in the hall. In the staff meeting all she talked about was the bad
things people were doing. I wasn't even doing those things and I felt bad instead of good
about working there. The morale there was just horrible so a lot of people were leaving
that school.
Janice: When you work in a bad school you appreciate so much a good principal. I also
worked for a different personality in my principal. I had spinal meningitis. I didn't get a
call or a phone call or anything. I was in the hospital for almost a week and there was
nothing from her. Not even an acknowledgment that I was sick. I had to stay at home
after that because it is hard to get around. At the end of the year she said "You have a lot
of absences." I said "Yeah, I had spinal meningitis". She said "Oh yeah, I forgot." Robert
will call you with directions because your dad is sick and then there is the other. When
you have worked for someone who could care less and doesn't remember flip about you,
and then you have someone who is willing to call you and tell you turn-by-turn how to
get somewhere, then you want to stay.
--: I want to stay here because of the staff, male or female. Robert has done a good job
putting together a staff that despite what difficulties we might have with each other, it is a
place of business. We have over a 100 people working here and you are never going to
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like or love and care about everybody you work with. But we have a staff here that for
the most part gets along, interacts, and you know who you don't like or get along with so
you don't have out with them. He has done a good job putting this staff together and you
don't mind walking in the building and being here. It is an excellent building. The old
school that I worked at, I could be in the best mood getting out of bed in the morning and
walk through the door and it is just a killer. I think the atmosphere at this school is so
much more positive whether or not you can attribute that to the males in the building or
not I don't know.
Kelli: Can you attribute that to the principal?
--: Yes!
—: I think so.
—: The climate he has created is interesting to see. Because he is moving on, he is not
here as much and not as focused. I have noticed that the tone of the conversation among
people has changed. Last year and the year before, he was gone for several months
because he was ill. The conversations were different. They were more positive at that
time.
--: It has to be him.
—: A lot of those negative conversations are out of his control. You don't know what is
coming next. Part of it has to be filtered down from him just because of the staff he put
together.
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—: If I could speak for my team which I can't, but if I were to generalize how my team
feels, it would be more about our team feelings that this is a good place to work. It stems
from each other and not the administration. If there is negative talk it is an administration
feeling. We are positive about coming to work because of each other. We don't feel a lot
of influence from the front office, knowing what is going on in our rooms or seeing us
work. We enjoy the students and each other.
Janice: This is an extremely helpful staff. When I got here Robin e-mailed me personally
telling me she knew I was new. "You need to do this and this. Come to my room and I
will talk to your class about this trip because you don't know anything." As a whole the
staff is so helpful. I don't know how that happened. I think it is the climate. It is a helpful,
warm, fuzzy, place; a wonderful place to come.
Kelli: How do you as a teacher impact the school culture and work with everyone on the
staff?
—: I think we count on each other. We are not trying to outdo each other. I haven't seen
that here. It is helpful. It's like, "I have this, do you want this, and can I help you."
Everybody is helping out.
—: It hasn't been that way in other schools I have worked in. That is something that I
have picked up on because people have been so helpful to me. I have extended myself as
well. I think it definitely has to do with being at this school with this group of people.
You don't find it everywhere.
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--: I think we all just help each other. We are all in this together. I think everyone knows
they don't know everything. They are willing to take help and willing to give help.
Kelli: How many years you have worked here and how many years you have been in
education?
Brenda - 8 here, 13 in education
Jennifer - 4th here, 4th yr. teaching
Robin - 6 here, 8 in education
Rachel - 6 here, 12 in education
Janice - 1st here, 31 in education
Heather - 2 here, 13 in education
Lisa - 7 here, 7 in education
Stacey - 2 here, 12 total
Kelli: I think that is it.
--: Good luck with the boys!!!
—: I want to see if she can pick out who we were talking about!
Kelli: I already know some of them.
—: Who is coming?
Kelli: I already know some of the people.
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APPENDIX D
MALE TEACHER FOCUS GROUP TRANSCRIPT
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Teacher Focus Group #2 - Male Teachers
March 31, 2009
11:15 a.m.
Kelli: Your real name will not be used. You will be given an alias.
—: Cool! Can we choose our own aliases??
Kelli: No you may not!!!
Jacob - 3r - 6th year here, 6l year teaching
Ethan - 2nd - 4 years here, 5 teaching
Christopher - 5th - 5th year here, 8th overall
Joshua - Spec. Ed., 1st yr here, 4th teaching
Andrew - Chorus, 4th here, 33 yr teaching, 20 yrs. in OK
Anthony - Kindergarten, 4th yr here, 5th yr. teaching
Matthew - 1st, 5th yr here, 5th yr teacher
William - Art, 3 yrs. here, 7* yr overall
Kelli: First I would like to talk about your experiences as a male elementary teacher.
Some of you may not be able to answer this question. Think back to a time when there
were no male teachers, or very few male teachers either here or at any school you have
worked at previously. Take me through that experience in comparison to here.
Jacob: I know that where I student taught there were two males in the entire school aside
from me. I guess I made number three. Here it seems like I am able to connect. 1 know
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that I have another guy to go talk to about things. Not necessarily about education but
day-to-day relating aspects of things. I know that at the school you can talk with the
females but it is different when you talk to a buddy. Females have a different perspective
on things. I know that just going and talking with a guy is like personal aspects. In
educational things I think it is pretty equal. We definitely have our own unique
perspective that we bring. I think the biggest difference for me from student teaching to
Lake Ridge, which is the only place I know professionally; in student teaching there were
three guys in the whole building. It is that kind of personal relationship.
Matthew: I have found that when you are one of the only males in the school, like in my
student teaching, you are perceived as being homosexual which is one of the big
stereotypes. Whereas when you are here at this school where there is a larger population
of male teachers that doesn't become the first thing that people point out. It really is the
first thing that people question when you are one of the only male teachers in a school.
Instead of saying, "Oh he may be a good teacher" or "Oh he may be a positive male
influence" they say "Oh he is probably gay." And then they start talking about your
education. Here at Lake Ridge, because there are so many of us, it seems like that
stereotype has almost been completely washed out in the water. We don't have to deal
with that ever here. It is kind of refreshing because in a lot of cases that is what you get
especially in early childhood education.
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William: I haven't experienced any of that perception of homosexuality. When I first
started teaching it was in a school with only three other gentlemen teachers. Most of the
female teachers were in their 50's and had been teaching at the same school for 20+
years. It's simply a polite association. There is not a lot of camaraderie between people
that are not just a different gender but a much different age group as well. Some of them
were very nice people but they were not the kind of people you would associate with, run
ideas by, or otherwise converse with outside of the polite "How are you? How is your
class doing? Have a good afternoon." When you are teaching among a large group of
men there is a lot different ability to be able to socialize and to chit chat about anything. I
think it has a lot to do not with just the gender but the age group that is here at Lake
Ridge. We have not just a lot of gentlemen teachers but a lot of young gentlemen
teachers. Most of the men here I think are still in their 20's and 30's. Of course poor
Andrew....
Andrew: I just wanted to sit back and hear what everyone was talking about first because
I can add a perspective of over three decades for this. A lot of what you are talking about
30 years ago was even more true then. If you were a man in elementary education,
heaven forbid that you should go to a rural school. That type of chit chat in a small
community where everybody was gossiping could do you in that fast. I saw it happen to
two teachers; especially if you were a single male teacher. If you went in as an
elementary male teacher that was already married, and already established that way, you
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were pretty much fine. If you were a single male teacher in a rural area, that's where I
started was in rural Oklahoma. I did know that even a principal I had at one of my
schools in the elementary. I would hear people gossiping behind his back because he had
some effeminate qualities about his walk, about his talk, about his manner. He was
married with two children but people still talked behind his back about maybe he
"swayed" both ways. That somewhat affected his abilities to be effective in that area. As
I went to more urban communities that was not always so much a big deal but in rural
settings it was a big deal 30 years ago and could affect you. I have been in schools where
the male population was higher than in others. This one has been the highest of male
populations that I have been in. What time I do have in this building, I certainly enjoy
when the gentlemen come by and just stop for a second and just say something like I
really enjoyed your concert. I really enjoy that. The kids are proving here or doing that. I
know this that whenever I have had a situation with any student at all in my classroom, if
I have gone to one of the gentlemen that has been their teacher, it has just been like a
working cohesive unit that says "What can we do together to help this student out?" I
have also found that the women teachers do this also so it is nothing that is specifically
one way or another. I haven't found anyone in this whole school who wasn't willing to
work with a student. I have been in a school before where there were only two males, one
was the custodian, Joshua, and the other was me. In situations, not all of them, but in
situations where I have had female principals and a high female population it always
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seemed like that principal had something to prove to males, almost always. Sometimes
that made it uneasy but it really honed my skills for being diplomatic. I always want to
make it work. I will be as diplomatic as I possibly can be to make it work because just
with my personality I don't like to cause friction. So that honed my skills in working with
women. It was the perception that I had and that I carried for a while as a male teacher if
I found a female administrator who was above me. I would walk into the situation as if
they had something to prove to me. I had to overcome that later on. I really don't see that
anymore. Currently there is a woman principal at my high school and we get along fine.
This is the first female principal this high school has had. All the male principals that I
have had I have gotten along with. I didn't always agree with them and they didn't
always agree with me but we always came to a workable solution for students. That is a
30 year perspective.
Anthony: To piggyback on what Jacob said. William will kind of help me out. The idea is
that you have someone at your school that you can talk to and socialize with more on a
friendly level. I think that is important to a school in general. The one year I wasn't
teaching here At Lake Ridge, I was teaching in a middle school. My entire grade level
was female. I have always had a lot of women friends and growing up a lot of just girl
friends. I never experienced an awkward experience to just be the only male on that grade
level. I was one of the few at the school and if you discount the PE coaches there were
almost none. It was a little bit more awkward just in general socially. It just didn't feel as
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comfortable as here -just to have people, specifically other guys, to talk to versus just
being surrounded by other females.
—: Just polite and pleasant.
Anthony: Yes.
--: We were saying, it is not like that common male stereotype where we are talking
about basketball.
—: Or the girls that we know.
—: It can be just as simple as just talking about our classrooms. It appears that it is
sometimes easier to talk to each other about that and we have more to relate to for some
reason than we do just talking to one of our female counterparts about how we would
handle a situation in the classroom. It really does make a big difference. When we are
commenting on how it is nice to have people to talk to, we are not just saying about
basketball, sports, drinking or whatever. We are just talking about just everyday stuff but
it does make a huge difference.
--: Just being able to talk to each versus the female staff sometimes.
Christopher: I tend to agree with William. Fifth grade is somewhat unique in that they are
women except for the two of us and we are the youngest two in the grade level. All the
women are 45+ so we have a great working relationship but we have both variables at the
same time. We have the big age difference and the gender difference. I started teaching in
a middle school that was in the same building as the high school in inner city Cincinnati.
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By the nature of the school, they really needed almost for security reasons the highest
number of male teachers as possible. Most of the men that I taught with up there were
college football players. Our director in the charter school, who was probably bi-polar,
most clearly bi-sexual, he didn't necessarily hire people based on teaching merit as much
as he did by your ability to control a group of children. At least from his perspective the
number of females that could manage the children in that school, the high school
particularly as the middle school wasn't much of a problem, but you were not going to be
a normal, any woman coming out of an undergrad program and walk into a high school in
that building and control a class of kids. It just wasn't going to happen. This is kind of by
far the opposite end of the spectrum teaching in a suburban school with mostly well-to-do
families and children who listen and do what you tell them to do. I think with few
exceptions the majority of us are mid-twenties to mid-thirties. It would be very different
if I were a 31 year old male teaching with a bunch of 50-something year old males. But
we happen to all be around the same age which may be an understated variable that is
very critical as to how we all get along with each other.
Kelli: Does anybody else want to say anything?
—: I think this is another thing too. We always wonder how we are perceived. Being the
minority in any situation you always wonder how you are perceived.
Kelli: Yes.
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—: We always wonder and that is our biggest thing. The ladies we work with always have
nice things to say when we are around them and stuff. We generally know what they
think about our situation.
Kelli: What is the general situation?
—: If I am speaking out of turn guys let me know. Our general reflection is that the
women believe that we were hired because we were males not because of merit. I would
have to say that I would have to agree with some aspects to that. But I think that they feel
it much more strongly than we do believe.
Kelli: Do you think they have reason to?
Jacob: I think Mr. Patterson does seek out males. As far as every guy we have at this
school that would warrant anything like that. We had one that kind of flamed out.
Anthony: I think that the perception is that Mr. Patterson is a lot more willing to take a
risk on a male teacher versus a female teacher. If you are a male teacher and you are
coming out of a program like Anywhere University or any of the local universities and
you were more of a middle of the road student, I think he would be more willing to take a
risk on you. He can be more selective with the female teachers. The female teachers at
this school are extremely highly qualified and extremely well perceived in their collegiate
programs or the schools they are coming from. I think it hurts the perception of the male
teachers that were hired only because we were male. Sometimes I think some of the
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decisions that Mr. Patterson has made to hire male teachers, he's maybe given more
leniency in his screening process because they are male.
