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ABSTRACT 

 

 

C. DEVON MILLS 

THE MALE EXPERIENCE IN CACREP ACCREDITED GRADUATE SCHOOLS OF 

COUNSELING 

Under the direction of R. Tyler Wilkinson, Ph.D. 

 

  

The helping professions were primarily founded by males and it was not until the 

mid-twentieth century that females began to gain notable recognition within the field. 

Beginning in the latter portion of the twentieth century, a shift began to take place within 

the disciplines of psychology and counseling. Upon entering the twenty-first century, not 

only had the helping professions achieved gender parity but had continued on a trajectory 

that shifted the industry into a feminized vocation in which females significantly 

outnumbered males in both educational environments and in degrees awarded in the field 

of counseling.  

 The purpose of this study was to examine the male experience in graduate schools 

of counseling that are accredited by the Council for Accreditation of Counseling and 

Related Educational Programs (CACREP). This study clarified male students’ perceptions 



	

x	
	

of their lived experiences and perceptions of their educative experience as a whole. As a 

result, counselor educators can be better equipped to assuage factors that impact male 

students who are pursuing degrees in counseling and help in male student retention. Being 

knowledgeable of these factors will help counselor educators both prevent and address 

these issues should they arise or if they are found to be present in current educational 

settings. 

 This mixed-method embedded design study utilized semi-structured interviews to 

capture qualitative information. The quantitative data was collected through utilizing the 

Male Role Norms Inventory-Short form and descriptive statistical analysis was used to 

interpret the results. The qualitative data was coded and collapsed into four major themes 

with fourteen supporting subthemes. The quantitative data was also used to triangulate the 

qualitative data.  
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CHAPTER   1 

INTRODUCTION 

 Emerging research has indicated a notable shift in higher education. The research 

has indicated that the number of women enrolling in and completing graduate programs 

of study outnumbers males (Isacco & Mannarino, 2016, Aud et al., 2012; Organization of 

Economic Cooperation and Development [OECD], 2008). The OECD noted that this 

growing trend is prevalent in all developing countries and not just the United States 

(2014). Assessing global enrollment in 40 countries, the OECD reported higher 

enrollment among females than males and a higher attrition rate in the male student 

population than with females (OECD, 2014). Looking specifically at the United States, 

Isacco and Mannarino (2016) reported a disproportionately higher number of females 

enrolling in and completing master’s degrees and doctoral degrees when compared to 

their male counterparts. There is also substantive research indicating that the male 

attrition rate is greater than females in higher education programs (Buchmann & DePrete, 

2006; Lou, Li, & Chen, 2011; Severiens & ten Dam 2012; Michel, Hays, & Runyun, 

2015; Williams, 2015).  

 The field of helping professionals is highly indicative of this shift. The United 

States Bureau of Labor and Statistics (BLS; 2014) reported that since 1972 there had 

been a decrease in the number of men in the fields of counseling, psychology, and social 

work. The same report stated that males working in these helping professions have  
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declined by 42, 55, and 56% respectively (BLS; 2014). The American Psychological  

Association (APA; 2014) reported that 80% of doctorates in psychology were awarded to 

men in 1973 as compared to 25% in 2014 (2014). Michel, Hall, Hays, and Runy (2102)  

stated that men are now the gender minority among students in counseling programs 

accredited by the Council for Accreditation of Counseling and Related Educational 

Programs (CACREP). Despite CACREP’s standards compelling counselor education 

programs and educators to encourage diversity, including gender, the number of males 

entering the profession continues to dwindle, and attrition of males from these programs 

continues to rise (CACREP, 2016; Michel et al., 2012). The purpose of this study is to 

contribute to the literature in a meaningful manner by examining the experiences of male 

students who are enrolled in CACREP accredited graduate schools of counseling.  

Statement of the Problem 

Leonard Chusmir (1990) wrote, “Women entering male-dominated professions 

have triggered a great deal of research literature in recent years, but an accompanying 

movement by men into female-dominated professions has not created a correspondingly 

large body of data” (p. 11). An example of the shift to which Chusmir (1990) was 

speaking can be found in the field of counseling (Michel et al., 2012). In the 1960s, 

female students were significantly outnumbered in graduate schools of counseling. 

However, beginning in the 1960s, there was a reversal of this trend with females 

enrolling at significantly higher percentages than male students (Michel et al., 2015). 

Isacco and Mannarino (2016) found that as of 2014, 75% of new psychology doctorates 

were being awarded to females.  
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As a result of the shift alluded to by Chusmir (1990), men are now part of the 

noted shift in gender demographics that exists in higher education and the growing field 

of female-dominated vocations (Isacco & Mannarino, 2016; Shen-Miller & Smiler, 

2015). Whether reviewing the literature from a vocational or educational viewpoint, one 

finds that the field of counseling is not exempt from this phenomenon (Michel et al., 

2012; Michel et al., 2015; Williams, 2015; Isacco & Mannarino, 2016). The United States 

Bureau of Labor and Statistics (BLS; 2011) reported that in the 1970s, men comprised 

more than 50% of counselors. The most recent numbers indicated that current male 

enrolment in CACREP accredited graduate schools of counseling rests at approximately 

17% (CACREP, 2015). Michel et al. (2013) stated that the decline of males in the 

counseling profession is alarming due to the implications it holds for male clients seeking 

help in areas such as work-life balance, sexual issues, and fatherhood. A counselor 

educator stated, “The impact [of the number of male counselors] is not on the profession 

but on those we serve” (Michel et al., 2013, p. 478). The broader implication is that there 

are some client needs best met by a male therapist. Thus, the diminishing number of male 

therapists in the field increases the risk of those clients not receiving care from a 

counselor that is best fit for their problems.  

Vocation, Male Identity, and the Field of Counseling 

Historically, the literature has indicated that work is frequently identified as key 

to a man’s sense of identity (Erikson, 1963; Levinson, Darrow, Klein, Levinson, & 

McKee 1978; Morgan, 1992). However, over the past several decades, the needs and 

landscape of the workplace have dramatically changed (Shen-Miller & Smiler, 2015). 

This shift in the vocational arena made many characteristics that had been esteemed in 
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male socialization less relevant. Characteristics such as physical strength, stamina, and 

competitiveness were much less regarded as necessary for success in the workplace than 

characteristics such as relational and interpersonal skills (Baumeister 2007; Kilmartin 

2010).  

Regarding gender distribution shifts in the vocational arena, Shen-Miller and 

Smiler (2015) stated, “These changes have occurred within multiple contexts, including 

commitments to equality and equity in the workplace, and concomitant with significant 

research efforts to identify factors hindering and facilitating women’s entry and retention 

in fields that had been traditionally male-dominated” (p. 270). The authors also stated 

that while some fields go through multiple shifts in achieving equitable gender 

distribution that some fields see a complete gender distribution reversal. In their 

respective research, Shen-Miller and Smiler (2015) and Michel et al. (2013) cited the 

fields of psychology and counseling as being one of the male-dominated vocations in 

which the occupation has shifted and become numerically and predominately female-

centric.  

Conversely, as a result of this shift in gender distribution in the workforce, there 

are now more men entering female-dominated vocations (Shen-Miller & Smiler, 2015; 

Isacco & Mannarino, 2016). Shen-Miller and Smiler (2015) stated that research 

investigating the male work experience in female-dominated occupations is lagging 

behind the amount of extant literature related to females in male-dominated occupations. 

The authors also indicated that males in female-dominated occupations experience 

positive and negative experiences both institutionally and interpersonally (Shen-Miller & 

Smiler, 2015).  
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Educational Implications 

Relevant to the previously cited research are studies that indicate that male 

students in female-concentrated programs of study, such as nursing, elementary 

education, and counseling, are experiencing barriers leading to an attrition of males from 

higher education. Research has indicated that male’s perceptions of social isolation, a 

lack of healthy mentoring, the perception of gender discrimination (Lou, Li, Yu, & Chen, 

2011; Severiens & ten Dam, 2012), gender role conflict, and gender role strain (Dodson 

& Borders, 2006; Sobiraj, Rigotti, Weseler, & Mohr, 2015) are all contributing factors to 

males’ perceptions of their educative experiences and male attrition rates in female 

concentrated programs of education.  

The dearth of research as related to the male experience in female-centric 

environments is cited by numerous researchers (Issaco & Mannarino, 2016; Shen-Miller 

& Smiler, 2015; Michel et al., 2013; Williams, 2015; and Michel et al., 2015). There are 

a small number of studies addressing the male experience in the workplace, faculty 

members’ attitudes toward male students in counseling programs, and males’ experiences 

in universities that were once “all-girl” schools, and post-graduate gender role conflict 

among counselors (Michel et al., 2015, Michel et al., 2013; Issaco & Mannarino, 2016; 

Shen-Miler & Smiler 2015; Wilsch & Mahalik, 1999). However, there are no known 

studies that specifically address the male experience in a CACREP accredited school of 

counseling. In their research, Issaco and Mannarino (2016) and Shen-Miller and Smiler 

(2015), specifically stated the need for studies to be conducted that could contribute to 

the small but growing body of literature of males in female-dominated environments.  
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Rationale and Purpose 

 Due to the significant gaps in the literature and the need for additional research to 

help educators understand the male students’ educative experience in a CACREP 

accredited graduate school of counseling, the need for this study was evident. By having 

explored male students’ perceptions of their lived experiences and perceptions of their 

educative experience as a whole, counselor educators will be better equipped to assuage 

factors that impact male students who are pursuing degrees in counseling. Being 

knowledgeable of these factors will help counselor educators both prevent and address 

these issues should they arise or if they are found to be present in current educational 

settings.  

Significance 

 The importance of this study was demonstrated by assessing the perceptions of 

male students in CACREP accredited schools of counseling. Due to a dearth in counselor 

educator research with regards to this topic (Issaco & Mannarino, 2016; Shen-Miller & 

Smiler, 2015; Michel et al., 2013; Williams, 2015; Michel et al., 2015), this study 

provided a vital contribution to the conversation among counselor educators. As 

CACREP continues to expand as an accreditation body and the number of males 

enrolling in counseling programs continues to decline (CACREP, 2015; CACREP 2016), 

it is important to ensure that all students are provided equitable opportunities and 

experiences regardless of the gender distribution. Though based on limited research, 

affirmative interactions between faculty members and students in gender-minority 

populations are linked to greater persistence among students and less attrition within the 

program of study (Michel et al., 2015). This study provided counselor educators with the 
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perceptions of male students in CACREP accredited schools of counseling so that 

changes within the field could be informed by the shared phenomenon of males who were 

currently enrolled in these programs of study.  

Research Questions and Hypothesis 

This study used a mixed-methods embedded design (Houser, 2015). The 

methodology being used was selected as a result of experiences and preexisting 

assumptions of the author. The author is a male who attended a CACREP accredited 

school of counseling and thus has personal experience with the phenomenon explored in 

this study. Also, while in a qualitative research design class, the author performed a small 

pilot study as a class project that examined this same topic. The results of the author’s 

experiences and the outcome of the pilot study affirmed and underscored assumptions 

held by the author.  

Qualitative 

The author utilized phenomenological methodology in the qualitative portion of 

the study. The qualitative aspect of the design included data collection, data analysis, and 

identifying emerging themes. The author sought to investigate the following question: 

1. What are male counseling students’ experiences while enrolled in a CACREP 

accredited graduate school of counseling program? 

Quantitative 

The quantitative portion of the study will made use of descriptive methodology. For 

quantitative data collection, the author used the Male Role Norms Inventory-Short Form 

(MRNI-SF), which is a psychometrically valid measurement tool, to further explore the 

experiences of the population being examined by this study (Levant, Hall, Weigold, & 



8	
	

	

McCurdy, 2016). The MRNI-SF measures the construct of socialized ideologies of 

masculinity. This construct is frequently used in the study of psychological issues related 

to men and masculine norms. Levant (2016) defined masculinity ideologies as “cultural 

beliefs about the appropriate standards or norms for boys’ and men’s role performance” 

(p. 534). It is theorized that these ideologies influence the socialization of boys and lead 

to pressure for them, as men, to conform to masculine norms (Levant, 2011). These 

pressures can result in various forms of gender role strain and conflict (O’Neil, Good, & 

Holmes, 1995). The quantitative portion of this study assessed the following questions 

and hypotheses: 

Quantitative Research Questions 

1. Research Question One: Will males who pursue a degree in the helping 

professions report lower adherence to traditional masculine ideologies? 

2. Research Question Two: Will males who pursue a degree in the helping 

professions report having experienced gender role strain? 

Quantitative Hypotheses 

1. Hypothesis One: Males who pursue a degree in the helping professions will report 

lower adherence to traditional masculine ideologies. 

2. Hypothesis Two: Males who pursue a degree in the helping professions will 

report having experienced gender role strain.  

Definitions 

The definitions of relevant terms used throughout this study are provided for 

clarity and ongoing reference. These important terms include males, gender role conflict, 
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experience, CACREP graduate schools of counseling, embedded design, phenomenology, 

and descriptive design.  

Males.  Gender is a term that refers to the psychological and cultural 

characteristics associated with biological sex (APA, 2017; Puszczyk	&	Czajeczny,	

2017). The American Psychological Association (APA) also notes the distinction of 

gender identity and sex assignment at birth (APA, 2016). The American College of 

Pediatrics (2017) stated, “Sex chromosome pairs “XY” and “XX” are genetic 

determinants of sex, male and female, respectively” (p. 291). Thus, for the purpose of this 

study, males are those who were assigned as such at birth, who currently identified as 

being of the male gender, and believed themselves to possess the XY chromosome pair.  

Gender role strain. Gender role strain occurs in males when, “rigid, sexist, or 

restrictive gender roles, learned during socialization, result in personal restriction, 

devaluation, or violation of others or self” (O’Neil, 1990, p. 25). Thus, gender role 

conflict is the intrapersonal dilemma resulting from confusion around the socialized 

approach to defining masculinity (Wisch & Mahalik, 1999, p. 51). Gender role conflict, 

gender role strain, and masculine role strain were used interchangeably throughout this 

study.  

CACREP accredited graduate schools of counseling. CACREP (2016) reported 

that the term accreditation sets forth the implication that minimum standards have been 

set and are being upheld by training programs. Therefore, a counselor education program 

must fulfill certain standards regarding institutional settings, degree program mission and 

objectives, degree program content, practicum experiences, and student selection and 

advising. Accreditation also addresses faculty qualifications and workload, program 
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governance, instructional support, and self-evaluation policies. Certification recognizes 

that individuals completing the program of study meet minimal professional standards 

and are qualified to work in the field of counseling. The certification process ensures that 

counselors meet certain levels of education and training in counseling, follow the 

appropriate code of ethics, and demonstrate competent and ethical performance in 

practice (CACREP, 2016). CACREP’s Scope of Accreditation states, “CACREP 

accredits master’s and doctoral degree programs in counseling and its specialties that are 

offered by colleges and universities in the United States and throughout the world” 

(CACREP, 2016). In their 2016 annual report, CACREP reported that currently, 346 

counseling programs had received CACREP accreditation, which indicates that 

approximately 75% of all counseling programs are accredited by the organization 

(CACREP, 2016). For the purpose of this study, all participants interviewed had attended 

a counseling program that was currently accredited by CACREP at the time of the study.  

Experience. For the purpose of this study, experience referred to the 

phenomenological experience of the male students in CACREP graduate schools of 

counseling. Creswell and Poth (2017) describe this as the common outcome or meaning 

for a group of individuals and their lived experiences of a phenomenon. This also 

includes how individuals remember, perceive, evaluate, and describe a topic, and how 

they create discourse to convey their experiences to other individuals (Özyiğit, 2017). 

Embedded design. Embedded design is one of the most common types of mixed 

methodologies that are used in some studies (Houser, 2015). Crewell (2012) stated that 

embedded design allows the researcher, “to collect quantitative and qualitative data 

simultaneously or sequentially, but to have one form of data to play a supportive role to 
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the other form of data” (p. 544). Embedded design allows the researcher to collect both 

qualitative and quantitative data and use one form of data as support for the other data 

collected (Houser, 2015).  

Phenomenology. Phenomenological study focuses less on the researcher’s 

interpretations of the data and more on the descriptions of the participant’s experiences 

(Moustakas, 1994). For the purpose of this study, the author focused on describing the 

participants lived experience of the phenomenon being examined.  

Descriptive design. For the purpose of this study, descriptive design denoted 

research being used to, “attempt to describe characteristics or the effects of events for an 

identified population” (Houser, 2015, p. 72).  

Parameters 

There was a minimum of two parameters/delimitations in this study. First, this 

research focused solely on the male students’ perceptions relating to their educative 

experiences while in graduate schools of counseling. That was because of the extremely 

limited amount of literature related to this phenomenon. Therefore, this embedded design 

mixed-methods study was the first of its kind in the literature and thereby a significant 

contribution to the scholarly conversation. Second, only students enrolled in CACREP 

accredited programs were asked to participate in this study. CACREP (2016) reported 

that it currently accredits 75% of the counseling programs in the United States, thus 

making it the largest specialized accrediting body in the field of counseling.  