Jacob: At the same time I think that he doesn't like to limit his selections to just this state.
He goes out and recruits at Anywhere University. If he is on a trip somewhere he tries to
kind of seek out male teachers. He doesn't necessarily do that for the females. I don't
think we are limited I just think he broadens his search for the males.
William: I think everybody here does know Robert Patterson enough to know that he has
high expectations. He has made no bones about the fact that he does enjoy hiring men
teachers and he looks for men teachers. Everybody here knows that he is a principal with
very high standards and he will put you to task to uphold your end of the teaching
bargain. He has also mentioned examples, not by name, but of male teachers who have
wanted to come to Lake Ridge. He has gone to interview them and found them extremely
lacking to his standards. Those teachers, male or not, are not here. Yes, there may be
some consideration to the fact that there is a man being interviewed by him but I don't
think that he is going to let that affect his judgment for what is appropriate for the school
culture and what is a quality teacher.
Christopher: But if you look at it, let's say because of the size of the population if there
are say 20 of us and maybe two bad seeds in that group of 20, that is a larger percentage.
Versus let's say if there are 70 female teachers and there are seven bad seeds it is kind of
the same thing. The size of our population sometimes gives us a bad rap. I am sorry but I
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do have to say that some of the male teachers in this school are very highly qualified. It
just happens to be happenstance. When I was hired I know I was hired because I was a
male, but I had a lot of qualifications that I wanted him to know about, too. But you are
like "Hire me because of my qualifications, hire me because of this, and hire me because
of that." But secretly deep down inside you are like...
Jacob: When I got hired I had no perceptions of Lake Ridge. I was from Indiana. He
called me to come down for an interview. After I was hired I was kind of curious as to
why I was hired. After I got hired I figured I could ask the questions. He did mention my
credentials but he did say that being a male was an influence. He did mention my GPA
and things I did in college but being male was a factor.
Andrew: One of the things that we have to take a look at also is that a point you brought
up a minute ago. Coming across his desk is a stack this high of highly qualified female
teachers.
—: Andrew is referring to a stack that is three feet tall. (All laugh!)
Andrew: When you have that many applicants coming across of one gender and you are
trying to balance out the gender balance a little bit, you do have to go out and you have to
search and look because there are not as many men teachers in the elementary level
across the nation. So he has to make what may appear to everyone else to look like extra
effort to find qualified men teachers. He does travel to do that. But like you said about his
standards, he does have very high standards. I have heard him refer to before, but not by
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name because he is too professional to do that, but he will just say that there are some
people not fitting the bill that I thought they would and I have to find ways to replace
them. As far as a perception unless you dig a little deeper and take that look and compare
the amount of female applicants to male applicants one might just perceive that he is just
hiring us because we are men. He does look at qualifications on that. When he was
getting ready to do his new school and he was asking a few questions about other people
and he would say "What have they done in their work that you think that I would want in
my school over someone else?" when he was asking about music teachers and things like
that. I was very careful not to say anything negative about someone. I would highlight
someone else's credentials that I thought that he was looking for. You have to be careful
as we approach that and take a look at that.
Christopher: I wanted to go back to Matthew's point about the perception that the women
have of us. I think that it is somewhat negative but I think that their perception is altered
based on their age. I find that younger women teachers who work here don't really see it
as a novelty. I think they are more willing to see it as we are here because we are
qualified and we are here because we are highly invested in teaching children. But some
older women who have been around for 20+ years, and I think this is shaped by the
publicity that Robert has promoted out of all of this, like that magazine in your binder. I
think there are some women who think it is somewhat of a novelty act and don't much
care for the publicity we get based only on the fact that we are men. That article was not
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written because we are all highly qualified let's be honest. That article was written
because we are men and are unique to the elementary school situation. I heard one of the
women you had in here earlier laugh and joke about it. She asked "Why did it have to be
about men?" The fact that someone is writing a dissertation about males in elementary
school.... A woman who is 25 would probably just say that was an interesting topic and
come and talk about it. Someone who is 45 to 48 says, "Well so what, they are here, who
cares?"
Kelli: You would be surprised.
Christopher: That is what I think the perception is. The longer they have been around
education, obviously I wouldn't assume that the younger ones as they age would change
their tune, there is more emphasis placed on our being here than a lot of the women 20+
years experience would care to see. That's my opinion.
Kelli: I will just say this little part. As I said, what goes on stays here as far as who said
what. But there was a teacher who was telling a story in the last session who said that
before she came here there were four guys that were recruited from her university. When
she got here all of the other female teachers were like "Oh there are girls that go to that
school. We had no clue because it had only been guys that had been hired". She was like
"Yeah and I am just as qualified as they are". So you see there are two sides and I am
telling you that just to kind of get your reaction.
Andrew: I don't know how this is weighted in your study...
178

Kelli: I am not saying it to be negative or anything.
All: No!
Andrew: I understand that. I am not sure how this is weighted or how you approach this
in your study. I am just going to throw it out there as part of a discussion. In the way that
the article was it was about men. It wasn't necessarily about our qualifications although it
did mention our qualifications. It did a very good job of going through and mentioning
those. Is the scenario that much different if you were going to a school where they were
attempting to put in a higher majority of black teachers, or Latino teachers, or a higher
majority of any specific group like that? The other people who are not of that category,
what type of feeling do they have? That is if you were approaching it from that same
perspective.
Kelli: I think in the last session that some of the teacher's had a concern that there is a
focus on male teachers but there should be somewhat of a focus on cultural diversity; just
throwing that out there.
Andrew: I have been in a situation in this district where I applied for a district-wide
department chair position. It was going to be for south county. I had worked in
impoverished areas and in areas where there were killings in our schools and things like
that. I am not saying that that is what always goes on down there but it is a little rougher
setting than it is up here. I was told that I didn't get the position I was told that it was
because I was not black. Yet the person that they chose had not been in more of a city
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setting as much as I had been in like that. It was totally based on skin color thinking that
they would relate better to a teacher who was of that same race.
Kelli: So saying that and knowing that, do you all feel that the women are justified in
having maybe a chip on their shoulder?
Ethan: I think they are because I remember when I was first brought down here for a job
right out of college I put my resume out in June. I was contacted the next day. When I
came down here for the interview there was a stack of 50-75 resumes on the principal's
desk. I asked him after the interview, why was I hired? He said well I want you because
you are a guy. He pointed right to the resumes and said that he had a huge pile of resumes
but yours went to the top immediately. A lot of it had to be with me being a guy. So I
think that the women are justified in the way that they feel especially here because they
hire so many males because that is what Robert is looking for.
William: That is interesting because honestly I was not hired by the principal. He was out
on sick leave. I was hired by the female administration. So I don't know whether or not it
was because he had set forth certain standards or not as to whether or not he wanted a
male teacher.
Anthony: I would disagree with that because during that same period while Mr. Patterson
was out on his sick leave there were many female teachers hired. So I think you were
hired because of your qualifications. I think all the male teachers are qualified. I think if
you took an across-the-board look at the female teachers versus the male teacher
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applicants you would find similar qualifications. He is using it as a way to screen people.
He has explained to me before that he feels it is important in an elementary school setting
to have male influences on a children's' lives and to have a male perspective. That is why
he wants the male population at the school. He is being selective in that way. Now should
he also be selective in maybe having some more diversity on the staff as Eric pointed out
for the students who need an influence or haven't been exposed to an influential African
American or influential Latino? Probably so. He probably should do that as well. I think
that any time you are in a leadership position you have to make certain selections. It is
hard. We don't know who in the pool of applicants fit those qualifications maybe in this
area. This area doesn't have a large Latino population or a large African American
population. It is hard to know exactly what he is doing. He is using it as a screening
process. I think sometimes he looks a little closer at the male applicants. He has rejected
male applicants. He also hires highly qualified female applicants. He is not turning them
away. So I think to say that he is only hiring males or that he doesn't hire highly qualified
females would be a misstatement. Going back to the question "Do the females have a
chip on their shoulder about this?" I can say from a different perspective.. .1 come from a
family of mostly firefighters. For a long timefirefightersin Dade County had an
affirmative action program where they were hiring minorities and females because it was
all males on the fire department. There were questions as to whether the females were as
qualified as the male candidates. I think that any time there is any type of program where
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you single out any type of group, whether it be based on gender, race or cultural
background, I think you are going to have some people look at that as a negative and
therefore resent the other population whether it is a little bit or a lot. I think there is an
underlying resentment among a very small population of the female staff. It doesn't go
beyond that. I think it mostly has to do with not the fact that we were hired but perceived
favoritism after the hiring process. We are getting attention for being the male teachers
and they feel like "Hey we are qualified too why isn't the magazine featuring us in an
article?"
Ethan: We deserve the spotlight we are in I think. We are probably the only school in the
state and one of the few in America that has this many male teachers. So I think the
spotlight we get from Robert is well deserved. We work hard. We put in the hours. We
are dedicated to our students. I feel that all the support and spotlight we get is well
deserved.
Matthew: I will have to say that when you pull up in the morning five out of the seven
cars in the parking lot are the male teachers' cars. When you leave in the afternoon of the
seven cars three belong to the guys. Perception is reality sometimes.
Andrew: Matthew, I will say to that, I'll defend the females at this point. Maybe not all of
them but a lot of them who are not here at that time are the ones who are taking children
to the daycare so they get here later. I know there are men who do that too. For society
that is the perceived role of the women is to take care of the children. They have to leave
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early to go pick up the children. That would be an interesting study to see how many are
actually doing that, which age group is leaving early, which group is staying late.
—: I would like to add too; let's take a look at what that article said as to Robert's reason
behind doing this. His sole reason and it is the only reason I have ever heard him say or
seen in print, he is doing this because if I remember correctly, he stated that it wasn't
until he was in seventh grade that he had a male teacher influence in his life. He knew
what a difference that male teacher's influence made. Not that the male teacher was any
better than the female teachers but because he was a male child he needed a male
influence in his life in a leadership role besides the one in the nuclear family. He
recognized that, he saw that, he has made that his educational goal. Even though it is
perceived by others as nothing true to what his perception is of it, I honestly believe it is.
Having worked all of these years and seeing different administrators and how they
operate and all of that. I am not saying that because we are sitting in this school and
because I am getting ready to lose him as my principal and I was really distraught over
that when I heard he was going to leave. In my 30 years I have never had a better
administrator, never. That is a lot of schools in that time.
Jacob: Just picking up on that, just like Mr. Patterson looked forward to having that
seventh grade teacher, I remember when I was in elementary; K-2 didn't have a male
teacher. Fourth grade had a male and I really wanted to have that teacher because he was
a male. I got in the class. He was the meanest old cuss I think I ever had but he was a
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male. Going up to that I was really looking forward to that. I can imagine what that
would have been like for me as a fourth grader having that perception if I had a teacher
like we do here at Lake Ridge. Just that perception you have as a kid and how influential
it is for young children to have that.
Christopher: I don't think that it is an accident that if those of us who have been here
three, four, five years particularly for me being at the oldest level when I see placement
cards and I look back at previous teachers, it happens more times than you would imagine
that every single year my students some of them have had male teachers. I don't know
how many children I have had from your class. I probably have six or seven in my class
this year that were in Jacob's class in third grade. They were also in a male teacher's
class in fourth grade. Last year there were four out of seven male teachers in fourth grade
last year. That is not an accident. Those children are in our classes because they do need
that influence whether it is a lack of it at home or they just really need it at school. This is
not a community where you would think there would be a lot of single parent, maternal
only households. But there are a few out there and those kids end up in our classes. That
is definitely not an accident.
Matthew: It is funny. At the first grade level everybody would assume that the younger
male children are the ones that are looking for a role model. The boys in my class could
care less if I am even there. It is the young girls that are the ones that latch onto you so
hard. When we have young girls that may have issues with bossiness or this or that I
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mean they really do latch onto the male figure. In our population here it might not be a
single mother household but it is definitely the possibility of a household where dad
travels three weeks out of the month at least. Or dad comes home at 7:00 at night just in
time to give them a bath and put them to bed.
Kelli: Matthew I will say that was something that was mentioned by the women. That the
girls in first grade, or those younger grades, latch on more to the men. The boys don't
care whether they have a male or female. I asked if the boys cared about having a female
teacher and they said no. So that is something that y'all are on the same page with.
Matthew: The boys don't care. The young girls, it is funny just the way they are even
when they pass my class. It is a very affectionate relationship.
William: These are children that Matthew has in first grade now. These are young girls
that I had as kindergarten students. They will come up and say "Hi Mr.

". I have a

unique perspective as I see all the children from fifth grade to kindergarten. So I get to
see several of them from year to year. Like if some of you would travel with your classes
and moving up from grade level to grade level. I get to see them from that perspective.
Personally, I try to develop a personable attitude with all of my students both male and
female. But I have noticed what Matthew says that the young girls become very attached
and look for approval from the male teachers.
Andrew: You know, when I mentioned a minute ago about Robert doing it so that boys
would have a role model, I think the added benefit that he may not even have thought of,
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is the benefit of having more men around as a positive influence on the young female
students as well. That is something he may have not even thought of at all but it certainly
was a benefit.
Anthony: To talk about the male influence, I think there are a lot of children that need a
good female influence and that would respond well to a good female. I can think of a few
students I have that would respond next year better to a female teacher. Maybe it is the
structure in their household. Whatever it is, they just don't respond as well. I am not
saying that all male teachers are like this. Maybe a more nurturing kind of teacher that
most male teachers are not. I think that maybe other males have found that. It is not
always the case that every student works well in every classroom. I think it is a matter of
personalities and I think that is why it is good to have a variety. To have the possibility of
having a female influence one year and the male influence another year; to get to work
with these different personalities. I think as they get older they will know how to relate
better to people and I think it makes a difference in the long run.
Kelli: What do you think of your male counterparts on your team and how they
contribute to the team dynamics? Remember, I did ask the females this. So at some point
in our conversation I want you to tell me what you think the females think about what
you add to the team and the team dynamics.
Joshua: I am kind of a part of two teams, part of the 5th grade team and the special
education team. In special education there is another male teacher and with 5th grade
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there are two male teachers. I think that the dynamic I have brought to both teams is for
special education a continued strength. The females have to have a certain personality to
deal with children that have special education needs. I think that a male continues with
that strength but also that factor that it is a male and therefore there is I guess an assumed
strength if that makes sense. When I was hired here, I was teaching in a high school
previously, I was thinking that if you were a male you got all of the bad kids and the
female got all the good kids. In this situation, this isn't the case. I think the school is
diverse in the "good" kids and "bad" kids. All the teachers have their share. The
contribution that the males make in 5th grade is a continued stability. I feel that the
male's contribution to any team is the academic achievements that are for all the kids. If
you notice it is not a coincidence that because they are male teachers that the test scores
are low. The contribution of the male teachers is that the test scores are high. The
behavior issues are low. I think we are contributing to the high standards that are
expected of all the teachers. I think it is a positive contribution that the males do make on
any team. I feel that if you look around the room everyone is wearing a shirt, tie, and
pants. They are all well dressed.
Kelli: Would they wear anything but pants?
Lots of laughter.
Joshua: The expectations of the males are that we have to dress a certain way to extend
ourselves to being professionals. Not just you are a male therefore you can be at this
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school. Like Jacob said you have to have a certain level of standards to meet. I think for
males contributing to any team you have to meet certain standards regardless if you are
males or females. I think that it doesn't hurt that we are males.
Jacob: On our team for the males that are on the team, we are more laid back type of
personalities. We have some females on the team that are a little more headstrong. The
other male and myself are more apt to sit back and take things in and then reflect on what
has been said. I think that we both contribute a lot to the team aspect. I think both of our
personalities are upbeat and laid back. When things are said we think and respond
accordingly.
Matthew: I think one of the funny things about it is you are sitting in this room right now
with eight men. As much as we are similar we are all so, so, so very, very different. And
when I say so very different, I mean if we were all to go out to a restaurant we are all on
the same level. We are all doing the same thing. But when we get into this school and
start working and teaching, our personalities could not be more different. If you were to
walk into Jacob's classroom and watch him with his children and then go into Ethan's
classroom and watch him with his children and then move to Eric's room, it is like night
and day between some of these classrooms. I work with another male in my grade level.
If you were to look into his window and then look across the hall into my window, it
would look like gravity had been reversed. They could not be more different.
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William: This is what the perception of Matthew's room is that he doesn't teach. There is
a huge difference between you and your fellow first grade teacher.
Kelli: There is. I have sat down and talked to him.
--: It is mind blowing. But the things that we bring to our team are just so different. When
Jacob is with his team is very different than when I am sitting with my team. When Eric
is with his team it is very different.
Kelli: I want to interject something real quick. You all are different, but bringing to the
team you may bring the same kind of quality across the board because you are a male; as
far as like Jacob said as being laid back.
~:No.
Kelli: No? OK.
--: I think that being laid back possibly. The thing that I see we are able to do is that
women notice when they are being catty when we are in their presence.
Kelli: I don't know what catty means.
—: Ok. Are you being ironic when you say that? (Outrageous laughter!)
—: I notice that women notice that they are complaining more when a male is staring at
them. They may be complaining about something trivial. If it were a roomful of women
sitting there watching them they would feel more comfortable saying that. But sometimes
when we sit and go like this, they go "Okay I might be complaining a little bit more than
I need to."
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Kelli: Do you think that that is something that all of you bring to the table?
Christopher: William and I bring balance to our team. As friendly as my grade level is
together it is amazing to me how frequently and sometimes seriously they talk about each
other as a set of women. I think that we bring pragmatism and not emotional reasoning to
our grade level. I think that a lot of us bring that same quality for the most part but not all
of us. We know when not to take something as seriously as some of the women do and as
personally probably more than anything else. We can encounter a situation in which we
might not be particularly pleased but we are willing to deal with it and move on where at
least in my department with some of the women it becomes a snowball that they don't
ever allow to melt.
Jacob: I definitely notice some of what Christopher is talking about how we are able to
roll things off in the grade level. I think when there are disagreements with the women
they will often come and hash things out with me. I am able to be a calming influence for
that. I think it is nice to have a male to do that. At the same token there are times when
you need an emotional drive where they are going to have more natural estrogen than I
have for certain tasks that are needed. I think that creates a nice balance when you need a
female perspective or where they just get too emotionally wrapped up and they need
someone who is able to separate from that. Matthew might say something to me to my
face and I might be affected by it but the next day I am fine.
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Matthew: One thing my team relies on me to do is to go and say things that they would
not want to say. Because they know that I will say that.
Kelli: To?
Matthew: To administration, to other teachers, to things like this. My team, I call them
my girls, sometimes get irritated and don't express it to people. So it becomes my role to
go and say something to them about it. I don't have a problem talking to an administrator
and saying when something is not going right.
William: What these two gentlemen, both Jacob and Matthew, are not explaining is both
of them are actually the grade level chairs. That is their responsibility anyways to go to
them and make them be the ones who voice their concerns. It is not because they are male
teachers it is that these two gentlemen have the added responsibility of being the leaders.
Kelli: Do you think though that if you were a female that the reaction from the
administration would be different?
Matthew: Yes. It is the idea of when men are being pushy they are being assertive but
when women are being pushy they are being bitchy. I understand that whole deal. But for
me it has always been in my nature that you go to people, that you tell them straight and
into their face the truth. If you do it respectfully then nothing will come of it.
Kelli: Do you think your female counterparts have that same ability?
--: I don't know. I can't really tell.
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William: Would that not be just an individual personality trait? For example, the same
kind of personal Matthew is, I am much more reluctant to voice concerns directly like
that. I don't know whether that is just personality or upbringing. I don't feel like that is
necessarily a gender thing.
Kelli: I will say that on the part of the women, they do have a perception and a feeling
that you all get away with a little bit more.
Jacob: I think it is a little of your political capital too. How much you have invested into
the place. I don't know if there is anything I have taken advantage of but I think that just
with the investment that I have put into, creeping up those females that have done that
before too, but I have an investment into Lake Ridge where they spent a lot of time. I can
think of teachers that go to administrators and say those things because they have a lot
invested. They would come up here and spend time at Lake Ridge and do extra projects
at Lake Ridge. I think they feel more comfortable going to administration with it because
they have some political capital invested. If it is a first or 2n year teacher, they are
probably not going to be comfortable enough to say it. Or if it is a teacher who comes at
7:15 and leaves at 3:15 and that's it, they are not coming in here and putting in the time
with the extra-curricular activities at school or they are not spending the time with the
administration, or not coming prepared to their SST meetings, they are not politically
capitally invested. I think that they'd be less prone to do that. But I have seen plenty of
females at the school that have done extra-curricular things or have spent time with the
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administration who would feel comfortable doing that. I think it is the ones that aren't as
invested in the school as a whole who are less likely inclined to do that.
Andrew: Even Stephen Covey calls that emotional bank accounts.
—: Exactly.
Andrew: The more you have deposited in that emotional bank account through time,
through developing the relationship, the feeling is a lot more comfortable going in to do
that. In my first year here, there were things I didn't feel comfortable going in and talking
about things, I just accepted them as that is the way it was. One of them had to do with
the feeling that I was constantly being bumped and I found it difficult to adapt to that at
first. After being here a couple of years and realizing that was life and that was the way it
was going to be I adjusted my teaching because I have to put on programs throughout the
year. The discussion I just had with Barbara that walked in was the fact that we are being
bumped tomorrow. I also know that because I have approached it in a different manner
instead of just being notified that I am going to be bumped at the last minute I now have a
courtesy back saying "Would it be okay if tomorrow we have the opportunity to have this
program and could you help us adjust and find another place to have your class?"
Whereas when I first came here I would get here and at 7:45, 15 minutes before the class
came in, be told that you had to find another place. But we work up our programs so that
they are generally ready a month ahead of time because we know there is always that
opportunity. We have one class that we haven't seen in nine days. But we have adjusted
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for it. We know it is going to happen. The third year when I finally got comfortable going
to talk to administration, they sat down with me and said that we have a lot of things that
go on here at Lake Ridge. There are things that happen here that don't happen anywhere
else and we all have to adjust to it. You have to make sure that in the area that you have
that maybe you have the tunnel vision with you need to make your adjustments to so that
we have the benefit for the students of all these things. No problem. We will make it
work.
Anthony: From a team perspective, going back to your question about how we feel about
how the team works. I know that my team, I hope it is not very evident towards me,
unfortunately because of a certain situation there is a negative towards some of the male
teachers, because one of the male members on our team isn't a team player with most of
the female members of our team. We don't work closely as a team in general. They feel
like the male who is on our team isn't bringing a lot to the team. Therefore I think it is
probably a negative on the male population as a whole. I think it depends on who you are
with on your team because that is who you are having direct interaction with. I don't
know much about Jacob except his extra-curricular things. I don't know much about
Jacob's teaching style or anything. I am sure his team would be able to tell you a lot more
about that. Whereas on our team, it is just not as cohesive and there may be a negative
attitude towards the male teacher because of this new member that is on our team and
what he brings to our team; no commenting about his teaching style or anything else. I
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have also experienced the opposite of that. Before that, we had the exact opposite.
Neither of the males have I ever been close to on my team. The person that was on our
team before was one of the most beloved teachers at Lake Ridge. Everybody thought
constantly nothing but the world of him and he had a positive influence. I can kind of see
like a little bit some of the other team members have shifted. But you can see how the
attitude towards the male teachers in general shifts as the male members of the team shift.
Christopher: There has been a reputation for several years about our 4( grade team and
the issues they have with each other.
Matthew: Christopher, even the interviewer laughed.
Christopher: I think a lot of that has to do with the men on the team. The women that
work in 4th grade, rightly so, have a great deal to complain about because some of the
men on their team are not team players, do not contribute much to the team, and maybe
are not happy that the person brought in to be their chair (and I don't disagree with this at
all) but the fix is a man. But they still may not be happy that the person brought in to
repair that is a male. I don't know if you would say that is a black eye for the school but
there has been so much administrative investment directly in that grade level in the last
three years that it is something that has never been fixed. That is one particular area that I
would think of and what Anthony is talking about in kindergarten where maybe some
men do get away with some things that women don't get away with. I think that if the
people in question were women I believe there would have been more effort to help them
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find their way out of this building. Matthew and I came in together four years ago and
there was one female that came with us that ruffled some feathers. For whatever reason
she is not here anymore and was somewhat helped out but there was another male who
came in with us that has had as many strikes against him as anyone could dream could be
fair and is still here.
Kelli: Would you as a male go to that other guy and say "Hey, step it up."
Matthew: I have.
Jacob: I have.
Christopher: I am sure I have talked to him before.
Kelli: Do you think the females would do the same for their female counterparts?
Matthew: No way.
Jacob: Probably not.
Kelli: Why do you feel that you would go to that other guy?
Matthew: Because I don't care if I hurt his feelings. My main idea here as much as I joke
and have a reputation about being the way that I am, I really am genuinely invested in
these children. I could care less about his feelings if I think he is going to have my
students.
Kelli: Would you say something to a female counterpart?
Matthew: Yes I have. I am a little bit more gingerly with my comments that I might offer
to a female teacher. But with this male teacher I have had conversations with him straight
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up because we are good working partners. In my opinion, he is probably one of the best
off the cuff teachers that is at this school. But in my opinion he is probably one of the
least professional at this school.