Assumptions 

  This study made three assumptions. First, it assumed the research participants 

answered the questions honestly. Second, it assumed the participants had adequate 
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competence and insight into their ability to answer the semi-structured questions during 

the interviews. Finally, it assumed that the results can assist educators in advancing the 

quality of all students’ educative experience in CACREP graduate schools of counseling 

regardless of gender. 
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CHAPTER 2 

REVIEW OF THE LITERATURE 

 Wilhelm Wundt (1832-1920) is primarily regarded as the founder of modern 

psychology (Asthana, 2015). Wundt was credited with opening the first experimental 

psychological laboratory at the University of Leipzig, Germany. Wundt is also believed 

to be the first to have established psychology as an academic discipline. His students 

included Emil Kraepelin, James McKeen Cattell, and G. Stanley Hall (Annenberg 

Foundation, 2017). Wundt’s protégé, G. Stanley Hall, is cited as having established the 

first American laboratory of experimental psychology at Johns Hopkins University in 

1883. As a result, in 1886, a young man named Joseph Jastrow became the first 

individual to earn a Doctorate in Psychology (Annenberg Foundation, 2017).  

 A further review of the extant literature reveals the names of other founding 

figures such as Sigmund Freud, Alfred Adler, and Carl Jung (Walter, 1980; Pedrini & 

Pedrine, 1976; Mosak & Kopp, 1973). B. H. Skinner, John Watson, Ivan Pavlov, 

Abraham Maslow, Carl Rogers, Viktor Frankl, Martin Seligman, and Albert Bandura are 

other names noted throughout a review of the history of psychology (Srinivasan, 2017; 

Annenberg Foundation, 2017). Until the 1960s and 1970s, one thing that was noticeably 

absent was any notable number of females who were considered to have contributed to 

the field (Skinner & Louw, 2009; Isanski, 2009).  

 However, from the 1970s until now, females have overtaken males in the fields of 

psychology and counseling (Isacco & Mannarino, 2016; Skinner & Louw, 2009). As the 
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demographics of both practitioners and students have shifted from predominantly male to 

female the term “feminization” has been used in the literature to describe the educational 

and vocational discipline of counseling and psychology (Richter & Griesel, 1999; 

Philipson, 1993; Sexton & Hogan, 1992; Ussher & Nicolson, 1992). The following 

literature review will examine the shifting vocational and educative demographics and 

the phenomena of males’ educational experiences when pursuing careers in what is now 

considered feminized vocations. Additionally, the gender role conflict that pursuing a 

degree that does not conform to traditional Western gender norms will be explored.  

Shifting Vocational and Educative Demographics 

Changing Demographics  

According to the United States Census Bureau (USCB), males comprise 49.2%, 

or approximately one half, of the US population (USCB, 2016). Evans (2013) stated that 

“A natural question is: Are men being adequately represented in our professional 

membership, training, research, and leadership arenas?” (p. 467). Evans (2013) research 

indicated that in 2011, 74% of the members of the ACA self-reported as women and 26% 

self-reported as men. Current membership demographics of the ACA could not be found. 

However, the CACREP 2016 Annual Report (CACREP, 2016) reported that females 

currently comprise approximately 83% of all students enrolled in CACREP accredited 

graduate schools of counseling. This would seemingly indicate that over the past five 

years the number of male therapists continued to decline as well (Michel et al., 2015). 

Male counselors are noted as being a “valued constituency for clients and may be 

especially critical for men” (Michel et al., 2013, p. 475). However, there is an ongoing 
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scarcity of research as to why these demographic shifts continue to occur (Michel et al., 

2013).  

Shifts in Degrees Awarded 

Individuals receiving degrees in the helping professions also provide a clear 

picture of the shift in gender demographics. The American Psychological Association 

(APA; 2014) reported that 80% of doctorates in psychology were awarded to men in 

1973 as compared to 25% in 2014. Aud et al. (2012) stated that in 2000, women 

comprised 60% of those completing master’s degrees and 47% of those completing 

doctoral degrees. Those numbers had grown to 62% and 53% respectively in 2010 (APA, 

2012). The ongoing growth of gender disparity in the counseling professions 

demonstrates the need to recruit and retain men in the counseling disciplines (Evans, 

2013). 

Need for Retention  

Researchers note the scarcity of data related to men in the counseling profession 

and graduate schools of counseling (Michel et al., 2015; Evans, 2013; Michel et al., 2013; 

Isacco & Mannarino, 2016). Research indicates that there are specific characteristics that 

are related to males who seek counseling. These include higher mortality rates (Minino, 

Heron, Murphy, & Kocharek, 2007), delaying seeking help for mental health issues 

(Addis & Mahalik, 2003), increased antisocial behaviors and abuse of substances 

(Galdas, Cheater, & Marshall, 2005), and multiple diagnoses, riskier sexual behaviors, 

challenges of fatherhood, work-life balance, and more deaths by suicide (Levant, Wimer, 

Williams, Smalley, & Naronha, 2009; Michel et al., 2013; Rochlen & McKelley, 2009). 

Evans (2013) asks that if research is providing the counseling professions with this level 
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of information, why is there so little being done to address issues central to men and to 

retaining men in the counseling professions? Evans (2013) stated that additional research 

is needed, “to examine why men choose to become professional counselors. Given the 

smaller numbers of men in the profession, this information could uncover reasons why 

men enter the profession and educate faculty about ways to recruit and retain male 

students” (p. 473).  

Males’ Educative Experiences 

Student Perspectives  

There is limited research to indicate what role masculine ideology plays in the 

role of male graduate students in the context of their academic experiences, behaviors, 

and outcomes (Isacco & Mannarino, 2016). Research has indicated that student 

perception of support from peers and university faculty and staff are key indicators of 

student success (Sax, Bryant, & Harper, 2005; Sheard, 2009; Torres Campos et al., 2009). 

Isacco and Mannarino (2016) reported that inadequate support and advising from 

university faculty and staff have a more salient impact on the male graduate student 

dropout rate. A 2011 study found some universities have a higher retention rate of male 

students who are enrolled in female-concentrated majors. These universities succeed 

because they strive to be attuned to gender dynamics and actively work at engendering a 

sense of connection within the university system (Asakura & Watanabe, 2011).  

 An intrapersonal conflict reported by participants in the Isacco and Mannarino 

(2016) study was that of experiencing confusion when determining how to interact with 

their female counterparts on campus. One participant stated: 
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 Masculinity can either be reviled or representative of something I would want 

 in my life. It depends on the context – traditionally holding a door open for 

 anybody but, specifically of the female gender used to be looked at as 

 chivalrous, an  indicator of masculinity but perhaps not anymore (p. 289).  

Other participants in the study reported observing their male contemporaries wanting to 

isolate themselves from the female student population as a result of these uncertainties 

(Isacco & Mannarino, 2016).  

 A 2013 study conducted by Michel et al. focused on the lack of marketing, 

recruitment, and retention of male students in professional counseling programs. The 

authors sought to explore the lived experiences of male students in professional 

counseling programs. Michel et al. (2013) reported findings that indicated, “the voice of 

male students is lacking” (p. 477). Not only did male students report a perception of 

having struggled to be heard, but the study reported that counselor educators also 

reported that male students were hesitant to share their thoughts and opinions, which led 

to “restricted viewpoints” (p. 477) within the classroom.  

A faculty member interviewed for the study stated, “White heterosexual men may 

learn to speak less than what is really on their minds. I worry that we don’t sometimes 

know who they really are as persons” (Michel et al., 2013, p. 477). Other counseling 

faculty members reported that the gender demographic imbalance led to a graduate 

program culture that is female-dominant. This culture places a high value on the 

relational and communication style of females and can positively or negatively impact 

male graduate student development (Michel et al., 2013). This research correlates with 

Isacco and Mannarino’s (2016) study that stated that male students from all four focus 
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groups that participated in their study reported, “feeling discriminated against on campus 

for being a man” (p. 290).  

A second theme reported in the Michel et al. (2013) study was that of male 

students experiencing tokenism while pursuing graduate degrees in counseling. The 

authors noted that tokenism might lead to missed opportunities of connection with peers, 

mentors, and faculty members. One male graduate student stated, “It would have been 

helpful to be warned that I would have to give ‘the male perspective’ in every class I am 

in” (p. 477). A counselor educator noted that this type of gender isolation was an ongoing 

struggle for male students throughout the program. One educator reflected, “Often the 

lone male in each class becomes a spokesman for the entire gender” (p. 477).  

The findings of the Michel et al. (2013) and Isacco and Mannarino’s (2016) 

studies correlate and support Willyard’s (2011) hypothesis that within a female-centered 

graduate school environment, men may experience unintentional marginalization, 

tokenism, restricted viewpoints, and feelings of isolation. Beyond graduate school, 

Michel et al. (2013) noted that males who go on to seek employment in female-centered 

professions frequently face negative stigmatization.  

Faculty Dynamics 

In a second study conducted by Michel et al. (2015), the authors moved beyond 

the student experience and sought to explore faculty member attitudes and behaviors 

toward males enrolled in graduate counseling programs. The authors found that 

educational experiences reinforce gender role socialization (Michel et al., 2015). These 

are socially acceptable vocational paths based on one’s gender (Jacobs 1989; Wigfield, 

Battle, Keller, & Eccles, 2002). Michel et al. (2015) found that, concerning academia, 
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faculty often unintentionally reinforces gender role socialization through the techniques 

utilized in the educative process. When male students experience tokenism, they report 

feeling marginalized and stigmatized by faculty members. These experiences frequently 

result in diminished self-efficacy and academic performance (Michel et al., 2015; Pinel, 

Warner, & Chua, 2005).  

Michel et al. (2013) reported that female faculty members participating in the 

study remarked on the perceived additional job opportunities in the counseling job market 

for males as a result of male privilege. Male faculty participants more readily remarked 

on the power held by women in the counseling program. However, no statistical 

difference was noted between male and female faculty members’ perceptions of female 

privilege. These findings are indicative of potential bias existing among faculty members 

that may negatively impact the educative experience of students of both genders in 

graduate counseling programs (Michel et al., 2015; Michel et al., 2013).  

A key finding in the research address educational environments, in which males 

receive low levels of support from university faculty due to gender blindness (Michel et 

al., 2013; Michel et al., 2015). In this environment, faculty members do not acknowledge 

or respond to challenges that are unique to male students. This leads to increased student 

reports of tokenism and feelings of invisibility. While some faculty participants reported 

actively working to utilize the classroom as a safe place for all students, other participants 

were found to have employed inappropriate pedagogical techniques that decreased the 

power held by men while disproportionately increasing the power of female students 

(Michel et al., 2013; Michel et al., 2015).  
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Gender beliefs were found to not only impact pedagogical style but also overall 

attitudes and behaviors of members of the counseling faculty. More female faculty 

members were found to endorse traditional gender role beliefs (Michel et al., 2015), 

traditionally held gender stereotypes (Eagly, 1987), and to have been influenced by 

socially constructed definitions of masculinity and femininity and the underlying schemas 

these provide for gender-appropriate vocational choices  (Nicholson, 1999; Cejka & 

Eagly, 1999; White & White, 2009; Michel et al., 2013; Michel et al., 2015). Some 

faculty members in the Michel et al. (2015) study reported anti-male remarks by other 

faculty members, which is consistent with research conducted by O’Lynn (2004) on 

males who enter schools of nursing.  

Isacco and Mannarino (2016) encouraged university administration, staff, and 

faculty to face the challenges that male graduate students in female-concentrated 

educative settings experience. Their study found that these challenges often result in 

barriers to program satisfaction, retention, and degree completion. Research indicates that 

faculty attitudes related to gender will impact student outcomes. However, when these 

interactions are between faculty and male students are supportive they result in positive 

student satisfaction, higher retention, and program completion (Isacco & Mannarino, 

2016; Michel et al., 2013; Michel et al., 2015).   

Gender Role Conflict 

Masculinity  

Masculinity has no single standard, ideology, or social construction (Thompson & 

Bennet, 2015; Isacco & Mannarino, 2016). Levant, Bryant, Smalley, & Aupont (2007) 

found that the social gender role strain paradigm is responsible for much of our current 
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masculine ideology. Traditional masculine ideology in the United States (and other 

Western cultures) presumes that males should fulfill roles such as primary breadwinner 

while also exhibiting such gender norms as competitiveness and avoidance of femininity 

(Levant, Rankin, Williams, Hasan, & Smalley, 2010).  

Traditionally, the ideal male possesses behaviors such as the avoidance of 

appearing feminine, overtly demonstrating heterosexuality, appearing invulnerable, 

adventurous, suppressing emotions, and gaining status through work and money (Sobiraj, 

Rigotti, Weseler, & Mohr, 2015). Wester and Vogel (2002) stated that boys are 

traditionally taught “a confusing combination of potentially positive characteristics (e.g., 

strength, independence, achievement) and potentially negative characteristics (e.g., 

suppression of emotions, aggression, avoidance of feminine characteristics) regardless of 

any interpersonal and intrapersonal consequences” (p. 371).   

Gender Role Conflict 

The resulting confusion from this socialized approach to defining masculinity is 

an intrapersonal dilemma known as “gender role conflict” (Wisch & Mahalik, 1999, p. 

51). Gender role conflict occurs in males when, “rigid, sexist, or restrictive gender roles, 

learned during socialization, result in personal restriction, devaluation, or violation of 

others or self” (O’Neil, 1990, p. 25). The traditional male-role socialization of US 

masculinity norms can lead to a fear of being perceived as feminine so much so that 

males restrict their roles and behaviors in a manner to avoid being or appearing feminine 

(Wisch & Mahalik, 1999). This conflict has been found to lead to both intrapersonal and 

interpersonal conflicts (O’Neil, 1990). 
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 Labor markets in most Western countries are gender segregated (Korek, Sobiraj, 

Weseler, Rigotti, & Mohr, 2014). Frequently, these gender roles are socially determined. 

As a result, males’ masculinity is challenged in different ways as their gender may inhibit 

the work required in a female-dominant profession (Korek et al., 2014). As a result, 

males have frequently reported feeling as if their masculinity is being questioned by peers 

and those whom they serve in their professions (Korek et al., 2014; Lindsay, 2008; 

Nixon, 2009; Siann, Wilson, Riley, & Callaghan, 2000).  

In a study conducted by Alksnis, Desmarais, and Curtis (2008) it was reported 

that perceived lower social prestige and decreased earning potential in female-dominant 

vocations were also viewed as threats to masculinity for males working in these 

professions. For men in female-dominant vocations, gender is a salient discussion due to 

males being in token positions. When men are placed in these positions, the attitudes and 

assumptions of coworkers and clients related to gender roles can lead to gender role 

conflict (Sobiraj, Korek, Weseler, & Mohr,  2011).  

Educational and Vocational Implications 

Vocational Implications  

A work environment in which an individual of the minority gender works is 

considered a nontraditional occupation or gender atypical. (Chusmir, 1990). Gender 

atypical vocations may also be viewed by society as gender inappropriate. Chursmir 

(1990) reported that strong prejudice and negative perceptions had been reported against 

men in gender-atypical occupations. His research has indicated that women, in the 

general population, have been found to be more accepting of men in female-dominant 

vocations than males. However, both males and females were found to view males in 
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gender-atypical careers as reflecting lower masculinity and masculine capabilities 

(Chusmir, 1990).  

Sobiraj et al., (2015) found that “men’s adherence to masculinity ideology is 

positively related to social stressors at work for men in female-dominated occupations” 

(p. 61). Their findings indicated that socialized gender norm adherence was a likely 

contributor to interpersonal stressors in the work environment. The likelihood that others 

doubt male competence and suitability for emotional labor is the key indicator of the 

increase in social stressors within the workplace (Sobiraj et al., 2015). Men who reported 

ascribing to cultural masculine ideologies in female-dominant work environments and 

perceived there to be social stressors in the workplace described this as a type of 

psychological strain (Sobiraj et al., 2015).  

Cultural viewpoints of one’s career choice are important for the male population 

as “work is often identified as central to men’s identity” (Shen-Miller & Smiler, 2015, p. 

269). In her seminal work, Williams (1992) found that US masculine stereotypes 

frequently contributed to males refusing to consider jobs in teaching, nursing, helping 

professions, and other female-dominated vocations. The field of professional psychology 

is considered a “dramatically feminized” field (Williams, 2015, p. 392). Women make up 

the vast majority of graduate students and practitioners in the fields of counseling and 

psychology (CACREP, 2016; Williams, 2015). At least one study has indicated that the 

gender conflict created by the minority role can stymie the professional development and 

success of male students and practitioners (Sbaratta & Tirpak, 2015).  

Educational Implications  
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More than three decades ago Eichenfield and Stevens (1987) introduced a study 

that focused on the need to focus on male gender role issues when training males in the 

helping professions. A more recent study stated that few resources had addressed 

traditional gender role socialization conflicts and clinical performance outcomes. The 

authors stated that this inattention to the consideration of male gender role conflicts in 

training programs “may not be assisting trainees in overcoming possible barriers to the 

development of appropriate therapeutic skills” (Wester & Vogel, 2002, p. 370).  

Isacco and Mannarino (2016) reported that “Less is known about how male 

graduate students may express their masculinity ideology in the academic environment 

and what role masculinity may play in their academic experience, behaviors, and 

outcomes” (p. 286).  However, studies conducted in the United Kingdom in female-

concentrated programs (Cushman, 2005; Lupton, 2006; Simpson, 2004; Simpson, 2005) 

found that males feared being viewed as more feminine, did not feel supported by family 

and friends, and experienced “masculine role strain” (Cross & Bagilhole, 2002; 

Cushman, 2005, p. 330; Simpson, 2005). 

Male students enrolled in a female-concentrated program have reported feeling 

disadvantaged and experiencing social exclusion and a lack of connection (Isacco & 

Mannarino, 2016). In the same study, male students in female-dominant educational 

settings reported feeling gender role conflict and a lack of academic support. While 

students reported faculty support as key to feeling connected in their programs of study, 

the same students stated the need for “more supports that are geared toward men or at 

least are ‘gender neutral’” (Isacco & Mannarino, 2016, p. 290).  
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Sbaratta and Tirpak (2015) reported that male-male advisement could help 

mitigate gender-role conflict when the conflict was appropriately attenuated. Their study 

indicated that advisors who adhere to Western gender norms are doing a disservice to 

their advisees and could be contributing to male attrition in the discipline. Isacco and 

Mannarino (2016) stated that attention to these reports from male students could help 

avert barriers to student satisfaction, student retention, and program completion.  

Recent research of male counseling students indicated how healthy connection 

between faculty and students are frequently affected by faculty attitudes related to student 

gender (Isacco & Mannarino, 2016; Michel et al., 2015). A study addressing faculty 

attitudes and behaviors toward male students found that “When faculty members 

marginalize stigmatized students and treat them as tokens rather than as individuals, these 

students become more cognizant of their academic stigma, yielding diminished 

performance and self-efficacy” (Michel et al., 2015, p. 310). Participants of the study 

reported that when faculty members engaged in “gender-blindness” (p. 316), they felt that 

faculty and staff members then failed to recognize and respond to the differentiating 

challenges of male students, which led to feelings of invisibility and tokenism (Michel et 

al., 2015). 

Identifying the impact of male gender role conflict on clinical skills, and other 

challenges that male students face, is not an effort to disavow any negative experiences 

that women have experienced or to minimize maladaptive patriarchal behaviors. The goal 

is to adopt a perspective that allows educators to challenge the unhealthy aspects of 

masculinity and to affirm and endorse the positive aspects (Wester & Vogel, 2002). 

Gaps in the Current Literature 
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 The primary gap in the current literature is the overwhelming absence of literature 

on this topic. Chusmir (1990) stated that as women began entering what had previously 

been recognized as male-dominant vocations, it triggered a significant amount of 

research. However, no significant research has resulted from men entering female-

dominant vocations. While issues that serve as impediments to the recruitment of men 

have been studied in psychology, social work, teaching, and nursing but there is a dearth 

of research in the field of counseling (Michel et al., 2013; Michel et al., 2015). Evans 

(2013) stated that more quantitative and qualitative research is needed in the counseling 

profession to specifically address factors related to males in the field of counseling.  

In a 2013 study, Evans used content analysis to examine the articles published in 

the Journal of Counseling and Development (JCD) and Counselor Education and 

Supervision (CES). The researchers used a list of keywords that had been crosschecked in 

the JCD and CES tables of contents to ensure inclusivity and consistency. The study 

reported that from 1981 – 2011 the JCD published 2,649 articles. Evans (2013) reported 

that over the 30-year span less than five percent of all articles published in the JCD 

focused on men in counseling. Over the same 30-year time span CES published more 

than 800 articles with less than one percent focusing on males in the counseling 

profession (Evans, 2013). Evans (2013) summarized by saying, “If counselors and 

counselor educators are not researching or publishing on male issues in counseling and 

masculinity, who in the mental health professions is?” (p. 472). 

 A second gap is the lacking of targeted recruitment efforts that aim to increase 

and retain students from underrepresented demographics (Michel et al., 2013). There are 

documented recruitment efforts that universities have employed to recruit males in the 
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fields of psychology and social work (Anderson, 2011; Morris-Compton, 2007). 

However, Michel et al. (2013) noted that despite the perceived importance of these 

campaigns, similar efforts had not been made to recruit males into the field of counseling. 

In a later study, Michel et al. (2015) noted that there are only a limited number of studies 

that examine faculty dispositions and attitudes toward gender-minority students.  

Williams (2015) stated that as a result of the lack of male advisement and supervision 

that male students could be stymied in their professional development. Healthy male-

male advising was found to help in the retention of male graduate students and decreasing 

gender-role conflict. However, the authors of the study cited the limited amount of 

research presented in the literature related to these topics (Sbaratta and Tirpak, 2015).  

 Finally, there is a lack of literature related to potential gender conflict in the field 

of counseling. Wester and Vogel (2002) stated they were “unable to locate any published 

references” related to this specific topic (p. 370). This is a salient topic as inflexible 

adjuration of stereotypical male gender roles can lead to interpersonal and intrapersonal 

conflict (O’Neil, 1990). It is also noteworthy that inattentiveness to this topic can 

potentially result in negative therapeutic outcomes for clients as institutions that neglect 

to examine gender role conflict in today’s society may inadvertently fail to develop 

appropriate therapeutic skills in male students (Wester & Vogel, 2002).  

Summary 

 This literature review examined the evolving and rapidly changing demographics 

of the field of counseling. It also identified obstacles encountered by male students in 

their educational journeys and key challenges that counselor educators face when 

working with male students. This review also examined gender role conflict that males 
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experience in feminized educative and vocational settings. By exploring males’ 

experiences in CACREP accredited graduate schools of counseling, this completed study 

provided a significant contribution to the literature in helping counselor educators to 

mitigate gender role conflict and in providing an equitable educational experience for all 

students regardless of gender.  
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CHAPTER 3 

METHODOLOGY 

 This chapter focuses on the methodologies I used in the development of this 

mixed-methods embedded design study. It discusses the purpose of the study, research 

questions, research design, population, sample, participants, instrumentation, validation, 

data collection, data analysis, and limitations. The chapter concludes with a brief chapter 

summary. 

Purpose of the Study 

The 2016 Council for the Accreditation of Counseling and Related Programs 

(CACREP) annual report stated there were 43,152 students enrolled in CACREP 

accredited Master’s levels programs. The enrollment was comprised of 82.93 percent 

female students and 17.01 percent male students (CACREP, 2016). The 2015 CACREP 

annual report stated that student enrollment was 82.54 percent female and 17.46 percent 

male (CACREP, 2015). Before 2015, CACREP’s annual report did not report gender as 

part of their vital statistics. However, the annual reports provide ample evidence of a 

significantly disproportionate enrollment among male and female students in graduate 

schools of counseling. The purpose of this study was to explore the male students’ 

experience in a CACREP accredited graduate school of counseling. Exploring male 

students’ perceptions of their lived experiences will better equip counselor educators to 

assuage factors that impact male students who are pursuing degrees in counseling
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Research Questions 

Qualitative  

This study is a mixed-methods embedded design study. A mixed-methods 

embedded design was used with the goal of the quantitative data serving to triangulate 

and support the trustworthiness of the qualitative data analysis. The qualitative 

phenomenological portion of the study used semi-structured interviews to address one 

research question. I sought to explore male students’ perceptions of their experiences in a 

CACREP accredited graduate school of counseling program. Throughout the study the 

following research question was investigated: 

1. What are male counseling students’ experiences while enrolled in a graduate 

school of counseling program? 

Quantitative 

The quantitative portion of the study made use of descriptive methodology. For 

quantitative data collection, the author used a psychometrically valid measurement tool to 

further explore the experiences of the population being examined by this study. The 

quantitative portion of this study assessed the following two research questions and two 

hypotheses: 

Quantitative Research Questions: 

1. Research Question One: Will males who pursue a degree in the helping 

professions report lower adherence to traditional masculine ideologies? 

2. Research Question Two: Will males who pursue a degree in the helping 

professions report having experienced gender role strain? 
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Quantitative Hypotheses 

3. Hypothesis One: Males who pursue a degree in the helping professions will report 

lower adherence to traditional masculine ideologies. 

4. Hypothesis Two: Males who pursue a degree in the helping professions will 

report having experienced gender role strain.  

Research Design 

 There are approximately 40 types of mixed-methods research designs (Ivankova, 

Creswell, & Stick, 2006). However, Creswell (2012) noted that there are six primary 

mixed-methods designs that are used most often. This study utilized the embedded design 

mixed-methods approach. A mixed method design was chosen, as Creswell and Poth 

(2017) stated that phenomenological research design, “lies somewhere on a continuum 

between qualitative and quantitative research” (p. 76). 

Qualitative research gathers information, yielding results that cannot easily be 

measured by or translated into numbers. Qualitative methodologies are often used when 

the feelings, small actions, or pieces of a site or group of individuals’ history affects 

current situations. Experiences are subjective: They are filtered through perceptions and 

worldviews of individuals (Rabinowitz, 2016).  

The embedded design approach first collects data through a qualitative method. 

The second step is for the researcher to then, “explain the relationships found in the 

qualitative data” (Creswell, 2012, p. 543). The researcher begins by collecting 

information in depth and then working to understand, in detail, a particular phenomenon. 

Finally, the researcher looks to explore whether the data is representative of a larger 

sample through utilizing quantitative data collection and analysis (Houser, 2015).  
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The qualitative portion of this study used phenomenological research 

methodology. Creswell and Poth (2017) defined phenomenology as, “describing what all 

participants have in common as they experience a phenomenon” (p. 75). It is to describe 

the common essence and meaning of the individuals’ lived experience (Hayes & Singh 

2012). The goal is to obtain a description that explains the “what and how” (p. 75) of 

participants lived experiences (Creswell & Poth, 2017).   

 There are various types of qualitative phenomenological research designs. 

Creswell and Poth (2017) stated that each type includes several key features. This study 

followed the format outlined by Creswell and Poth (2017), which began with the 

researcher establishing a specific phenomenon to be explored and identifying a 

heterogeneous group who had experienced this phenomenon. I sought to explore both the 

subjective and objective experiences of those sharing the phenomenon being explored.  

Qualitative researchers seek to explore the phenomenon in a natural setting with 

the researchers’ focusing on being, “empathetic toward individuals, groups and 

communities within that context. They listen to individuals’ accounts of a phenomenon, 

engaging actively, and integrating new perspectives into their own ways of understanding 

participants, the context, phenomenon, or all three” (Hayes & Singh, 2012, p. 4). 

Therefore, this study was comprised of face-to-face interviews.  

When analyzing the data, the analysis began with the analysis of narrow units of 

information, such as significant statements, to broader units. Qualitative research is less 

concerned with “why” a phenomenon took place (Hays & Singh 2012). Thus, I sought to 

detail descriptions explaining “what” the participants experienced and “how” they 

experienced it (Moustakas, 1994). The study ended with a passage that is a descriptive 
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discussion of the “what” and “how” of the participants shared experience (Creswell & 

Poth, 2017). Moustakas (1994) wrote that this culminating aspect of a phenomenological 

study is the “essence” of the study.  

 Moustakas (1994) developed systematic steps in data analysis that provides 

stringent guidelines for assembling the descriptions. This study utilized the steps, as cited 

by Creswell and Poth (2017), when designing the study:   

(a) Determine if the research problem is best examined by using a     

phenomenological approach; (b) identify a phenomenon of interest to study and 

describe it; (c) distinguish and specify the broad philosophical assumptions of 

phenomenology; (d) collect data from the individuals who have experienced the 

phenomenon by using in-depth and multiple interviews; (e) generate themes 

from the analysis of significant statements; (f) develop textural and structural 

descriptions; (g) report the essence of the phenomenon by using a composite 

description; (h) present the understanding of the essence of the experience in 

written form. (pp. 78-80) 

Trustworthy phenomenology is also dependent on the researcher’s ability to 

bracket, or set aside personal experiences as much as is possible to view perspectives 

toward the phenomenon that may not have been considered before (Creswell & Poth, 

2017). Thus, I attempted to understand and state how previously acquired assumptions 

could have impacted the study.  

Quantitative 

 Quantitative research is frequently characterized by objectivity and efforts by the 

researcher at prediction and control. When the goal is to describe a phenomenon using 
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quantifiable information, descriptive types of research methods are utilized (Houser, 

2012). In descriptive research design, as noted by Houser (2012) the researcher has no 

control over the event or phenomenon, cannot manipulate an independent variable, and 

does not randomly assign participants to groups. Descriptive designs encompass survey, 

observational, correlational, and causal comparative designs (Houser, 2012).  

The quantitative portion of this study used descriptive research methodology. Fox 

and Bayat (2007) stated that descriptive research is “aimed at casting light on current 

issues or problems through a process of data collection that enables them to describe the 

situation more completely than was possible without employing this method” (p.45). 

Fundamentally, researchers use descriptive studies to describe the numerous 

aspects of a phenomenon and to describe characteristics and behaviors of a sample 

population (Dudovsky, 2017). An important and distinctive trait of descriptive research is 

that while descriptive research can employ a number of variables, only one variable is 

required to conduct a descriptive study. In summary, describing, explaining and 

validating research findings are the three main purposes of descriptive studies 

(Dudovsky, 2017). Instrumentation was guided by the essence of the study. Houser 

(2012) wrote that researchers should attempt to conduct quantitative studies with no less 

than 30 participants and a goal 100 participants as the minimum number.   

Sampling 

Qualitative 

Sampling methods are designed to maximize the validity and efficiency of a study 

(Morse & Niehouse, 2009) and to achieve depth of understanding (Patton, 2002). In 

qualitative research, information-rich cases are the basis for the power of the method 
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(Bazeley, 2013). Purposeful sampling is frequently used in qualitative research (Creswell 

& Poth, 2017; Patton, 2002). Creswell and Poth (2017) stated researchers use purposeful 

sampling to choose sites and participants for their studies so they can, “purposefully 

inform an understanding of the research problem and central phenomenon in the study” 

(p. 158).  

Numerous subtypes exist within purposeful sampling. (Palinkas, Horwitz, Green, 

Wisdom, Duan, & Hoagwood, 2015). This study utilized purposeful criterion sampling. 

Purposeful criterion sampling places an emphasis on similarity and focuses on selecting 

participants who meet a certain predetermined criterion of significance (Palinkas et al., 

2015; Creswell & Poth, 2017). As related to sample size, Creswell and Poth (2017) 

reported that in qualitative phenomenological research, a heterogeneous group might vary 

in size from as small as three to four members to as many as 10 to 15 members. 

Quantitative 

For the quantitative portion of the study, the researcher utilized purposeful 

convenience sampling. Palinkas et al. (2015) defines purposeful convenience sampling as 

selecting and collecting data from individuals who are easily accessible to the researcher. 

The researcher was unable to obtain a minimum of 100 participants as recommended by 

Houser (2012) as the two universities combined total male enrolment was comprised of 

only 64 male students.  

Participants 

Qualitative 

The 10 participants who took part in this portion of the study were adult males, as 

defined in chapter one, (over the age of 18) who were currently enrolled full-time in 



36	
	

	

CACREP accredited graduate counseling programs. The participants were enrolled in one 

of two graduate universities in the Southeast. Both universities are CACREP accredited, 

private universities, and one identifies as a Christian university.  No other universities 

participated in the study. Participants were asked to sign their names on informed consent 

documents when agreeing to participate in the study. All participants were assigned and 

referred to using pseudonyms when interviewed in order to maintain anonymity. Minors, 

females, individuals with developmental disabilities, the incarcerated, and 

institutionalized individuals were not considered for participation in the study. 

Quantitative 

The 47 participants who took part in this portion of the study were adult males, as 

defined in chapter one, (over the age of 18) who are currently enrolled full-time in a 

CACREP accredited graduate counseling program. The participants were enrolled in one 

of two graduate universities in the Southeast and no other universities participated in the 

study. Participants were asked to sign their names on informed consent documents when 

agreeing to participate in the study. All participants were asked to complete the Male 

Role Norms Inventory-Short Form (MRNI-SF). The MRNI-SF was completed during 

regular class hours and did not require participation of students outside their normal 

curricular hours. Minors, females, individuals with developmental disabilities, the 

incarcerated, and institutionalized individuals were not considered for participation in the 

study. 

Data Collection 

Recruitment 
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Preparedness. Before beginning this study, I received approval from Mercer 

University’s Internal Review Board (IRB). I had completed Mercer University’s 

Collaborative Institutional Training Initiative (CITI) ethical training that is required for 

the submission of proposals to the IRB. In conjunction with my application for 

conducting research involving human subjects, I presented documentation granting 

permission to recruit students from the two participating universities as study 

participants. Upon receiving IRB approval, I began actively recruiting participants for the 

study.  

Qualitative. I am a faculty member at one of the participating universities and did 

not recruit any students enrolled in any classes in which I was currently teaching. I asked 

faculty at both universities to allow me to recruit participants in the classroom setting and 

I asked if there were any male students who would like to volunteer to participate in the 

study. I sought to interview five participants from each university. No compensation was 

provided for participating in the qualitative portion of this study. 

The recruitment process followed a pattern of me entering a classroom at a time 

specified by the professor of record and presenting my research. I would then ask for any 

students who would like to participate to provide me with their email address so that I 

could follow up and schedule a time to meet for the interview. At university one, where I 

am employed, I am a familiar face and know the student body well. Five male students, 

from three different classes, volunteered to participate in the study. The same pattern was 

followed at university two. As a result of presenting my request for participants in class, 

five males, from three different classes, expressed interest in participating in the 

qualitative portion of the study. As I presented the request in the third class at university 
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two, I realized that a fifth participate would be needed. As I explained the procedure to a 

student volunteering to be interviewed, I noticed another male listening to our discussion. 

I asked the student if he would also like to participate and he agreed to take part in the 

study. Male students who chose to participate in the study scheduled a time to meet with 

me for an individual, face-to-face research interview that lasted approximately 15 to 30 

minutes.   