Kelli: Do you ever feel like he is a representation of you and that is why you have to say
something?
Christopher: Teaching in the grade level above him and having to clean up his messes for
three years is not a great task. I have sat in more parent-teacher conferences with children
in the last couple of years than I care to talk about how many parents complain to me
about it because their child was in his class and now I have to do two years worth of work
because they felt like they got nothing about of that 4l grade experience. I do agree with
Matthew. When he comes in and wants to work he is fantastic, there is absolutely no
question about it. But that is the thing; it is the level of professionalism which in my
opinion is somewhat embarrassing for the rest of us. But I don't feel that the people in
this building lump us all together and say "There is your bad apple, that's all of you".
They are very particular about saying that this person is on their own and not a reflection
of us.
Kelli: So you all don't feel like you carry the weight of another guy in the building?
Christopher: I feel like I do as the grade level above him.
William: I feel like this particular teacher that they are talking about actually suffers an
additional burden because there is a comparison to the other gentlemen in this room and
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in this school. There is not that same level of professionalism displayed with anyone else.
That does create a little bit of a window into what is going on. People look at.. .who this
teacher is and what they are lacking. You can look and see that Matthew is a clown and
loves being a clown. But when he goes to teach he is an extreme professional. He
demands a lot out of his kids and he gets a lot out of his kids. It is easy to see the
difference between the two. I don't feel like anybody really feels like they are lumped in
with that one male teacher. I think other people from the outside probably see the
difference more clearly.
Ethan: I will say one thing; our grade level chair wants everything to be the same and
everybody doing things the same way. For me, it is about not ruffling feathers. I go into
grade level meetings and I nod my head when she says she wants things done a certain
way. Do I do it that way? No, I go into my room and I do things my own way. I just try
not to ruffle feathers. I get along with the rest of the people on the grade level. I
contribute when I need to contribute but I pick my battles. I think you have to do that in
order to be successful no matter what grade level you are in.
Anthony: Sitting here in this meeting, I feel like after Jacob saying what he said to other
individuals, and Matthew saying that he has confronted other male teachers and female
teachers. I have never been in a leadership role at this school. I question myself whether I
should go ahead and confront people on my grade level. Or is it the role of the
administration to confront this person which is starting to happen on our grade level? It is
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very difficult to know where the line is. Because he is a colleague on my grade level, is
his professionalism my business or my problem? Maybe it is as an influence of like we
talked about male teachers versus female teachers. It is very hard when you are not in a
position of leadership. As the grade level chairs, maybe that is why Jacob and Matthew
have found it easier to confront the members of their team. I think Matthew is,
personality wise, he would confront people if he felt that way. I am not in a leadership
position so I don't confront this person being it male or female. I am a nonconfrontational type of person. If I were in a leadership position I'd feel like I might need
to. Because I am not, I allow the person to make their mistakes and if they choose to
make mistakes and make the reputation they are making for themselves that is their poor
decision. Unfortunately the thing that is making me second guess is what Matthew was
talking about is the influence on the children and what influence it has on them. I don't
know if it has that big of an influence. Fourth grade as far as academics are concerned is
a lot more meaningful year than kindergarten in the sense that teaching off the cuff or
teaching using someone else's plan, in kindergarten you can do that more readily than
you can in a more academically intense environment like 44 grade. I have felt the need to
confront the person but I haven't confronted the person. Other people on our grade level
have confronted the person that are female and in a leadership position. They feel more
strongly about what that person is doing. I don't feel that it is my position to confront
them.
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Kelli: Do you think that the interactions between males and females whether it is
something like confronting another teacher about an issue is going on would a male
teacher take it better from another male teacher or.. .do you see what I am trying to get
at?
Anthony: The person that I am talking about, we have never had that close of a personal
relationship. I have talked a lot more with Matthew and bounced ideas off of him for my
students' academics than I would this other person. Maybe that is why I don't feel that
inclined to confront him about their perspective in terms of academics. Our relationship is
more social, "Did you see the basketball game? How is your football team? What are
your fantasy scores like?" It is more of a true social friendship so I think it would be
more awkward whereas some of the other members of the team have a strictly
professional relationship with this person and feel comfortable confronting the person on
a professional level.
Matthew: I had a situation about three years ago where I had an interaction with one of
Jacob's students that was perceived negatively by the parents. The parent e-mailed Jacob
and he came straight down to my room and said here is an e-mail and you need to go
ahead write a letter to this parent. Right away, because I respect Jacob, I do it. I have had
a female teacher approach me about a different situation and because I don't respect this
particular teacher, snap, you play it off. It has to do with respect. If a female teacher
respects you and you go to confront them about something, then they take it very well. If
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a female teacher does not respect you, and I know there are about five to six female
teachers in this building who do not respect me at all. They think I am the most
unprofessional person in the world because they only know one side of what I do. If I
were to go and confront them about something, oh my Lord, they would be like "Are you
kidding me?" But if I were to go and confront the teachers that do understand the other
side of my personality, they would listen to me right away and say "Ok cool and thank
you." It has to do with respect. It has nothing to do with male or female in that aspect. It
has to do with respect I think.
Jacob: It is kind of like what Andrew said about emotional deposits and being a little
more invested in that person. I think having some kind of relationship, whether
professional or social, just having that investment where they respect you. I think it
would be strange for me to go and confront someone on the 5l grade team that I know
only three things about. I would feel more comfortable doing that to someone I am more
invested in. Kind of like from Christopher's standpoint that maybe he is not invested in
that individual teacher but he is invested in the children that he is teaching and it has a
direct impact like that. You can see Matthew perhaps being influenced by being invested
to the children he has in first grade that have been influenced by that kindergarten
children he is getting.
Christopher: It has a little bit to do with receptiveness too though. It is not just the
investment academically. But if you are an individual, male or female, who has prevented
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a pro-active stance, has gone out there and done extra activities, has put in the extra
effort, have organized fun runs, marathons, after school and before school activities, that
is noticed by other people. Those people that don't have quite the high profile are not
going to be seen as being quite as helpful or active in the overall community whether it is
by another team member or administration. Other people that see you working hard to
contribute to our culture will be more receptive to listening to you. I have never had
Jacob's thoughts. However, I know what his involvement is in this school. He is
outgoing. He is out there doing activities. I don't feel a problem approaching him with
something academically and trying to receive his help on that end. I know he is
somebody who has proven that he is trying to work within the community. I have only
worked with one other teacher directly. It is a 50 year old female. We have an excellent
working relationship. It is not a team thing. I think all of the gentlemen here are the
minority on their grade level. I think there are only one to two at tops. Ironically the
grade level that has the most males on it is not represented here; that is the fourth grade
team. I find that ironic from the catty remark that Matthew mentioned earlier.
Christopher: I want to go back to Matthew talking about what you get out of people. Just
speaking from my grade level, I have two women on my team that I have worked with for
several years. We are the longest standing people in fifth grade. I have grown to respect
both of them and love them dearly as members of my own family. One of them may
come to me and ask me for something because it is her way to do it and she thinks that
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clearly because she is an excellent teacher and that is the way I should do it too. The
other may come to me and ask me about something or suggest I do something because it
is an overall investment in what is in the best interest of either our team, grade level or
the school as a whole. It is obviously beyond her or my reach and I am more likely to
give the desired response in that situation because some people cannot see outside of their
own classrooms in this building as Jacob was talking about a minute ago. I suppose I
would say, to be fair to everyone else that Jacob is probably the best big picture person in
this room as far as the overall investment in this school. It helps that he is in kind of a
central grade level, third grade. Jacob has his hands in a lot of different pies. He is very
heavily invested in the big picture of the school. Some people and I think Ethan might
find this to be true in his grade level, are very shut-the-door, leave-me-alone kind of
people, some of those women. Those women are going to be the ones that have a hard
time getting much cooperation out of anybody, male or female. I know of women in his
grade level, one of which I am pretty good friends with, who would say some of the exact
same things about the person Ethan is talking about that he says. She is going to go in her
room, shut the door, and do what she is going to do. In a grade level full of very good
teachers why does everyone have to do everything the same way. That is not necessary.
That emotional capital is very important. I think that the relationship with the
administration...I know one administrator in this building who has a lousy reputation
with a lot of us, not necessarily in this room, but some women and some men who used to
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work here. They tend to think of this person as a bit of a bully. I would be willing to bet
that almost all of us have a great relationship with this person. I know I have since the
day I started working here. I could walk up to this person, smart off and say whatever I
wanted to and never think of any recourse. Someone else that has kind of been pushed
around since they have been hired is going to be pushed around. For instance, we turn in
emergency sub plans in fifth grade much like every other grade level. They are identical
folders with five days worth of plans should something happen. We turn in the exact
same folders in fifth grade. Why is it that one teacher who no longer works here and isn't
male had their folder returned to them as "unsatisfactory" and the rest of us were
approved? This person for one reason or another could not get over that hump of how to
interact with this person. Matthew and I and some of you others would have no problem
smarting off to this person, because when this person asks us to do something we are
going to do it right away. That emotional capital is very important.
Matthew: The one thing I will have to say about the male teachers in this school is that
we don't get bullied like some of the female teachers do by a particular administrator
Kelli: Is it because of your gender?
Matthew: We don't take it. It is different. This particular administrator, an assistant
principal, is very brash and to the point about certain things like testing, when things are
due, or having something done according to protocol or this or that. This person will set
the standard right away for what they want. If you allow that person to set that standard
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without a rapport, if you just accept it, then that administrator continues to climb on that
to the point that they become unfavorable to that person. In my first year, I remember that
something was given to me and I very quickly went right back at the administrator about
that but with a very high level of respect. From that point on I have never had a problem
with it.
William: Do you think that is because you aren't taking it or because you don't take it
personally?
Matthew: Maybe it is because I don't take it personally.
--: Bingo.
Andrew: A lot of times as men we don't take something like that personally. As for
myself, I have had that same administrator come to me and just be very matter of fact. I
just see that as the way she does her job. That is her personality and the way she
approaches it. However the team member that I work with.. .let that same assistant
principal just walk in and observe for five seconds and this same teacher falls totally
apart from a past experience she has had with that same administrator. The administrator
doesn't have to say anything at all. She'll walk out and as soon as class is over this
teacher is just going nuts and I have to go in and do damage control. She'll say "She is
picking on me again. What does she want now?" I'll say she is just doing her job. Just
look at the fact that she is an administrator and has a job to do. That is just kind of the
way men and women are made a little bit different. Women have a tendency to take
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things to an emotional side where a lot of times, not always, men can cut off that
emotional side and just see it as that is the job. I think maybe if we don't bring anything
else to the table except that, it is a good thing.
Anthony: I think that on all of these ideas we are not talking about the same
administrator. Personally I am more of an emotional guy. I think I have grown
emotionally and learned to respect this person and they have learned to respect me. It
took me longer than some of the other guys because there is an interesting position in the
front office, where the male influence in the front office has more of a friendly, nurturing
type personality, and the female influence in the front office has more masculine
qualities. She is more confrontational. It is interesting the way that that worked. I can see
how people can easily get bullied. There is an emotional wall there and if you break
through that emotional wall with that administrator and establish a rapport with her, and
realize where she is coming from, she is very easily one of all of our favorites.
--: Almost everyone in this room would probably endorse her as our next principal.
Several voices agree.
Christopher: I think that the percentage of male teachers that would endorse her as our
next principal is probably a higher percentage that some of the female staff for that
reason exactly.
Ethan: This person that we are talking about has made me become a more accountable
and responsible teacher. I know that whatever it is I send in is going to be in mint
206

condition. I am not going to just slop something together and send it in. I want to make
sure it is done in a timely manner and done properly. If it is not I am going to hear about
it.

Matthew: I think that sometimes we do represent a different level of professionalism
when it comes to that type of thing.
Kelli: Do you think that your female counterparts would say the same?
--: About us?
Matthew: If they are talking about what we have to bring to the table we are talking about
two individuals. This is what is happening with our female counterparts, in my opinion. I
am strong about this because I don't mind wearing this on my shoulders. I believe that
they have a hard time separating their personal feelings and agenda with those two people
that they are associated with versus the rest of us.
William: We have to be careful because that can be a little bit of a stereotype. I take it
more personally and I have much more conflict with a member of administration but it is
not that same person we have been talking about. I get along great with the one
administrator that seems to intimidate some people. There is a different member of the
administration that I have less rapport with because of the interactions that I have had
with that person. It has less to do with gender in my opinion than individuals.
Kelli: Would your female counterparts say that you are easy to work with when it is time
to sit down and have team meetings or are you that get-in/get-out?
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Matthew: I am get-in/get-out when it comes to working in a large group. That is how men
are a lot of times. We are more about accountability for ourselves.