Quantitative. I communicated with the teaching faculty of each participating 

university via email and through face-to-face interaction to schedule time to recruit from 

their classes. I asked for permission to request male students to complete the Male Role 

Norms Inventory-Short Form (MRNI-SF) in class. The MRNI-SF took approximately 

five to 10 minutes to complete and was completed face-to-face and not in an online 

format. No compensation was provided for participating in the quantitative portion of the 

study.  

Instrumentation 

Qualitative. For the qualitative portion of the study semi-structured interviews 

were utilized. These were recorded via a digital audio recorder. Brinkman and Kvale 

(2015) stated that an interview is when “knowledge is constructed in the interaction 

between the interviewer and the interviewee” (p. 4). The interview process is where the 

interviewer, “attempts to understand the world from the subjects’ point of view, to unfold 

the meaning of their experience, to uncover their lived world” (Brinkman and Kvale, 

2015, p. 3).  

The qualitative portion of this project used a semi-structured interview approach, 

which served as a guide for the interview process (Hays & Singh, 2012). The semi-
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structured interview has both a structure and purpose: The researcher defines and controls 

the situation, introduces the topic, and follows up on the participant’s answers (Brinkman 

& Kvale, 2015). The semi-structured interview is defined as, “An interview with the 

purpose of obtaining descriptions of the life world of the interviewee in order to interpret 

the meaning of the described phenomena” (Brinkman & Kvale, 2015, p. 6). Hays and 

Singh (2012) stated that in a semi-structured interview, “additional interview questions 

can be included to create a unique interview catered to fully describe the interviewee’s 

experience” (p. 239). 

In keeping with recommendations in the literature (Brinkman & Kvale, 2015; 

Hays & Singh, 2012), I utilized a scripted interview approach. The questions chosen were 

presented to my dissertation committee chair and submitted to two rounds of revisions in 

an effort to provide the desired open-ended style of questions that would allow me to 

“follow up the interviewees’ answers and the new directions they may open up” 

(Brinkman & Kvale, 2015, p. 156). The questions for this particular study were also 

developed using what Brinkman and Kvale (2015) refer to as the “funnel-shaped 

approach” (p. 156), which begins broadly and funnels down to more specific aspects of 

the phenomena being explored. The overarching goal was to elicit the stories of the 

subjects lived experiences in their programs of study. As noted in research, (Brinkman & 

Kvale, 2015), many of the stories came up spontainiously while some were elicited by the 

questions I provided.  

In this particular study, it seemed appropriate to begin with what prompted the 

participants to seek a degree in a highly feminized field. As this information came into 

focus, the questions began to funnel down to focus more on the lived experiences of each 
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individual’s educative experience. The concluding questions were constructed with the 

intent to provide future implications as to how counselor educators could be more attuned 

to providing equitable educative experiences and being attenuated to the unique qualities 

of males in the classroom.  

Quantitative. Research has noted (Levant, Hall, Weigold, & McCurdy, 2016) a 

correlation between gender-role conflict and males who choose gender-atypical fields of 

study and vocation. Thus, the Male Role Norms Inventory-Short Form was used for the 

quantitative portion of this study. The MRNI-SF is utilized to measure the endorsement 

of masculinity ideologies, a construct that is frequently used in the examination of 

psychological issues related to men and masculinity (Levant et al., 2016).  

The Male Role Norm Norms Inventory (MRNI), the predecessor to the Male Role 

Norms Inventory-Revised (MRNI-R), and subsequently the MRNI-SF, has been used in 

more than 40 empirical studies (Levant et al., 2013). The MRNI is a 57-item 

measurement with seven subscales measuring traditional masculine norms and one 

subscale examining nontraditional masculine norms. (Levant & Richmond, 2007). The 

MRNI-R resulted in a 39-item, seven-factor instrument with seven subscales. These 

subscales were: Avoidance of Femininity, Negativity toward Sexual Minorities, Self-

reliance through Mechanical Skills, Toughness, Dominance, Importance of Sex, and 

Restrictive Emotionality (Levant et al., 2010).  According to Levant et al. (2013): 

Analyses of men’s responses provided evidence for convergent validity based 

on the significant correlation of the MRNI-R with the Male Role Attitudes 

Scale (Pleck, Sonenstein, & Ku, 1994), another measure of traditional 

masculinity ideology. Evidence for discriminant validity was found through 
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the nonsignificant correlation with the Masculinity Scale of the Personal 

Attributes Questionnaire (Spence & Helmreich, 1978), which fundamentally 

differs from the MRNI-R because it measures masculine personality traits as 

contrasted with normative expectations for masculine behavior. Evidence was 

also found for concurrent validity through the significant correlations with 

three scales that measure related constructs: the Conformity to Masculine 

Norms Inventory (Mahalik et al., 2003), the Gender Role Conflict Scale 

(O’Neil, Helms, Gable, David, & Wrightsman, 1986), and the Normative 

Male Alexithymia Scale (Levant et al., 2006). (p. 230)  

The MRNI-SF is a 21-item measurement that includes the same seven subscales 

of the MRNI-R. Additionally, the seven subscale scores were used to “create a total score 

intended to broadly represent traditional masculinity” (Levant et al., 2013, p. 229).  

Levant et al. (2013) stated that the items chosen for the MRNI-SF were selected to 

capture specific constructs. As, traditional masculine ideologies are central to gender role 

strain, Levant et al., (2013), believed it important to have a psychometrically sound 

measurement to examine these constructs.  The results of their study, based on a chi-

square goodness-of-fit statistic, indicated that, “a seven-factor solution for the 21-item 

MRNI-SF appeared quite plausible” (Levant et al., 2013, p.231). Following this, Levant 

et al. (2013) assessed hierarchical and bifactor structures that added a Traditional 

Masculinity factor to the original seven-factor model.  

The hierarchical factor model had two levels of latent constructs. The lower 

 level consisted of the initial seven factors, and the higher level consisted of a 

 single traditional masculinity ideology latent construct whose indicators were 
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 the seven lower level factors. This model is more parsimonious than the initial 

 seven-factor model, because it replaces the set of 21 free covariances among 

 the seven factors with the set of seven higher order factor loadings. The 

 hierarchical model implies that all possible bivariate associations among the 

 set of seven lower order factors can be explained through their common 

 association with the single higher order factor (which represents the 

 commonality across different traditional masculine norms, and may be 

 interpreted as a broad traditional masculinity ideology construct) (Levant et 

 al., 2013, p. 231). 

 The subscale scores from the MRNI and MRNI-R produced means that ranged 

from one to seven with 4 as the midpoint, or “no opinion” point on the scale (R. Levant, 

personal communications, February, 28, 2019). Thus, scores on the Traditional 

Masculinity subscale could best be described as those who have a cumulative score of 21-

63 fall below the midpoint, 84 is the midpoint, and 105-147 would be above the 

midpoint. Scores falling below the midpoint would indicate participants are less likely to 

adhere to traditional masculine ideology, those who score at the midpoint would have no 

opinion, and those scoring above would adhere strongly to traditional masculinity 

ideologies. Men who fall below the midpoint are likely to experience gender role strain at 

some point in their lifespan.  

Additionally, the MRNI-SF has been submitted to rigorous testing that has 

indicated evidence of convergent, discriminant, and concurrent validity of general and 

specific factors examined by the MRNI-SF (Levant et al., 2016). Stringent testing has 

indicated that the Male Role Norms Inventory (MRNI) has strong internal consistency 
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(Levant, Majors, & Kelly, 1997; Levant, Wu, & Fischer, 1996). The Cronbach alphas of 

these studies were, respectively, .84 and .88, indicating good, or greater than acceptable, 

levels of reliability (Tavakol & Dennick, 2011). Levant et al. (2017) conducted additional 

research that indicated that the reliability of the MRNI-SF was consistent with previously 

conducted analyses of the MRNI and the MRNI-R. 

The instrument chosen was used to “have one form of data to play a supportive 

role to the other form of data” (Creswell, 2012, p. 544). This is consistent with mixed-

methods embedded design (Creswell, 2012; Houser, 2012). Based on Houser (2012), in 

research utilizing a mixed method embedded design, a researcher uses supportive data, 

collected either simultaneously or sequentially, to further explain findings elicited from 

the primary method of data collection.  

Informed Consent  

Participants received an informed consent and IRB approval letter before 

engaging in the interview process. Before the recording, I assigned interviewees a 

pseudonym. The pseudonyms were used throughout the recordings to avoid revealing the 

participants’ identities to any third-party transcriptionists that were employed in the 

research process. Additionally, participants whose identities were known to me were 

provided with a confidentiality agreement that stated that their participation in the study 

would not be disclosed or acknowledged without prior written consent from the 

participant. The interviewees’ pseudonyms were used when the results of the study were 

presented.  

 When the data was collected, it was transferred from the digital recording device 

onto an encrypted password protected USB drive. The audio recordings were then 
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transcribed into word documents. I used third-party transcriptionists in this process, as 

there was no identifying information in the recordings. The documents were stored as 

password protected documents on my personal computer, which also required a password 

to access. A back-up copy of the transcribed interviews were stored on the encrypted 

password protected USB drive. All transcripts and electronic storage devices holding any 

identifying data were stored in my university office in a locked file drawer in my office.   

The Role of the Researcher 

 My previous role as a male graduate student in a school of counseling and my 

current role as a clinical faculty member had generated interest in this topic. As a student, 

I remembered the challenges of navigating a female-dominant campus. I experienced the 

challenges of determining appropriate boundaries with female cohort members while at 

the same time working to work collaboratively and develop appropriate collegial 

relationships. I recalled the mental strain of feeling the need to think how each action 

could be interpreted. Sitting beside the same female cohort member in multiple classroom 

settings had the potential to be misinterpreted by other cohort members. Chivalrous 

gestures could unintentionally be interpreted as flirtatious gestures. Though remarks were 

frequently couched as humor, such as, “You must be her grad-school husband” they 

created a sense of uneasiness and unnecessary hypervigilance for me over the course of 

my program of study.  

As a faculty member with a classroom comprised primarily of females, I 

continued to find the need to maintain vigilance of thought when establishing appropriate 

boundaries. Items such as determining where it was appropriate to meet a student or how 

long it was appropriate to be alone in a classroom with a student created a decision that 
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required a decision-making model that was more complex than simply choosing to meet 

in the researcher’s office behind a closed door or to focus on being present with the 

student and his or her presenting problem. Thus, as a result of my personal experiences, I 

attempted to bracket my previous experiences as awareness of biases arose in an attempt 

to minimize the impact of those biases on the study.  

Data Analysis 

Qualitative 

I utilized the data analysis procedures outlined in Creswell and Poth (2017) and Hays 

and Singh (2012) for phenomenological research. The authors recommend Moustakas’s 

(1994) Modification of van Kaam’s (1959, 1966) Phenomenological Data Analysis 

version to analyze data. Creswell and Poth (2017) provide the following outline for 

phenomenological data analysis: 

• Describing personal experiences with the phenomenon being examined in the 

study using bracketing. This required me to provide a full description of any 

individual experiences of the phenomenon. This was done in an attempt to offset 

my personal experience so that the study could focus on the experiences of the 

study participants.  

• Through horizonalization, develop a list of significant statements. As they 

emerge, I identified statements regarding the study participants lived experience 

of the topic being examined. These statements were listed and treated as having 

equal phenomenological worth.  

• Grouping the significant statements into broader informational units. These are 

often referred to as themes and they provide the foundation for interpretation. 
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This process created clusters of information, which led to the elimination of 

repetition.  

• Creating a description of the lived experiences of what and how the participants 

experienced the phenomenon. These structural and textural descriptions of what 

happened emerged as word for word examples from the participants of the study.  

• Drafting how the experience happened. This focused on the setting and context in 

which the phenomenon was experienced.  

• Composing a comprehensive description of the phenomenon. This also included 

the textural and structural descriptions. This is identified by Creswell and Poth 

(2017) as the “essence of the experience and represents the culminating aspect of 

a phenomenological study” (p. 201). 

For the purpose of this study, I adhered closely to the goal of qualitative 

phenomenological research, which was to focus on understanding the depth and meaning 

of an individual or groups lived experience of a phenomenon (Moustakas, 1994). I 

eschewed theory building, which in turn retained the integrity and quality of 

phenomenological data analysis through focusing on understanding the meaning each 

individuals’ lived experience (Hays & Singh, 2012). I used written records, known as 

field notes, to provide a written record of activities, purposeful behaviors, and 

expressions of feelings that were salient to the study.  

Quantitative 

I utilized a descriptive design for the quantitative portion of the study. Houser 

(2012) states that descriptive design seeks to “describe characteristics or the effects of 

events for an individual population” (p. 72). I used the self-report MRNI-SF to seek to 
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clarify the perceptions, attitudes, and behaviors of the target population and to see if or 

how these correlated to the findings in the qualitative data collected. I also utilized IBM 

SPSS to analyze the quantitative data collected.  

Trustworthiness 

Validation, or trustworthiness, in phenomenological research contributes to the 

research having the impact to effect change in the original research setting, to bring about 

transformation in those participating in the research, and having the potential to broaden 

the knowledge base that can help shape change in society (Collier-Reed, Ingerman, & 

Berglund (2009). Kvale (1996) stated that validity, reliability, and generalizability are 

taken as the constructs that demarcate good research from non-science and, in numerous 

traditional research approaches, have reached the status of a ‘scientific holy trinity’ 

(p.229). However, in qualitative research, trustworthiness has developed as an important 

alternative for measuring the value of research and its effects (Collier-Reed et al., 2009). 

Research has indicated several ways in which to ensure trustworthiness in 

qualitative research (Shenton, 2004; Collier-Reed et al., 2009; Anney, 2014). Anney 

(2014) cites several key criteria for maintaining trustworthiness in phenomenological 

research. The researcher of this study endeavored to engage in the following: 

• Prolonged engagement within the field of study. This consisted of being 

immersed in the research participant’s world. The insight gained by this practice 

has been indicated to diminish potential distortions of information (Anney, 2014). 

I have spent three years as a student in a CACREP accredited graduate school of 

counseling, four years in a Counselor Education and Supervision PhD program, 

and was currently a clinical faculty member at a CACREP accredited graduate 
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school of counseling. Thus, I had, and continued, to be immersed with the field of 

study being examined.  

• Using peer debriefing. Guba (1981) stated that peer debriefing, “provides 

inquirers with the opportunity to test their growing insights and to expose 

themselves to searching questions” (p. 85). I utilized members of my doctoral 

cohort, colleagues at the university at which I worked, and my dissertation 

committee to examine the insights gained from the data collection process.  

• Triangulation of data. This technique has been demonstrated to help reduce 

researcher bias and more closely examine the integrity of the participants’ 

responses (Anney, 2014). I utilized the descriptive data of the quantitative 

analysis to support triangulate the data and ensure its trustworthiness. 

• Actively engaging in member checks. Guba (1981) stated that member checks 

insure, “data and interpretations are continuously tested as they are derived from 

members of various audiences and groups from which data are solicited” (p. 85). I 

engaged in member-checks throughout the analysis process to ensure the 

participants remarks were presented in the context intended in their interviews. 

Member checking was informal and the process varied between participating 

universities. I was aware that more than half my participants at university two 

were graduating and that future contact with them would be difficult. Therefore, I 

made notations of salient comments throughout the interview process and at the 

conclusion of the interview would repeat the statements back to the participant 

and ask if I had interpreted the quote as they had intended and if I had the correct 

contextual point of view. No formal-follow up member checks were conducted 
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with participants from university two. At university one, where I am a faculty 

member, the member checks were also informal but more consistent in nature. As 

I began to code the data, if a question arose related to context or intent, I would 

intentionally seek out the student and ask if my interpretation of his statements 

was correct. Though there was no formal member checking at university one, 

there was more consistent follow up due to the ongoing accessibility of the 

participants.  

• Provide rich, thick descriptions. Thick description indicates that the researcher 

explains in detail all of the research processes. This begins with data collection, 

includes the context of the study, and extends to the production of the final report. 

As a result of thick descriptions, future researchers can replicate the study in 

similar conditions while in other settings (Anney, 2014; Shenton, 2004). The 

procedures and protocol being implemented in this study and recommendations 

received from my dissertation committee ensured that appropriate attention to 

detail was accounted for when providing the findings of the data analysis. I also 

retained the services of a dissertation coaching service in an effort to reduce 

biases when providing the descriptions of the data collected. 

I chose to use the MRNI-SF (Levant et al., 2016) as quantitative support for the 

qualitative analysis. Tashakkori and Teddlie (2003) stated that there are limitations in all 

methods of data collection. Thus, using multiple methods, as is in mixed-methods 

embedded design, frequently neutralizes or decreases some methodological 

disadvantages. There is wide consensus that a study can be strengthened when a 

researcher utilizes different types of methodologies (Greene & Caracelli, 1997) 
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Limitations 

 There were anticipated limitations at the outset of this study. First, both 

participating universities were located in an urban Southeastern city, which would 

indicate regional cauterizations that may vary if conducted in other regional settings. 

Second, there was a finite population from which to identify a sample of participants. 

Finally, ethnic diversity and multicultural perceptions of the explored phenomenon were 

difficult to attain due to Caucasians comprising approximately 60 percent of the students 

enrolled in graduate schools of counseling (CACREP, 2016).   

Summary 

 While there were limitations to this study, the scarcity of data related to this 

phenomenon outweighs potential limitations. This mixed-methods embedded design 

study provided information in a format that had not heretofore been published. The data 

gathered from the participants can be used equip educators with insights to provide more 

equitable educative experiences for all students as well as indicate areas for future 

research.  

	  



	

51	
	

CHAPTER 4 
 

RESULTS 
 

 This chapter presents the analysis of the descriptive and qualitative data obtained 

for this study. The results of the data analysis are presented in two sections, the first of 

which provides the descriptive statistics (e.g. demographic information) of the 

participants. The second section gives the qualitative and quantitative results from this 

embedded design mixed methods study. The qualitative data presents four central themes 

derived from the phenomenological data analysis, which followed Moustakas’s (1994) 

Modification of van Kaam’s (1959, 1966) Phenomenological Data Analysis model. The 

researcher eschewed theory building, which in turn retained the integrity and quality of 

phenomenological data analysis through focusing on understanding the meaning each 

individuals’ lived experience (Hays & Singh, 2012). The quantitative data presents the 

results of a survey of descriptive designed as outlined by Houser (2012).  

Descriptive Statistics and Characteristics 

Qualitative  

 A total of 10 participants were recruited for this study. All 10 met the criteria, 

agreed to participate, and signed the informed consent before participating in the 

qualitative interviews. Prior research has indicated that the number of participants needed 

to conduct qualitative research varies between six and 20 participants (Creswell, 2007; 

Balkin & Kleist, 2017; Houser, 2012). Thus, the number of participants for this study fall  

within the acceptable ranges for conducting qualitative research that is trustworthy.  
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Personal demographical statistics included gender, marital status, ethnicity, year 

of study within their program of study, program of study, sexual orientation, religious 

identity, and university attended. All 10 (100%) participants identified as male. Three 

(30%) of the participants were single, three (30%) of the participants were married, one 

(10%) was divorced, two (20%) were dating but not living with a partner, and one (10%) 

was dating and living with a partner.  The sample was majority White/Caucasian (70%). 

Of the remaining participants, one (10%) participant was black, one (10%) was Hispanic, 

and one (10%) was Multiple Ethnicities. Table 1 provides a comprehensive overview of 

additional qualitative demographic characteristics for the participants in this study.  

 

Table 1 

Qualitative Demographic Characteristics              n=10 
_____________________________________________________________________ 
Demographic      n      % 
_____________________________________________________________________	
Marital Status 

Single      3      30 

 Married     3      30 

 Divorced     1      10 

 Dating, not living with partner  2      20 
	

Dating, living with partner   1      10 

Ethnicity 

 American Indian or Alaskan Native  0       0 
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Table 1 continued 
 
Qualitative Demographic Characteristics              n=10 
_____________________________________________________________________ 
Demographic      n      % 
_____________________________________________________________________ 
 Asian/Pacific Islander    0       0 

 Black/African American   1      10 

 Hispanic     1      10 

 White/Caucasian    7      70 

 Multiple Ethnicity/Other   1      10 

Year of Study in Counseling Program 

 Year 1 of 2     2      20 

 Year 1 of 3     1      10 

 Year 2 of 2     1      10 

 Year 2 of 3     0       0 

 Year 3 of 3     5      50 

Other      1        1  
 

Program of Study 

Clinical Mental Health Counseling  9      90 

 Marriage & Family Therapy   1      10 

 Rehabilitation Counseling   0       0 

School Counseling    0       0 
	
Sexual Orientation 

 Straight     9      90 

 Gay      1      10 
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Table 1 continued 
 
Qualitative Demographic Characteristics              n=10 
_____________________________________________________________________ 
Demographic      n      % 
_____________________________________________________________________ 
 Bisexual     0       0 

 Other      0       0 

Religion 

 Christian     7      70 

 Catholic     1      10 

 Mormon     0       0 

 Jehovah’s Witness    0       0 

 Jewish      0       0 

 Muslim     0       0 

 Buddhist     0       0 

 Hindu      0       0 

Agnostic     1      10 
 

 Atheist      1      10 

 None      0       0 

 Other      0       0 

University Attended 

 University One    5      50 

 University Two    5      50 

_____________________________________________________________________________________________	
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Quantitative 

Forty-seven males participated in the quantitative portion. All 47 met the criteria, 

agreed to participate, and signed the informed consent before completing the Male Role 

Norms Inventory-Short Form questionnaire. Current research indicates the use of sample 

size calculators to determine the sample size needed to obtain results that are likely to 

have a 95% confidence level (Martin, 2018). However, when working with a finite 

population, there is research to support that having a margin of error ranging between 

four and eight percent is acceptable (Conroy, 2010; Data Star, 2008). This study 

examined only males enrolled in CACREP accredited graduate schools of counseling and 

provided a small and finite population. At the end of the 2017 – 2018 academic school 

year, University One had a total male enrollment of 37 and University Two had a total 

male enrollment of 27 for a total population of 64. Obtaining a 95% confidence level 

would have required 55 participants. Thus, for this study, the results are anticipated to fall 

within the 90% confidence level. The margin of error is expected not to exceed eight 

percent.  

Personal demographical statistics included gender, marital status, ethnicity, year 

of study within their program of study, program of study, sexual orientation, religious 

identity, and university attended. All 47 (100%) participants identified as male. Twenty 

(42.6%) of the participants were single, eighteen (38.3%) of the participants were 

married, three (6.4%) were divorced, four (8.5%) were dating but not living with a 

partner, and two (4.3%) was dating and living with a partner.  The sample was majority 

White/Caucasian (78.7%). Of the remaining participants, one identified as Asian/Pacific 

Islander (2.1%), five (10.6%) participants were black, three (6.4%) were Hispanic, and 
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one (10%) identified as Multiple Ethnicities. Table 2 provides a comprehensive overview 

of additional qualitative demographic characteristics for the participants in this study. 

Table 2 

Quantitative Demographic Characteristics              n=47 
_____________________________________________________________________ 
Demographic      n      % 
_____________________________________________________________________	
Marital Status 

 Single      20              42.6 

 Married     18              38.3 

 Divorced       3     6.4

 Dating, not living with partner    4     8.5 

Dating, living with partner     2     4.3 

Ethnicity 

 American Indian or Alaskan Native    0        0 

 Asian/Pacific Islander      1     2.1 

 Black/African American     5              10.6 

 Hispanic       3     6.4 

 White/Caucasian    37              78.7 

 Multiple Ethnicity/Other     1     2.1 

Year of Study in Program 

 Year 1 of 2     11              23.4 

 Year 1 of 3     11              23.4 

 Year 2 of 2       3     6.5 

 Year 2 of 3       3     6.5 
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Table 2 continued 

Quantitative Demographic Characteristics              n=47 
_____________________________________________________________________ 
Demographic      n      % 
_____________________________________________________________________ 
 Year 3 of 3     10              21.7 

 Other        9              19.1 

Program of Study 

 Clinical Mental Health Counseling  38              80.9 

 Marriage & Family Therapy     8              17.0 

Rehabilitation Counseling     0        0 

School Counseling      1     2.1 

Sexual Orientation 

 Straight     41              87.2 

 Gay        6              12.8 

 Bisexual       0        0 

 Other        0        0 

Religion 

 Christian     37              78.7 

 Catholic       1     2.1 

 Mormon       0        0 

 Jehovah’s Witness      0        0 

 Jewish        0        0 

 Muslim       0        0 

 Buddhist       1     2.1 
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Table 2 continued 

Quantitative Demographic Characteristics              n=47 
_____________________________________________________________________ 
Demographic      n      % 
_____________________________________________________________________ 
 Hindu        0        0 

 Agnostic       4     8.5 

Atheist        2     4.3 

None        1     2.1 

 Other        1     2.1 

University Attended 

 University One    28              59.6 

 University Two    19              40.4 

_____________________________________________________________________	

Qualitative Central Themes 

 Analysis of the data resulted in four central themes. These included perceptions of 

overall differences between genders, contributing factors of gender differences, noting 

the effects of gender differences, and other factors not directly related to gender. Fourteen 

subthemes were identified as corresponding to the central themes. The subthemes 

provided an in-depth description of the essence of the participants’ experiences. 

Pseudonyms, to protect confidentiality, are provided in the following section. Table 3 

provides an overview of the themes and subthemes of the qualitative data.  
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Table 3  

Quantitative Demographic Characteristics              n=10 
_____________________________________________________________________ 

Themes               Subthemes   
_____________________________________________________________________ 
 
Perception of Overall 
Differences Between Genders 

 
a) The scarcity of males and feelings 

associated with being the gender minority 
in CACREP accredited graduate schools 
of counseling programs. 

b) Ostracism by others due to their 
expressiveness and attunement to their 
own emotions. 

c) Westernized gender stereotypes. 
d) Degrees of comfort within groups of 

women and discomfort within groups of 
men.	

 
Contributing Factors of 
Gender Differences 

 
a) Perceptions of faculty inclusivity and 

appreciation for the male student’s 
perspective by the faculty.  

b) The feeling that they were frequently 
being asked to speak for all males versus 
being asked their personal opinion.  

c) The relationship of gender to counseling 
and the perception that females are more 
emotionally accessible than males.  

d) The belief that there would be a negative 
shift in the learning environment if there 
were a reversal of the gender disparity.  

 
Noting the Effects of Gender 
Differences 

 
a) Boundaries among classmates. 
b) Perceived gender bias and the lack of 

gender blindness 
c) Perceiving gender as privilege 

 
Other Factors not Related to 
Gender 

 
a) The reasons as to why males choose the 

helping professions.  
b) Having to balance life and career.  
c) Concerns over financial stability as a 

primary income earner. 
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Perception of Overall Differences Between Genders 

 The first theme speaks to the overall differences between genders that male 

students perceived as being salient to their graduate school experience. This subtheme 

could be described as an inferred absorption of Westernized gender stereotypes. These 

differences were notable due to how few males pursue higher education in the helping 

professions, thus, making the differences stand out in stark contrast to their female 

counterparts. Subthemes included a) the scarcity of males and feelings associated with 

being the gender minority in CACREP accredited graduate schools of counseling 

programs, b) ostracism by others due to their expressiveness and attunement to their own 

emotions, c) Westernized gender stereotypes, d) their degrees of comfort within groups of 

women and discomfort within groups of men. 

 The scarcity of males and feelings associated with being the gender minority in 

CACREP accredited graduate schools of counseling programs. One hundred percent 

(n=10) of the interview participants spoke to the scarcity of males in their programs of 

study. The essence of their experiences is captured in the use of such words as “shocked” 

and “surprised.” Michael, a 27-year-old student said, “My experience of my mentality 

going in was, well, counseling seems to be a pretty heavily female-dominated field. Is 

that something I want to dive into? It was a stumbling block when I first talked with 

admissions about enrollment.” Additionally, Marshal, stated, “It was something that was 

very noticeable from orientation.”  Marshal is a 25-year-old Black student who identifies 

as gay. Elaborating on his surprise at the scarcity of males, he also said: 
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I didn’t expect it. I really didn’t have any expectations around gender. I did have 

some around race and then obviously, like, sexuality. Those are my three top 

identities that I consider for myself and other people. So, I was surprised to see 

that there were more black individuals in the program than I imagined. And I 

expect to be in a minority in terms of sexuality. But in terms of gender, I didn’t 

really have any expectations because before joining the program I  knew a fair 

amount of mental health professionals who were men and a fair amount who were 

women as well. So, it was a bit surprising to kind of, you know, when I took one 

class in the summer I was like, maybe it was just a  fluke that I’m like one of the 

only men here. And then, when I kind of got further embedded in the program, 

like through the following fall and spring, I was like, there are not a lot of men in 

the program.  

Clark, a 34-year-old white male said, “I will say that I’m typically one, or one of 

one to three males, in a given classroom. It doesn’t bother me but at the same time it is 

certainly noticeable.” Taylor a 32-year-old, when asked about a current class he is 

enrolled in, said, “Well, there are three, so it’s kind of more than I’m used to. I’ve been in 

classes where I’m the only guy.” 

 When asked about entering a program that was predominantly female, Ryan, a 42-

year old student, said: 

I would say that I was pretty naive coming into the process. I knew what I  wanted 

to pursue but didn't know much about it at all. So first, I would say  there was a 

little bit of a shock because I honestly didn't even know that. I didn't know that I 

was going to end up in this school where I was going to be very much in the 
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minority, and so it was a little like - so there was the jarring shock to kind of 

begin with, and then it started, like I had to go almost go into reverse and question 

like, why is this? 

Ostracism by others due to their expressiveness and attunement to their own 

emotions. The second subtheme was reported by nine of the 10 participants who were 

interviewed. Each had experienced ostracism by others due to their personal 

expressiveness and attunement to their own emotions. James, a 27-year-old student who 

is in the final year of his program stated, “I was very emotional growing up and 

everything. I was kind of taught at some point in life like you need to kind of shut off the 

emotions.” He went on to share, “I guess, as a man, I didn’t stop feeling them, I just 

learned how to deal with them differently and not make it so obvious or react out of 

them.” Clark spoke of the isolation that resulted from his level of comfort with being 

emotional as a male. He stated:  

At times, I felt alone in peer circles, sometimes like an outcast just because certain 

things I’d share, questions that I have are different than some of my counterparts 

would have. I've always been told I think deeply and can tend to overanalyze, I've 

been told I wear my heart on my sleeve, and that I’m a big fat feeler. So, I just 

find that when I would describe many friends, they're probably in arm's length 

and real friends are few and far between and are very close. 

Ryan added: 

I'm a highly sensitive person, so I have always had this feeling as far as in a 

 cultural sense that I'm different than most dudes in that - I don't know if I had 

 ever felt a whole lot of shame about that but had definitely felt a difference 
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 and have felt some of the like, well, you're a feeler, you are very empathetic 

 towards people, you're sensitive, like…guys don't do that 

Carlos, who is a 36-year-old, Latinx student, shared his experiences growing up 

as a male comfortable with emotions in a diverse cultural and socioeconomic 

background. As a result, Carlos reported having to “resort” to engaging in stereotypical 

masculine behaviors. He said,  

There were a lot of men I worked with and went to school with, both growing up 

in close to poverty type levels and growing up around the border and you know, 

I've lived in different cultural areas and, you know, things are different. So, when 

I have encountered men who tend to be the stereotypical, alpha male, aggressive 

types, I have I had to resort to methods that are out of my usual character in order 

to engage with them, not in a social manner, but to, I guess, stop them from 

impeding on other people or to not be railroaded or stampeded on myself. 

Dean, a 28-year-old student, who is in the first year of his program reported what 

it was like growing up as an emotionally attuned young man. His father, and his father’s 

friend group, strongly adhered to Western gender stereotypes while Dean’s mother 

nurtured his emotional side. Dean, talking about his access to his emotions said:  

Yeah, only recently have I found that it's good to have - I'm thankful for my 

parents being so diverse because I can project that a little bit better but growing 

up, I would say it was a hard time of - specifically when I was around my dad and 

his friends, sharing emotions was always negative. I was even called gay by a lot 

of his friends because I just was open of what was going on, just like, just the way 

I would act. If someone hurt me, I let it hurt me or whatever, and so I kind of - 
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there's a good period of time where I just shut down from a lot of that, but my dad 

got sick, eventually, passed away, and just kind of his friend group just kind of 

just vanished. And so, with my mom, which I was already closer to as it was, I 

was able to embrace that. 

Westernized gender stereotypes. The third subtheme, Western gender stereotypes, 

was also addressed by all ten participants who were interviewed. Two notable things that 

emerged when the data was analyzed. The first was the use of the term “toxic 

masculinity.” This phrase was used by Michael, who said, “That's part of the reason I am 

a male in this field. I want to help break down those walls and those stereotypes. I think a 

lot of what our culture tells men is manhood is really, really toxic.” Taylor also used the 

phrase. When speaking of being the only male in a class and his female classmates asked 

for the male perspective, he stated, “I'm like, don't go by me, I'm a different guy. I've 

broken through that rigidness of toxic masculinity, and I embrace femininity and 

everything that I was told not to.”  

The second notable aspect of this subtheme is that all men reported that, even in a 

discipline in which they are the minority by a significant margin, the stereotypes, benefit 

males and inhibit or suppress females in both the educative experience and in 

professional development post-graduation. When Carlos was asked if he thought there 

would be a notable difference in the classroom environment if the gender demographics 

were transposed, he responded, “Absolutely yeah! I think it would be a lot worse for the 

women.” Taylor, when asked the same question said, “Yes, I mean, as much as we like to 

say men and women are equal, not everybody believes that way. We are treated 

differently, and I think it would probably affect it.” Jim, a 31-year-old student at, when 
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asked about being a male and looking for a job post-graduation, said, “I feel like because 

there are so few guys in the field, I think it'd be beneficial.” Dean, speaking about the 

same topic, said, “I feel like I would predominantly work with men. I feel like I would 

have job security with that just because there are so few men working for men.” Taylor 

made the following statement when asked about his perception of post-graduate job 

opportunities,  

Yeah, I mean, I guess being a man is still highly valued in this society and 

especially in leadership and those type of rules. So, leadership and  governments, 

and governance, so I think it might be unfair - I might have  some unfair 

advantages as opposed to an equally qualified female, and obviously, there's still a 

wage gap between men and women. So, I feel like I have more opportunities 

presented and I'll be paid better. That's just one of the obvious things. 