Kelli: All men?
Matthew: Ok, I apologize.
Kelli: No, I am just asking.
Matthew: That is one of the difficult things about this study. Like I was saying, if you
look at us all on an individual basis we are all very different. The men that I work with
now and in the past in other fields, or anything like that, when it is time to do a group
project, everyone sat down and said I'll do this, you do this, you do this and you do this.
We would separate and when we would come back we would say this is what I got,
boom. Let's put it all together and we are done. We don't have to sit together and talk for
45 minutes to talk about what color it should be and stuff like that. Laugh but I have had
that question, "What color should it be?" for 45 minutes.
Kelli: I don't see anything wrong with that!
The group busted out laughing!!
Kelli: The color is really important.
More laughter.
--: Mr. Patterson would agree with you!
A lot more laughter!
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—: I come from a very different grade level experience than what Matthew is talking
about. I feel like our grade level meetings are extraordinarily inefficient. I don't know if
it is due to the women or the members of our team. But it is the exact opposite of what
Matthew is describing. Ideas are thrown out and they hit the table and no one discusses
them and we move on so another idea comes out. Nothing is ever resolved on our grade
level. The dynamics have changed a lot over the course of my team being a member of
that grade level. The new grade level we have now accomplishes nothing at each level
aside from the re-reading of the meeting minutes. It has nothing to do with the grade level
chair who I think is excellent. I think it has to do with the members of the team and our
cohesiveness. Our grade level chair attempts to put an idea out there and assign tasks.
The way it works is that it just doesn't happen. It collapses around itself.
Kelli: Do you think it is because they are females?
—: On this grade level I think the answer is yes. It is interesting because it has to do with
gender but I think it has to do with age. The demographics in our grade level had a shift
in age. The older teachers aren't willing to take on and change their teaching styles or
how they want to do it. A recent suggestion was made by an outside member of the
school, actually our LSAC chair. She suggested that she would like to see, and other
parents would like to see, more consistency across the grade level. Second grade is taken
to the extreme and first grade is at a happy level. In kindergarten it is non-existent. There
is no consistency except for the fact that we are doing the same letter. It is arbitrary at
209

best. It is an eight individual effort thing. Someone's kindergarten experience in my
classroom is extraordinarily different from another classroom. I brought up the
suggestion asking what we could do to get more on the same page at the last grade level
meeting when we were talking about the end of the level assessment. That comment hit
so many obstacles before I could get it out of my mouth. One said I do it this way, you do
it that way. Then there are the quiet ones on the team. It becomes not worth it. You go
back to being like Jacob said, "a quiet observer".
Matthew: I would like to see what would happen to see if you had six of the people in
this room right here on a grade level together. I would like to see the dynamic of that but
it will probably never happen. I am not saying that it wouldn't be good but I just don't
think it will.
Jacob: It would be interesting. That is what I was thinking. I know from my perspective, I
am about efficiency. It just seems like the female are more conversational and talking
things out. Whereas I would like to be....this is my second year as grade level chair and I
think I have become more pushy trying to lay down my expectations. The first year was
hard for me to get the efficiency aspect I wanted to get out of there because there are so
many females. They had such a different perspective on it. Especially being a young
leader in that position. I am so task oriented and trying to get that accomplished it was
difficult to get that. Whereas now, I think more of our grade levels, like you said we
won't spend 45 minutes talking about the color. We get grade level meetings when
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Barbara is not running the meeting for 40 minutes but when we get our meetings done we
are done, go back to your rooms and let's plan some stuff.
Andrew: One of the things I don't think has been thrown into the mix yet. ..Mostly we
have talked about male/female differences. But as we are all aware from our psychology
classes there the four basic personality traits. If we take those into consideration, maybe
you have a whole team of people with that like mentality and they are all in that same
personality trait. There is no one there who takes charge or to lead and say we have to
move on. You don't have that personality trait possibly. Or if you have an entire room
full of take charge people it is everybody butting heads all of the time. Or those that are
more laid back. Those are all the things we have to take into this dynamic whether they
are male or female. In my particular situation, where my team member is a woman, she is
non-confrontational. She doesn't want to confront. I like to work out situations. She is so
much to the point that she will say, "I don't want to deal with the parents so give that kid
an A." So out of the nine week period they should have brought their instrument 18
times, 12 times they didn't bring an instrument, 13 times they didn't bring music, they
can't play the basic notes and you really want to give them an A? She'll say that she just
really doesn't want to deal with their parents. I'll say "Okay when the e-mail comes in
send it to me and I will deal that." I have done that over and over for years just simply
because I don't feel like it is right to hand a kid a grade. That is not responsible teaching
to me. I have told her that before and she has gotten very upset and emotional about that.
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But the breakthrough came after years of doing that, she said "Could you handle the first
15 minutes of the class today on your own? I have something I need to take care of." I
went in and she had had one of those confrontational e-mails come in. She said, "Come
here and take a look at this before I hit send." And so I read the parent's e-mail and then
read her response. I thought "Oh my gosh, she is a changed person." She developed that.
She said you know we are not going to be together next year because she is moving to the
other school and I have to learn how to deal with this on my own instead of always giving
it to you to deal with. But that was one of the things is because I would take care of it she
always put it over on me to take care of it in situations like that.
--: After school specials.
Much laughter.
Anthony: I think when it comes to confrontational things like you are talking
about....when you talk about confrontations I think most males are...I wonder if most
parents are less confrontational with us in general. I think that is true to a certain extent. I
think especially because mostly it is the mother figure that is involved in their child's
education. They feel freer to confront as I have found on my grade level to confront a
female that to come in and confront a male teacher. I think that is difficult for a female
parent. I have found out that when a parent has something to say to me often they will
bring their husband to the parent teacher conference if it is one that they feel that have
something they need to confront me on. Versus, 1 think it is easier for some of the moms
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in the school to come in and be confrontational with a female teacher especially a
younger female teacher. They feel free to do that.
Matthew: I get away with murder with parents. I get away with stuff that female teachers
probably could never get away with. Some of the things that we talk about and do in our
classroom, that the children go home and say, probably if it would have been a female
teacher it would have been.. .you know. I have had tons of my team mates say I could
never say or do what you do with those children. For some reason, the parents just take it
as my personality. All of the teachers in here who have had children in my classroom, the
parents don't look at me as being a negative influence on their children. I just have a
certain personality. I will say things to parents and teachers will say, "I could never get
away with saying that." It has never been a problem with me. I have just found that I can
say what I say to parents. Maybe there is a possibility that because I am a male I am
respected more and can say certain things or something...
--: You should grow a beard.
—: Anthony was saying something earlier about the difficulties in working with a large
group of female teachers. I am wondering whether or not it would be a different situation
if it was a one-on-one collaboration. I work with only one female teacher. Andrew works
with one female teacher. It seems that we have a better track record of getting things done
efficiently and being on the same page than large groups that have to deal with seven to
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eight different personalities who are trying to contribute or not contribute as the case may
be.
Kelli: Think of if the roles were reversed and on your team there were six men and two
women.
--: Heaven!
William: The reason I am bringing it up is because it had been brought up about what it
would be like for six men to be on the same grade level. We talked about the efficiency.
We mentioned Dads and Donuts which is a before school extra-curricular event which all
of the male teachers participated in and organized. When there was nothing but male
teachers there, there were still those that were useless and we had five to six bosses.
Things got done quickly. All the gentlemen that were helping jumped on board.
Kelli: Was everything the right color?
William: One person volunteered to take care of that and I got all the blue and green set
up.
Much laughter!
William: There are some aspects in which someone took charge and everything got
efficiently done. There are some aspects of it where everyone was trying running around
and being the boss. All of a sudden everyone realized that no one was doing squat.
Somebody needs to get their butt up and start doing this. I feel like it just might be some
gender involvement in the difficulties of working in a large group. Sometimes it is just
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large groups and there are too many voices and too many cooks in the kitchen and you
can't get anything done.
Matthew: Dads and Donuts went off without a hitch.
William: The second and third one. The first one we had difficulties in getting help.
Matthew: What happened is people stood up, went forward, and just did it. They said,
"Whatever, those guys are slackers and we will just take care of it". Nobody got their
feelings hurt. Nobody was like "whatever".
Kelli: Is there Muffins with Mom?
--: No
--: Moms are here all the time. The idea is to bring in the other culture that is not
represented in our school and that is the fathers.
—: The fathers are many times visibly absent.
Jacob: It would be interesting to see how that dynamic would go over. There hasn't been
a female gathering it seems to get everything in tow. It seems that often times when there
is an event to prepare or any extra-curricular activities that need to be put together, Mr.
Patterson puts a heavy influence on the males to step up and do that. You will hear over
the loud speaker "I need four male teachers to come down and help with this."
Kelli: Is it just physical things that he asks you all to help with?
--: I don't think that Dads and Donuts was. There are logistical things and physical things
which is a given; things that need to be efficiently done and not bantered about.
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Andrew: Part of the Dads and Donuts thing also is because he is very strict about our
professional dress on the days those dads come in. It is normally on a Friday which is
usually a dress down day. Part of what he is trying to establish with that is that he realizes
that this is a community where there are a lot of dads in corporate positions. He wants to
establish with them that the men of his school are professionals as they are professionals.
We try to get the dads here and he is trying to build that emotional bank account into
those dads.
Kelli: That kind of leads into my next question. We are going to ask this question and
then take a break because I have to use the bathroom. I'm sorry! What are your feelings
about the number of male teachers on this staff? What genuinely do you feel about so
many of you being here? Would you want to go to a different place or is this like
heaven?
Jacob: I don't know. I am kind of spoiled because this is all I have known since my
student teaching experience. I think I would be intimidated going into another
environment. I would still be the teacher I am. Socially within the atmosphere it would be
different going up and down the hall and not seeing many male faces that you could
interact with. I think I would feel more pressure to be more exemplary in that field.
Where we would be two males on the thing.. .1 think here there are more shoulders to
hold the weight.
--: All eyes would be on you.
216

Jacob: Yeah, I definitely enjoy the environment.
Christopher: I wanted to go the culture route on that. In the school I taught in before, I
would say that 85% of the faculty was African-American. More than half was male
though. I felt the cultural minority in that situation. Much like Jacob is saying if he went
somewhere else and became a very smaller minority as only one or two men in the
building. Myself and some of the other European-American folks felt that in my building.
In my 2n year we had 120 or so middle school students and I think there were two white
male teachers and one white female teachers and the rest were African-American. I don't
think there was a single white face in the student population. One of the students said to
the other white male teacher (not me) that he was a racist. And his comment was "Well
who am I here to look out for if I am a white male in a school without a single white face
then what reason do you think I am here if I am not here for everybody?" I definitely
could feel that. I had enough camaraderie with everybody else in that building. We had
the benefit of the age thing as well where the bulk of them were in that late 20's -early
30's category. Even as a brand new teacher at 23,1 was not intimidated by someone who
was even 30 and had been around a while because they were still somewhat near my age
range. We socialized a great deal after school, which a lot of us do here. I have been
around teaching long enough that I don't think it would make any difference to me if I
went somewhere and became the gender minority again. There are six women and two

217

men on my team now so I am still in the minority. Going from being one of two to only
one, I honestly don't think it would matter that much.
Anthony: I think according to what Christopher is saying, I don't if being a minority, but
a sole minority would probably change the situation a lot. I think that with the situation in
most elementary schools and the way it is if you went into an elementary school you
would be THE male versus one of the males. I think it is extremely uncomfortable. I
think I have a different perspective because 1 grew up in a very heavily Latino
environment. Being a minority is never as comfortable as it is. The more familiar faces
that you see around you, even if you have friends within the other culture and I would say
my closest friend in this school by far is a female teacher but there is something about
having familiar faces and going towards your comfort level at the school. I think it would
definitely be depleted should you go to a situation where you are two of two or one of
one. I think that would be a situation with a substantial number of the surrounding
elementary schools.
William: I think I kind of disagree with that. I have taught in a school where there was
only one or two gentlemen but the established teachers, the teachers that had been
teaching 20-30 years, the attitudes not because of gender but because of the attitudes of
teaching about doing it the old way and being entrenched in their classroom was a rather
negative experience. I have taught overseas where a wide range of ethnic cultures,
gender, being a minority as a male, as white in a completely foreign country. But it was
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academically a better learning environment, a more proactive culture than even here. The
director there and the principal here would probably get along famously. What I would
miss about changing from this school is not the gentlemen but the culture of learning and
the standards of excelling.
—: Do you think you have been influenced by...
William: By the individual principal?
--: Yeah.