 Degrees of comfort within groups of women and discomfort within groups of men. 

The fourth subtheme was the participants’ degrees of comfort within groups of women 

and discomfort within groups of men. Seven (70%) of the participants addressed this 

issue. All seven of the participants who noted this dynamic spoke of it positively, and all 

believed it to be a contributing factor as to why they have been successful in their 

programs of study. Clark said:  

I actually am typically comfortable around women. Emotions don't make me feel 

uncomfortable or expressing them don't make me feel uncomfortable. If anything, 

the lack of emotion makes me feel uncomfortable. So, a group of guys talking 

about sports, I'm probably not going to feel as comfortable as, say a group of 
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women who are concerned how about one of their friends going  through a tough 

time. 

Marshal stated: 

Because I do tend to gravitate toward like groups of women just because I find 

them to be warmer or less judgmental. I'm more open, and so, especially in this 

program, that was something that I found it was just a lot easier to build 

community among some of the women in the program. I really just didn't have the 

energy or the time to like relate to someone who was not as emotionally open as 

me in terms of like men in the program it was just easier for me to fold into some 

of the relationships I've developed with the women in the program. 

Contributing Factors of Gender Differences 

 The second theme that emerged from the data was contributing factors of gender 

differences. These are factors that the participants attribute to existing within this 

particular field of study as a specific result of their gender. There were four subthemes 

that provided greater clarity surrounding the participants’ experiences. These subthemes 

included a) perceptions of faculty inclusivity and appreciation for the male student’s 

perspective by the faculty, b) the feeling that they were frequently being asked to speak 

for all males versus being asked their personal opinion, c) the relationship of gender to 

counseling and the perception that females are more emotionally accessible than males, 

d) the belief that there would be a negative shift in the learning environment if there were 

a reversal of the gender disparity.   

 Perceptions of faculty inclusivity and appreciation for the male student’s 

perspective by the faculty. Nine of the participants (90%) reported on their experiences 



67	
	

	

with faculty members. Each participant used words such as positive, favor, and inclusive. 

All perceived the faculty to appreciate the male perspective in classroom discussions. 

Buck, a 53-year-old student in the last semester of his program of study, stated that 

throughout the program all of his interactions with faculty members had been, “Very, 

very positive!” Jim reported that the faculty worked to provide an inclusive learning 

environment. Jim said, “It was not like, ‘Hey, we want the outliers’ opinion’ but it was 

truly like an inclusive, “We want to hear your voice as well.” Clark, when discussing his 

interactions with faculty members, said, “I felt some healthy favor, meaning the sense 

I've gotten is faculty are excited to have any males here, I think because they've noticed 

that there could be more. I think simply put, it's just been encouraging.” 

 The feeling that they were frequently being asked to speak for all males versus 

being asked their personal opinion. Interestingly, eight of the nine who addressed their 

positive interactions with faculty linked their interactions with the second subtheme. 

Eight of the participants (80%) believed that their opinions being asked for in class was 

more about having them speak on behalf of the male gender versus being asked to share 

their individual opinion. Ryan says that “after the initial shock” of realizing he was one of 

the only males in his program he “got used to it.” Ryan went on to say,  

In some circumstances, there was almost feeling a little bit like a novelty,  which 

is weird. But I think that there were classes, there were definitely classes, a few, at 

least where I was the only male, and it was like, it would almost become like a 

joke, like, ‘Oh, let's hear what Ryan has to say about the issue.’   

James said,  
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I kind of felt like I spoke for men when sometimes I didn't want to or wasn’t 

intentionally trying to. That it was somehow perceived as, a lot of times, 

what I'm saying was coming from the fact that I was a male, and then not  having 

a whole lot of camaraderie in that either, like there's other guys that may think 

differently or the same as me - doesn't matter, I'm the only one in the room, so 

that's kind of - I've become the male spokesperson. 

Marshal, when discussing what it was like to be one of the only males in his program and 

sharing his thoughts in classes said,  

It really helped in terms of professors learning my name very quickly because 

 I was usually one of the only men, I definitely noticed that I was paid attention 

 to a lot more in class in terms of what I had to say, or I know my opinion was 

 solicited more readily than a lot of the women in the class.  

Michael shared his feelings and thoughts of being one of the only men in his 

predominantly female class settings. He said,  

Sometimes, it's great. Sometimes, it's not. Let's break that down a little bit  more: 

A lot of times, throughout classes over the past two years, I'll be the only guy in 

the room of just a lot of women and the teacher will say, ‘And for a male 

perspective, how about we talk to Michael over here?’ which is fine, it definitely 

helps and may be able to empathize in some very, very small way with what some 

of my third culture clients might feel like but it's definitely been difficult too. 

 Taylor, spoke about this dynamic as well but from a different viewpoint than the 

other participants. Taylor’s thoughts on his opinion being sought after were through more 
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of a feminist theory lens than those of the other interviewees. He said that he would 

sometimes be asked to “speak for all males” by classmates or teachers. He shared,  

 I would be asked, ‘Oh, what do you look for in a woman? What is your 

relationship like?’  I'm like, don't go by me. I'm an outlier in this equation because 

I've seen, just from my own family, how they like to structure it and be a male-

dominated patriarchy, so I'm against that. I think we still live in a society that 

values men in any field. When I was taking those classes thinking I was going to 

be in healthcare or a physician assistant, they're always like, ‘Well, you're a man 

and the world's your oyster, you're going to get promotions. You won't have any 

difficulty getting into programs, getting jobs. It's geared toward you.’ Men are 

desired no matter what, and so the faculty, I  think they have that same goal, that 

same ideology - they want to push the men  forward, especially if it's a female-

dominated industry or career field. 

 The relationship of gender to counseling and the perception that females are more 

emotionally accessible than males. The third subtheme is the perception by the 

participants in this study that there remains an overarching perception that one’s gender is 

linked to his or her ability to perform as a counselor. This belief was strongly related to 

the stereotype that women are more naturally attuned to their emotions, and thus, better 

counselors. The participants had all previously stated that they were attuned to their own 

emotions more than stereotypes would indicate and this was a contributing factor to them 

pursuing the helping professions as a vocation. However, some of their remarks indicated 

that, to some degree, they too believed this assumption to be true. Carlos, one of the 
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interview participants, stated that seeing a female therapist was his personal preference 

because “I'm not sure if I could open up us freely to another man.”  

 Speaking about this dynamic that females are perceived as being more naturally 

attuned to emotion than males, Michael said the following,  

I think it would take more time for a group of all men to be able to say, ‘Well, 

okay, we're finally comfortable with going here. We're going to do this,’ instead 

of being surrounded by women who seem to be a lot more comfortable and a lot 

more maybe even naturally gifted to lean into mercy and lean into vulnerability 

and hardships, and I hate it, I hate that that feels true to me. I wish it wasn't. 

That's part of the reason I am a male in this field. I want to help break down 

those walls and those stereotypes. I feel like it might be more natural for females. 

I feel like perhaps, they might grow up being taught this is part of your identity 

as a female, as a woman, as a girl, and they honor that side, but I don't think for 

many men, it's the same. 

 The other perspective that interview participants presented when discussing this 

aspect of the theme was the benefit it provides when a male therapist pushes against the 

stereotypes and assumptions and can be emotionally attuned and engage with clients. For 

instance, Clark said,  

I think there's a lot of need for father figures, brother figures, like even son 

 figures and we represent a role that can sometimes be detached in much of our 

 society. So, we get to be part of the catalyst for healing I think for other people 

 just from the way we present, just from our gender. 
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Jim, when sharing his thoughts about not being the “typical male” and being able to 

attune to his emotions easily. He referenced his internship and the amount of work it had 

taken for him to get other males in a process group he leads to be emotion-focused versus 

oriented only to problem-solving. He said:  

It's been a lot of work to get my group into a stage where they're working on 

their own instead of trying to problem-solve for each other. But I put a lot of 

effort in on the front end of building that group into like establishing that; we're 

not here to problem-solve for other people, we're here to like look at our own 

emotions even though it may be difficult at times. 

Ryan shared the following thoughts on the topic: 

I think that there are facets to an empathic male that are so healthy for society 

 that putting yourself into that position, if you could impact culture in any way 

 for culture to adapt some of these things, it's almost like that even becomes 

 part of the mission, like if I see, like I said earlier, contributing to something 

 larger, even that piece of it could be a part of me contributing to the larger of 

 just very - these are very, very healthy things for human beings, including  males 

to be a part of. 

The belief that there would be a negative shift in the learning environment if there 

were a reversal of the gender disparity. A unique aspect of this subtheme was shared by 

all participants. That is the belief that there would be a negative shift in the learning 

environment if there were a reversal of the gender disparity. Carlos said that if there were 

more males in the classroom, “I think that would be a lot worse for the women.” Carlos 

went on to say, “I feel fine being one of two men in the classroom and I feel comfortable 
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being able to answer…and I feel comfortable that they (the women) will allow me to 

answer.” Carlos went on to summarize his previous educative and work experiences and 

to say that, “The men don’t respect in the same manner.” Jim went on to share his 

thoughts on this potential shift in dynamics by saying, “I feel like it would be just a little 

bit more like competitive in terms of, I don't know like getting, getting the best like 

discussion in like, like proving a point.” Similarly, Buck said that if there were more 

males in the classroom he thought that it would be, “More of a power play.” 

 James also talked about what he thought the impact would be if there were more 

males in the classroom. He shared: 

I think there's some aspect to where - it's hard for me because I'm probably 

 more of an emotionally attuned in male than most of the men that I know in 

 my program. So, for me, it's not hard for me to kind of go to an emotional  place. 

 But maybe being in a room full of men it would be harder to do that. It 

 wouldn't feel safe to be able to kind of dive into the emotions if I'm 

 surrounded by a bunch of men that don't give off that vibe, it's okay if we're 

 all kind of stuck in that rut of  men don't show or feel emotion. If that's like the 

 vibe that's in the room, it would be harder to kind of get into some of the 

 material that gets us to do that, and so maybe some aspect of it is being in a 

 room full of women, it feels more safe to do  that. 

 Ryan summarized his thoughts on this subtheme. He stated that he would like to 

see more men entering the helping professions. However, he concluded by saying, “I 

would almost not want people that weren't wired or may to do this kind of work to get 

into it just because we need more males to be therapists. If that makes sense?”  
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Noting the Effects of Gender Differences 

 Boundaries among classmates. The third theme addressed how the participants 

noted the effects of gender differences in their educative experiences. The first subtheme 

discussed was the issue of boundaries among classmates. Boundaries were addressed in 

two different manners. First, in a general sense and secondly in relation to the 

appropriateness or inappropriateness of developing romantic relationships with other 

students within their programs of study. Dean, speaking about his perspective on 

boundaries, said, “That's on the forefront of my mind because I am a single male, and so 

there's a lot of weight to that…I put a lot of personal boundaries in place.” James said: 

Being a single male, that's also, there are boundaries there too and juggling 

 how I'm perceived by people when I try to get to know people. It's always a 

 constant worry of, I don't want to come across in the wrong way to them. A 

 lot of the women were married too, so just never want to cross lines, and so 

 there's only so close you can get with females in the college. So, the lack of 

 guys I could also connect with kind of makes - I feel like you kind of have to 

 gauge yourself a little more. 

Jim said that he had also recognized the need to have boundaries among his 

classmates. He stated, “I always a little bit more aware of that; I was you know, so 

outnumbered. I've always been pretty quick to make female friends, like guy friends. But 

I've definitely held back from like you know pursuing like romantic relationships in the 

program.” Similarly, Michael, speaking about boundaries from the perspective of 

potential romantic relationships developing, said: 
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I will say, when I started the program, I was single and hadn't met my girlfriend 

yet. I think there is this mentality amongst all my male friends not in the program 

with, ‘Oh, you're doing this to meet a wife. It's going to be all women; it's going 

to be Christian Mingle, the graduate program, right?’ Which felt I don't know, it 

just felt really dishonoring to me, it felt dishonoring to the women there, it felt 

dishonoring to the field, and it wasn't just like, one of my friends that said it. It 

was the majority of males that I talked to. It was like, ‘No, I'm in counseling 

graduate school.’ Definitely made me want to feel guarded but I'd be lying if I 

didn't I also say I didn't feel  hopeful, like wow, what if they're right? What if this 

is a great opportunity? But yeah, it made me feel guarded in the beginning. 

 Perceived gender bias and the lack of gender blindness. The second subtheme 

that emerged was the topic of perceived gender bias and the lack of gender blindness. 

Seven (70%) of the interviewees spoke about the subject of gender bias. However, each 

of them talked about how they perceive their educative experience to have benefited from 

gender biases rather than having felt any form of discrimination. Dean, expressing how 

this looked for him in a classroom setting said: 

When I speak, I feel like people are going to respect me because I am a male but 

it's also because I'm the minority and they want to hear my point of view whether 

it's good or not but that's just kind of like when I think of faculty, I  kind of think 

of okay, if everyone raises their hand and it's all female, I'm going to get called on 

if I raised my hand 

James shared his experience by saying: 



75	
	

	

I don't know. I guess it's just somehow, just as the person comes, as far as  being 

in the program, being in there, it made some parts easier, just like  standing out 

more and interacting with people is different and easier. I feel like I don't have the 

competition that a woman might feel walking into a room.  I mean, not even 

intellectually but just a lot of females in one room, women  compare themselves, 

and so I wouldn't feel as much of that. There are only three other guys in the class, 

and we're all very, very different people. So, I guess that could be a positive as 

well; it's like I don't come in with any kind of preconceived notion of how I 

should be compared to the other men in the classroom where I would assume 

women would feel that when they walk into  a room full of women. So that could 

be a positive thing. 

 Perceiving gender as privilege. The second subtheme was closely tied to the third 

subtheme which was perceiving gender as privilege. This subtheme emerged strongly 

from the data when it was analyzed. The belief that, even when the gender disparity is 

significant, that being a male in the helping profession is still a position of privilege. One 

hundred percent of the participants in the interviews stated they believed that being a 

male in a heavily female-dominated industry would prove to be a benefit to them post-

graduation. The participants saw their gender as privilege regardless of the type of 

counseling profession they chose to pursue. Buck, who hopes to work in an agency 

setting post-graduation said, “There is a demand for males in this field. I've talked to a 

few people in the judicial system that are like, oh my God when are you getting your LPC 

because you know, we are ready for you.” Jim added, “A lot of sites need like a male 

perspective, or they need a guy to run men's groups.” Dean, who plans to pursue a career 
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in private practice said, “I feel like I would have job security with that just because there 

are so few men working for men.” James, who also wants to work in private practice 

post-graduation said, “I’ve got job security. There are only so many men that do therapy, 

and it's helpful for men that don't want to see women. It's helpful for women who need to 

see a man.” 

 When Marshal addressed gender as privilege, he spoke more broadly about the 

topic and how it relates to those who plan to move beyond the helping professions. He 

shared: 

Certainly, just in terms of like what my career aspirations are a lot of people are 

more encouraging of what I communicate that I want to do is, I eventually  want to 

be a dean or president of a university. Traditionally, men have occupied those 

roles. Right? Those type of career goals, I often wonder like if I were a woman, 

would people be as encouraging or not?  One of the main comments that I get 

when I tell people that I want to do that is, ‘Oh I can see you in that type of role.’ 

I don't know what that's due to because I, people would say that to me without 

knowing who I am like without knowing me for a very long time. So, I'm like 

well what do you see in me that makes you see me in a role like a dean or 

president? In a leadership role like that? And a lot of it I think does have to do 

with the fact that it’s just that I'm a man who's telling people, I want to be in 

charge of a university one day. 

 Three of the participants spoke explicitly about the importance of men who were 

emotionally attuned being part of the helping professions. All three had previously 

discussed how attunement to their emotions had exposed them to bullying and alienation 
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in earlier stages of life and how now those same attunements, paired with their gender, 

would work to their benefit in the job market. Michael stated, “I think the reason behind 

that is because people see that there is a need for men to embrace that poet side I was 

talking about earlier.” Clark said:  

We get to be part of the catalyst for healing I think, for other people, just from 

 the way we present, just from our gender. So that alone, I think will create 

 demand. I think again also because even though I felt kind of alone the way 

 I'm wired growing up, I think it will actually prove to be a huge benefit in my 

 career because there's just not a lot of guys who I know that are wired like us. 

Ryan added: 

Yes and on the most surface level, I'm just going based on what I have been 

 told, there are obviously not as many male counselors and in a sense, that can 

 be a good thing; if somebody is looking for a male counselor, there's less of a 

 pool, so that seems like a positive thing on the very surface level…I think that 

 there are facets to an empathic male that are so healthy for society that putting 

 yourself into that position, if you could impact culture in any way for culture 

 to adapt some of these things, it's almost like that even becomes part of the 

 mission, like if I see, like I said earlier, contributing to something larger, even 

 that piece of it could be a part of me contributing to the larger of just very - 

 these are very, very healthy things for human beings, including males to be a 

 part of. 

 Only one of the participants, Taylor, remarked about the sociopolitical aspect of 

how gender privilege is pervasive, even in a vastly female-dominated field. He said: 
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I might have some unfair advantages as opposed to an equally qualified female, 

and obviously, there's still a wage gap between men and women. So, I feel like I 

have more opportunities presented and I'll be paid better. That's just one of the 

obvious things. A big part of my undergrad thing was recognizing  your 

privileges. At first, I kind of was a - I was a dumb male, and I was like, ‘No!’ I 

was resistant  to it, but just doing research and reflecting, it's something that I've 

come to notice. Just because you recognize it or you don't recognize it, doesn't 

mean that it doesn't exist. I hope that it would change in the future and we begin 

to really eliminate the wage gap but right now... even though it affects me, I 

mean, positively affect me; I still don't support it. 

Other Factors not Related to Gender 

 The fourth theme that emerged from the data were factors that men perceived to 

be associated with gender. However, these subthemes are likely to be viable concerns for 

anyone entering the helping professions regardless of gender. The primary subthemes 

were a) the reasons as to why males choose the helping professions, b) having to balance 

life and career, and c) concerns over financial stability as a primary income earner.  

 Reasons as to why males choose the helping professions. Nine (90%) of the 

participants reported that the reason they chose to enter the field of counseling was that 

they desired to help other people. Clark explained how his interest in counseling began. 

He said, “I think it began when I was younger and I was always curious about people's 

thoughts and feelings around me, and I soon discovered it was not very common for 

people to think that way, especially men.” He went on to discuss how this evolved as he 

aged by saying, “I started working for a church and realized there was a specific need I 
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felt I could contribute to, which is sitting with people, asking them questions, and 

encouraging them in ways that they haven't received from other people.” Jim shared the 

following about what directed him toward the helping professions: 

What initially piqued my interest was, I had a friend in high school that attempted 

suicide and it just kind of floored me. I was like, ‘Well why didn't you? Why 

didn't he talk to anybody? Why didn't he talk to me? Why didn't he? Why couldn't 

he have talked to me?’ About what he was feeling like instead of faking it and 

then having to feel like he had nowhere else to turn to. So, like from, from that 

point, I was like, oh what about like psychology or counseling.  

Jim went on to say, “there's been a few turns in my path” and that, “I took a few years off 

and I did nothing, I didn't use my degree at all.” He stated that he had started another 

degree program in computer science but, “I got halfway through the degree and realized I 

hated, I hated it, I was miserable. So, I just did a lot of soul-searching, and I found out 

that maybe I actually would be suited to be a counselor.” Going on to speak about his 

specific motivation to pursue a Master’s in CMHC, Jim said,  

People have always kind of said like, you're really good at listening…	So, I 

 just had some like people skills a desire to like help other people as well. And 

 I felt like this was more important than actually being successful in terms of 

 like monetary value like I, I feel like I would gain more like emotional value 

 and like in helping people as opposed to just trying to make money. 

Balancing life and career. Eight (80%) of the participants addressed the second 

subtheme, which was how they would maintain a healthy life/career balance as 

counselors. When discussing possible reservations experienced while considering to 
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enroll in the CMHC program, Clark said a primary concern was, “Mainly how I would 

balance my time because I was still employed full-time and was preparing to propose to 

my now-wife, so just trying to figure out priorities and schedules.” Marshal shared: 

So, I was kind of establishing myself in the field of higher education I was 

 fresh out of undergrad and so having an evening program, where I could still 

 remain employed full-	time and still like get my bills paid. And then also still 

 be able to continue my education was something that was very important to 

 me, and I knew that not any other program, at least in the area was going to 

 afford me the  opportunity to do both at the same time. 

Concerns over financial stability as a primary income earner. Nine (90%) of the 

qualitative participants cited their concern surrounding their ability to have financial 

stability as a primary income earner within their families. Explaining his mental dialog 

before entering the CMHC program, Michael said, “I was like, well, is this going to be a 

good career choice for me? Can I make money? Is it worth the investment? Will I be able 

to provide for myself and my future family as a counselor?” Ryan, who had been 

established in a successful career for several years before deciding to enroll in graduate 

school stated,  

I didn't know that I was going to end up in this school where I was going 

to be  very much in the minority, and so it was a little like - so there was the 

jarring shock to kind of begin with, and then it started, like I had to go almost go 

into  reverse and question like, why is this? And then to be really truthful as I'm 

just kind of shooting from the hip, like I started to think about a financial  aspect, 

like it literally almost immediately went to like, oh, what? I mean, I was honestly 
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a little bit naive about that part of it too and I kind of automatically went to like, 

oh, many of the classmates that I met at first were married. The husbands had a 

career, and they were kind of pursuing this with another income, and there was a 

little bit of an ‘oh shit.’ 

Quantitative Data Analysis Outcome 

 Forty-seven males participated in the quantitative portion of this study by taking 

the Male Role Norms Inventory-Short Form. The lowest score possible on the MRNI-SF 

is 21, the highest score is 147. For this study, the participants’ scores ranged between 35 

and 90 (M = 59.51, SD = 14.45). According to Levant, Hall, and Rankin (2012), males 

with a mean score as demonstrated by the descriptive data in this study could be 

described as tending to not believe that men should conform to the traditional Western 

masculine norms, which include the avoidance of all things feminine, having negative 

attitudes toward sexual minorities, striving for self-reliance through mechanical skills, 

being tough and dominant, placing great importance on sex, and restricting the expression 

of emotions. The table below provides an overview of the individual scores of the 

participants in order to demonstrate the range of scores that fall below, near, at, or above 

the midpoint on the MRNI-SF.  

Table 4 

Individual Participant MRNI-SF Scores              n=47 
_____________________________________________________________________ 
Participant    Score    Participant          Score 
_____________________________________________________________________	
1	 	 	 	 67	 	 	 13	 	 	 	 63	

2	 	 	 	 64	 	 	 14	 	 	 	 90	

3	 	 	 	 63	 	 	 15	 	 	 	 47	
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Table 4 continued 

Individual Participant MRNI-SF Scores              n=47 
_____________________________________________________________________ 
Participant    Score    Participant          Score 
_____________________________________________________________________	
4	 	 	 	 76	 	 	 16	 	 	 	 81	

5	 	 	 	 69	 	 	 17	 	 	 	 68	

6	 	 	 	 38	 	 	 18	 	 	 	 61	

9	 	 	 	 53	 	 	 19	 	 	 	 35	

8	 	 	 	 47	 	 	 20	 	 	 	 35	

9	 	 	 	 44	 	 	 21	 	 	 	 46	

10	 	 	 	 48	 	 	 22	 	 	 	 48	

11	 	 	 	 53	 	 	 23	 	 	 	 77	

12	 	 	 	 46	 	 	 24	 	 	 	 45	

25	 	 	 	 82	 	 	 37	 	 	 	 67	

26	 	 	 	 58	 	 	 38	 	 	 	 44	

27	 	 	 	 59	 	 	 39	 	 	 	 56	

28	 	 	 	 59	 	 	 40	 	 	 	 73	

29	 	 	 	 65	 	 	 41	 	 	 	 54	

30	 	 	 	 60	 	 	 42	 	 	 	 75	

31	 	 	 	 73	 	 	 43	 	 	 	 88	

32	 	 	 	 41	 	 	 44	 	 	 	 71	

33	 	 	 	 77	 	 	 45	 	 	 	 35	

34	 	 	 	 64	 	 	 46	 	 	 	 69	

35	 	 	 	 61	 	 	 47	 	 	 	 39	
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Table 4 continued 

Individual Participant MRNI-SF Scores              n=47 
_____________________________________________________________________ 
Participant    Score    Participant          Score 
_____________________________________________________________________	
36	 	 	 	 63	 	
	 	 	 	 	 	 	 	 	 	 	 ____	

 

While the overall mean scores of the participants (M = 59.51, SD = 14.45) 

indicate the sample, as a whole, fell below the midpoint, it is not indicative that all 

participants fell below the midpoint of the MRNI-SF. Twenty-seven (57%) of the 

participants individual scores fell below the midpoint. Additionally, 18 (38%) of 

participants scored near, but below, the midpoint, which would likely indicate they are 

neutral regarding traditional Western masculine norms and have experienced little or no 

gender role strain over their lifespan. Only two participants (.04%) of the sample scored 

above the midpoint. Though neither participant’s scores fell within the upper range of 

105-147, it would indicate they are more likely to have adhered more strongly to 

traditional Western masculine norms than other participants in the study. These 

adherences would have potentially included having actively engaged in the avoidance of 

all things feminine, having negative attitudes toward sexual minorities, striving for self-

reliance through mechanical skills, being tough and dominant, placing great importance 

on sex, and restricting the expression of emotions 

Overall, the outcome supports the hypotheses of this study. Males who pursue a 

degree in the helping professions will report lower adherence to traditional masculine 

ideologies, and males who pursue a degree in the helping professions will report having 

experienced gender role strain as a result. Gender role strain, as defined for this study, is 
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the intrapersonal dilemma resulting from confusion around the socialized approach to 

defining masculinity (Wisch & Mahalik, 1999, p. 51). 

Summary 

 Ten participants qualified for the qualitative and quantitative portions of this 

study and were interviewed and given the MRNI-SF. Forty-seven participants met the 

criteria for the quantitative part of this study and were given the MRNI-SF. Personal 

demographical statistics including gender, marital status, ethnicity, year of study within 

their program of study, program of study, sexual orientation, religious identity, and 

university attended, was collected via demographic survey.  

The qualitative portion of this research produced four central themes that were 

extracted directly from the interview data. The first theme was overall differences 

between genders, which consisted of four significant subthemes. The subthemes included 

a) the scarcity of males and feelings associated with being the gender minority in 

CACREP accredited graduate schools of counseling programs, b) ostracism by others due 

to their expressiveness and attunement to their own emotions, c) Westernized gender 

stereotypes, d) their degrees of comfort within groups of women and discomfort within 

groups of men. The second theme was contributing factors of gender differences. The 

four subthemes of this central theme included a) perceptions of faculty inclusivity and 

appreciation for the male students’ perspectives by the faculty, b) the feeling that they 

were frequently being asked to speak for all males versus being asked their personal 

opinion, c) the relationship of gender to counseling and the perception that females are 

more emotionally accessible than males, d) the belief that there would be a negative shift 

in the learning environment if there were a reversal of the gender disparity. The third 
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central theme was the effects of gender differences. The three subthemes that emerged 

were a) the issue of boundaries among classmates, b) gender bias and lack of gender 

blindness, and c) gender as privilege. The fourth theme that emerged from the data was 

other factors not related to gender. The subthemes were a) the reasons as to why males 

choose the helping professions, b) having to balance life and career, and c) concerns over 

financial stability as a primary income earner. 

The quantitative portion of this study was conducted via having all 47 participants 

complete the MRNI-SF. The scores were entered into SPSS, and a descriptive analysis 

was performed. The outcome of the analysis and its support of the hypothesis were 

reported.  
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CHAPTER 5 

DISCUSSION AND RECOMMENDATIONS 

This chapter provides a discussion of the research findings, the limitations of the 

study, and recommendations for future research and educational practices. The purpose 

of this study was to help educators understand the male students’ educative experience in 

a CACREP accredited graduate school of counseling. Through exploring male students’ 

perceptions of their lived experiences and perceptions of their educative experience, 

counselor educators can be better equipped to assuage factors that impact male students 

who are pursuing degrees in the field of counseling.  

Discussion 

Qualitative Research Question 

 The research question for the qualitative portion of this study focused on male 

counseling students’ experiences while enrolled in a CACREP accredited graduate school 

of counseling program. Previous research (Isacco & Mannarino, 2016; Skinner & Louw, 

2009) has indicated that over the past five decades the gender demographics in the 

helping professions have shifted dramatically. Additionally, as this shift has taken place, 

researchers (Richter & Griesel, 1999; Philipson, 1993; Sexton & Hogan, 1992; Ussher & 

Nicolson, 1992) began using terms such as “feminization” when referring to the 

educational and vocational discipline of counseling and psychology. Sax, Bryant, and 

Harper (2005), Sheard (2009), and Torres Campos et al. (2009) reported on the 

importance of student perception of peer support as vital to positive
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educative outcomes for male students of graduate counseling programs. Likewise, Isacco 

and Mannarino (2016) reported that student perceptions of university faculty and staff 

support were equally vital for positive outcomes. This research helps bridge this gap in 

the literature and fulfills some of those recommendations by providing a more detailed 

examination of the perspectives of male students’ who are currently enrolled in CACREP 

accredited graduate schools of counseling.   

 Isacco and Mannarino (2015) reported that given the gender gap in enrollment 

and retention, higher education may now be considered by some as a feminized setting. 

The authors stated, “Specifically, for male students in female-concentrated academic 

majors, studies have found that programs retained male students by being attuned to 

gender dynamics and fostering a sense of connection” (p.286). The findings of this study 

are consistent with the findings of Isacco and Mannarino (2015). All 10 participants 

interviewed remarked about their shock and surprise at the scarcity of men in their 

programs of study. However, nine of the 10 participants also reported that this scarcity 

resulted in faculty inclusivity and an appreciation by the faculty of their perspectives. 

Thus, while their initial responses had been those of surprise and uncertainty, their 

perceptions evolved into an overwhelmingly positive experience with faculty members in 

their respective universities. It is also worth noting that Isacco and Mannarino (2015) 

defined “connection” as “the degree to which one feels a part of and respected by the 

educational community” (p. 286). This definition is consistent with the findings of this 

study in that while the study participants reported positive feelings of connection with the 

faculty the male students interviewed for this study reported negative feelings and 

resentment when they perceived themselves to be speaking on behalf of all men rather 
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than being asked for their individual thoughts and feelings. Thus, it is important that 

counselor educators be mindful of the desire of male students to be viewed as individuals 

and not tokens of a larger cultural group.  

 Clow, Ricciardellie, and Bartfay (2014) conducted a study examining men who 

pursue nursing, which is another feminized vocation. Their study found that recruitment 

ads aimed at recruiting “masculine men” did not work (Clow et al., 2014). Citing the 

Clow et al. (2014) study, Williams (2015) stated that the motives for men who enter 

female-dominated occupations “remains an open question” (p. 391).  These findings 

correlated with findings that emerged within the theme of contributing factors of gender 

differences. All 10 participants spoke of the perception that their educative experiences 

would have been negatively impacted had the gender disparity been reversed. Instead, the 

classroom environment would not be as positive of an experience if there were more 

males than females in the room. The participants perceived the program would be more 

competitive and less respectful. All 10 participants reported they would rather remain the 

gender minority than have the universities recruit and enroll males who lack emotional 

attunement.  

 In her seminal work, “The Glass Escalator: Hidden Advantages for Men in the 

“Female Professions’” Williams (1992) reported that men entering predominantly female 

professions were likely to experience less discrimination and prejudice than women 

entering predominantly male professions. Williams (1992) stated, “Men take their gender 

privilege with them when they enter predominantly female occupations: this translates 

into an advantage in spite of their numerical rarity” (p. 263). When reviewing the 

literature more than 20 years after her original research was published, Williams (2015) 
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found that other studies correlated with her original research and that there had been little 

shift in gender privilege as it relates to men in feminized work environments. Thus, the 

subtheme of male students perceiving gender as privilege is consistent with previous 

research conducted on this topic. One hundred percent of the participants in this study 

stated the belief that the scarcity of males in the helping professions would work to their 

advantage and result in greater job security and the likelihood of earning higher wages. 

Thus, the same issue that creates uncertainty and ambiguity in the outset of pursuing the 

educative process, at some point, transitions to feelings of privilege and vocational 

security. 

 There are also implications that can be drawn from this study that can enhance 

graduate counseling programs. First, that counselor educators demonstrate an awareness 

that men who enter feminized programs of study likely adhere less to traditional 

masculinity norms (Levant, 2011; Levant, 2016) and have experienced some level of 

intrapersonal and interpersonal distress as a result. Second, that while a sense of 

connection and perceptions of faculty support are key to academic success and retention 

(Isacco & Mannarino, 2015), treating the male students as individuals rather than tokens 

of the male culture at large is key to feelings of connectivity versus resentment. Ninety 

percent of males interviewed in this study reported positive interactions and perceptions 

of support from faculty members within their programs of study. However, 80% reported 

having experienced feeling as if they were being asked to speak for all males. This 

demonstrates a dialectic of counselor educators having fostered a sense of connectivity as 

well as having margin for improvement. Finally, the findings of this study correlate 

closely with Williams (1992; 2015) that gender privilege has traditionally translated into 
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vocational success regardless of gender demographics. Yet all 10 study participants 

interviewed stated that the lack of men enrolled in graduate counseling programs was 

shocking and surprising and resulted in initial feelings of trepidation about remaining in 

their degree programs. Attenuating to these early feelings of trepidation can result in the 

fostering of connectivity that Isacco and Mannarino (2015) indicated are paramount to 

successful retention of male students.  

Quantitative Hypothesis 

 The quantitative portion of this study addressed the two following research 

questions and hypotheses: 

Quantitative Research Questions: 

1. Research Question One: Will males who pursue a degree in the helping 

professions report lower adherence to traditional masculine ideologies? 

2. Research Question Two: Will males who pursue a degree in the helping 

professions report having experienced gender role strain? 

Quantitative Hypotheses 

1. Hypothesis One: Males who pursue a degree in the helping professions will report 

lower adherence to traditional masculine ideologies. 

2. Hypothesis Two: Males who pursue a degree in the helping professions will 

report having experienced gender role strain. 