William: Because I have seen other principals, being an itinerant teacher I have taught at
like four or five different schools by this point. I know of one female director, a current
male elementary principal that really set a high standard. Things really worked smoothly
in the entire school whether or not it was a lot of men there or not. I have taught at other
schools that had a male principal and one had a female principal where the standard was
not quite as outstanding. There were older teachers that were very entrenched in what
they did and I felt that there was a lot more negative influence on the entire attitude of the
school. Especially for those gentlemen that have grown up here in this environment I
think you would miss it but probably not for the same differences that you are thinking.
There is a huge difference in what goes on in this school regardless of gender.
Kelli: Are y'all ready to take a break?
All: Yes!!
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Kelli: We were talking about socializing. Do you all socialize with any of the female
teachers outside of school?
—: I don't associate outside of school with anybody.
Kelli: Well not you. The other guys said they hang out or socialize together outside of
school.
—: Jacob passed out in about half...
—: I think that I can only say that I regularly hang out with one of the females.
Kelli: Is it the one that you play golf with?
—: Yeah we play golf a bit.
--: I think the female that I see the most of happens to date my teaching partner. Y'all
didn't know that?
Kelli: Date your teaching partner? The other guy? It's going to be public now.
—Now we do different parties twice a year. We get together and everyone really enjoys it.
Didn't yours go on a diet together?
--: They tried.
Laughter!
--: My challenge is that we have three women whose husbands are always out of town.
One of the women is divorced with two (like fourth and sixth grade) children. Another
male is like 24.1 am married with a two year old. All the other ones have grown kids.
The youngest other child other than my own and the other two elementary kids are in
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their 20's I would say. There are difficulties for us finding situations that make sense
other than getting together for dinner or going out. We used to be really good about going
out for a drink on Friday at least three or four of us. It is that coordination of availability
is our challenge. We are certainly willing to, it's just we can never get more than three
people on the same page because we are always running in different directions.
Kelli: Do you think any of that adds to the culture of the school? Socializing outside?
—: Absolutely.
- : Yes.
—: I know I get along better on my grade level and I think as a team we do with the
people who are willing. Availability aside, no one holds anybody accountable for
availability, but those who are willing when they are available to go have a drink and
visit together or go play golf; I think that has a tremendous influence on how we interact
professionally. There are people who have zero interest and yes there are challenges
logistically outside the building but some people don't want to make the additional effort
required of them to get together with their peers. That makes a difference. I get along
great with Anthony but how many weekends in a row have we had breakfast together
with our children. That makes a difference because we have children near the same age.
We make an effort to see each other frequently so our kids can see each other. That is
easy for us because our kids are the same age. Some people just don't want to make the
effort which I think is incredibly important to actually socialize outside the building.
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—: I think socializing within the building like I said our team is not the same team when
we had a more friendly relationship and talked about... You know a lot of times we talk
about things at school but at lot of times it is talking about what you are doing outside of
school. That is a lot of fun and it is interesting to hear about what is going on. I eat
currently, it is kind of awkward, but I eat with two people and often times one person at
lunch. She is a female that has children approaching a teacher's age. It is interesting but I
feel closer to her than I do a lot of other people on our team who I probably have a lot
more in common with because they don't make an effort to eat with us. I think that male
or female you feel a lot closer to someone that you are friends with. You are also a lot
more willing to go out of your way to maybe do something for them in school or help
them out of school. You are more likely to share whereas I might not walk across if I am
not friendly with that person. I think I have said it before on my grade level by far the
person I am closest to is a female. I don't think male/female in that way makes that big of
a difference.
Kelli: We have kind of talked about this. Does having male teachers make your school
different than other schools? I mean different as far as the culture is concerned.
Christopher: I think it would be interesting to ask that question in a small school with one
or two teachers on a grade level. I think it is really hard to create some kind of consistent
culture in a building with 150 people that work here. Anthony and I talk about that more
than anybody. It is hard enough to get one grade level or department together with six or
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seven people and be all on the same page let alone 150 of us. It doesn't really matter what
our leadership does as far as creating a culture in this building outside of just academic
excellence and the demand that you make it happen one way or another. The social
interaction between us is just so difficult because there is so many of us. I know that my
sister-in-law is a teacher and she is the only 2nd grade teacher in her building. It is a very
small town. There are probably as many 51 graders in our building as there are children
in her building which is K-5 or K-6 whichever it is. I went to a school like that. My grade
school was preschool to 8th grade. When I was in 8th grade we had less than 200 children
in our whole building. There were 16 eighth graders. I think it is the difference in the size
of this building. I don't know if it is a gift or a curse that we are as big as we are. I think it
would be hard to find someone who can't find their niche socially within this building as
there are just so many of us.
Jacob: I don't know about speaking about other schools as this is the only school I have
known. I think it would have to have some kind of culturally impact, some kind of impact
on the school as a whole just having that many faces. That many of any group would
have an impact. Like I said I can't speak from how other schools are, from perspective
that you just have that and there is that conscious effort of that many of a population in a
group. I think it has to have some kind of impact on the school as a whole.
Matthew: I don't think there is enough of us to matter. We are still talking about the male
population... what is the actual population of Lake Ridge?
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—: It is about 20%, I would guess.
Kelli: It is a third.
Matthew: We are a third? It sure doesn't feel like a third?
—: How about teaching staff?
Kelli: No, teachers. You are a third of the teachers, not parapros.
—: If you are not counting special areas...the group is all talking.
Matthew: I am just saying that there are not enough of us to really matter.
Kelli: When you think about it in comparison to other schools though...
Matthew: In comparison to another school, you look at two men sitting and maybe you at
20 of us sitting...
Kelli: I will say because my school has 778 kids. Y'all are much bigger than us.
However, we are a large elementary school. Some of our grade levels have eight teachers.
We have three male teachers. The art teacher, a fourth grade teacher and a first grade
teacher. Their world is very different from you all's world.
--: How so though?
Kelli: How so?
—: It would be hard to define.
Kelli: The first grade teacher just graduated from college. He got hired in the middle of
the school year so he started in the middle of January. He graduated in December. We
have a two-story building. So he doesn't see the 4th grade teacher. If he doesn't have art,
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he doesn't see the art teacher. It is just him. When you say 40-50 year old women, that is
who is on his team. He just graduated from college. They talk to him like he is a baby.
—: So it more the age thing?
Kelli: They pick on him because he is a man. They don't mistreat him. Just imagine you
being the only one all day, every day.
Jacob: I think that is the thing. When you think about it, 30% is still significantly less
than 70%. Think about...
Kelli: 1%
Jacob: Yeah. A half percent out of a whole.
—: ...every time you walked by another gentlemen in the school and see how many you
would get by the end of the day.
Matthew: Maybe it is just because like Jacob this is my culture.
Kelli: This is all you know.
Matthew: This is my culture. Maybe that is why I have a different perspective of this. I
taught in other places and have been in other countries and taught there. This culture to
me does not seem special. If anything I think that I would want more of what we have
here. I don't care that it is males. I want to see more cultural diversity of the males in our
school. Everybody talks about how we need more males in education. I want to see more
diversity in the male population in education. That is the problem. Everybody talks about
the importance of having men well let's look at the importance of having the only diverse
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or the only African-American or Hispanic person in your school working on the staff as
like a janitorial position the only male. That is what we are looking at a lot of times in
schools with these children. They don't see their teachers...
William: I am the only person, well there is only other person in this entire school that
can translate and speak to the entire Spanish speaking community at our school. I do
understand what you are talking about. Everybody comes to me whether I have the child
or not. I know half the parents in this school that if they don't speak English I get called
to the front office to help translate for sometimes things that I honestly think they need to
call downtown and schedule a real translator for because of the legal issues. There is not
enough diversity in that respect. We have a growing Latino population here. We have a
huge Indian population in this school and I don't think I have ever seen an Indian teacher
in this county.
Andrew: If you want to take a look at the diversity of this school, you all see it every day.
If I had to depend upon the numbers in my orchestra of Caucasian children my numbers
would be down by 85%. Come take a look in there sometime. That is cultural diversity in
there. There is a big mix of people from all over in there. About my 2nd year here I took a
look at that. I thought there aren't that many Caucasian students in here. In the band it is a
little bit different. When it comes to string instruments, a lot of those students' parents are
pushing them toward the string instruments whether they are from Korea, China,
Pakistan, another Middle Eastern country. I have Latinos in there from several different
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areas such as Mexico, South America and other places. So I know what you are saying
about that. We need more diversity in that area because there is such a wide diversity of
student population in that area.
William: That goes back to the original point. There is an influence in having just the
amount of teachers we have here. Whether we need more or more diversity there is a big
impact. I don't know if I am comfortable in trying to define what that impact is mainly
because it may just be my perception. To me, I do feel there is a bit more casual,
collegiate attitude versus being in a school where I only knew two other male teachers in
the entire school and one of them was a prick.
Kelli: I know you said that having more males makes it a more laid back, not uptight
situation. In talking to the women they say the exact same thing. But on the same token
they say you all get to do things that are a little more, kind of, you have some antics that
if they did it, it would be a problem.
—: Are they just talking about Matthew?
Kelli: No.
Matthew: If you take care of your own backyard...
Kelli: So if you were a woman you could do the same things?
Matthew: I don't know I've never been a woman. If I were a woman I would take me.
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Andrew: Question on that. Are you free to openly say some of those things when you say
antics? Can you give an example to help us? We don't have the same intuition as a
woman. If we were women sitting here we could just read your mind.
Kelli: Really?
Kelli: No it's ok. I haven't had any lunch either.
William: I am teasing.
—: I will agree with Christopher; just a counterpoint pill. I have seen a female 3rd grade
teacher having conversations with her children down the hallway. When one of the
children complained that they couldn't walk back to class because they were so tired, the
teacher allowed them to crawl all the way down the hallway to their classroom.
Kelli: I think they were talking about the actual antics of what you do NOT what you
allow a kid to do.
Christopher: What do we do?
Kelli: I don't know.
Christopher: I guess there are two different ways that we act with each other. When we
are in a faculty meeting all together there is a difference between that and when we are in
our classroom with our children.
Kelli: They were talking about all the adults together not with the children.
—: Antic wise I have seen more female teachers getting together talking over and ignoring
what was being said at a faculty meeting than I have men.
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Jacob: I think that is because maybe we get called out for our antics because we are a
smaller population however we get the attention so we...
Kelli: They didn't say it in a negative way. I think they were saying that you all bring a
sense of balance and a sense of playfulness. It doesn't have to always be uptight to the
school community. But they also feel that they can't bring that same kind of balance and
playfulness.
Matthew: We have some women at this school that are 10 times more playful than...
Kelli: Well maybe I didn't get to talk to those.
Christopher: I think Jacob started to jump on this a minute ago but didn't get very far. I
think we are asked to do things and we are pushed to volunteer for things that some
women might not. If there are things going on we are on the hot seat a bit. I know this is
really petty but the whole issue of dress code. The definition of professional dress for
men is pretty clear of what that means. It is a pretty narrow definition. You are going to
wear pants, a shirt and a tie. That's it.
Kelli: So you have to do that every day?
Christopher: Absolutely. With women, it is such a sketchy definition, who's to say they
are going to come up with the same thing? Are you going to make them wear closed-toe
shoes? Button up blouses? Make them wear a skirt? What is the criteria for women? I
think for some women, probably the younger women here, that don't know how to tow
the line or maybe tow it too much I guess, don't even come to work looking like a
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professional. Obviously we are expected to look like we do now all of the time except on
Fridays or the first day of the month. We don't complain about that. But yet some women
may complain because someone says they can't wear an opened-toe shoe which is
unprofessional anyway but that is beside the point. Whenever we are readily called on, a
lot of times by Mr. Patterson specifically who sort of created this mess, we are called on
to volunteer for things that some women are allowed to literally volunteer for. I think we
pull our weight to a tee probably better than the women do. Like the Dads and Donuts
thing they mentioned earlier. There were some men who had zero participation in that
event even when it was their grade level involved. We didn't get upset and irritated about
it that they didn't participated. We man up, take care of business and move on.
Kelli: How do you think the females would have handled it had it had been the opposite?
--: If you crosscut the whole female population there is going to be a reasonable
percentage of them that are just like us that step up and carry their weight and everyone
else's just like we do. You will have a larger number of them of course because there is a
larger number of them who want to do anything anyway or want to do it their way. There
are women in this building that are just clear cut leaders and they will lead the way, carve
a path, and other people will follow. But I think we are probably more able to when we
are called into a situation like that to just shut up and do it. If the situation had been
reversed and the situation would have gotten bumpy, would it have gotten done and
pulled off because someone found a way to get along and do it? Maybe, maybe not. But
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with us, we can't all see eye-to-eye but those of us that want to take care of it, it will get
done anyway. And we wouldn't spend all day.
Anthony: Just to interject very quickly, from that Teacher of the Year thing yesterday, I
did watch certain members of the female staff really pull together and quickly put
together something that came off without a hitch as well.
--: But it was the same people that do it all the time, right?
Anthony: Yes.