The 47 quantitative participants took the MRNI-SF, and their scores were entered 

into SPSS. The frequencies of the descriptive statistical analysis indicated a mean score 

of 59.51 (M= 59.51, SD=14.45). This score placed the male students within the range 

that, according to Levant (2011; 2016), would indicate that these men did not firmly 
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adhere to Westernized gender norms. Thus, the participants of this study would not be 

inclined to actively avoid the appearance of all things feminine or have negative attitudes 

toward sexual minorities. They would also not likely strive for self-reliance through 

developing mechanical skills, being tough and dominant, placing great importance on 

sex, or restricting the expression of emotions.  

O’Neil, Good, and Holmes (1995) reported that, as a result of not adhering to 

Westernized gender norms more strongly, these men are likely to have experienced 

pressures resulting in gender role strain and conflict. The analysis of the MRNI-SF also 

triangulated the findings of the qualitative data analysis. All 10 of the qualitative 

participants reported having experienced interpersonal and intrapersonal conflicts 

throughout their lifespans. Each participant detailed accounts of name-calling, bullying, 

social isolation, and ostracization throughout their youth. These early exposures to gender 

role conflict served as their underlying perception as to how they would be perceived as 

they entered a program of study in which emotional attunement is a key factor. Therefore, 

each entered their programs of study with some reported levels of apprehension as to 

whether they would possibly experience gender role conflict as males who were choosing 

to now use their emotional attunement as a catalyst for pursuing this particular educative 

experience.   

 The outcome of the data analysis falls into a statistical range that indicated the 

hypotheses were supported. Hypothesis one was supported in that the overall mean score 

of the participants fell below the midpoint of the MRNI-SF, indicating participants, on 

average, do not adhere strongly to traditional masculine ideologies. Therefore, the overall 

mean score (M= 59.51, SD=14.45) would indicate that, on average, men who pursue a 
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degree in the helping professions will have reported experiencing gender role strain; thus, 

supporting hypothesis two. Ongoing gender role strain could result from a range of issues 

such as being in touch with their emotions, feeling more comfortable with groups of 

women, boundaries with female classmates, and feeling pressures to adhere more closely 

to Westernized gender norms as indicated by Levant (2013).  

Limitations 

 While this study is encouraging and helps address a significant gap in the 

literature regarding male students in graduate schools of counseling programs it is not 

without limitations. All 47 (100%) of the participants attend universities located in a 

densely populated metropolitan area in the Southeastern region of the United States. 

Thus, stereotypes and gender norms may vary based on geographical location and 

regional population, which could influence the outcomes. Though the maximum variation 

sample did contain a variety of participants (e.g., ethnic diversity, sexual orientation, 

religious identity, etc.) the variation was limited. Of the participants, 37 (78.7%) were 

white, 41 (87.2%) identified as straight, and 37 (78.7) identified as Christian. By 

increasing the ethnic, sexual identity, and religious diversity of this sample, the results 

could have been different. A third potential limitation is the social desirability of the 

study participants. Holder (2012) indicated that participants to respond in a socially 

desirable manner could undermine the validity of measures.  

Recommendations 

 Based on this study’s results, the following recommendations are presented for 

future research regarding males’ experiences in CACREP accredited graduate schools of 

counseling. 
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Future Research 

 The first recommendation is that the research is expanded beyond Southeastern 

universities in urban settings. Studies have found that varied gender stereotypes are 

present in advertising (Windels, 2016), social relationships (Rimashevskaia, 2008), 

women’s sports (Leong, 2018), and in perception and self-perception (Allen & Friedman, 

2016). Seeing the wide-ranging issues in which gender stereotypes are present and are 

varied, it would be wise to explore whether male students attending other universities in 

different regions and population centers would report similar experiences as the 

participants of this study. The second recommendation is to recreate this study in a 

manner that incorporates more diversity for an enhanced maximum variation sampling. 

While this study did possess some demographic and professional diversity, additional 

variation could be improved. The third recommendation would be to expand various sub-

themes that emerged throughout the themes presented and further identify ways in which 

the recruitment, retention, and educative processes for males in graduate counseling 

programs could be expanded and improved. The final recommendation would be to 

expand the quantitative portion of this study and comparatively examine if attending a 

Christian university versus a traditional university would impact the mean score and 

standard deviation of the MRNI-SF in a statistically meaningful manner.   

Conclusion 

Qualitative  

Chapter five discussed the results of the findings, limitations of the study, and 

recommendations for future research. Regarding this study’s qualitative findings, four 

primary themes emerged from the qualitative portion of this study. The first theme was 
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perceptions of overall differences between genders, which resulted in four subthemes. 

These subthemes were a) the scarcity of males and feelings associated with being the 

gender minority in CACREP accredited graduate schools of counseling programs, b) 

ostracism by others due to their expressiveness and attunement to their own emotions, c) 

Westernized gender stereotypes, d) their degrees of comfort within groups of women and 

discomfort within groups of men. The second theme was contributing factors of gender 

differences, resulting in the following four subthemes: a) perceptions of faculty 

inclusivity and appreciation for the male student’s perspective by the faculty, b) the 

feeling that they were frequently being asked to speak for all males versus being asked 

their personal opinion, c) the relationship of gender to counseling and the perception that 

females are more emotionally accessible than males, d) the belief that there would be a 

negative shift in the learning environment if there were a reversal of the gender disparity. 

The third theme was noting the effects of gender differences. The three resulting 

subthemes were boundaries among classmates, perceived gender bias and the lack of 

gender blindness, and perceiving gender as privilege. The fourth and final theme, other 

factors not directly related to gender, had produced the three subthemes of a) the reasons 

as to why males choose the helping professions, b) having to balance life and career, and 

c) concerns over financial stability as a primary income earner.  

The themes and resulting subthemes were akin to the themes of a similar study 

conducted by Crockett, Elghoroury, Popiolek, and Wumell (2018), whose study of males’ 

experiences in a master’s program were comparable to those presented in this study. This 

study and its findings help contribute to the literature on this subject. To date, the 

Crockett et al. (2018) study is the only known research that has been published on this 
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particular topic; thus, elucidating the dearth of literature on this matter and the need for 

more research to be conducted.  

Quantitative 

 Chapter five also covered the quantitative findings of this study. The findings 

addressed the hypothesis that males who pursue a degree in the helping professions will 

report lower adherence to traditional masculine ideologies and having experienced gender 

role strain as a result. The findings supported the hypothesis.  

 The overarching limitations of this study included the inability to generalize the 

findings due to the likelihood of regional differences in universities, lack of diversity in 

the sample, concern about the construct validity and response distortions as a result of 

self-report measures, and potential social desirability of the participants. 

Recommendations for future research included expanding the geographical regions in 

which the research is conducted, augmenting the diversity of the sample, expanding on 

respective subthemes, and expanding the quantitative portion of the study to include 

comparative analyses of outcomes within and between groups.  
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APPENDIX A 
 

DEMOGRAPHIC QUESTIONNAIRE 

	
	

Males’ Experiences in CACREP Accredited Graduate Schools of Counseling 
 
 

1. The last four digits of my student ID number are:     

2. I am a 

☐ Male 

☐ Female 

☐ Other:         

3. I am 

☐ Single 

☐ Married 

☐ Divorced 

☐ Dating but not living with my partner 

☐ Dating and living with my partner 
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4. What is your age?       

5. Which race/ethnicity best describes you? (Please choose only one).  

☐ American Indian or Alaskan Native 

☐ Asian / Pacific Islander 

☐ Black or African American 

☐ Hispanic 

☐ White / Caucasian 

☐ Multiple ethnicity / Other  

6. Where are you in your program? 

☐ Year 1 of 2 

☐ Year 1 of 3 

☐ Year 2 of 2 

☐ Year 2 of 3 

☐ Year 3 of 3 

☐ Other:        

7. What counseling program are you in? 

☐ Clinical Mental Health 

☐ Marriage & Family Therapy 

☐ Rehabilitation Counseling 

☐ School Counseling 
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8. My sexual orientation would best be described as: 

☐ Straight 

☐ Gay 

☐ Bisexual 

☐ Other:        

9. Religiously, I identify as 

☐ Christian 

☐ Catholic 

☐ Mormon 

☐ Jehovah’s Witness 

☐ Jewish 

☐ Muslim 

☐ Buddhist 

☐ Hindu 

☐ Agnostic 

☐ Atheist 

☐ None 

☐ Other:          

10. I attend: 

☐ Richmont Graduate University 

☐ Mercer University  
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APPENDIX B 

SEMI-STRUCRTURED INTERVIEW QUESTIONS 

	
	

Qualitative Interview Questions 

Males’ Experiences in CACREP Accredited Graduate Schools of Counseling 

1. What drew you to pursuing a degree in counseling? 

a. What made you feel you would be a good counselor? 

2. When you were making the decision to enter graduate school can you share any 

motivations or reservations that you encountered in the decision-making process? 

3. What has been your experience as a male student in a university setting that is 

predominantly female? 

a. How was the faculty experience? 

4. What is it like being emotional? 

5. Thinking about the number of males compared to females in your classes, 

a. If we reversed the genders, would the dynamics of the classroom change? 

b. If so, how? 
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6. As you move forward, do you have any perceptions as to if or how your gender 

will factor into your future career as a counselor? 

a. Final thoughts? 
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APPENDIX C 

INFORMED CONSENT 

	
	

Informed	Consent		

Males’	Experiences	in	CACREP	Accredited	Graduate	Schools	of	Counseling	

	

You	are	being	asked	to	participate	in	a	research	study.		Before	you	give	your	consent	

to	volunteer,	it	is	important	that	you	read	the	following	information	and	ask	as	

many	questions	as	necessary	to	be	sure	you	understand	what	you	will	be	asked	to	

do.	

	

Principal	Investigator	

The	 study	 is	 being	 conducted	 by	 DeVon	 Mills,	 MA,	 PhD	 Candidate	 of	 Mercer	

University;	Department	of	Counseling.	DeVon	can	be	 reached	by	mail	 at	1900	The	

Exchange	SE,	Building	100,	Atlanta,	GA	30339.	You	may	also	reach	DeVon	at	770-827-

7420	 or	 at	 dmills@richmont.edu.	 DeVon	 is	 working	 under	 the	 guidance	 of	 his	

dissertation	committee	chair,	Dr.	Tyler	Wilkinson.	Dr.	Wilkinson	may	be	reached	
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by	mail	 at	3001	Mercer	University	Dr.,	Atlanta,	GA	30341.	You	may	also	reach	Dr.	

Wilkinson	at	678-547-6007	or	at	wilkinson_rt@mercer.edu.	

	

Purpose	of	the	Research	

Due	to	the	significant	gaps	in	the	literature	and	the	need	for	additional	research	to	

help	educators	understand	the	male	students’	educative	experience	in	a	CACREP	

accredited	graduate	school	of	counseling,	the	need	for	this	study	is	evident.	By	

exploring	male	students’	perceptions	of	their	lived	experiences	and	perceptions	of	

their	educative	experience	as	a	whole	will	better	equip	counselor	educators	to	

assuage	factors	that	impact	male	students	who	are	pursuing	degrees	in	counseling.	

Being	knowledgeable	of	these	factors	will	help	counselor	educators	both	prevent	

and	address	these	issues	should	they	arise	or	if	they	are	found	to	be	present	in	

current	educational	settings.	As	CACREP	continues	to	expand	as	an	accreditation	

body	and	the	number	of	males	enrolling	in	counseling	programs	continues	to	

decline	it	is	important	to	ensure	that	all	students	are	provided	equitable	

opportunities	and	experiences	regardless	of	the	gender	distribution.	

	

Procedures	

If	 you	 volunteer	 to	 participate	 in	 this	 study,	 you	 are	 agreeing	 to	 answer	 a	 brief	

demographic	questionnaire,	which	will	be	followed	by	a	30-60	minute	recorded	semi-

structured	interview	consisting	of	open-ended	questions.	The	interview	is	conducted	

in	an	effort	to	explore	the	participants’	perceptions	of	their	lived	experiences	of	the	

phenomenon	 of	 being	 a	male	 graduate	 counseling	 student	 in	 a	disproportionately	
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female	student	population.	Additionally,	after	all	 interviews	have	been	transcribed	

and	coded	 the	 researcher	will	schedule	a	group	 interview	 to	 review	 the	emerging	

themes	with	 the	 study	participants.	You	will	be	asked	 to	participate	 in	 this	 single	

group	interview	with	the	other	study	participants	from	your	university.	The	group	

interview	will	be	approximately	30-60	minutes	 in	 length.	Participants	will	 also	be	

asked	to	complete	the	Male	Role	Norms	Inventory-Short	Form	(MRNI-SF),	which	will	

take	approximately	five	to	ten	minutes	to	complete.	There	will	be	no	compensation	

provided	for	participants	in	this	study.		

	

Potential	Risks	or	Discomforts	

There	are	no	foreseeable	risks	associated	with	the	study.		

	

Potential	Benefits	of	the	Research	

Potential	 benefits	 you	 may	 expect	 from	 participating	 in	 this	 study	 include	

contributing	to	the	literature	to	inform	educators	and	university	administrations	how	

to	most	effectively	serve	underrepresented	populations	within	the	education	system.		

	

Confidentiality	and	Data	Storage	

The	interviews	will	be	electronically	recorded	and	transcribed.	Refusal	to	participate,	

withdrawal	of	consent,	or	discontinued	participation	in	the	study	will	not	result	in	

any	 penalty,	 impact	 on	 academic	 standing,	 standing	 in	 the	 department,	 or	 loss	 of	

privileges	 to	 the	 students.	 All	 collected	 information	 will	 be	 kept	 confidential.	

Participants	will	be	 identified	by	pseudonyms	when	being	 recorded	so	 that	 third-
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party	transcriptionists	will	not	have	access	to	identifiable	information.	The	recorded	

interviews	will	be	transferred	to	and	stored	on	an	encrypted	storage	device	that	is	

password	protected.	The	data	will	be	stored	in	a	locked,	FERPA	compliant	office	and	

only	those	individuals	who	are	directly	involved	in	the	study	will	have	access	to	the	

information.	For	the	MRNI-SF	you	will	be	asked	to	provide	the	last	four	digits	of	your	

student	identification	number.		

	

Findings	 from	 this	 study	will	 be	 presented	 in	 aggregate	 form	with	 no	 identifying	

information	to	ensure	confidentiality.	Pseudonyms	will	be	assigned	to	participants	if	

any	portion	of	their	narrative	is	shared	in	the	presentation	of	the	findings.	Upon	the	

completion	 of	 the	 study,	 the	 data	 will	 remain	 archived	 at	 Richmont	 Graduate	

University	for	a	period	of	three	years.		

	

Participation	and	Withdrawal	

Your	participation	in	this	research	study	is	voluntary.		As	a	participant	you	may	refuse	

to	 participate	 at	 any	 time.	 Refusal	 to	 participate,	 withdrawal	 of	 consent,	 or	

discontinued	 participation	 in	 the	 study	 will	 not	 result	 in	 any	 penalty,	 impact	 on	

academic	standing,	standing	in	the	department,	or	loss	of	privileges	to	the	students.	

You	may	withdraw	from	this	study	at	any	time	and	may	do	so	by	contacting	DeVon	

Mills	at	770-827-7420	or	at	dmills@richmont.edu.	

	

Questions	about	the	Research	
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If	 you	have	any	questions	about	 the	 research,	please	 speak	with	DeVon	Mills,	MA.	

DeVon	can	be	reached	by	mail	at	1900	The	Exchange	SE,	Building	100,	Atlanta,	GA	

30339.	You	may	also	reach	DeVon	at	770-827-7420	or	at	dmills@richmont.edu.		

	

Audio	or	Video	Taping	

By	 signing	 this	 consent,	 you	 are	 agreeing	 to	 participate	 in	 this	 study	 and	

acknowledging	 that	 participation	 includes	 the	audio	 recording	of	 all	 interviews.	 A	

pseudonym	will	be	assigned	to	you	prior	to	the	audio	recording	in	order	to	protect	

your	confidentiality.	DeVon	Mills	will	have	access	to	the	participants	true	identities	

but	 third-party	 transcriptionists	 will	 only	 be	 provided	 with	 participants’	

pseudonyms.			

	

Reasons	for	Exclusion	from	this	Study	

No	minors,	 females,	 individual	with	 a	 traumatic	 brain	 injury,	 individuals	who	 are	

mentally	 or	 emotionally	 impaired,	 individuals	 who	 are	 incarcerated	 or	

institutionalized,	 faculty	 or	 staff	 of	 Mercer	 University	 or	 Richmont	 Graduate	

University	 will	 be	 permitted	 to	 take	 place	 in	 this	 study.	 No	 student	 of	 Richmont	

Graduate	University	who	is	currently	enrolled	in	a	course	being	taught	by	the	PI	may	

participate	in	the	study.			

	

This	project	has	been	reviewed	and	approved	by	Mercer	University’s	IRB.	If	you	

believe	there	is	any	infringement	upon	your	rights	as	a	research	subject,	you	may	

contact	the	IRB	Chair,	at	(478)	301-4101.	
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You	have	been	given	the	opportunity	to	ask	questions	and	these	have	been	answered	

to	 your	 satisfaction.	 Your	 signature	 below	 indicates	 your	 voluntary	 agreement	 to	

participate	in	this	research	study.			

	
	
	
__________________________________________________________	
Signature	of	Research	Participant.																						Date	
	
	
__________________________________________________________	
Participant	Name	(Please	Print)	 	 							Date	
	
	
__________________________________________________________	
Signature	of	Person	Obtaining	Consent	 						Date	

 

	