--: The percentage of those people are like Andrew was saying are that type of person.
Christopher: You are always going to have, and I had this conversation with one of my
grade level people about another of my grade level people all the time that there are
people who work, givers, and people who are takers, male, female or otherwise. There
are people in this building who are willing to step out of their comfort zone and take care
of something and contribute and other people who just want things done for them. The
fact that there may be more women in the latter category is only because there are more
women in the building.
—: Sheer numbers.
Kelli: I think we have kind covered everything. Do y'all have to get to dismissal?
—: All dismissal goes to the classrooms through this room.
Kelli: Ok. We can stop.
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Andrew: It might make some of the teachers want you for the first time if they knew we
were talking about them!
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FINAL IN-DEPTH PRINCIPAL INTERVIEW TRANSCRIPT
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Final Principal Interview
April 22, 2009
Kelli: You know I did the two focus groups with the males and the females.
Principal: How did that come off as far as the number of people that were there, their
participation, etc.?
Kelli: There were eight in each group. They were very comfortable with talking to me,
open and honest.
Principal: I haven't heard anything. To be honest with you, I haven't even had time to
talk to anyone about what was discussed so I know nothing.
Kelli: I am still going through and making sure what I got transcribed is correct.
Principal: Do you know the names of the people that were there and who said what?
Kelli: I have kind of changed the names. I might have to send the women the focus group
interview again just because I had a lot of blanks of where I didn't know who said what
and they might be able to help me with that.
Principal: Ok.
Kelli: But nobody knows because I have changed all the names. No one will know unless
I tell them who their alias is. Other than that it went very well. There are a lot of
similarities amongst the groups and what they believe, what they feel and what they
think. But there are a lot of polar opposites. I will say that the men feel that on the part of

234

the administration that there are higher expectations for them. However, the women think
that there are higher expectations for them.
Principal: Laughs.
Kelli: They think that the men get away.. .1 won't say that every woman thinks that but
that is the feeling that I got. They think that the men get away with more and the men feel
like in some ways they do get away with more. However, they feel like they have more
vested in the school. That's why they can get away with more. Even on the part of
parents the men do feel like they get away with some things that women wouldn't be able
to get away with just because the mom's aren't as willing to approach them as they are
the women.
Principal: I think that is true for this community. I will say that when I have a nasty
situation to deal with just because I know the family or the dynamics or just the situation.
I have a choice in this community to either call mom or call dad. I will tell you that I will
often call the fathers because I know there will be less drama and not a million questions.
That is not always the case but usually it is. "Mr. Patterson I will deal with this when I
get home. Thank you for calling".
Kelli: Right. One of the men pointed out that when the mom is the one that usually
handles things as far as the children are concerned, then he will know when the mom is
upset about something because then dad will show up with mom to the parent conference.
Principal: Uh huh.
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Kelli: I could definitely see how that will work.
Principal: I will tell you that I have had mothers who have wanted their way about
something and they send their husbands in here to talk to me.
Kelli: Thinking that...laughter.
Principal: Yeah. A lot of times it does change the dynamics of the situation.
Kelli: Right.
Principal: Often I can reach a better compromise man to man.
Kelli: Are you more willing to compromise with the man?
Principal: It is just easier. It is easier. I just think that is a general difference between men
and women. I really do. Men, I think see the whole picture easier and pick their battles.
Women, I think, are into very specifics: we can't go until we get this resolved. I think
men can jump over that and move on to the end. I see that both in my personal life, my
professional life, and just observations of people. Moms seem to be more into the details
where guys are just "whatever" or "I can live with that." I am that way too. I often think
of the battles that I have to pick and choose to fight. "At this time tomorrow, will this
really matter?"
Kelli: Right.
Principal: When you run a big school you have to pick your battles. "Thank you for that
information, file 13, move it on." Where a lot of women where there is an issue they feel
they have to deal with it. That is not the case with all women. Some of my most low
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profile people in this building are women. I have a number of teachers here who do not
rock the boat and just make great decisions left and right all day long. The parents are
complimentary of them. They are not in here upset. They handle things. This staff is
phenomenal both male and female without a doubt.
Kelli: My first question is: "Do you think that you put your male teachers on a pedestal?
How and why?"
Principal: I think I told you this before. I do have higher expectations for men. First of all,
they are wearing a tie everyday to work. I do have higher expectations about their
appearance. There is not a set rule with women's dress here. Just no blue jeans but that is
true of the men. No tennis shoes, that is true for both sexes. The guys I make them wear a
tie. Even the art teacher wears a tie. You don't find many schools that do that anymore. I
tell the guys that the reason we do that is because we are going to look professional and
that I am very proud of all of you. The professional look for a man is a tie. I don't get into
the professional look of women. I let the assistant principals handle that. At the beginning
of the year we have two meetings. I take the guys into one room and I talk about my
expectations and they talk about the female expectations on dress. That is the beauty of
having a balanced administration of male/female. I don't play with the guys when it
comes to that kind of stuff. They know not to even come ask: "Can we not wear a tie for
such and such?" "No. You are wearing a tie." I expect them to be peacemakers. They
know that. We have talked about that. I expect them to take the high road in situations.
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Kelli: I guess one of the comments that I remember one of the men making and the
women noted that they feel like they are on a pedestal and that this was something that I
thought was funny. One of the women said that "If crayons were being handed out, they
wouldn't get one." One of the guys said that he feels like they do deserve the spotlight
they get here. (Principal laughed!)
Principal: Well, you know this is a very unique place. You are not going to find this
many men in an elementary school anywhere. I am picky about the guys that work here. I
have always said, and I may have already mentioned this to you before, it has been my
experience in 27 years that with female teachers you have everything from bad to
outstanding. Then you have everything in between. But with guys who teach elementary
school, I find it pretty clear that they are either good or bad. There is no in between. They
are either exceptional teachers or they are just pitiful. I have a male teacher here who is
the pits. I want a professional development plan. I have tried to counsel him into other
professions. He walks a very fine line. He has been in trouble with me a lot of times. It
would make my day if he would say "You know what, I am not going to work for you
anymore." A lot of that is still a game with him too. He is great with the kids. Are they
getting the instruction that they should be getting as far as the standards? No. Are they
developing good study habits for middle school? No. Is there appropriate homework and
checking of that homework? No. He ranks really high with the kids.
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Kelli: Do you think that the women base their opinions about the male teachers based on
one or two bad apples?
Principal: I don't know. I don't know. I think it digs deeper into how people feel about
the opposite sex. I have one mother who adamantly doesn't want her child to have a male
teacher. I honor that every year. She has told the secretary "I hate men." She has a son
that she raises. I don't know. I don't know.
Kelli: In your mind, in your eyes, your perception, you don't see a pedestal?
Principal: No. I don't see a pedestal. I joke more with the guys. They do with each other
as well. I can say things and it is not misconstrued. It is guy talk.
Kelli: Do you think that you are more approachable for the men than the women?
Principal: Depends on who it is. When that one male staff member that I would like to
see out of here, when he walks through that door, I am like "Oh god." I know you have
them too at your school where you are like "Just go away." I have female teachers that I
feel the same way about. There are those who just hound you about everything and they
just won't let it go. I have more of those among my female staff members than I do the
men. I probably have done a better job hiring the men than I have the females. I have to
go find the men. I only go look for the best. A lot of times when I am on a hunt to find a
guy I have heard he is a great teacher. With hiring female teachers at the elementary
school level, 1,000 resumes a year flow in here.
Kelli: So how do you hear about them being great teachers?
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Principal: I do take some based on word of mouth. I'll have 100 resumes where the
graduate has a 4.0 and outstanding letters of recommendation. If we truly need to reach
out and find someone of that caliber we invite them in. I involve the staff in hiring. I
interview. The AP interviews them. The CST interviews them. If I am thinking that I
need them in 4th grade then I will tell the 4th grade team "This applicant that I am looking
at, I think he or she is a possibility. They are going to spend the day with you next
Thursday. I am looking at this one as maybe joining your team. Let me know what you
think."
Kelli: Have you ever allowed them to deny a man?
Principal: They never have.
Kelli: But they've denied women?
Principal: I have had them say "Can we look at some more?" You see, it goes back to the
guys that I am on the hunt for, I have heard about them. Good things have been said.
They don't walk through this door in the summer looking for a job. None of these guys
have. I have had to go find them. That is the difference. I don't have to go find female
teachers. That is just the way the elementary profession is.
Kelli: Do you think that the women feel less valued here?
Principal: When I recognize, and I don't know if you asked them how much recognition I
pass out at this school, I would hope that they would say I am very consistent.
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Kelli: I particularly remember two of the women saying that you are always positive with
all of the teachers and you acknowledge everybody in everything that they do well even
individually.
Principal: I don't look at that in terms of gender. I look at it as being an exceptional job
that they have done or a project that they have taken on whether they have 20 years
experience or a first year teacher, male, female, black, white. When they have "Wowed"
the school community.... It pisses some ofthem offbecause they never get that
opportunity to shine because they never do anything for me to say "Look at what he or
she did."
Kelli: Now they did talk about a particular situation where there was a PTA event.
Someone from the PTA stood up and said "If you have ever had a male teacher clap or
cheer or whatever." From what I gathered from them that they feel like just because they
aren't a man, they are not...
Principal: Valued?
Kelli: Right.
Principal: Did they explain to you that was something that I had no control over?
Kelli: Right, yeah.
Principal: I was actually quite surprised that that came out of the mom's mouth.
Kelli: They said it had nothing to do with you but I think they feel like it has become sort
of the culture of the community that is served.
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Principal: Did they feel that this community and culture doesn't support what I have done
here?
Kelli: No, I think that they do feel that you get lots of support from the community but
sometimes they are placed on the back burner.
Principal: If they feel that way that is their perception. I never wake up in the morning
going "Ok, let's make the men feel good today."
Kelli: Right.
Principal: I don't do that. There is good in everybody regardless of what they are or who
they are.
Kelli: When we first started the conversation with the women, I think at first, they kind of
not resented me being there and telling them the topic of what my dissertation was, but it
was almost like "Here we go again with focusing on the men." I tried to explain to them
that this is a very unique situation by saying "In this state I have gotten the numbers from
the state, and this school has the highest number of male teachers in the entire state in
elementary school. It is unique. So that is why that attention is there."
Principal: It is probably a sore topic with some ladies. They are probably right "Here we
go again, we are going to talk about all the men at Lake Ridge." It is what it is. I have
created it whether it be a monster or whatever they want to see it as. It is what it is. I want
to think that in this district, in metro area, if someone says "Lake Ridge Elementary
School" whether they are male or female they would say "God I wish I could work
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there." That is what I hope the perception is outside of my staff, people looking in. Did
they tell you that I tell them about 10 times a year as a group during faculty meeting "If
you are not happy here, please come into my office, shut the door, and let me help you
get happy?"
Kelli: No.
Principal: I preach that sermon all the time.
Kelli: No and as a matter of fact, the women actually said that they really don't feel like
they have the leniency of being as direct as the men do.
Principal: I have told them a 100 times "When you are pissed off, when you are made at
me, don't hold it in. Come in here. Slam the door. Cuss me out. Get it off your chest."
Kelli: Do you think that they think it will be held against them?
Principal: No. If they think that, it is not the case. I hope that I have made them know that
I move on. I don't have a scorecard or a grade book. I am not going to get them back. I
have colleagues that do. I have heard colleagues say "She pissed me off. I am going to
get her next month when I evaluate her." That is not what I am about. I want to be known
as a caring principal who takes care of kids and who takes care of teachers.
Kelli: I think that is the overall feeling but when you are having that conversation
sometimes things do come out that they have felt that way before.
Principal: Are you aware that a lot of these teachers have never worked anywhere else
before?
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Kelli: Yes, especially the men. I will ask you this. Do you think in your recruitment
process the men come here because of the number of men that they see or that they
know? Do you use that in your recruitment process for the men?
Principal: Yes. I say you'll have other buddies. I think it helps to recruit. That is why I
want more than one on every grade level. It's almost like a double edge sword. It is
perfectly okay and no one questions it at all. You have schools in a neighboring county
where everybody that works in them from custodians to principals and everything in
between is a female. There are many schools in a neighboring county where that is all
that is in the building is females. But heaven forbid if I were to create a school that was
all men from principal to custodians.
Kelli: Do you think that is because of the sheer numbers and the ease of getting women?
Principal: Absolutely. But if I were able to pull that off and have an all male school, lord
have mercy, all hell would break loose.
Kelli: I had to do a little presentation of some of my findings already. It came up in my
class. I have asked you this before but I will ask you again. Have you ever come into any
issues with your hiring practices? Or the legality? Or have you looked into the legality
of your hiring practices?
Principal: No because in this county we are told to go and hire the best. I worked in
Towns County years and years ago where we were under court order. I was told as
principal that I had to go find this person who had this, this and this. That is all I could
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hire. In this county, I have been criticized for not being able to find black males. But I
have tried. I have had them in this building. I have had them talk to teachers. I have had
them spend time in this building. They come to me and say "You know what? I think I
would rather work in a different type of community." That has been a struggle to find the
black male to come here and work. I have black male students and I would love for them
to see a black male teacher. I have had them but they don't stick it out with me. I had a
lot in Towns County. It was easy for me to find...
Kelli: Why do you think that is?
Principal: I think it is because the culture up here is not as receptive. I am not talking
about me and my staff. I am talking about these mommas and daddies. A lot of these
parents want these kids to have tunnel vision in life. I expose these kids to homelessness.
Some of these parents just freak out and talk about it. We gather canned food at
Thanksgiving time. I have people come out and talk who are from these organizations.
We help them feed the homeless. Not all parents but some of them get upset that I am
even talking to their kids about this. They don't want their kids to know. That doesn't
stop me.
Kelli: You still look for them.
Principal: Uh huh.
Kelli: In 2-3 sentences, how would you define your school culture? I just want to pin it
down.
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Principal: From who's perspective?
Kelli: Yours.
Principal: And who am I talking to; a teacher, a total stranger, a future parent?
Kelli: Anybody.
Principal: You know that is answered differently based on the audience.
Kelli: Ok. So let's go by each audience.
Principal: Let me just tell you. I am about to meet my new parents at the new elementary
school. I have been giving a lot of thought as to what I am going to say to these parents at
these "Meet the Principal Sessions." I have three scheduled. It is a more affluent
community than this. I am going to tell those parents that first of all if you think I am the
perfect principal that has all the right answers and will make all the right decisions, I am
here to tell you that I am not the guy for this job. If that is your perception or that is what
you think this county has assigned here let's get this straight now. I will make many
mistakes along the way. All I ask is that you work with me because I will work hard to
try to do the right things. We are going to have a school where the people who work in
the building care. We want children who will work hard, that are team players, that are
flexible and I do work outside the box to meet what is best for teachers and children but
mostly children. Those are the kind of things I want them to know. If they have real
concerns that warrant my attention, most of the concerns that the parents have don't even
need to leave the teacher's domain. That is other thing I want the parents to know. Your
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child's teacher can do a lot more to help you and your child than I can. When I get
involved I have to go learn the whole history. I may not make the best decision. My
mission is to help parents realize that you and your child's teacher are one heck of a team
in doing what is best for your child. Not you and the principal. I am there for you. I am
there to put out fires. But if you really want to make a difference in your child's
education, it is your relationship with your child and your child's teacher. I will do
everything that I can to make sure that it is a nurturing, caring, loving, supportive
environment for kids. I will do everything I can to make sure the kids have everything
they need to be successful. Did that answer the question?
Kelli: What do you think your role is in establishing or having established this school
culture?
Principal: My number one rule is to be a cheerleader for everyone involved. To keep the
energy high, to keep the excitement high, to keep the interest of the learning, the fun of
learning, and the culture focused on learning. That is my job. The research doesn't
always say that. The effective principal today knows their school data and can talk about
it. They can talk to a parent about it. School data in this state is based on the statemandated standardized test. Don't even get me started on that. If we tested every child on
the ITBS, nationally-normed, referenced, proven test of reliability, yeah, I could be more
data driven. I am not going to be data driven on the state test. Especially when we have
straight 'A' kids that fail it. Then the whole thing last year with the middle school Social
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Studies where they threw the whole thing out. That data driven principal, more of that is
applicable to me at middle school or high school. In elementary school, it is my job to
make sure the kids love to come to school and they are learning incredible things that are
not forced on them but are things they want to do. We had a science extravaganza day
here yesterday. Oh my goodness. It was science field day. Everything was outside. We
had guest speakers from NASA here. We had robotics from a local university here. We
had all of these experiments set up all over the campus where kids rotated. It was a jampacked day of science. When the two teachers came to me early in the fall and said they
would like to pull this off, I said "Absolutely. What do you need from me?" Yesterday
was like a $10,000 day maybe more, I haven't seen the totals. Yeah. It is all about kids
and firing them up about science. My role in all of that was to cheerlead and promote it.
Kelli: How do you keep the men here while maintaining and balancing a positive school
culture? Without anybody feeling like an outsider or not as valued?
Principal: You know what, the longer I am here, but I am checking out in a few weeks
and I am gone. I have done something right because every year I have less and less turn
over. Actually this year there is none except one teacher who is retiring.
Kelli: Since you have been here, of the men that you recruited and hired, how many have
left?
Principal: One left to teach drama and theater all day at a middle school which was his
passion in life. If I could have made that happen for him here, he would never have left.
248

But we don't have drama and theater teachers at the elementary school; all that is done
after school. I lost a band teacher who moved closer to home in a different county. He
went to that county and in one year was named teacher of the year for the county. He
took his best practices that he got here and took them up there and got teacher of the year.
That was the band teacher. I lost an incredible first year teacher last year. He did not
return this year. He was in 5th grade. He went to the girlfriend. He wanted to stay. I told
him to get her to move down here. She was tight with her family. She wanted to marry
him. That was the only reason he left. I think he will be back. He made buddies. They say
we talked to him, we saw him, or he was down here last weekend. I kind of get the
feeling that I will get him back someday. I told him when he left that he wasn't going to
find a better place to work. But he didn't have a place to compare it to. I said when you
realize that and you want to come back to this county, I hope you come back to my
school. I lost a national PE teacher of the year. He went to a different county. That is
where he lived. He was making that commute. He has two children and he was losing
family time. He was named National PE teacher of the year while he was here. I haven't
lost any males because they were miserable. I think I have lost a couple of females
because they were miserable but they were just miserable with life. I don't think it was
just work, it was life. They were negative, sour people. I think my retention rate is
probably better with the guys than the females.
KellkWhyisthat?
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Principal: There again, I have hired the best because I have gone after the best. Plus, I
tell these first year teachers, male or female, I always spend time with them at the
beginning of the year. I tell them that trust me 30 years is going to go by so fast. I know
you can't feel that, see that, or even comprehend that but 30 years is going to go by fast.
Let me tell you that the one thing about this profession and being in this state, if you hang
in there 30 years you will have the most phenomenal retirement plan and you will be the
envy of everyone that knows you. I help them understand that you have to do your 30
years in public education and stay in this state. I try to cultivate them to be professional,
lifelong educators. I help them understand that in the corporate world your retirement is
not guaranteed. Look at all the corporate people whose retirement investments have just
vanished. That just doesn't happen with our retirement system. We are so lucky.
Kelli: We are. My husband is like "You are not going to do anything else but what you
are doing right now." I am like, "That's a long time though."
Principal: But it will go by so fast. How many years do you have now?
Kelli: Nine years.
Principal: See you are a third there. In administration it goes by even faster.
Kelli: I have noticed that. These last two years is like a testing season comes and I am
like the school year is over. I just can't believe it.
Principal: Another thing is, and you will tell me this in 20 years, as you continue to move
closer it even goes faster. I mean from year 20 to 30 it is like a roller coaster ride. I want
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it to slow down but it is clicking away. I don't know that I could do 30 in the classroom.
My job is fun.
Kelli: That is something that I was talking to my husband about. I think I would have
gotten bored. There are only two grade levels that 1 didn't teach and those were 3rd and
4' . I have taught the spectrum of elementary. I don't know if I could have done it for 30
years. It is the same thing year after year.
Principal: It is so rigid. You have to be at the lunchroom at 11:21. You've got to have
them to PE at 12:13. Our jobs we can fudge, we can budge, we can make someone wait if
we have to, we can cancel with a day's notice if we have to. Teachers can't. God love
them.
Kelli: Every day, day-in day-out. I always felt like as a teacher I was on stage performing
all the time. I wanted my kids to be engaged and find it exciting. The moment I stopped
being exciting they stopped being excited. With adults it is a little bit different. Just a
little bit. I will say that all of the teachers on both sides had very positive things to say. I
think that the females that may have had some negative things to say have had some
interactions with maybe one or two guys that in their perception, not knowing what you
may have said to them, get away with certain things. On the other end of the spectrum the
men, I think it kind of gets under their skin that...
Principal: They are given opportunities that may not come the way of females. I will tell
you some of the things the guys do here for me. We pull "Dads and Donuts" off together.
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That is a big male bonding thing here with my guys. We spend a lot of time working out
the details, planning, going to get stuff, coming in real early on the mornings, we do three
of them to get all the daddies in here. Every daddy comes. It is my male teachers, all the
daddies, and all the kids in the gym. The mommas and the female teachers are not
welcome. They walk in there and everyone is like "What are you doing in here?" This is
for the guys and the little boys and girls, not the female adults. They help me with that. I
can't tell you how many times at 2:30 I get on the PA and say "If there are any men in the
building who can help me..." and we do manual labor.
Kelli: That's what some of the women said they feel like if they were a man in their
shoes, they feel that the men aren't always valued as educators because they have to do
manual labor and what they see as custodial work. They say that sometimes they get
pulled out of instructional time to do things like that.
Principal: Yeah.
Kelli: But on the other end of the spectrum the men say they have to do those things or
they are asked to do those things and we don't complain about it we just do it. I guess for
them that is one of the reasons that they feel like they have a vested interest in the school
and that they can be more frank with you about certain things because they don't
complain about it they just do it.
Principal: Uh hum.
Kelli: It has been interesting.
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Principal: I know. I look forward to reading the dissertation. I really do.
Kelli: You don't have to read the whole thing.
Principal: No, I will.
Kelli: Just read the chapter four part. That is where it will have all the results.
Principal: No. I want to read the whole thing. I really do. I have done something here that
is very different and unique. That is me.
Kelli: That is what they said, that it was you!!
Principal: I don't need to copy somebody. I have my own things to do.
Kelli: The men were joking around the whole time saying that in team meetings the
women will spend 45 minutes arguing about what color they are going to use for
whatever they are talking about. I said to them "What is wrong with that?" They were
like "We forgot who we were talking to." Then one guy said "Mr. Patterson would want
to know. The color would be important to him too." I said "See everybody is different. It
is not based on male/female." There are some generalities.
Principal: I probably have the most critical eye when it comes to the appearance of
things.
Kelli: That is obvious throughout your building.
Principal: I am very detailed. I will tell somebody "That doesn't look good, we need to
redo it." Everybody knows that about me, male or female. If it doesn't represent Lake
Ridge well, I will tell them "We need to rethink what you did there."
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Kelli: Are you having any luck with hiring male teachers at the new school?
Principal: I can't hire anybody for the new school. It is all surplus. Everybody is
surplussed.
Kelli: Were there any volunteer surplus?
Principal: Yeah but we have so many that are being surplussed that we don't even have
enough slots for them. These are people that have to leave schools. Like Pathway
Elementary is going to have to lose 17 teachers and there is no guarantee that they are all
coming to the new school. They were able to put down choice one, two or three. We have
about 300 teachers that are on a surplus list out there where there is really no spot to put
them. We have asked the superintendent and she is going to use some as full time
substitute teachers and assign them to schools. Me being in a new school I am going to be
raising my hand and saying "I need a few of those extra people because I have jobs for
them to do in the first year of a school." I don't know what they are going to have them
doing. They are trying to avoid having any of them drive through the city, south going
north or north going south. I don't know how they are going to avoid that because the
bulk of surplus is in the northern part of the county because that is where the growth is. I
don't know. There are going to be more jobs in the southern part of the county. In this
school, the only position this school needs next year is a principal, which has already
been decided, and a data clerk. She is moving to the southern part of the state. Those are
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the only two openings and there is no surplussing out of here because our enrollment is
up. That has protected everybody. I don't know.
Kelli: How do you think the new principal is either going to fit in with the culture here or
change it?
Principal: The culture I think will remain very similar because he is a lot like I am. He
was carefully selected. I think they did that because they wanted the culture to remain
similar to what I have created in 8 years. I have seen schools that the culture changed
between night and day with a new principal. You have seen that happen in other places.
My goal, and I have said this to everybody, parents, teachers is I hope the next person
that sits at this desk takes what I built and just does bigger and better things with it. I
really do want that for this school. I am not a jealous person. I am not a selfish person. I
just want the school to continue to blossom. I just happen to be the one that laid the
foundation. I hope that he just takes it and keeps on building.
Kelli: Do you think that there will be continued focus on recruiting male teachers?
Principal: I don't know. I don't know how he feels about that. He and I haven't talked
about it. He has a gravy train he is walking into. I wished I had schools like this to walk
into. I have always been given keys to the schools that were a mess especially when I was
in Towns County. "Mr. Patterson you have only been here two years but we have another
school assignment for you next year. Ok - here we go again."
Kelli: Right.
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Principal: Did I answer all your questions?
Kelli: You did.
Principal: Ok. Listen, call me.
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